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·BOUSE JOINT RESOLUTION NO. 100

� ci,rtain ati::lloM by St.au inltitutioM of highr «lucation. th• Boord of Education 
and ti'.,. $tau Count:il of Higiulr Edut:atioll wt"th ,.Ord to UtaCiult' pMparation 
pro,am& 

Agreed to by the House ot Delegates, February 14, 1980 
Agreed to by the Senate. February 25. 1980 

WllER£AS. the General Assembly recognizes that teachers make invaluable 
contributions to the well-belq of sodety; and 

WHEREAS. their services. sometimes under dlfftcult drc:Umstances, deserve recognitloa 
3llcl appredatioa; and 

WHEREAS. became of the lmportmce of teachers. the best possible persons should be 
attracted Into the teacbtng profession and compensated adequately tor their services; and 

W1IEREAS. the adequate preparatlOll ot teachers by Vlrgtnia's colleges and uDiversiUes 
Is r.ritk:al to the quality ot teadllng la elementary 311d secondary schools. Bild too many 
pers,as ue being prepared to enter tile teacllia.g protessiOa ill several areas ot 
endorsement: and 

WBEREAS, national reports have indicated Ulat the standards for acceptance into 
undergraduate schools. colleges and programs of teacher preparation are generally lower 
tbaD standards for acceptance into other fields of study: and 

WHEREAS. various suggestlons have been proposed to improve the teacher training 
process such as seminars tor higb school students wbo are prospective teachers. earlier 
ezposure of students in teacher training programs to classroom experience and a fifth year 
internship program; now, therefore. be it 

RESOLVED by the House of Delegates, the Senate concurring. That State institutions of 
bigber educattoa with teacher tralDing programs are requested to review their standards for 
acceptance of students into these programs in order to ensure that the standards equal or 
exceed those for other fields of study and to report to the State Council of mg11er 
Education. in a manner spedtled by the Council. the results ot their reviews and 
comparative national test scores for students entering these teacher preparation programs 
and far tJlose eaterlng otller fields of study: and. be It 

.RESOLVED FUkIBEk. That tile Board ot Educatlo11 all4 tile State Couadl of mg11er 
Education -� requested to l4eDtlty areas of c:ertlftcate endorsement ill wllfdl tllere are 
sbGrtages of teactaen: aad. be It 

RESOL VEX> FINALLY. That tile State Coundl of mgber Educadoa is requested to notify
lndepenclent lastltuttoas of l:ligber educat1oll wttJl teacher training programs ill Virginia of
tile conc:eras of the General Assembly, to request their participation in the study and to
Sllbmit reports to tile House Bducatioa Committee and the Senate Education and HealtJl
Committee as well as a f1nal report to the Governor and the General Assembly no later
UUul Decembes' one. nineteen hundred eigbty-one. 
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FINAL REPORT 

OH 

THE STUDY OF TEACHER PREPARATION PROGRAMS IN VIRGINIA 

PURSUANT TO HOUSE JOINT RESOLUTION NO. 100 (1980 SESSION) 

CHAPTER 1 

INTRODUCTION 

The 1980 Session of the General Assembly agreed to House Joint Resolution 

No. 100, which recognized (i) that teachers make invaluable contributions to 

the well-being of society; (2) that their services, sometimes under difficult 

circumstances, deserve recognition and appreciation; (3) that because of the 

importance of teachers, the best possible persons should be attracted into the 

teaching profession and compensated adequately for their services; (4) that 

the adequate preparation of teachers by Virginia's colleges and universities 

is critical to the quality of teaching in elementary and secondary schools, 

and too many persons are being prepared to enter the teaching profession in 

several areas of endorsement; (5) that national reports have indicated that 

the standards for acceptance into undergraduate schools, colleges, and 

programs of teacher preparation are generally lower than standards for 

acceptance into other fields of study; and (6) that various suggestions have 

been proposed to improve the teacher training process, such as seminars for 

high school students who are prospective teachers, earlier exposure of 

students in teacher training programs to classroom experience, 

year internship program. 

_,_ 

and a fifth-



The General Assembly therefore requested that state institutions of 

higher education with teacher training programs review their standards for 

acceptance of s�udents into these programs in order to ensure that the 

standards equal or exceed those for other fields of study and report to the 

State Council of Higher Education, in a manner specified by the Council, the 

results of their reviews and comparative national test scores for students 

entering these teacher preparation programs and for those entering other 

fields of study. nie legislature also asked that the State Board of Education 

and the State Council of Higher Education identify areas of certificate 

endorsement in which there are shortages of teachers. The General Assembly 

further requested that the State Council of Higher Education notify 

independent institutions of higher education with teacher training programs in 

Virginia of the concerns of· the General Assembly and request their 

participation in the study. 'Ole Council of Higher Education was requested to 

submit reports to the House Education Committee and the Sen.ate Education and 

Heal th Committee, as well as a final report to the Governor and the General 

Assembly, no later than December 1, 1981. 

In developing 

Virginia, pursuant 

a plan 

to House 

for studying. teacher 

Joint Resolution No. 

preparation 

100, the 

programs in 

Council staff 

consulted with the presidents of the public and private colleges, with the 

academic deans and vice presidents of the public colleges, and with the deans 

and institutional research officers of some of .the private colleges. 'nle 

Council of Higher Education reviewed the study plan at its June, 1980, 

meeting. 

'lbe goals of the study were twofold: first,· to review the standards for 

acceptance into teacher preparation programs at Virginia's colleges and 

universities and to compare the standards with those in other fields of study
1
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and, second, to identify areas of certificate endorsement in which there are 

shortages of teachers. In conducting the study, the Council staff sought the 

partic-ipattan of Virgt!'>ia' s state-supported and independent institutions of 

higher education, as specified in House Joint Resolution No. 100, and 

cooperated with the staff of the State Department of Education in identifying 

areas of teacher shortages. 

'lbe portion of the study conducted in 1980 was concerned with developing 

the study plan. assembling a bibliography of national and regional material on 

the subject, an� collecting and analyzing national test scores of graduates of 

teacher preparation programs and of other fields of study. The focus in the 

early part of the study, therefore, was on those students at colleges and 

universities in Virginia who actually sought and gained certification to teach 

in one or more endorsement areas. An "Inte.rim Report" of the findings in this 

phase of the study was published December 3, 1980, and was submitted to the 

House Education Committee and the Senate Education and Health Committee. 'lbe 

findings are incorporated into Chapter 2 of this final report. 

Chapter 2 also includes the results of the Council staff's study during 

1981 of the standards for acceptance or students· into teacher preparation 

programs and of the standards for acceptance of students as majors in 

undergraduate degree programs. Chapter 3 presents the findings of the State 

Department of Education in its efforts to identify areas of certificate 

endorsement in which there are shortages of teachers. Finally, Chapter 4 

offers some conclusions and recommendations based upon the present study. 
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CHAPTER 2 

STANDARDS FOR ACCEPTANCE INTO TEACHER PREPARATION PROGRAMS 

Pursuant to House Joint Resolution No. 100 (1980 Session), the staff of 

the Council of Higher Education conducted a survey of the 14 public and 19 

private colleges and universities in Virginia currently offering programs of 

teacher preparation that are "approved" by the State Department of 

Education.<1> The purpose of the survey was to seek information that would 

enable the staff to compare each institution's standards for acceptance of 

students into teacher preparation programs with the standards for acceptance 

of students as majors in undergraduate degree programs. 1be Council staff 

sent each of the 33 institutions a set of two questionnaires designed to 

assist in making the comparison:· Questionnaire #1 (see Appendix A) concerned 

the criteria whereby students are accepted into undergraduate teacher 

preparation programs, and Questionnaire 12 (see Appendix B) concerned the 

criteria whereby students are accepted into undergraduate degree programs 

other than those in teacher preparation. As an alternative to completing the 

two questionnaires, the institution was invited to submit a narrative response

that made the necessary comparison. 'nlirteen of the 14 public institutions 

and 13 of the 19 private institutions responded to the survey. 1be results of 

the survey, arranged by institution, appear in Appendix C (state-supported 

institutions) and Appendix D (independent institutions) of this report. 

Because all of the colleges and universities included in the study offer

<1> The 33 institutions and the programs they are approved to offer appear in
State-Approved Teacher Preparation Programs in Virginia Colleges � 
Universities (Richmond: Division of Teacher Education and Certification, 
Department of Education, July, 1981). 
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state-approved teacher preparation programs, each institution appropriately 

adheres to the current state regulations for teacher certification 1n 

requiring that an applicant for acceptance into a teacher preparation program 

must meet such general requirements for state certification as good moral 

character and good health and have no disqualifying physical or emotional 

handicap. Many institutions require evidence of physical fitness to teach, as 

atteste<i to by a qualified physician. 

Following is a summary of the responses received from the state-supported 

and independent institutions in Virginia during the Colmcil staff's survey of 

the standards for acceptance into undergraduate majors and teacher preparation 

programs. For each of the two groups of institutions, a statement is provided 

of the institutions' use of such factors as Scholastic Aptitude Test (SAT) 

scores in the overall admissions process, followed by a discussion of the 

standards for acceptance into non-teaching majors and the standards for 

acceptance into teacher training programs. 

! Summary�� Responses Received from� State-Supported Institutions

nie 13 public senior institutions participating in this phase of the 

study acknowledged using a range of Scholastic Aptitude Test (SAT) scores in 

determining the acceptability of applicants for admission to college. but they 

do not uniformly require a minimum SAT score for acceptance into undergraduate 

majors or teacher preparation programs. For instance, an applicant for 

admission to Christopher Newport College normally must present a minimlBD total 

SAT score of 800. Clinch Valley College, on the other hand, 'may grant 

conditional admission to an applicant with a total SAT score as low as 600. 

'lbe typical SAT score of entering freshmen at Mary Washington College in Fall. 

1981, was slightly more than 1000, and 90 percent of the freshman class that 

-s-



term had SAT scores between 800 and 1300. The standards for admission to Old 

Dominion University include a minimum total SAT score of 850. Though a 

ntld"e?l·t "lf@fk'i"ng · acffit:rsto-n ··to Virginia Cotritnon1ile·al th University usually must 

have a minimum SAT-Verbal score of 350, the institution· has deveioped a 

minimum scale for admission that combines the applicant's class rank in 

secondary school with the total SAT score. 

Acceptance into undergraduate majors at the 13 public senior institutions 

occurs at various stages of the student's career, depending upon the 

institution. At Norfolk State University, acceptance into a major other than 

teacher education takes place upon admission to the institution. Old Dominion 

University requires that the student complete a one-semester course in English 

composition before being accepted into virtually any baccalaureate program, 

including a program in teacher preparation. To enter an undergraduate major 

program at Mary Washington College, the student must have successfully 

completed at least 42 semester hours (three academic terms) of college-level 

work. 

At many public institutions, students are accepted as majors by 

departments if they have been admitted by the college or university as degree-

seeking students. The College of William and Mary, for example, assumes that 

an undergraduate who is admissible as a freshman may be accepted into any 

academic major or concentration. The College has no separate screening 

process when, at the end of the sophomore year, the student is asked to 

declare a concentration. The choice is entirely the student's, regardless of 

the SAT score, grade-point average, or other indicators of academic 

performance. It is further assumed that some counseling goes on, in which, 

.for example, a student who received a "D" in an introductory calculus course 

is discouraged from majoring in mathematics; if the student perseveres,
�
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however, he or she 11 allowed to begin work in the concentration. 

