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Repert of tile 
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To 
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Rlclanead.Vlrpda 

Febraary, lNl 

To: Honorable John N. Dalton, Governor of Virginia 
and 

The General Assembly of Virginia 

The 1980 General Assembly passed House Joint Resolution No. UM wblch requested tbat a joint 
subcommittee of the Education Committee of the House of Delegates and the Education and Bealtb 
Committee of the Senate be establisbed to study the status and needs of gifted and talented sdlool 
children in the Commonwealth. The text of House Joint Resolution No. UM is as follows: 

BOUSE JOINT llESOLUTION NO. lN 

Requesting the House Education Committee and the Senate Educatton and Health Committee to 
study the status and needs for gifted and talented cbilclreD. 

qreed te by tile Bow of Deleptea, Febnary 11, 1• 
qreed to by tile Senate, Febraary 21, 1• 

WHEREAS, gifted cbildreD are among the greatest assets of the Commonwealth; and 

WHEREAS, their talents should be encouraged and developed as much as possible; and 

WHEREAS, the standards of quality for the public schools recognile the edvcaUonal needs of 
gifted cbildreD by requiring school divisions to identify these cbildreD, and to offer tllem 
differentiated instructional opportunities to stimulate the devlopment of their ab� now, tllerefore, 
be it 

RESOLVED by the House of Delegates, the Senate concuniDg, Tbat the House EducaUcm 
Committee and the Senate Education and Health Committee are requested to study tbe sbltlls and 
needs of programs for the gifted and talented children and to submit any recommendaUcms to the 
nineteen hUDdred eight-one session of the General Assembly. 

The joint subcommittee was appointed from the membership of the Education Commtttee of the 
House of Delegates and the Education and Health Committee of the Senate by the respective 
chairmen. The members were: Delegate James A. Davis of Ferrum; Delegate Alan A. Dlamonsteln of 
Newport News; Delepte V. Thomas Forehand, Jr. of Chesapeake; Delepte Robison B. James of 
Richmond; Delegate Joan S. Jones of Lynchburg Senator John B. Chichester of Frederlclalbmg and 
Senator Stanley C. Walker of Norfolk. Delegate Alan A. Dlamonstein served as cbailm8D. 

The joint subcommittee held several meetings during the interim and received testimony from 
many professional and lay associations lnterested in gifted education, several school dlvlslcms, 
educators of the gifted, parents, recogniZecl experts in gifted eclucatton, and the Departmmt of · 
Education. 

lilt .Glbd. Yd Ialtlltd 

Gifted and talented students constitute a largely unidentified minority. This group of students 
cuts across all economic, social, racial, cultural, age, sez, &lid occupational sep,ents of society. This 
population can be defined as the upper three to five percent of school qe chlldreD and youth wllo 
demonstrate outstanding promise in general intellectual ability, speclftc academic aptitude, cnatlve 
and productive thin1dng, psychomotor ability, leadership and acblevement bl the visual and 
performing arts. Such children require differential educational programs and/or services beyond 
those normally provided in the regular school program. 



Giftednea is not limited to a single area althoqll -a gifted individual may gain recognition for 
his contributions within a specialty. Achievement is probably the area in Wbidl the gifted and 
talented are most frequently recogniffll Studies in this area have Ulliformly agreed that these 
individuals functlon at levels far in advallce of their age mates. For esample, in a statewide study 
of 1,000 gifted children at all grade levels, the kindergarten group on the averqe performed at a 
level comparable so that of second grade children in reading and matbematics; the averqe for 
fourth and fifth grade gifted stndem:s in all curriculum areas was beyond that of seventh grade 
pupils; nearly three-fourtbs of such eigbtll grade pupils made average scores equal or beyond the 
average twelth graders in six curriculum areas; and tbree-fourtbs of the tenth and eleventh grade 
gifted students exceeded the averqe of colJele sopbmores. Tbrougb.out his school experience, the 
gifted student typically funct1oDs at a level of those who are several years his senior. 

They typically learn to read earlier with a better comprehension of the nuances of the Jang11age. 
As many as half of the gifted and talented population have learned to read before entering 
school. They often read widely, quickly, and intensely and have large vocabularies. 

They commonly learn basic skills better, more quickly, and with lea practice. 

They are better able to construct and baDdle abstractions than their age mates.

They are frequently able to pick up and interpret nonverbal cues and can draw inferences 
Which other children have to have spelled out for them. 

They take lea for granted, seeking the .. hows'' and .. wily''. 

They display a better ability to work iDdependeDtly at an earlier age and for longer periods of 
time than otller children. 

They can sustain loqer periods of concentration and attention. 

Their interests are often both widely eclectic and intensely focused. 

They frequently have seemingly boundlea energy, whidl sometimes leads to a misdiagnosis of 
.. hyperactive". 

They are usually able to respond and relate well to parents, teachers and other adults. They 
may prefer the company of older children and adults to that of their peers. 

Creafive cberacteristi,cs 

They are fluent thinkers, able to produce a large quantity of possibilities, consequences, or 
related ideas. 

They are flmble tbinJrers, able to use many different alternatives and approaches to problem 
solving. 

They are original thinJrers, seeking new, unusual, or unconventional associations and 
combinations among items of information. They also have · an ability to see relationships among 
seemingly unrelated objects, ideas, or fact. 

They are elaborative tbinJrers, producing new steps, ideas, responses, or other embellishments to
a basic idea, situation, or problem. 

They show a wilJingnea to entertain compluity and seem to thrive in problem situations. 

They are good guessers and can construct hypotheses or .. what if' questions readily. 
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They often are aware of their own impulsiveness and the irrationality within themselves and 
show emotional sensitivity. 

They have a high level of curiosity about objects, ideas, situations or events. 

They often display intellectual playfulness, fantasize and imagine readily. 

They can be less intellectually inhibited than their peers in expressing opinions and ideas and 
often exhibit spirited disagreement 

They have a sensitivity to beauty and are attracted to aesthetic dimensions. 

Leaming characteristics 

Gifted and talented children often show keen powers of observation, exhibit a sense of the 
significant, and have any eye for important details. 

They often read a great deal on their own, preferring books and magazines written for 
youqsters older than themselves. 

They take great pleasure in intellectual activity. 

They have well developed powers of abstraction, conceptualimtion and synthesizing abilities. 

They have rapid insight into cause-effect relationships. 

They tend to like structure, organimtion and consistency in their environment They may resent 
violation of structure and rules. 

They display a questioning attitude and seek information for the sake of having it as much as 
for its instrumental value. 

They are often skeptical, critical and evaluative. They are quick to spot inconsistendes. 

They often have a large storehouse of information reqarding a variety of topics which they can 
recall quickly. 

They show a ready grasp of underlying principles and can often make valid generallzatlons 
about events, people or objects. 

They readily perceive similarities, differences, and anomalies. 

They often attack complicated material by separating it into its components and analyzing it 
systematically. 

They have a well developed common sense. 

Behlvorial characteristics 

They are willing to examine the unusual and are highly inquisitive. 

Their behavior is often well organized, goal directed and effldent with respect to tasks and 
problems. 

They exhibit an intrinsic motivation to learn, find out, or explore and are often very persistent 
"I'd rather do it myself' is a common attitude. 

They enjoy learning new things and new ways of doing things. 

They have a longer attention and concentration span than their peers. 

They are more independent and less subject to peer pressure than their qe mates. They are 
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able to be conforming or nonconforming as the situation demands 

They have a highly developed moral and ethical sense. 

They are able to integrate opposing impulses, such as constructive and destructive behavior. 

They often emlbit daydreaming behavior. 

They may seek to conceal their abilities so as not to "stick our•. 