Several public senior institut1ons--1nclud1ng Clinch Valley College, 

James Madison University, and Longwood College--specify that admission to the 

institution does not ensure acceptance into an undergraduate major or into any 

of the various programs of teacher education. For both academic and 

administrative reasons, some colleges and universities enroll students freely 

in majors, normally through the institution's Office of Admissions, prior to 

the beginning of the freshman year. Such students nevertheless enter a 

competitive process that takes into account secondary school grades and class 

rank, and possibly also the results of a personal interview. Virginia 

Commonwealth University, Virginia Polytechnic Institute and State University, 

and Virginia State University, for example, accept students into undergraduate 

major programs upon admission to the university. At James Madison University, 

on the other hand, the student may be accepted as a major at multiple points 

in his or her undergraduate career; the process at James Madison is described 

as "wide open" and is based upon student preference. 

Many of the public senior institutions specify that a prospective teacher 

muat have_ attained a minimum overall grade-point average before acceptance 

into either a teacher education program or the student teaching semester. At 

Christopher Newport College, for example, the minimum average is 2.2, while at 

Radford University it is 2.1, and at Clinch Valley College, James Madison 

University. and Virginia State University it is 2.0 (though for the major in 

Elementary �ducation at Clinch Valley College the minimum average is 2.2). 

Mary Washington College has developed a two-stage process for accepting 

students into undergraduate teacher preparation programs: first, admission to 

candidacy for the Collegiate Professional Certificate, which normally occurs 

during the freshman or sophomore year; and second, formal admission to 
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candidacy for a teaching endorsement, which occurs during the senior year. 

Efforts are made prior to this second stage at Mary Washington College to 

tt·couh'sel ·ou°t"" ·s'tud'en'ts who do not show promise as 'teachers. At Old Dominiori 

"' 

University, the student's declaration of an education major is viewed as a 

provisional acceptance into the School of Education and does not guarantee 

completion of a teacher preparation program. Students at Old Dominion are 

subsequently screened through several means, including a course in Observation 

and Participation (Educational Foundations 297). At the University of 

Virginia, students are required to complete a designated block of courses 

before being accepted into a program in teacher education. 

A variety of committees at Virginia's public institutions oversee the 

admission and educational activities of students in teacher. preparation 

programs. 'nle Teacher Education. Admissions Committee at Clinch Valley College 

may require a student who is deficient in oral or written language skills to 

take corrective work in English before receiving a teacher education 

certificate. 'nlis Committee also must approve field experiences presented by 

students at Clinch Valley College in place of the required course in 

Foundations of American Education {Education 301). A screening committee at 

James Madison University meets periodically to review applications for 

acceptance into teacher preparation programs and to review the records of 

students who do not appear to meet the criteria for retention in teacher 

education. At Longwood College, the Committee on Teacher Education serves as

the screening committee for admission to teacher preparation programs.

Acceptance into the teacher preparation programs at Norfolk State University 

is supervised by the appropriate departmental Admissions Committee and the

Council on Teacher Education. 
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! Summary 2!.!h! Responses Received� the Independent Institutions

The 13 private four-year institutions participating in this phase of the 

study, like the public senior institutions, accept students into undergraduate 

majors and into teacher preparation programs at various points in a student's 

career. At Harymount College of Virginia and at Virginia Intermont College, 

acceptance oc�urs upon the student's admission to the institution. Once 

admitted to Randolph-Macon College, students can choose a major at any point 

in their college career, though typically the choice is made at the beginning 

of the junior year. Students are accepted into all majors at Roanoke College 

and at the University of Richmond at the end of their sophomore yeare Like 

students at Mary Washington College, those at Sweet Briar College (which has 

no major in Educaeion) enter a degree program in an academic department at the 

end of the sophomore year and meet the requirements for certification in 

Elementary or Secondary Education throughout their college career. 

1be standards for acceptance into teacher education programs at Averett 

College are more stringent than for other undergraduate programs and include a 

minim1.11 grade-point average of 2.4. At Virginia Intermont College, the 

required minimum grade-point average for acceptance into teacher education is 

2.25. 'nlough most majors at Eastern Mennonite College require a minimum 2.0 

grade-point average, the programs in teacher education have a 2.1 minimum for 

entry and 2.2 for participation in student teaching. Similarly, at Emory & 

Henry College, the normal standard for acceptance into a major is an overall 

average of 2.0, but teacher preparation programs require a grade-point average 

of at least 2.1. Initial acceptance into a teacher education program at 

Lynchburg College requires a 2.0 grade-point average, but for student teaching 

the minimum allowable is 2.25, both in the major and in the prerequisite 

courses for student teaching. At the University of Richmond, these minimum 
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averages are, respectively, 2.0 and 2.2. 'nlough no department at Randolph-

Macon College has specific criteria for admission to a major, students mus1 

·maintain a 2�0 graae-;point average or better in coursework taken in the major,

Undergraduates applying to teacher preparation programs at Randolph-Macor

College are the only students who undergo periodic and sequential assessment:

to determine whether they may pursue a particular undergraduate program, anc

for acceptance into the program, the student must have a 2.2 grade-point

average or better. A minimum 2.0 grade:...point average al�o is requi�ed for

acceptance into teacher preparation programs at Roanoke College and Sweet

Briar College.

Evidence is provided by Virginia's private four-year colleges to indicatE 

that special a�tention is given to screening applicants for acceptance intc 

teacher preparation programs. At Averett College, for example, teacher 

education is one of two general areas having a formal admissions procedure. 

At Eastern Mennonite College, teacher education is one of three areas that de 

not accept majors immediately upon the student's admission to the College. 

Lynchburg College's policy of accepting students into teacher preparatiori 

programs midway in the sophomore year contrasts with the policy for other 

majors, to which acceptance occurs upon admission to the College. 

One or more committees at many of the private four-year colleges are 

involved in evaluating students' acceptability for teacher education programs. 

lbe Division of Education and the Teacher Education Committee at Averett 

College reviews each student's application. Emory & Henry College has a 

Committee on Teacher Preparation to evaluate applicants' qualifications for 

the program. 'nle Teacher Preparation Committee at Randolph-Macon College acts 

upon recommendations by the student's major department and the Department of 

Education. Virginia Intermont College has an Advisory Committee on Teacher 
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Education, which reviews all applications for entry into the �nstitution's 

teacher preparation programs. While Washington and Lee University conducts 

its teacher education programs in conjunction with area women's colleges, a 

local Committee on Teacher Education reviews each student's work in his major 

and in general courses and recommends acceptance or rejection of applicants to 

the available programs of teacher education. 

It is impossible to summarize here all of the diverse standards for 

admission to teacher education programs �t Virginia's state-supported and 

independent institutions. Again, the institutional summaries are provided in 

Appendices C and D of this report. 

Comparative National Test Scores 

In 1967, Dr. Charles W. Blair of James Madison University published the 

results of a study undertaken "to determine the relative scholastic aptitude 

of 1963 graduates of selected Virginia public secondary schools who entered 

college and who planned to become teachers."<2> Using scholastic aptitude test 

scores earned on the "Cooperative School and College Ability Test," Dr. Blair 

compared teaching and nonteaching groups and obtained the following results: 

1. 'lbe mean of scholastic aptitude test scores for high school
graduates planning to become teachers was significantly lower
than the mean of scores for high school graduates who entered
college and who planned nonteaching careers. Similar findings
were obtained in separate comparisons of both male and female
graduates in the teaching and nonteaching groups.

-------

<2> Charles W. Blair, "'lbe Scholastic Aptitude of Virginia High School
Graduates Being Attracted to Teacher Education Programs," Madison College
Bulletin, Vol. 25, No. 2 (February, 1967), p. 70. Tilis article is available
in ERIC, ref. ED 014 444.
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2. 'nle distribution of scores for the teaching and nonteaching
groups differed significantly. Major differences between the
distributions were the higher proportion of college-attending
graduates planning to become teachers who scored below the
fiftieth percentile and the higher proportion of college-., 
attending graduates who planned nonteaching careers who scored 
at or above the ninetieth percentile. 

3. Forty-five per cent of the college-attending graduates who
scored below the fiftieth percentile planned to become teachers

while only 28 per cent of those who scored at or above the
ninetieth percentile had similar vocational plans.<3>

One of the initial purposes in collecting and analyzing the test-score 

data presented in this report was to determine whether the results found in 

the-Blair study remain true for students currently graduating from teacher 

education programs in the Commonwealth. Another purpose was to test an often 

loudly proclaimed assumption that students who enroll in the courses 

constituting the customary curriculum of teacher training programs have an 

easier chance of earning high grades than do students in other academic 

programs. Fifteen public and 22 private colleges and universities in Virginia 

participated in this phase of the study. 

In Hay, 1980, the State Department of Education identified 3,304 students 

who in 1979 received their bachelor's degrees from Virginia's colleges and 

universities and were certified to teach in one or more endorsement areas. In 

June, 1980, the Council staff sent to each public and private college in 

Virginia a computer print-out listing the institution's "certified" graduates 

and requested the following information about each student listed: (1) the 

degree major, (2) the SAT-Verbal score, (3) the SAT-Math score, (4) the total 

SAT score, (5) the grade-point average (GPA) at the end of the sophomore year, 

------------

<3> Blair, p. 72.
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(6) the GPA at graduation, and (7) the student's rank in high school 

graduating class. 

In addition, the Council staff requested that each institution submit the 

information �numerated above for a ten percent random sample of its "non

certified" students. In obtaining this sample, the institution was asked to 

exclucie all "certified" students listed on the computer print-out and then to 

select every tenth bachelor's degree graduate in 1979 from among those 

remaining. In the inte�est of maintaining students' privacy, the institution 

was asked to omit students' names and identification numbers when submitting 

data for �aoh group of graduates. 

Tables 1 and 2 show the number of certified and non-certified students at 

each institution for which information was requested or submitted. Of the 

3,304 bachelor's graduates in 1979 who were certified to teach, 2,579 

graduated from the public colleges and 725 from the private colleges. The ten 

percent random sample of non-certified graduates . includes 

public colleges and 359 from the private colleges. Tables 3, 

1 , 475 from the 

4, 5, and 6 

present the!.!!!!. SAT scores, grade-point averages, and high school rankings of 

each of the four groups of students for whom data were actually submitted: 

2,579 certified graduates of the public colleges (Table 3), 1,475 non

certified graduates of the public colleges (Table 4}, 673 certified graduates 

of the private colleges (Table 5), and 359 non-certified graduates of the 

private colleges (Table 6). 

nie data show that the mean SAT scores of bachelor's graduates who were 

certified to teach generally were lower than those of bachelor's graduates who 

did not seek teacher certification. For all but two of the 15 public colleges 

(James Madison University and Virginia Military Institute), the mean SAT

Verbal, SAT-Math, and total SAT scores are lower among certified students than 
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among non-certified students. 'lbe mean total SAT score of the sample of non

certified graduates of the public colleges was 121 points higher than that of 

the certified group C 1013. compared to 892). The reason for the departure 

from the pattern by students at James Madison University is not obvious ·from 

the degree majors of the non-certified students for whom data were submitted, 

and the difference in mean total SAT score between certified and non-certified 

students at James Madison University in any case was only four points (991, 

compared to 987). At Virginia Military Institute, the mean SAT-Verbal score 

was slightly higher among the certified group (500) than among the non

certified group (487). However, only three 1979 graduates of Virginia 

Military Institute were certified to teach, their certification being 

incidental to the institution's curriculum, which does not include any teacher 

preparation programs. 