They often have a well developed sense of self and a realistic idea about their capabilities and 
potential.I 

ldendfiptlp .ti di! � Yd Taleated 

Identiflcatlon of gifted and talented students is a major problem in developing programs for 
them. It is important that these students be identified early. At tbe time of school entry. students 
are encourqed to conform and may hide superior talents and work at a minimum level of 
efficiency and accomplishment For the gifted cblld. tbis actually is regression. U not discovered 
early and reinforced, gifts and talents could become lost or chUdrell may not develop the attitudes 
and motlvatlon needed to make full use of their abilities. Discovery of talent is a continual process . 
that must begin early and Cuidimie tbrougbout a child's educational career. It is a mtstaJren notion 
that a brigbt mind will make. its own way; rather, lntellectual and creative talent can not survive 
educatlcmal DfJlled and apathy. These students cannot excel without assistance. 

Buman potential eq,1 mes itself acn1l!IS a broad spectrum of speclflc abilittes. Identlfyiag gifts 
and talents. other than lntellectaal ability, is a relatlvely unldenttf:led diagnostic skill. A succeSlful 
program includes: early identlftcatkm, coattnning searcb, involvement of various professionals. use of 
multiple resource rnateriaJs and complete information of the abilities of the gifted student The 
methods used in screening may illclude: lotelliaeace and acbievement testing nominations by 
teachers, parents, peers. and self; creativity testtag and identification by experts in special areas. 
Iatellipnce testiDg is most often used as a first level screening of the intellectually gifted. The 
staafonl-Biaet Jntellipnce test and Wecbsler InteJliaeace SC8le for Cbildren-Revised are considered 
to be among the best iDstraments cm:rently available for identlfyiDg such cblldren on an individual 
basis. However, E. P. Torrance bas ·described ways for identifying the creative gifted through his 
tecbaiques of observing child behavior. St:reagtbs in the following areas may indicate exceptional 
creativity. The areas are: 

Ability to expns feelings and emotions. 

Ability to improvise with commonplace materials and objects. 

Articulateness. in role playing, socio-drama and story telling. 

Enjoyment of and ability in visual arts. such as drawing. painting. and sculpture. 

Enjoyment of and ability in creative IDOvement. dance and drarnatics. 

Enjoyment of and ability in iDstrumental and vocal music and music rhythm. 

Use of expressive speech. 

Fluency and flezlbility in flgural media. 

Enjoyment of and skills in group activities and problem solving. 

Responsiveness to tha concrete. 

Responsiveness to the kinesthetic. 

Expressiveness of gestures and body Jangnage and the ability to interpret body language. 
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Humor 

Ricbllesl of imaaerY and informal Janpr 

Originality of ideas in problem solvlilg. 

Problem centen!dnms or persistence in problem solving. 

Emotional Jespr,nsiveaelS. 

Quidmess of warm-up.2 

Anotber problem in iclelltifying tile gifted and 1alented is the identification of the culturally 
diverse gifted and talfflted, and tile gifted bandicapped. As tbme populations bave frequently been 
overlooked, tbeir gifls remain mddeattffed and underesUmatecl The culturally diverse gifted and 
1alented are raerallY tile Black. American Indian, Mexican American, Asian American, and J>uerto 
Rican students Their bellavior patterns and 1espamzs often vary from the typical indicators of 
giftedness and talent Slldl as llilb LQ. scons or proftcieney in the dominant language. The following 
are some problems in ideDtifyiDg tile culturally diverse: 

Often tbme ddldrm are overlooked in tile identtftcatton pracess. While particular 1alents may be 
obaemlble, their tntelJectual ability and J*tiiOaJ may be Dellected, obscured by a cultural veil, 
or dism" zd. nese ddldrm are often penaJi'ZPd wllen Blll&ed by instrumen1s normed on the 
dominant cultme. 

We often mistakenly BSB11me that culturally diverse cbildren are alike: since they belong to an 
identtftable group, we BSB11me they must all sbare tile same cbaracteristics. They should be seen 
as indivktuals. 

When tile behavior of culturally diverse gifted and 1alented cbildren is iDterpreted, their 
boredom with already learned or irrele9ant material is often Interpreted as anti-illtellectual. 
Disllatisfadion e.qn :s: z d as disl uptbe or impulslve behavior reinforces misperceptions. The 
desire to accept cbalJenrs may be seen as aaaesdve or unrealistic. 

Preoccupatton with tile etbnidty or social cbaracteristics of the group from which the cbild 
comes may blind us to potenttaJ Attention is diverted from the variation in abWty among 
individUaJs (espedalJy tile upper end of the performance scale) and· the cbaracteristics of 
lo1HICllievers are applied to tile group as a wllole, including lts gifted and 1alented members.1

The gifted and talented handicapped are those persons with outstanding abillty or potential, 
despite their bandicaps sucll as visual, hearing or orthopedic impairments; emotional disturbances; or 
learning disabilities. They require educational programs wbicb take into consideration their 
giftedness and talent and their bandlcap. 

As the bandicap is more easily recognized, the bandicapping condition often disguises or 
obscures the individual's gifts and 1alents. This often results in inappropriate educational placement 
The basic problem in identifying such individuaJs is removing the mask tbat the disability can place 
over intellectual ability, 1alent and creattvtty. One way to improve the identification of such penons 
is the education of parents and educators to discern potential. Some Identification techniques include: 

biographical information 

behavioral cbecJrJists (ways in wbicb the baDdicappecl person responds to situations; coping 
mechanisms wbicb they may bave developed for their disability). 
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play observation records (behavior in less structural situations, e.g., peer relatloDShips; creativity; 
_ leadership qualities). 

The following persons are prominent examples of handicapped individuals who bave displayed 
remarkable gifts or talents: 

Helen Keller - blind, deaf and mute 

Leonardo da Vince - learning disabled 

Frankllia D. Roosevelt - orthopedically handicapped 

Stevie Wonder - blind 

Ludwig Von Beethoven - deaf' 

Programs for the gifted and talented are mandated by the General A!llembly through the 
Standards of Quality (Standard 5 of the 198o-82 Standards of Quality). The Board of Education 

· approved the Virginia Plan for Gifted and Talented in January, 1980. The purpose of the Plan is to
actuaUm the intent of the Standards of Quality and the Gifted and Talented CbllclreD's Act of 1978, ·
P .L. 95-561, and to provide a. framework within which the Department of Education can furnisll
leadership and assistance to school divisions and private schools in the area of gifted and talented
education. These propams are funded primarily by the state with the other source of funds
stemming from federal aid. State funding operates on the basis of relnbursement SChool divisions
receive an additional payment for each student in Average Daily Membersbip (ADM) who qualifies
for and is enrolled in a program for gifted and talented students. The number of stu.dents for whom
reimbursement is made can not � four percent of the total number of students in ADM in the
school division. For the 1980-82 biennium, payment is sixty dollars per ell&lble student per year. To
receive state funds, each school division must submit a Letter of Intent Report which provides
verification tbat the ezpendttme of State funds are used (1) for the operation of tile program, (2) to
provide services to students in the program durng the year in which reimbursement is requested,
(3) to sustain the program, and ( 4) te maintain and account for the funds in an lcleattflable manner.
In addition, federal funds are distributed under P .L. 95-561, the Gifted and Talented Children's
Education Act. Funds are distributed to participating school divisions on a competitive basis. The
maximum amount awarded to school divisions tbat submit proposals ls five thousand dollars per
school division.

The Governor's SChool for tile Gifted was established by the General Assembly in 1973 to 
provide special schooling of gifted chlldren. The school is designed for appromnately 420 juniors 
and seniors of public and private schools who are academically gifted or creatively talented. 
Selection of stu.deats to attend the SChool ls by nomtnatton, though nomtnatton is not tile sole 
criterion for selectlon. To date, over 3,• students bave parttdpated in tile program. 

During the course of tile joint subcommittee's work, areas of need in gifted education in the 
Commonwealth were identified. It was tile concensus of tile joint subcommittee tbat s1aff 
development was the most urgent need. The cbainnan appointed a subcommittee to study tile 
specific problems ln tills area. Members of tile subcommittee were: Dr. Carolyn M. C&Jlaban, 
professor of education of tile gifted at tile University of Virginia and a recognm,ct national expert in 
tills field; Mrs. Mary L Passage, Supervisor of Secondary Education and Coordinator of Gifted 
Programs, Newport News Public Schools; and Dr. Joseph R. White, .Associate Director of Gifted 
Programs, Department of Education. 