Similarly, among the students for whom data were submitted by the private 

colleges, the mean SAT scores generally were higher for the non-certified 

group than for the certified group. '1be difference in mean total SAT score 

was 80 points (954 £or the non-certified group, compared to 874 for the 

certified group). It should be pointed out, however, that here and elsewhere 

the ten percent sample of non-certified graduates of the private colleges, 

numbering 359, may be too small to be statistically significant. 'nle 

exceptions to the general pattern 

Institute, Randolph-Macon College, 

College, Virgin!a Wesleyan College, 

include Bridgewater College, Hampton 

Sweet Briar College, Virginia Intermont 

and Washington and Lee University. Like 

Virginia Military Institute, Washington and Lee University does not offer 

teacher preparation programs as such, but permits students to complete teacher 

tra�ning programs through cooperative arrangements with Hollins College, Mary 

Baldwin College, Randolph-Macon Woman's College, and Sweet Briar College. 
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It is somewhat easier to compare mean grade-point averages within a given 

institution than across the spectrum of public and private colleges in 

Virginia. Although the difference in aggregate may not be significant, a 

pattern emerges in a comparison of the mean GPA's for all public colleges and 

those for all private colleges. In general, the GPA's are higher for 

certified graduates than for non-certified graduates, with the difference in 

mean GPA increasing between the end of the sophomore year and graduation. For 

example, the certified group at the public colleges has a mean GPA that is 

0.006 higher than the non-certified group at the end of the sophomore year 

(2.731, compared to 2.737), but at graduation the difference increases to 

0.104 (2.881, compared to 2.985). 'lbe corresponding figures for the private 

colleges are as follows: a difference of 0.062 at the end of the sophomore 

year (2.813 for the certified group, compared to 2.751 for the non-certified 

group) and a difference of 0.125 at graduation (2.990 for the certified group, 

compared to 2.865 for the non-certified group). 

Among the public colleges, the mean GPA at graduation is higher among 

certified than non-certified graduates at 10 of the 15 colleges. Among the 

private colleges, the mean GPA at graduation is higher among certified than 

non-certified graduates at 1ij of the 22 colleges for which data were 

submitted. 

'lbe mean percentile rankings of high school graduates in each of the four 

groups are mixed evidence upon which to base any generalization. The 

diversity of high schools from which the students came obviously makes 

interpretation of the evidence difficult. Although the mean percentile 

ranking among the public colleges was slightly higher for non-certified 

graduates than for certified graduates (78th, compared to 76th), the opposite 

was true among the private colleges (66th for non-certified graduates, 
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compared to 72nd for certified graduates). 

In presenting the data on SAT scores and grade-point averages, the 

Council stat£ does so with a strong expression or caution. First of all, two 

private colleges (Saint Paul's College and Virginia Union Univer·sity) did not 

submit information about their non-certified graduates. Second, the staff's 

analysis of the data was limited to calcula ting mean SAT' scores and mean 

grade-point averages, which in turn were viewed in the aggregate. It should 

be noted that SAT scores can be interpreted in a variety of ways. Indeed, 

questions periodically are raised about the overall validity of such scores. 

'nler&for.e, any conclusions drawn from the data contained in the tables or text 

of this section of the report should be regarded as tentative at best. 
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TABLE 1 

SUMMARY OF CERTIFIED AND NON-CERTIFIED BACHELOR'S 
GRADUATES OF PUBLIC COLLEGES IN VIRGINIA, 1979 

1979 I 

I 

I 1978-79 Certified I Non-Certified I 

Institution I Bachelor's Bachelor's I Bachelor r s 
tDegrees<a> Graduates I Graduates 

--

Christopher Newport College 370 49 321 
Clinch Valley College 102 58 44 

George Mason University 1,128 90 1,038 
James Madison University 1,509 391 1,118 
Longwood College 398 185 213 
Mary Washington College 430 96 334 
Norfolk State University 648 168 480 
Old Dominion University 1,600 349 1,251 
Radford University 950 291 659 
University of Virginia 2,442 102 2,340 
Virginia Commonwealth 

University 1,796 231 1,565 
Virginia Military Institute 282 3 279 
Virginia Polytechnic- Institute 

and State University 3,372 259 3, 113 
Virginia State University 601 189 412 
The College of William and Mary 1,083 118 965 

All public colleges .16,711 2,579 14, 132 

Actual 101 
Sample of 

Non-Certified 
Graduates 

for Whom Data 
Were Received 

32 

1 

110 
111 
20 
41 
so 

130 
108 
165 

214 
26 

316 
60 
85 

l,475 

<a> The data in this column were taken from each institution's HEGIS reporting
form, "Degrees and Other Formal Awards Conferred 1978-79" (U.S. Office of Education 
form 2300-2.1), and were published in Degrees Conferred in Virginia, 1978-79 (State 
Council of Higher Education for Virginia, STR 80-11), Table 3, p. 9. Some
bac!helor's graduates who were certified to teach in 1979 actually may have received 
their bachelor's degrees after 1978-79. 
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TABLE 2 

SUMMARY OF CERTIFIED AND NON-CERTIFIED BACHELOR'S 
GRADUATES OF PRIVATE COLLEGES IN VIRGINIA, 1979 

+-,--------------+-----+-----+-------+------�

Institution 

Averett College 
Bluefield College 
Bridgewater College 
Eastern Mennonite College 
Emory and Henry College 
Ferrum College<b> 
Hampden-Sydney College 
Hampton Institute 
Hollins College 
Liberty Baptist College 
Lynchburg College 
Mary Baldwin College 
Marymount College of Virginia 
Randolph-Macon College 
Randolph-Macon Woman's College 
Roanoke College 
Saint Paul's College 
Shenandoah College and 

Conservatory of Music 
Sweet Briar College 
Uni·1ersity of Richmond 
Virginia Interment College 
Virginia Union University 
Virginia Wesleyan College 
Washington and Lee University 

Actual 10J 
1979 I l Sample of I 

1978-79 CertifiedlNon-Certified:Non-Certifiedl 
Bachelor's1Bachelor'sl Bachelor's : Graduates I 
Degrees<a>I Graduates( Graduates lfor Whom Datal 

:were Received! 

229 
37 

171 
235 
202 
72 

146 
458 
215 
177 
274 
132 
83 

124 
130 
234 
102 

173 
139 
549 
86 

162 
113 
282 

74 

8 
45 
48 
53 

7 
74 

15 
36 
54 
12 
19 

5 
15 
23 
39 

47 
7 

50 
15 
52 
21 
6 

155 
29 

126 
187 
149 

72 
139 
384 
200 
141 
220 
120 
64 

119 
115 
211 
63 

126 
132 
499 
71 

110 
92 

276 

20 
4 

15 
18 
13 

13 
35 
20 
15 
26 
i 1 
13 
11 
11 
21 

12 
13 
33 
7 

9 
39 

+-_____________ ....,. ____ _,. ____ -+ ______ .,._ ____ ---+ 

All private colleges 4,525 725 3,800 359 
+----------------t--------1i------�------+-------+ 

<a> The data in this column were taken from each institution's HEGIS reporting
form, "Degrees and Other Formal Awards Conferred 1978-79" (U.S. Office of Education 
form 2300-2.1), and were published in Degrees Conferred i!l Virginia, 1978-79 (State 
Council of Higher Education for Virginia, STR 80-11), Table 5, p. 11. Some 
bachelor's graduates who were certified to teach in 1979 actually may have received 
their bachelor's degrees after 1978-79. 

<b> Because no 1979 bachelor's graduates of Ferrum College were certified tc
teach, the institution has not been included in this study. 
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TABLE 3 

MEAN SAT SCORES, GRADE-POINT AVERAGES, AND HIGH SCHOOL RANKINGS 
OF 2,579 CERTIFIED BACHELOR'S GRADUATES 

OF PUBLIC COLLEGES IN VIRGINIA, 1979 

I 

I 

I SAT I SAT Totall GPA GPA I I 

Institution .. I Verbal I Math SAT Soph Grad 

IHighl 
;sch.; 
ISilel 
IRankl 

--+- ---+----+ 

Christopher Newport College 414 434 848 2.516 2.999 68 
Clinch Valley College 404 414 818 2.903 3.019 71 
George Mason University 11-32 443 875 3.213 63 
James Madison University 478 513 991 2.967 3.156 86 
Longwood College 414 445 859 2.477 2.911 74 
Mary Washington College 478 489 967 2.769 2.987 80 
Norfolk State University 308 326 634 2.471 2.709 
Old Dominion University 443 463 906 2.759 3.030 69 
Radford University 412 440 852 2.825 2.862 63 

' University of Virginia 535 582 1117 3.039 3.266 84 
Virginia Commonwealth 

University 416 436 852 2.746 3. 157 68 
Virginia Military Institute 500 520 1020 2.454 2.480 63 
Virginia Polytechnic Institute 

and State University 446 492 938 2.556 2.892 11 

Virginia State University 306 345 651 2.632 2.753 
The College of William and Mary 557 587 1144 2.606 2.904 91 

+- -+-

All public colleges 431 461 892 I 2.731 2.985 76 
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TABLE 4 

MEAN SAT SCORES, GRADE-POINT AVERAGES, AND HIGH SCHOOL RANKINGS 
OF 1,475 NON-CERTIFIED BACHELOR'S GRADUATES 

OF PUBLIC COLLEGES IN VIRGINIA, 1979 

I I 

I I 

I SAT I SAT Totall GPA GPA I I 

Institution ·;verbal I Math SAT Soph Grad 

Christopher Newport College '466 462 928 2.763 2.978 
Clinch Valley College 480 487 967 3.051 3.050 
George Mason University 473 493 966 - 2.943
James Madison University 476 511 987 2.784 2.923
Longwood College 415 457 872 2.454 2.747
Mary Washington College 518 503 1021 2.809 2.917
Norfolk State University 329 369 698 2.682 2.836
Old Dominion University 453 506 959 2.807 2.925
Radford University 416 443 859 2.599 2.625
University of Virginia 582 624 1206 2.932 3.0311
Virginia Commonwealth 

University .434 458 892 2.767 2.971 
Virginia Military Institute 487 541 1028 2.617 2.780 
Virginia Polytechnic Institute 

and State University 494 561 1055 2.618 2.765 
Virginia State University 359 391 750 2.765 2.858 
The College of William and Mary 583 620 1203 2.780 2.937 

All public colleges 485 528 1013 2.737 2.881 
+-
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ISch.l 

lSilel 

IRankl 

71 
79 
68 

I 79 I 

62 
80 
-

65 
-

82 

75 

79 

92 
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TABLE 5 

MEAN SAT SCORES, GRADE-POINT AVERAGES, AND HIGH SCHOOL RANKINGS 
OF 673 CERTIFIED BACHELOR'S GRADUATES 
OF PRIVATE COLLEGES IN VIREGINIA, 1979 

Institution 

Averett College 
Bluefield College 
Bridgewater College 
Eastern Mennonite College 
Emory and Henry College 
Hampden-Sydney College 
Hampton Institute 
Hollins College 
Liberty Baptist College 
Lynchburg College 
Mary Baldwin College<a> 
Marymount College of Virginia 
Handolph-M"acon College 
Randolph-Macon Woman's College 
Roanoke College 
Saint P.aul' s College 
Shenandoah Coilege and 

Conservatory of Music 
Sweet Briar College 
University of Richmond 
Virginia Intermont College 
Virginia Union University 
Virginia Wesleyan College 
Washington and Lee University 

I All private colleges 
+-

I SAT I SAT 
IVerball Math 

400 422 
400 413 
447 474 
456 506 
433 477 
4-38 525 
393 382 
460 450 
476 506 
412 436 

402 375 
486 538 
517 528 
426 498 
287 I 320 

436 458 
486 517 
478 510 
420 440 
314 324 
446 469 
542 583 

_., 

I 

I 

Totall 
SAT 

822 

813 
921 
962 
910 
963 
775 
910 
982 
848 

777 
1024 
1045 

924 
607 

894 
1003 
988 
860 
638 
915 

1125 

GPA 
Soph 

2.899 
2.724 
2.823 
3.063 
2.897 
2.474 
2.815 
2.100 

2.801 
2.565 
1.813 
2.693 
2.498 
2.866 
2.753 
2.416 

2.917 
2.110 

2.971 
2.944 

3.013 
2.798 

I I - ·-. 