The subcommittee investigated tile needs of gifted and talented students and tile staff of such 
programs. It reviewed. the requirements for iastructtonal personnel of propams for the gifted in 
other states. Most of tile states which. were reviewed require persons responsible for the education 
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of the gifted to bave special preparation to work with such students. 

The subcommittee found that tbroup the education of gifted and ta1entecl students Is required, 
the preparation of educatlonal personnel baving responsibility for the instruction of Sl1Cll students 
and for the adlnlnlstratlon of such programs bas not been addressed adequately. 

Gifted and talented students require differentiated education programs and services beyond thole 
normally pnmded In the regular scllOol program. Intellectual and creative talent cannot survive 
educattoaal Jlelled and apatlly. The teacher Is the key to effective PJ'Oll'8IDS for the gifted and 
talented; tlleiefcne teachers should bave special preparation to teach such students Utewile, persons 
who are respmdbte for the su.pemslon and adlnlnlstratlon of programs for the gifted and talented 
should be lmowledpabte of the needs of these students and their learning styles and sbould bave 
experience In working wttb. them. 

The subcommittee deteamtned that there Is a need for all lnstructioDal, SUpel nsory and 
administrative personnel of programs for the gifted to be spedally prepared to work Sl1Cll students. 
The joint subcollllldttee agreed with this finding and its recornmendattons are based, In part, on it 

... ., ... .,,,,, 

The recooNOlffldatioas of the joint subcommittee are as follows: 

1. Local school divisioDs sb.ould assume responsibility for providing staff clevelopment for
educators of the gifted and talented through In-service traiDing programs In speclftc areas UDique
to their own school system.

Gifted educatton bas presented a cballengiDg venture to school di'Vmions In Vlqbda. Meeting the 
needs of gifted cbildrell bas required the preparation of teachers for new roles. Local school 
divisions differ widely in their programs for the gifted and talented and, consequently, In tllelr needs 
for teacber preparation. Growth in student perfonnaDce and attitudes will result from impnJvtDg the 
way teachen perform in the clasmJCml; therefore, staff development should be blply aperieDtiaL 
The need for an indivtclualizll!d and experiential staff development program can best be 
accomplished. locally. IDdividual teachers c;:an then be prepared In specific areas unique to their own 
school system. In-senice training of teachers can best be done by those individuals whose prtncipal 
responsibility is to direct, coordinate and supervise staff development for di'Vmion personnel. 

The sequence of staff development for teachers of gifted and talented Is seen as a tbree-pbase 
program. Any teacher of the gifted and talented must begin with introductory courses. Bavtng 
completed this traiDiDg, the teacher will move to intermediate trabliDg. followed by adwmced 
t:rainlDg. Staff development for teachers must provide tralDing and experiences which will enable the 
teacher to: 

demonstrate personal growth and development in understanding the nature of � and talented 
students; 

implement a program consonant with the stated goals of the school division program for gifted 
and talented students; 

progress tbrough a diversity of alternatives at the intoductory, intermediate, or advance level of · 
professional tralDing for education of the gifted and talented; 

and relate theory and application in a practical way to meet the needs of gifted and talented 
students. 

2. The courses currently required by the Department of Education for certiftcatlon should
include components dealing with the identification, psychology, and education of the gifted and
talented.

The teacher Is the most important factor in establisblDg an environment condlidve to leandDg In 
the formal education setting. The teacher of the gifted and talented should possess certain 
competencies to meet the needs of such students and should serve primarily as a fadlitator of 
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learning. At present, because there is no endorsement in gifted and taleated education, there are no 
specific training requirements tor teachers of the gifted and taJented. Rq,mu:re to courses which 
include com�ments of the identification, psychology, and education of the gifted and talented will 
help ensure that those who wort with gifted and taleated guide the studeDts in higher 
conceptualization processes and provide educatlollaJ settings wbldl allow students a full range of 
expression. 

Justification for the inclusion of the study of gifted and talented chlldrell in the curricular 
experience of all prospective teachers is pnm11sed on two major argmnents The first of these 
arguments is that appropriate education of the gifted and talented rms OD appropriate identification. 
Many school divisions employ teacher nomlnatlon and teacher rating in their procedures for 
identifying gifted and talented students. In order tor the reguJar cla!isroom teacher to carry out 
these functions adequately, he or she must be coplnnt of the cbaracterlstlcs . of the gifted and 
talented student and be aware of behavioral manlfestaUons of tb.el!le cbaracteristics Without specific 
training many teachers are unable to carry out their responslbWtles in iclentlfytDg tile gifted. 

The second argument is based on an enrnlnattou of the role of the reguJar claalroom teacher in 
existing programs for the gifted and talented. The major models used · are: resource rooms or 
pull�ut programs. acceleration, or cluster-grouping/maiastreen,;ng wttbln clalllroom proarams. Each 
of these models is in some way dependent upon a reguJar cJwoom teacher tor ma:mnum benefit 
to the gifted or talented child. In the ·resource room or pull-out prapam model, the regular 
classroom teacher is still responsible for tile major portion of the lDstradiolla1 prapam tor these 
children. Because the characteristic traits of adftllc:ed acbleftmlellt do not disappear when the child· 
returns to the classroom, the regular clalllroom teacher must bave skUls bl Identifying appropriate 
goals, diagnosing the educational needs of tile gifted and pJamring appropriate curricuia materials 
and instructional strategies tor the cbildreD during that period of time the child is in the regular 
classroom. 

In an acceleration model, the gifted child is depeadent OD regular clalllroom teachers for 
instruction. ID this case, a child is either adYanced tbroup grade,aippblg, early actmislrion, or 
individually guided education programs. Too often, after the accelerattoD move, teacbers continue to 
teach these chlldren at the same pace even tllough they bave deaw•11hated the ablllty to learn at a 
taster rate. As before, the need for skills in more appropriate diallft'llls, IDstrudioll and evaluation is 
needed by the teacher who works with accelerated students 

Finally, a teacher wb.o works wttll students in a IIUdDstreamed or wJtllill.clmllrm program bas 
total responsibility for the educational program of a very UDique child. Therefore, this teacher needs 
skills in planning individual programs to meet the needs of tb.el!le chUdrm bl acbievemeDt of both 
basic skills and in enriched, more complex and abstract fields. 

. Professional preparation of teachers of the gifted and talented must provide instruction and 
experiences wb.ich will enable the teacher to: 

possess· knowledge of the cognitive, social and emotional developrneat of the gifted and talented; 

demonstrate a knowledge of tile nature and needs of tile gifted and talented bl general and 
those unique to each subgroup of giftedDel!ls; 

identify and develop program prototypes that meet the needs of gifted and taientecl students; 

demonstrate a knowledge of curriculum models for the education of gifted and talented; 

design curriculum materials which allow the gifted and talented to progaes at an individual rate 
and style of learning and 

evaluate the achievement of gifted and talented students. 

Because current teacher education programs in Virginia fail to provide tile instruction Deces98J'Y 
for prospective teachers to identify, recognize .. the needs of, or plan appropriate instruction tor the 
gifted and talented, it is recommended that courses required by the Department of Education tor 
certification include instruction in these areas in order that classroom teachers mipt obtain the 
needed skills to work effectively with such children. 
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3. The Department of Educatlon sllould provide tbroqh whatever means deemed by the
Department as most effective field CODSUlttioll to school divisions in the Commonwealth in
establisbing and maintaining programs for the gifted and talented.