GPA 
Grad 

I -- + 

IHighl 
:sch. I 
1%1lel 
lRankl 

. .......... 

3.006 
3 .. 006 
2.953 
3 .. 216 
2.930 
2.742 
2.969 
2.887 
3.032 
2.859 
2.210 
2.939 
2.664 
3.039 
2.859 
2.669 

3.046 
3.058 
3.203 
3.136 

3.212 
2.985 

74 

72 
70 
66 
74 

77 

75 

66 

57 
89 
90 
73 

73 
69 
81 
56 

54 
87 

425 449 874 2.813 2.990 72 
I • ·---.- - .. • • t --+ 

<a> Mary Baldwin College uses a 3.0 grading scale; the institution's mean
GPA 's therefore were not included in calculating the mean GPA' s for all 
private colleges. 
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TABLE 6 

MEAN SAT SCORES, GRADE-POINT AVERAGES, AND HIGH SCHOOL RANKINGS 
OF 359 NON-CERTIFIED BACHELOR'S GRADUATES 

OF PRIVATE COLLEGES IN VIRGINIA, 1979 

I 
I 

I SAT I SAT Totall 
Institution lVerball Math SAT 

Averett College 
Bluefield College 
Bridgewater College 
Eastern Mennonite College 
Emory and Henry College 
Hampden-Sydney College 
Hampton Institute 
Hollins College 
Liberty Baptist College 
Lynchburg College 

, Mary Baldwin College<a> 
Marymount College of Virginia 
Randolph-Macon College 
Randolph-Macon Woman's College ' 
Roanoke College 
Saint Paul's College<b> 
Shenandoah College and 

Conservatory of Music 
Sweet Briar College 
University of Richmond 
Virginia Interment College 
Virginia Union University<c> 
Virginia Wesleyan College 
Washington and Lee University 

All private colleges 

439 
533 
414 
506 
440 
468 
359 
496 
527 
438 

437 
468 
538 
456 

459 
482 
485 
397 

400 
515 

459 

I 
I. 

450 
503 
479 
521 
505 
511 
388 
473 
500 
484 

412 
534 
517 
488 

521 
489 
511 
453 
-

464 
606 

495 

889 
1036 
893 

1027 
945 
979 
747 
969 

1027 
922 

849 
1002 
1055 
944 

980 
971 
996 
850 

864 
1121 

954 

GPA 
Soph 

2.445 
2.778 
2.666 
3.209 
2.635 
2.690 
2.649· 
2.938 
2.943 
2.480 
2.243 I 
2.835 
2.726 
2.986 
2.922 

2.897 
2.747 
2.811 
2.832 

2.516 
2.635 

2.751 

IHighl 
GPA !Sch.I 

Grad ISilel 
IRankl 

2.637 
2.925 
2.847 
3.199 
2.761 
2.110 

2.732 
3 .161 
3.074 
2.695 
2.268 
2.948 
2.795 
3.026 
3.022 

2.983 
2.789 
2.858 
2.995 

2.648 
2.775 

62 
72 
64 
74 
66 
64 

61 

54 

53 
72 
82 

61 
67 
67 
26 

26 
75 

t • 

2.865 66

-+----+----+-·----t----+ 

<a> Mary Baldwin College uses a 3.0 grading scale; the institution's mean
GPA's therefore were not included in calculating the mean GPA's for all
private colleges.

<b> Saint Paul's College did not submit data for a random sample of its non
�rtified students.

Virginia Union University did not submit data for a random sample of its 
�ertified students. 
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CHAPTER 3 

TEACHER CERTIFICATE ENDORSEMENT SHORTAGES IN VIRGINIA 

As a part of the study mandated by House Joint R�solution No. 100, the 

State Board of Education and the Council of Higher Education were requested to 

identify areas of certificate· endorsement in which there are shortages of 

teachers. To acquire the necessary data, the Department of Education 

conducted a survey of local school divisions to determine the level of 

difficulty which each division experienced, by area of endorsement�<4> in 

securing teaching personnel for the 1981-82 school year. 

received from all school divisions. 

Responses were 

_!!! Analysis � the Results of � Survey 

Virginia 

to Determine Teacher Shortages in 

In the survey, the Department asked each school system to indicate its 

perception or the difficulty it had in securing teachers in each area of 

endorsement. 

diff��ul ty. 

The survey participants were asked to note the level of 

ranging from "no difficulty" to "extreme difficulty" to "not 

successful" in securing an endorsed teacher. A copy of the survey, which is 

included as Appendix E of this report, contains a summary of responses by 

endorsement area. 

The endorsement areas in which at least 20 percent of the school 

<4> "Certification" is required for teachers and is specified in Section
22-204 of the Code of Virginia, which states that "No teacher shall be
regularly employed or paid from the public funds unless such teacher holds a
certificate in full force in accordance with the rules of certification laid
down by the State Board of Education." "Endorsement" of teaching personnel is
the satisfying of requirements in a content area.

-23-



divisions reported "extreme difficulty" in obtaining teachers are listed in 

Table 7, while Table 8 indicates the percentage of school divisions which had 

"some difficulty" in securing te-acher-s endorsed in particular areas. Table 9 

shows the number of school divisions which were unable to hire. by the start 

of tbe academic year. teachers having endorsements in particular subject 

areas. 

Of the 49 school divisions reporting an inability to hire properly 

endorsed teachers. 21 were medium-sized divisions with between 3.000 and 

10,000 students. Another 17 school divisions were small districts with 

between 1,000 and 3.000 students. nie remaining divisions were large-scale 

school systems with more than 10.000 students. Several of the relevant school 

divisions were in rural areas. Superintendents in these localities stressed 

that a lower pay scale and geographic location were factors in their inability 

to obtain teachers. 

In addition to the-data received from the survey which indicate hiring 

problems during 1980-81, information on file with the Division of Teacher 

Education reflects a large number of teachers in Special Education, Earth 

Science, Industrial Arts. and Trade and Industrial Arts who are currently 

employed as unendorsed teachers for 1980-81. Most of these teachers were 

hired within the last three years. Table 10 shows the total number of 

unendorsed teachers by area of endorsement. 
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TABLE 7 

PERCENTAGE OF SCHOOL DIVISIONS REPORTING "EXTREME DIFFICULTY" 

IN SECURING TEACHING PERSONNEL, BY ENDORSEMENT AREA 

Category 
I Extreme I 
I Difficul tyl 

Mathematics 
Learning Disabilities 
Earth Science 
Emotionally Disturbed 
Chemistry 
Preschool Handicapped 

,Hearing Disorders 
!Physics
!Industrial Arts
1Speech Disorders
!Crippling Conditions

491 
48 
38 
37 
32 
30 
29 
28 
23 
22 
20 

-+ 

,._ __________ _..____ ,+ 

TABLE 8 

PERCENTAGE OF SCHOOL DIVISIONS REPORTING �soME DIFFICULTY" 
IN SECURING TEACHING PERSONNEL, BY ENDORSEMENT AREA 

+---·--------·--· _____ ...... 

Category 
l Some I 
lDifficultyl 

!Mentally Retarded 32S 
I Biology 29 
;speech Disorders · 28 
!Mathematics 26 
IOiemistry 25 
ITrade and Industrial Artsl 24 
!Emotionally Disturbed 23 
!Hearing Disorders 22 
!Industrial Arts 22 
!Preschool Handicapped 20 
!Earth Science 20 
++-----------·�---�+------·---+ 
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TABLE 9 

NUMBER OF SCHOOL DIVISIONS NOT SUCCESSFUL IN OBTAINING 
ENDORSED TEACHING PERSONNEL. BY ENDORSEMENT AREA 

Category 

: . Number of l 
I School l 
: Divisions: 
IRespondingl 

+----------------------+---- I t 

:Learning Disabilities 
:Preschool Handicapped 
!Physics
!Emotionally Disturbed
;Mathematics
IEarth Science
lSpeech Disorders
:Industrial Arts
lChemistry
:Latin
!Secondary Guidance
!Crippling Conditions
IDrama
I French
IGerman
:speech
:visually Impaired

TABLE 10 

18 
12 
10 

8 
6 
4 
4 

3 
2 
2 
2 
1 
1 
1 
1 
1 

1 

UNENDORSED TEACHING ASSIGNMENTS, 1980-81 

t Total t Total I Percent: I I I 

Endorsement Area IUnendorsedl Teaching lUnendorsedl 

IEarth Science 215 493 43.61 
!Special Education I 910 5,279 17.24 I 

:Trade and Industrial Artsl 149 1,229 12.12 
: Industrial Arts 125 1,060 11.79 
: Chemistry 31 423 7 .33 
I Mathematics 189 3,918 4.82 
!Biology 25 1,303 1.92 

--+- -+--- -+ 
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In addition to providing perceptions as to the difficulty in obtaining 

properly endorsed teachers, school superintendents also offered, in response 

to the survey, observations about the problem. 'nleir comments are presented 

in Appendix F. Several superintendents noted a decline in the quality of 

applicants for teaching jobs. Others referred to reports by college placement 

offices that decreased enrollments in teacher education are a factor in the 

diminishing size of the applicant pool. 

Several superintendents believed that problems within the profession were 

influencing the number of qualified applicants for jobs. For example, some 

commented that the profession was less attractive because teachers' workloads 

included major responsibilities for extracurricular activities. Others 

recommended that the pay scale be increased statewide in order to attract 

qualified personnel. For most superintendents, salary was a major concern for 

the retention, as well as the-recruitment, of teachers. 

Comments also were made about reciprocity agreements with other states 

not being effective in some endorsement areas. A few superintendents 

considered Virginia's certification requirements excessive, especially in the 

area of Learning Disabilities. 'lbese individuals su ggested that Special 

Education teacher training programs be established at the undergraduate level. 

Smaller school divisions stated a need for finding personnel endorsed in two 

or more areas as a desired solution to the shortage problem. . Dual 

endorsements were suggested for Health and Physical Education, Mathematics and 

Physics, and Chemistry and Biology, as well as in Special Education areas. It 

was evident from the comments that some school divisions are hiring unendorsed 

personnel with the provision that endorsement be completed within three years. 

In summary, the survey shows that school divisions of all sizes are 

having difficulty hiring certain teachers. (Appendix G shows the areas of 
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teacher shortage by planning district.) Quality of applicants, salary, and 

multiple endorsements were issues of primary concern throughout the state. 

Although this report emphasizes teacher shortages, there are surpluses of 

teachers in some areas. Elementary Education and Health and Physical 

Education, as well as most content areas, are examples of endorsement 

categories in which there is little difficulty hiring personnel • 

.!h! National Perspective 

The survey of teacher certificate endorsement shortages in Virginia's 

local school divisions is best understood in the national context or 

enrollment and supply-and-demand trends for elementary, secondary, and higher 

education during the 1980's. nie National Center for Education Statistics 

(NCES) published an analysis of these trends in 1980.<5> A summary of the 

findings is instructive. 

During the next few years, national enrollments in schools will decline, 

thereby reducing the demand for teachers. From 1984 to 1988, however, 

enrollments will once again rise, with the number of teachers needed in 1988 

estimated at 181,000 more than in 1983. During 1979-88, 1.3 million teachers 

will have been hired. 'Ibis total, however, is 300,000 fewer than the number 

hired between 1969 and 1978. 

The production or new teachers nationally has declined since 1972, from 

36 to 21 percent of all bachelor's degrees. In part, this decline reflects an 

unfavorable job market for new teachers. Anticipated enrollment increases 

later in this decade will improve the job outlook for teacher education 

<5> Martin H. Frankel and Debra E. Gerald, Projections of Education Statistics
� 1988-89 (Washington, D.C.: National Center for Education Statistics, 1980),
pp. 7�5.
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graduates. However, if the percentage or teachers with bachelor's degrees 

continues to decline nationally, and if the teacher turnover rate increases, 

teacher shortages are predicted throughout the country by the late 1980's. 

lbe authors or the NCES report do not expect this to happen nationwide. 

Instead, as the job outlook brightens, the authors anticipate that a reserve 

pool of teacher education graduates not currently employed as teachers will 

re-enter the teacher workforce and minimize the problem, making the supply 

adequate for the increased demand. 'nlis analysis is based on the assumptions 

that: (1) the decline in percentage of education degrees as a proportion of 

all bachelor's degrees will not continue; (2) the turnover rate for teachers 

will remain stable; (3) a stable proportion or graduates in education will not 

seek teaching jobs; and (4) the graduates in the reserve pool will seek 

teaching jobs. 

nie enrollment, supply, and demand patterns in individual states may 

deviate from this national picture in significant ways. 'nlis is true despite 

the fact that reciprocity agreements and the geographic mobility of teachers 

ensure that national developments have an impact on localities. In Virginia, 

tor eiaaple, about one-half the teachers hired come to the Commonwealth from 

other states. Likewise, about one-half the state's teacher graduates leave 

the Commonwealth upon graduation. 

!!!! Future Situation in Virginia 

Long-term projections or enrollments in Virginia's elementary and 

secondary schools are not available. In 1981, however, the Virginia 

Occupational Information Coordinating Committee (VOICC) published occupational 

briefs for projected needs in particular fields of education. Included in the 

publication are projections of employment for elementary and secondary 
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teachers in Virginia from 1976 to 1982. 'lbe number of elementary school 

teachers needed within the state was estimated at 36,030 in 1976 and is 

proj'ectEfd ·t·o ·1,e ·41 ;990 i'n 1'982. ·nie aver'age ari'nual number or job openings in 

elementary education during this period was estimated at 2,530, including 

1,540 replacement positions and 990 resulting from growth. For secondary 

school teachers, the estimated ne� for 1976 and 1982 was projected at 27,200 

and 31,710 for those respective years. 'nlis total need would create an annual 

average of 1,580 job openings, including 830 replacement positions and 750 

resulting from growth. Elementary and secondary teacher openings each year, 

then, would average about 4,100 jobs.<6> 

These projections suggest enrollment increases in both elementary and 

secondary schools in the Commonwealth during the early 1980's, in contrast to 

the national trend. (It cannot automatically be assumed that these figures 

represent enrollment growth alone. Changes in pupil-teacher ratio� and new 

types of teaching positions--for example, in Special Education--also influence 

the number of teachers needed.) The greater need for elementary, rather than 

secondary school teachers is consistent with anticipated increases in these

age-groups nationally, though the needs are expected to occur earlier in 

Virginia than nationwide. nie demand for elementary school teachers also 

implies a future need for secondary school teachers as the elementary-age 

students move into later grades. 

'lbe production of teacher graduates in Virginia's colleges and 

universities relates to the projected need for teachers because a significant 

<6> Virginia Occupational Information Coordinating Committee, Virginia 
Occupational, Demand, Supply, !!!5! Wage Information, 1981 Edition, 
(Charlottesville: Tayloe Murphy Institute, nie Darden School, University of 
Virginia, November, 1981), pp. 90, 219. 
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number of those graduates seek and attain teaching jobs in the state. Table 

11 summarizes the number of bachelor's degree recipients in Education between 

1977 and 1981 • 

TABLE 11 

BACHELOR'S DEGREES AWARDED IN EDUCATION 
BY VIRGINIA'S.COLLEGES AND UNIVERSITIES, 1977-81 

Year 

!Number of DegreeslNumber of Degrees!
Awarded by Awarded by 

State-Supported Independent 
Institutions Institutions 

Tot.al : 
Degrees! 

+-,-----+-----------------+--·---+

1977-78 
1978-79 
1979-80 

I 1980-81 

2486 
2268 
2070 
1866 

628 
665 
633 
553 

3114 
2933 
2703 
2419 

+-,--------·----�----·---.-----+ 

The number of bachelor's degrees in Education at Virginia's colleges and 

universities has declined each year since 1977-78, from a total of 3114 in 

1977-78 to 2419 in 1980-81. The average annual rate of decline has been 8.4 

percent. At the state-supported institutions, which supplied 78 percent of 

Virginia-educated teachers during this time period, the annual rate of decline 

has been 9.1 percent. 

nie decline in bachelor's degrees conferred in Education in Virginia 

parallels the national trend. Whether or not this decline will stop as the 

job market for teachers improves nationally is not known. Nor is it known to 

what extent Virginia has available a reserve· pool of teacher graduates not 

currently employed as teachers, but likely to re-enter the teaching workforce 

in the future. Also unavailable are data to determine the exact number of in

state graduates who seek employment out-of-state, or those who seek employment 

-31-



in non-teaching fields, pursue graduate study, or otherwise do not enter the 

workforce. nie survey of school superintendents reported here, however, 

suggests that the supply of teachers available to hire is not sufficien� to 

meet current demand in particular fields. A detailed analysis of these 

shortages in specific endorsement areas may enable students who are 

considering entry into teaching and educators who design programs to meet the 

needs of school districts to make decisions which will improve the 

relationship between teacher supply and demand in Virginia. 

-32-



CHAPTER 4 

CONCLUSIONS AND RECa.MEHDATIONS 

Several aspects of teacher education in Virginia need review and 

discussion by educational leaders throughout the Commonwealth. House Joint 

Resolution No. 100 focused on two of these areas: the standards for 

acceptance into teacher education programs and the widely reported, but 

heretofore undocumented, shortage of teachers in certain endorsement areas. 

'nle study attempts to address both areas of inquiry requested by the 

resolution. 

A recent report published by the Southern Regional Education Board 

(SREB), summarizing the findings of its Task Force on Higher Education and the 

Schools, called for "the region [to] seek to achieve during the Eighties 

substantial improvement of academic standards above [the] minimt.DD 

expectations."<7> The report later offers the following recommendation to 

accomplish this goal: 

States should apply selection procedures throughout the entire 
process ot preparing teachers (rather than at the end point only), 
starting ,!!!!!!. tighter admissions standards and ending with 
performance evaluation of all beginning teachers. Testing is a 
crucial element in such a comprehensive statewide commitment to 
insure teacher quality. Passing scores on tests should be set and 
maintained at sufficiently high levels. and carefully monitored. not 
only to screen out the unqualified, but to help attract additional 
gifted students to the profession.<8> 

Efforts throughout the South to improve the standards for aceeptance into 

teacher education programs have taken several forms, including testing for 

<7> .!!!! ��Quality:! Report� the Southern Regional Education Board�
�!!!!Force� Higher Education �!h!. Schools (Atlanta: So uthern Regional
Education Board, June, 1981), p. 2.
<8> !!!! �� Quality, p. 6 (emphasis added).
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basic skills in literacy and computation, testing the general education 

background that covers the.liberal arts programs of the first two years of 

college, and raising the grade-point average required for admission into the 

programs. 

'lbe Council of Higher Education's study of the standards for acceptance 

into teacher education programs in Virginia reveals that the institutions have 

varying requirements for admission into the programs. Some institutions 

accept students into teacher training programs when they enter as freshmen, 

while others require prospective teacher education majors to complete their 

first two years of general education courses before entering �hese programs. 

At a few institutions, acceptance into a teacher education program is 

automatic, just as it is for all other majors. At other institutions, 

admission requires a minimum grade-point average or the approval of a special 

admissions committee. 

Although the requirements are as diverse as the institutions, the 

Council's study shows that, on balance, the standards within each institution 

for acceptance into teacher education programs are not lower than for 

acceptance into majors in the liberal arts. In fact, the overall requirements 

for admission into teacher education programs in some instances may be more 

demanding. At the very least, a student who decides to major in a teacher 

education program generally has more requirements to satisfy and more check

points to pass successfully than does a student who chooses a liberal arts 

major. 'nle additional requirements are important, because there are many 

considerations which collectively determine whether a person should become a 

classroom teacher. 

To suggest that the standards for admission are not significantly 

different within the institutions is not an endorsement of the standards 
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currently used by the institutions. In fact, Virginia should subscribe to the 

recommendations of the Southern Regional Education Board, and each institution 

should adopt as a goal the tightening of the standards for acceptance into its 

teacher education programs. In strengthening its own admissions requirements, 

an institution might consider a student's high school record, performance on 

the Scholastic Aptitude Test (SAT), grade-point average in general education 

courses, and overall suitability for classroom teaching, as determined by a 

special teacher education admissions committee established by the institution. 

Moreover, to ensure that there is at least one statewide measurement of 

student competency for all students seeking to become teacher education 

majors, the state should adopt the use of a uniform proficiency test to 

determine each student•s basic skills in literacy and computation. 

In reviewing standards for admission into programs, the Council was 

constantly confronted by the fact that the SAT scores of graduates of teacher 

education programs are generally lower than the scores or students �ho 

graduate from liberal arts programs. A study in 1967 revealed this disparity, 

and a study in 1980 reconfirmed the finding. 'nle SAT score, however, says 

little in itself about an institution's overall admissions standards. 

'nle SAT score is an indicator of a student's basic intellectual abilit} 

As such, it does not necessarily correlate with an individual's performance, 

which depends on a number of other variables, including motivation. College 

admissions personnel wsually acknowledge this fact by noting that the best 

indicators of potential success in college are high school grades and class 

rank. Moreover, the SAT score reveals nothing about whether a particular 

student has both the ability and the personality to become a successful 

classroom teacher. For this reason, schools and departments of education have 

devised a number of other requirements for admission. Although an important 
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indicator, the SAT score should not be used alone to judge competence or the 

future success of a student in the classroom. 

The SREB report cited earlier in this chapter also noted that "with 

rising elementary school enrollments and declining interest by college 

students in majoring in teacher education, there will be a general shortage or 

teachers by the mid-Eighties."<9> The report later points to the current 

scarcity of mathematics and science teachers and indicates that this scarcity 

"is be�oming critical." The report continues: 

In general, all citizens will need increased scientific and 
mathematical literacy as a result of technological change. In 
addition, efforts by states to attract high technology industry are 
more likely to succeed if educational institutions prepare a 
sufficient supply or workers with solid backgrounds in basic science 
and mathematics. 

Yet, the number of college graduates prepared to teach 
mathematics is declining nationally and regionally, and many who are 
so prepared, as well as prospective science teachers, are lured to 
industry where they command considerably higher salaries. Thus, 
current practices to attract and certify science and math teachers 
will not solve this growing problem.<10> 

The survey conducted by the_ State Department of Education reveals that 

there are teacher shortages in Virginia in certain areas of teaching 

endorsement. The major shortages seem to be in the areas of Learning 

Disabilities, Mathematics, Earth Science, Emotionally Disturbed, Chemistry, 

Preschool Handicapped, and Physics. Virginia is annually graduating 

approximately 2,500 new teachers, about one-half of whom are lost to other 

states or choose not to enter the profession. 'nle number of graduates in 

Virginia is actually lower than the number produced ten years ago. In 1971, 

there were 2,941 bachelor's degrees in education; in 1981, the number was 

--------·---

<9> The� for Quality, p. 1.
<10> The�� Quality, p. 11.
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2,419. 

Virginia has about 4,000 vacancies to be filled each year, but this 

number is expected to decline as the enrollment of elementary and secondary 

school students decreases. Each year, Virginia's new teachers come from (1) 

the ranks of the students newly graduated from Virginia institutions (about 

1,250 vacancies are filled through this means), (2) out-of-state graduates who 

come to Virginia. seeking employment (about 1,250 of the 4,000 vacancies are 

filled this way), and (3) the pool of graduates already in Virginia who have 

never taught or have not taught in recent years (the remaining 

vacancies--about 1,500--are filled this way). If this pattern holds true over 

the next several years and the pool of older persons and former teachers 

continues to be heavily drawn upon for replacements, the present shortage in 

certain areas may become more acute. 