The current position in the Departnieat of Education Reigned to Office of Special Programs for 
Gifted and Talented and cb8rged wltll the de9elopmeat of programs for the gifted and talented in 
the Commonwealth carries with it 1esponsPdltty for organizing and implerneattng the Governor's 
School as well as the responsibWty for rnatntabdng papa work and lllODitoring fllnctlons required for 
state reimbursement of school clivtslons. Tlle9e admi11Mratlve duties se9el'ely restrict the amount of 
time tbat C8D be spent with school divtsloas in giving ONlte, specific CODSPltati01l OD program 
planning. identification, curriculum plamdng. and iDstructlollal plamdng and implementation. SUch 
field services are sorely needed by local school clivisloas. Tralnlng of admiDistratms and teachers in 
planning and implementing these programs bas been Hmtted to only a few scluiol divisions fortunate 
enoqh to bave received federal funds to attend training programs. Fmtller, tlds area of 
programmiag is relatively new to Vlrpda, fonds for ln-semce training are severely llmtted, and the 
funds provided for maintaining programs cover only basic operating apemes at best. U, in fact, 
there is real ezpectatlon tbat quallty programs will be developed througbollt the Commonwealth, 
individual school divisions will need direct, consultative services to help them design and implement 
programs specific to their needs. The most cost-effldent means appears to be provision of field 
services by the Department of Fctncatton. 

4. The Department of Education should study the feaslblllty of establlsbing residential schools for
the arts, humanities, and science for the gifted and talented.

In 1973 the General Asaembly appropriated fonds for the purpose of artsttni the establishment 
of Statewide projects for special schooling of the gifted and talented. Education of these students is 
now required by the Standards of Quality. The Governor's School for the Gifted was established as a 
result of funding provided by the 1973 General AslFT?h\y. Althougll the Governor's School has 
benefitecl many gifted and talented studems, lt C8IIIIOt begin to serve all of the gifted and talented 
students in the Commonwealth due to its Hmttecl space and duration. The Department of Education 
has coasiclerecl angmeating the Governor's School Given the angmentaitou of the School, it still 
would not serve the needs and numbers of gifted and taleatecl students as would a school 
Therefore, it is appropriate to coasider estabJisbing restdeattaJ schools for the arts, bnrnantties, and 
sciences for the gifted and talented. 

5. The Department of Education is requested to coasder the concept of inclexing tbe funding of
gifted and taleatect education as is curreatly · being considered for speda1 education and
vocational education.

6. The Department of Education is requested to re-evaluate the procedure of establisbing the
number of pupils eligible for state funding of gifted and talented educatlon.

7. The Department of Education is requested to increase funding for gifted and talented
education.

Programs for the gifted and talented are tunded primarily by the state on a reimbursement 
basis. School divisions receive an adctittoaal payment of fifty-dollars for each studeDt in Average 
Dally Mernbersblp (ADM) who has been tdeattfled as gifted or talented and ls enrolled in a 
program for such students. Federal funds are the other source of aid. Wblle the State 
reimbursement cannot exceed four percent of the total number of students in ADM in a school 
division, and wbile $1,546,615 was appropriated bJ the General Asaernbly and taqeted to serve only 
three percent of such students, school divisions bave reported tbat appromnately five percent of the 
ADM were served in some manner by these programs during the 1979-80 school year. There ls a 
radiating effect from gifted and talented programs which benefits all students.. 

It is the consensus of the joint subcommittee that the time has come for an emphasis on gifted 
education, therefore, It ls necessary to study the feasibility of lncreaslng the funding and the 
facilities of such programs. 

In order to prepare for the complexities of this decade, education must look to preparing our 
future leaders. 



In view o_f the racUattng effects of g1ftecl programs and the need for educating tomorroW's 
leaders, consideration should be given to removing the ceillng on funding g1ftecl and talented 
pro.grams or indexing the funding of g1ftecl education as is being considered for special education 
and vocational education. 

The joint subcommittee is appreciative of the assbiance and support of all persons who 
contributed to its study, in particular, Mrs. Mary L Passer, Dr. C&rolyn M. CelJabao, and Dr. 
Joseph R. White. 

The Department of Education's contributton to the work of the joint subcommittee was 
invaluable. The joint subcommittee is appreciative of and commends the conUnued cooperation and 
assistance of Dr. S. John Davis, Superintendent of Public Instruction, and the staff of the 
Department of Education. 

R�y submitted, 

Alan A. Diamonstein, Chairman 
John B. Chichester 
James A. Davis 
V. Thomas Forehand, Jr.
Robison B. James
Joan S. Jones
Stanley C. Walker
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