In reviewing Virginia's shortage of teachers, it is important to identify 

the number of persons who are teaching at present, but who do not have the 

proper endorsement for the area in which they are teaching. Out of a total 

workforce of approximately 65,300 teachers, about 4,200 are unendorsed in one 

or more subject areas. nie most prevalent areas having unendorsed teachers 

employed are Special Education, Mathematics, Trade and Industrial Arts, and 

Industrial Arts. In addition, because of recent changes in . endorsement 

requirements, there are at present a large number of unendorsed teachers in 

Earth Science. 

nie difficulty in employing teachers with endorsements in these areas 

results from (1) the competition from business and industry for persons with 

these skills, (2) the endorsement requirements, and (3) the mal-distribution 

of graduates in these areas. 'nle first problem again testifies to the need to 

improve teacher salaries in Virginia and throughout the South. As the SREB 
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study indicates, 13 of the 14 member states of SREB have teacher salaries 

below che national average.<11> Virginia's salary average continues to slip 

below the national average, so that the 1980-81 estimated average was $14,874, 

compared to the estimated national average of $17,264. 

nie second problem suggests that education officials should carefully 

review the requirements for endorsement in these areas, comparing the 

requirements with the material which is actually taught in these subjects. It 

may be, for example, that many of the persons unendorsed but teaching in these 

areas at present have the lmowledge and ability to teach the material, but for 

various reasons do not satisfy the endorsement requirements. 

nie distribution problem is often found among the professions. Young 

persons, particularly if they are unmarried, frequently do not choose to live 

and teach in rural areas where they are isolated from others in their age 

group. As a result, a scarcity of teachers occurs, even though the colleges 

and universities may be producing sufficient numbers to meet the state's 

projected need. 

Improving admissions standards and finding new ways to resolve the 

grow1ng teacher shortage are only two of· the numerous concerns facing 

educational leaders and state officials as they attempt to improve teacher 

education and meet the needs of Virginia's public school children. The 

emphasis throughout the 1980's must be on quality, but the resources with 

which to provide it are becoming increasingly scarce. Certainly, Virginia 

will face no greater challenge in the Eighties than the improvement of its 

public school efforts. 

To help meet the challenge and to resolve the problems identified in this 

<t1> The� for Quality, p. 2. 
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study, the Council of Higher Education and the State Board of Education 

jointly recommend that: 

1. Virginia participate actively in the Southern Regional Education

Board's continuing study of quality educationi

2. The Commonwealth develop and use standardized tests to determine

the competency of aspiring teachersi

3. All institutions of higher education in Virginia strengthen

their admissions requirements for students entering teacher

education programs; and

4. '!'he Commonwealth make a concerted effort to increase teacher

salaries in Virginia at least to the national average.

The Council and the Board will continue their joint review of teacher 

education in the Commonwealth and will act, or seek action, to implement the 

recommendations which result from the SREB study and are appropriate for 

Virginia. 
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APPENDIX A 

�UTICNIAIU 11 

IUIIDAIDI ,oa ACCUUIICI mo IIIIDIICIWJUAU UAalll NlfAliTIOl.l'IOGUIII 

the Council of Blper .. ucaUCIII ta curr•tly coa4uct1a1 a •tllllJ of teecur preparation pro1r- ta Vlrataia, ta 
eccor4aace vtth llouM Jolat leaolutioa 100. which the Oeaeral h•••lJ qned to durta1 it• 1980 laaetoa. 'l'be 
purpoae of the preeent aurv•J' b to detendae bov your'tutitutioa'e etuclar4• for acceptaace.of etucleate into 
teacher preparatloa pro1r ... coapara with the ataadarde for acceptaace of •tutleDta aa .. Jora ta uader1raduate 
••ire• pro1r-. Tit• followta1 .u .. tioaa ace 4H1111ed to aHiat ta ukta1 tllb coapadaoa.

1. At what potat ta a atudant'• acadealc career doea your iaetitutioa accept the atucleat l•to aa uaderara4uata
teacher preparatioa proaraal

Upoa adlliaatoa to the coll•&• or matveratt1,_,. ____ ___ Ind of flret ten of aophoaore year. ___ _ 
ln4 of aopl.-re , .. r ____ _ lad of ftrat tera of fraahaaa JMr. _____ _ 

ln4 of freehaaa year. ___ _ Other (epecify). ___ _ 

2. What cdtert, are coaeldered at your tutltutloa ta deterata1D1 whether to accept a etucl•t iato ea uaderara4uate
teacher preparattoa proaraal 1or .. c1a crltertoa lteted ltelowa (1) 1a41cate whether or not the crtter1oa 1•
applicable to all, .... , or none of the proapecttve teacberaa (Z) apacify by title the peraOA or peraoa• reapoa
atble for evaluattaa the atudeat'• credential• with reap�ct to tbe critertoa (for exaaple, the n..1111, a.faculty
cDllllitt••• the re1tetrar)1 (l) etate tbe lliutaua atandar4 u .. d to a••••• each etwleat'• elt1tb111ty for accept
ance tato a teacher preparatloa proaraa.

(Z) leeponetbtJttJ for (l) M1at111111 Standard
Cr1ter1oa (1) ADDltcabillty lvaluatta1 for Acceptance (include

All ...... --n• CeHcifv bv title) attachaenta •• neceeeervl
l, BAT econ 
z. ACT_!S!(e

-

3, Secoadarv echool arad ..
4. Secoadan echool claH rank
5. Grade point averaa• (O,A) at

vour tnetltutioa
6. Claea rank et vour tnatitution
7. Grade tn epectftc coll•a•

couraea
8. Coapletton of •••tauted block

of couraee
9. Coapletton of deaianated

auaber of colleae-level
credit hour•

_12:J!culty recomendattoa(1). 
·-

11, Peraonal Interview 
12, Other lenectfvJ 

Attach any "official" doc111111nt• (for exaapl•• han4oute to faculty, advteere, proapectlve etu4ent1, and other•) thet
describe the criteria for acceptance of atudenta into underaraduate teacher preparation proara .. at your inatttutton.
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Queattoanatr• 11 (cont'd) 

3. for underaraduatea at your institution vbo wteb to transfer froa one teacher preparation proaraa to another, are
the c:dteda identical to those described tn 12 above! Yea __ No__ If not. pleaae apectfy aacb difference
fro• 12 above.

4. For undergraduate• at another institution who wtsh to enter a t .. cher preparation proar .. at your inatitution,
are the criteria identical to thoae described ta 12 ebovet 1••-·_Ho__:__ If not, plea•• apectfJ each difference 
fro• 12 above. 

S. Are llaitationa placed on the nuaber of students accepted into ua4eraraduate tsacher preparation progr ... at your
lnatitutioat Yes�llo� If yea, ple••• liet tha teacher preparation proar ... havina euch liaitationa.

6. Please provicle any additional c011111nt• which Jou think ataht help in underatandtna aora fully tha atandard• by
which atudent• are accepted into undergraduate teacher praparatioa proar .. a at your institution •

Comaenta (attach additional p•a•• a, aeceaaary)

Please send the inforaation requaated to1 Dr. Va1ne B. fbelps, Coordinator, Institutional Approval, Council of 
Higher lducation, J .. •• Honro• lutldina, 101 I. Fourteenth Streat, licblloncl, Viraiaia 23219. Dr. lbelpa can be 
reacllecl by telepbOAe at (804) 22S-l146 (SCATS llS-3146). 

Name, title, address, and telephone nullber of the pereoa c011pletin1 this foras
----------------
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APPENDIX B 

qlJISTIONHAIU f2 

STANDARDS roa ACCIPTANCI INTO UHDIIGIADUATI DEGUB J>BOCUHI (IIClff DACIIU HlfAIATIOH flOGUHS) 

The Council of Hipaer lducation i• curraatly coruluctia1 a atudy of teacher praparatfon pro1r ... ta Vir1iaia, 1a 
accordance with Uouae Jolat leaolutioa 100. wblch the General AaaeablJ •ar••• to durta1 ite 1980 Saaatoa •. The 
purpoaa of th• praaeat aurv•J la to .. tandae bow yoc,r taatttutioa'• etaa4ar4• for acceptance of atu4eota •• 
.. Jore in under1racluate da1ree progr ... c1111pare with tha etandercla for acceptance of etudeata tato teacher 
preparation pro1r .... The followia1 ,uaationa are dealgned to •••1•t lo •aktna tbia coapartaon. 

1. At what point in a atuclent'• acaclealc career doea your tnatttutioa accept the atucleat aa a .. Jor tn an under
graduate degree proareat

Upon adllteeton to tba coll•&• or uatveratty�------ Ind of ftret tera of aopbollore Jeer ____ _ 
lnd of ftret ten of fre.a- y .. r. _____ _ 
Ind of freehun year. ____ _ 

Bod of aopb�ra year ____ _ 
Other (epecify) . ._.�-----

2. What criteria are coaelderad at Jour taetltutlon ta deteralala1 whether to accept• atucleat •• a .. Jor iD an
unclergracluate dearae pro1real For each criterion Uetecl be.Iowa (1) indicate whether or not the critedoa b
applicable to all, eoae, or aoae of the proapectlve clearee aajores (2) epectfJ by title the peraOD or peraoae
reeponeible for evaluattna the atucleat'a credeatlale with reapect to the criterion (for exa•ple, the Deaa, a
faculty cOllllittaa, the re1tatrar)1 and (l) etate the alnill1111 atandard ueed to a••••• each etudeat'• ellaibtltty
for acceptance into a .. jar.

Criterion 

1, SAT acora 
2. ACT acore
3. Secoadar,r achool araclaa
4. Secondarv echool claaa rank
s. Grade point averaa• (GPA) at

vour lnatltutioa
i-!:,..�laH rank at vour laatttutton 

1. Grade in apecific college
couraea

8. Coapletion of deelanated block
of couraea

9. Coapletlon of deataaated
nuaber of colleae-leval
credit houre

10. Facultv reco .. endation(a}
11, Pereonal interview
12, Other laoectfvl

�Au!icpbtlitv 
All Soae Hone 

(2) lleeponatbtlttJ for
lvaluettn1

laoectfv bv title)

(3) Htntau11 ltaadarcl
for Acceptance (include
attachment••• neceaaar,r)

Attach any "official" docuaenta (for euaple, handout• to faculty, advleen, prospective etudente, and other•) that 
daacriba the criteria for acceptance of atudente aa majora la undergraduate degree proaraaa at your tnatltution, 
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Queatlonnalre 12 (cont'd)• 

3. for underaraduatea at your 1natltutloa who wlah to chana• their dear•• aaJor, are the criteria 1dent1ca1 to tho••
deacrtbed to 12 abovet Y••�No�- If not. pl•••• apeclfy each difference froa 12 above.

4. For underaraduetea at another lnatltutlon who wlah to tranafer into a dear•• proar .. at your inatituttoa. are tha
criteria identical to tboae deacrlbed la 12 abovet l••�-No�- If not, pl•••• apeclfJ ••cb difference frOII
12 above.

5. Are Ualtattona placed on the number pf atmlenta accepted in anJ underaraduate dearee proar•• at your inadtutloat
Y••��No�- If yea, pl•••• llet t�oae .. Jore by title of dear•• proar ...

6. Plea•• provide any addltloaal caaaenta which you think •11ht help in underatandiaa aore fully the atandarda bJ
which atudenta are accepted•• aajora la underaraduata dearee proar ... at 1our lnatitutloa •

Collllellta (attach additional pagea a• neceaaary)

PleaH aead tbe 1raforaatlon requeated toa Dr. Veyna H. Phelp•• Coordinator of lnatitutloaal Approval, Council of 
Bisher lducatima, J ... a Nonroe lulldina, 101 I. rourteeatb Street, llcbll'>nd, Vlralala 23211. Dr. l'helpe can be 
reached by telephaae at (804) 225-1146 (SCATS 335-3146). 

Na•, title, addreaa, and telephone nuaber of th, puaon coaplettna thla foraa ________________ _ 



APPENDIX C 

STANDAIDS FOR ACCEPTANCE INTO PROGRAMS OF TEACHER PREPARATION 

AT TH! STATE-SUPPORTED INSTITUTIONS OF HIGHER EDUCATION 

Chriatopher Newport College 

Applicant• for admiaaion to Christopher Newport College normally must 

present a minimum total score of 800 on the SAT. An applicant whose score 

falla below 400 on either the verbal or mathematics portion of the test, but 

who ia otherWiae qualified for admiasion, will be assigned to appropriate 

Basic Studies courses as a condition of admission. In general, students are 

accepted aa majors by departments as long as they have been accepted by the 

College aa dearee-aeeking students. 

Students preparing to be teachers at Christopher Newport College must be 

admitted by the Department of Education to a state-approved teacher education 

program. To be admitted, the student must have an overall grade-point average 

of 2.20 or better, a grade of "C" or better in a speech course, and an 

acceptable score on the English competencies test. For admission to the 

student teaching semester, the student must have an overall grade-point 

average of 2.2 or better in all courses completed prior to the student 

teaching semester, together with a grade of "C" or above in specified courses 

in Education and Psychology. 
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Clinch Valley College 

According to the guidelines tor admission to Clinch Valley College, an 

applicant in the upper half of his or her high school graduating class may be 

admitted regardless of SAT scores. A student in the third quar�er of his or 

her graduating class must have a combined SAT score of 700 or better (a score 

between 600 and 700 may qualify the student for conditional admission). A 

student in the bottom quarter of his or her graduating class must have a 

combined SAT score of 800 or better Ca score between 700 and 800 may qualify 

the student for conditional admission). 

Admission to Clinch Valley College does not guarantee a student automatic 

admission to the Teacher Education Program. Application for admission to the 

program should be made during the second semester of the sophomore year or, in 

the case of transfer students who have completed 30 or more semester hours, 

during the first semester they are enrolled at the College. Students 

postponing their applications may have difficulty in scheduling required 

courses, and a delay in their graduation may result·. 

All applicants to the Teacher Education Program at Clinch Valley College 

must have a grade-point average of 2.0 or better. For the major in elementary 

education, the student must have a grade-point average of at least 2.2, 

provided the student applies to the teacher education program at the correct 

time (the requirement increases if the application is delayed). Students 

applying for the elementary education major during the second semester of 

their sophomore year normally would have earned between 36 and 53 semester 

hours of credit. If the student has earned fewer than 60 semester hours, the 

required grade-point average is 2.2; if between 60 and 66 semester hours, the 

required grade-point average is 2.4; if more than 67 semester hours, the 

required grade-point average is 2.6. 
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Students who are found by the Teacher Education Committee to be deficient 

in oral or written language skills, either before or after admission to the 

Teacher Education Program, may be required to take corrective work in English 

to receive the Teacher Education certificate. Before full admission to the 

program, a student must have completed Education 301 (Foundations of American 

Education) or a field experience approved by the Teacher Education Admissions 

Committee. 

George Mason University 

(Incomplete information submitted.) 

James Madison University 

Admission to baccalaureate study at James Madison University does not 

include admission to any of the institution's undergraduate teacher 

preparation programs. Students who wish to pursue a course of study leading 

to the Collegiate Professional Teaching Certificate must meet the requirements 

for admission and retention in the James Madison University teacher 

preparation program. A screening committee, consisting of the Assistant Dean, 

an elected representative from each department in the School of Education, a 

representative tram the School of Business, and the Coordinator of Field and 

Laboratory Experiences, meets periodically to review applications for 

admission to the program and to review the cases of students who do not appear 

to meet the criteria for retention in teacher education. 

To be admitted to. the teacher education program, a student must have a 

minimum overall grade-point average or 2.00i must demonstrate personal and 

social fitness and sound leadership with peers and school-aged children; must 

demonstrate physical and mental health for the tasks to be performed; must 
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demonstrate competency in oral and 

documentation of participation in 

written English; and 

extra-class activities 

must submit 

and related 

�:lfperittnces. 'r.'ie ·-crr"ft'eria for appr'oval for ·stude·nt "teaching are similar to 

the above and include an overall 2.00 minimum grade-point average, both 

cumulatively and in the major and minor fields. 

Longwood College 

The initial screening for admission to teacher education programs at 

Longwood College occurs at the time of admission to the institution, though 

admission to the College does not constitute admission to the programs of 

teacher education. In addition to the prescribed prerequisites for admission, 

special consideration is given to the health, academic achievement, character, 

and teaching potentialities of the applicant. The second level of admission 

to a teacher education program normally occurs at the end of the fourth 

semester of the student's program or upon completion of at least 60 semester 

hours of coursework. At this time, the student files an "Application for 

Acceptance in Teacher Education and Student Teaching." The Committee on 

Teacher Education (composed of the Chairman .of the Department of Education, 

two College Supervisors of Student Teaching, and the Chairman of the 

Department and the Departmental Consultant in which the student is majoring. 

and chaired by the Director of Student Teaching) serves as the screening 

committee for admission. 

'Th.e Committee on Teacher Education employs the following criteria and 

procedures in its screening program for the final level of admission: the 

student must have completed 90 semester hours of coursework, including a broad 

background in general education; must have a "C" average--cumulatively. in the 

major field of concentration, and in the professional courses; must possess 
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good health and freedom from physical and emotional handicaps that would prove 

detrimental to success in teaching; must have demonstrated effective command 

of communicative skills; must be recommended by the Department Chairman in the 

major field; and may be required to demonstrate physical, emotional, or

academic proficiency. 

Mary Washington College 

Mary Washington College is unique among the state-supported institutions 

in Virginia in that every person awarded an undergraduate degree at the 

College has completed an academic major program of study in one of the 

disciplines of the liberal arts and sciences. nie average student accepted 

for admisJion to Mary Washington College in Fall, 1981, ranked in the top 

quarter of his or her secondary-school graduating class. nie typical SAT 

score was slightly more than 1000, with 90 percent of the freshman class 

scoring between 800 and 1300. 

undergraduate teacher preparation program at Mary Acceptance into an 

Washington College is a 

admission to candidacy for 

two-stage process. nie initial application for 

the Collegiate Professional Certificate, which 

requires that the student be in good academic standing, may be made at any 

time during the freshman or sophomore year. During· this initial enrollment 

period, the student completes the required general education courses, together 

with one or more professional education courses, in each of which there is a 

field-service component. Students who do not show promise as teachers are

counseled out of the program during this period of their preparation. nie 

second stage of admission to candidacy for a teaching endorsement is more 

formal. nie student must have achieved senior status (90 semester hours), 

must have a 2.0 grade-point average, must have completed prerequisite courses, 
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and must have the approval of the academic advisor and the faculty of the 

Education Department. 

Acr!li'u·r'o'h ·to an ·ur.dergraduate major program other than teacher 
., 

preparation 1s by student declaration. nie only specific pre-condition of 

acceptance is the successful completion of at least 42 semester hours of 

college-level work. After three semesters of proven academic achievement, 

therefore, any student who has met the admissions criteria for all 

undergraduate degree-seeking students may be admitted to any of the major 

programs offered at Mary Washington College. 

Norfolk State University 

Acceptance into majors other than teacher education at Norfolk State 

University takes place upon acceptance to the institution. Applicants' 

Scholastic Aptitude Test scores and secondary school grades are assessed at 

this time. If a student is undecided about selecting a major, the student is 

placed in a General Studies Program and provided with career counseling. All 

students in General Studies mwst select a major no later than the end of the 

sophomore year. 'nlrough special two-plus-t'f()_ articulation agreements, Norfolk 

State accepts graduates of colleges in the Virginia Community College System 

who have pursued a recommended sequence of courses and have completed all 

major courses with a grade of "C" or above. 'nlese students are granted status 

as members of the junior class without loss of transfer credits. 

Acceptance into the teacher preparation programs at Norfolk State occurs 

at the end of the sophomore year and is supervised by the Departmental

Admissions Committee and the Council on Teacher Education. Minimum standards

have been established for students seeking admission into these professional 

programs. Candidates must have achieved a grade-point average of at least 2.0 
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in lower-level cour5es and must have earned grades of "C" or better in each of 

three basic English courses. Applicants also must have completed 60 semester 

hours of college work. For some teacher preparation programs, the student 

must receive a positive endorsement from an academic department, based on 

faculty recommendations and a personal interview • 

.Q!!! Dominion University 

Students are admitted to undergraduate teacher preparation programs and 

to almost all other baccalaureate programs at Old Dominion University 

subsequent to completion of English 110, a one-semester course in freshman 

composition. Very few programs have course requirements that would delay 

admission beYond the second semester of the freshman year. In both teacher 

preparation and other undergraduate programs, the student must contact the 

major department to have the declaration of major form signed by the 

department chairman or the chairman's designee. In a majority of cases, 

however, the contact does not amount to an in-depth interview. 

'lbere are no additional criteria for admission to teacher preparation 

programs, or to the majority of other baccalaureate programs, beyond those 

required for admission to the University. 'lbe normal admissions standards for

the University include a minimum total SAT score of 850, a high school g�ade

point average of 2.0 or better, and a ranking in the upper half of the 

student's high school graduating class. An exception to these standards 

occurs in the field of engineering, in which particular proficiency in 

mathematics is required, 

other indicator. 

as demonstrated by the student's SAT-Math score or 

It is the philosophy of the Darden School of Education that candidates 

for teacher education programs should be known and advised by faculty in the 
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School as soon as possible in their undergraduate careers. Students therefore 

are encouraged to declare their major in education upon completion of English 

110. The lohgei- t.he stud·en'"t can "be advised by faculty in the School, the

greater the opportunity for flexibility in preparing the student for a 

teaching position in the public schools. 

'Ole student's declaration of a major is viewed as a provisional 

acceptance into the School and in no way guarantees completion of a teacher 

preparation program. Students are subsequently screened through Educational 

Foundations 297 (Observation and Participation), the California Psycyhological 

Inventory, practica, field experiences, academic standing (both cumulative and 

in the major), and individual departmental approval based on qualitative 

criteria prior to student teaching. Students can be screened out of the 

program at any level from freshman to senior, up to and including student 

teaching. A carefully supervised student teaching program typically screens 

out about four percent of student teachers each year, many of whom have 

excellent academic credentials, but fail to show competence in the classroom. 

Radford University 

Though most or the undergraduate programs at Radford University do not 

have specific entrance requirements (other than the requirements for admission 

to the University), several departments have established standards for 

acceptance into their programs. For acceptance into a teacher preparation 

program, the student must have completed at least 60 quarter hours of 

coursework with an overall grade-point average of 2.1 or better. nie Teacher 

Education Committee (composed of faculty from all schools of the University) 

reviews the student's application, including his or her academic record and 

recommendations from two Radford University faculty members, and may interview 
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the student before granting or denying admission to a given prosram. 

In addition to the various areas or teacher education, four programs at 

Radford University require that specific standards be met betor.e students are 

admitted to the upper division: (1) A student seeking acceptance into the 

Bachelor of Business Administration program must first complete at least 75 

quarter hours of coursework with a grade-point average or 2.5 or better. (2) 

To be accepted into the B.A./B.S. in Communication Disorders, the student may 

apply durin1 the quarter in which the 93rd quarter hour or credit is completed 

and must have an overall grade-point average or 2.1 or better in the General 

Education courses taken. 'lbe student also must have earned a 2.5 average or 

better in a 21-quarter hour sequence or pre-professional courses, with no 

grade lower than "C." (3) For acceptance into the B.A./B.S. in Nursing, the 

student must have completed all but two General Education courses and all 

nursing-related requirements (approximately 33 quarter hours) and must have an 

overall grade-point average of 2.5 or better. Final acceptance into the 

program, however, is based upon availability of clinical facilities and is 

competitive, based upon grade-point average. (4) Acceptance into the 

B.A./B.S. in Social Work requires completion of at least 60 quarter hours with

a grade-point average of 2.3 or better, including four required Social Work 

courses completed with no grade below "C." 

University of Virginia 

At. the University of Virginia, both the School of Education and the 

School of Commerce admit students after completion of their second year. 1be 

SchoJl of Nursing admits students after either one or two years. All other 

und!rgraduate schools admit their students directly from high school. These 

adr,issions are handled through the University's Admissions Office, rather than 
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directly with the schools or the University. 

Approximately 60 to 70 percent of the students in the School of Education 

transfe� from ·\ri:thin the -University, ·wnil"& 30 �o �o �ercent are admitted from 

outside the University. Tile outside transfers come mainly from four-year 

institutions. Students who transfer from within the University apply directly 

to the School of Education and are reviewed by the Associate Dean for Academic 

and Student Affairs and by the program area faculty (for example, in 

Mathematics Education or Elementary Education). 

represents agreement among these individuals. 

'nle admissions decision 

Students who transfer from 

outside the institution apply through the University's Office of Admissions. 

'nle applications are reviewed by the professional staff in the Office of 

Admissions and follow the same process as for internal transfers. As in the 

case of transfers from within the University, the decision to admit or deny 

acceptance is determined by the Associate Dean of the School of Education and 

the appropriate faculty. 

'nlere are no minimum standards for Scholastic Aptitude Test scores, 

secondary school grades, or secondary school class rank. However, the mean

SAT score for education students for the 1980 admissions year was 1115. Tile 

minimum grade-;.point average required for a student to be considered for 

admission is 2.0. 

1980 was 3.0. 

Tile actual grade-point average of students admitted during 

Students are required to complete a designated block of courses prior to 

acceptance into a program in teacher education. Tilese courses include the 

general education requirements for certification, together with 12 hours of 

�umanities (with English composition required), 12 hours of social science 

(with American History required), 12 hours of mathematics and science (with a 

laboratory course required in one of these areas), and four hours of health 
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and physical education. Students are expected to complete 54 to 60 semester 

hours ( that is, two full years of college work) prior to applying for 

admission. 

'lbe standards for admission vary somewhat across different program areas 

of teacher education. Because special education has been a high-demand area, 

its academic indicators tend to be higher than in other areas. In some areas, 

an interview is required, particularly for students who will be dealing with 

mentally retarded children. Experience working with children is deemed 

!mportant for those being admitted to elementary education programs. 

In ma.king admissions decisions, the School of Education considers the 

student's entire academic profile, as well as the student's age. For example, 

an outside transfer student may have relatively low SAT scores, may be 40 

years of age, may have completed two years of work at a community college with 

a 3.8 grade-point average, may have met all of the course requirements, and 

may have had some experience working with children. In this particular case, 

the SAT scores would not be considered important in the admissions decision, 

because this test is a good predictor of only the first year of college work. 

Undergraduates who wish to transfer within the School of Education from one 

teacher preparation program to another must formally apply to the program into 

which the student wishes to transfer. nie faculty in that particular program 

area makes recommendations to the Associate Dean regarding admissions. 

Undergraduates who wish to transfer from another institution into a 

teacher education program at the University of Virginia tend to have lower SAT 

scores, but higher grade-point averages. 'lbe basic criteria for transfer 

students are the same for both internal and outside transfers. 

'lbe University of Virginia has a ceiling on the total number of students 

who can be admitted into undergraduate teacher education. Tile current limit 
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is a total of 300 students in both years of undergraduate education. 

Individual program areas also have limitations that are developed by the 

School of £ducation to balance student enrollment with faculty size and other 

resources. Flexibility within the JOO-student limit is possible. so that the 

number of students in individual programs may increase or decrease, as 

appropriate. 

Virginia Commonwealth University 

Students are accepted into all major programs at Virginia Commonwealth 

University upon admission to the University. nie admissions staff currently 

applies a specific set of criteria to assess students' eligibility for various 

programs. For programs other than teacher education. the minimum requirements 

for freshman admission are four years of high school English. two years of 

mathematics Cone of which must be algebra). two years of science (including at 

least one laboratory science), and two years of history. social studies or

government. 

While in secondary school. the prospective freshman must have achieved a 

grade-point average of 2.0 or better. A candidate for admission also must 

have attained a minimum SAT-Verbal score of 350. 'nle University has developed 

a minimum scale tor admission that combines the applicant's class rank in high 

school and total Scholastic Aptitude Test score. Students in the top quarter 

of their high school class, for example. may be admitted with an total SAT 

score of 750. niose in the bottom quarter of their secondary school class. on 

the other hand. must have 'earned a score of 900 or better on the SAT. 

�erican College Test (ACT) scores may be used to qualify for admission. but 

the SAT is preferred. Candidates who do not satisfy all conditions. but who 

show academic promise. can be considered for conditional admission. 'nlese
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conditions may include required summer enrollment and course and credit-hour 

restrictions. 

Applicants for the School of Art are selected on 

Admissions Packet (Portfolio), rather than the standard 

the basis of the Art 

criteria applied to 

other candidates for acceptance into the University. 

an audition for Dance, Music, and !beater majors, 

exercises for visual art majors. 

!bis procedure involves 

and drawing and design 

Different criteria are applied when admitting students from other 

institutions who wish to transfer to Virginia Commonwealth University. 

Transfer students must have a minimum cumulative grade-point average or 2.0 

for all courses attempted at accredited colleges attended, as computed 

according to Virginia Commonwealth University standards. Applicants who have 

completed fewer than 30 semester hours of college work and who are under 22 

years of age must submit Scholastic Aptitude Test scores. Transfer candidates 

ineligible to return to their former institution must wait until they are 

eligible to return or must stay out a period or one year before being 

considered for admission to Virginia Commonwealth University. 

Admission to teacher education programs also is determined by the 

student's secondary school record. A minimum grade-point average of 2.0 is 

required for this work, and a total score of 750 on the Scholastic Aptitude 

Test is necessary for admission (though it is permissible to substitute an 

American College Test score of 15 to meet this criterion). Only Special 

Service students are exempted from the standard and are placed in a program 

designed to develop skills for college-level wofk, based upon an assessment of 

their cultural or educational background. 

All these criteria are considered together in an overall review of the 

student's academic profile. 'nle criteria apply to all candidates for 
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admission to teacher education who are under 22 years of age, who have 

completed fewer than 30 semester hours of college work, and who are degree-

seeking students. For non-degree students who change to degree-seeking 
., 

status, a record of achievement in courses at Virginia Commonwealth University 

is necessary. In this case, a 2.0 grade-point average at the University is 

the minimum standard applied. Similarly, students wishing to change their 

major to a teacher preparation program must be in good standing at the 

University, with a minimum 2.0 grade-point average. 

All students entering teacher education are required to enroll in 

foundations of education courses. While taking these courses, the students 

are tested in four areas: reading, mathematics, writing skills, and speech. 

Students identified as having skill deficiencies are referred to appropriate 

resources in the University for remediation and must demonstrate successful 

achievement in all four areas as a pre-condition to admission into clinical 

teaching. 

Admission to the clinical teaching component of teacher preparation 

programs is selective and is in addition to admission to the teacher education 

program. Students must seek admission to . this part of the program after 

completing between 60 and 75 semester hours of college work. Minimum 

requirements for acceptance are an.overall grade-point average of 2.2 and, in 

the major teaching area, of 2.7. 

also is necessary. 

A recommendation from the student's advisor 

Virginia Polytechnic Institute� State University 

Students enrolling in majors in the College of Arts and Sciences at 

V�rginia,Polytechnic Institute and State University are accepted by action of 

the Office of Admissions, with a free choice of major program. 'nlese 
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students, aa well as those seeking entrance into the College of Education, 

muat be selected tor admission to the University 1n a competitive process that 

emphasizes secondary school grades, class rank, and (in some oases) a personal 

interview. 

For prospective teacher education majors, a second step is 

required....qualifying for entrance into Professional Studies at th& end of the 

sophomore year. Applications for Professional Studies in teacher education 

are reviewed by the Program Area Leader in the College of Education. 'nle 

criteria examined currently include the student's overall grade-point average, 

basic communication 

Students are expected 

skills, and pre-professional experience 

to have passing grades Ca minimum 2.0 

generally. 

grade-point 

average) and a recommendation from a faculty member demonstrating success in 

these prior endeavors. 

Virginia State University 

Acceptance into undergraduate degree programs at Virginia State 

University, other than those in teacher education, takes place upon admission 

to the University. 'nle Director of Admissions evaluates candidates' secondary 

school grades and Scholastic Aptitude Test scores as the basis for admitting 

students. For individuals seeking to transfer to Virginia State from another 

institution, a minimum 2.0 grade-point average for all college work is also 

required. 

Applicants for teacher preparation programs are assessed at the end of 

the first term of the sqphomore year. nie prospective student must have 

achieved a grade-point average of 2.0 at Virginia State University and must 

have earned a grade of at least "C" in selected college courses. Candidates 

also must receive a positive recommendation from a faculty member with whom 
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they have had class contact and must participate in a personal interview with 

the Director of the program they wish to enter. nie application form also 

seeks evidence o't previous work experience and work wi. th children. Separate 

endorsements of the student are required from the Speech Committee, the 

Writing Laboratory, and the Reading Clinic, as well as the student's academic 

department. A physician's statement verifying the student's physical and 

emotional health completes the application process. 

The College of William _!!!!! Mary 

All undergraduates at 'nle College of William and Mary are assumed to be 

eligible, upon admission as freshmen, for acceptance into any academic 

concentration or major. 'nlere is no separate screening process when, at the 

end of the sophomore year, the student is asked to declare a concentration. 

nie choice is entirely the student's, regardless of SAT scores, grade-point 

average, or other indicators. It is further assumed that some counseling goes

on, in which (for example) a student who received a "D" in an introductory 

calculus course is discouraged from majoring in mathematics, but if the 

student perseveres, 

transfer students. 

the concentration is o_pen. 
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APPENDIX D 

STANDARDS FOR ACCEPTANCE INTO PROGRAMS OF TEACHER PREPARATION 

AT THE INDEPENDENT INSTITUTIONS OF HIGHER EDUCATION 

Averett College 

Teacher education at Averett College is one of two general areas having a 

formal admissions procedure. 'lbe standards for teacher education are 

described as more stringent than for other undergraduate programs and include 

the specification that admission to the College does not guarantee admission 

to the elementary and secondary education programs. Students must take a 

prerequisite professional course during the second year of college study. 

While taking this course, the student's application for admission to the 

teacher education program is evaluated by the Division of Education and the 

Teacher Education Coamittee. 

'nle Committee publishes the requirements for acceptance, which include a 

minim\lD 2.4 grade-point average for all study undertaken at the College. Five 

recommendations must also be obtained by the candidate: one from the Dean of 

Students; three from professors who teach in designated subject areas of 

English, history or behavioral or social science, and mathematics or natural 

science; and another from a professor of the student's choice, preferably the 

student's advisor, if that person is not a member of the College's Education 

faculty. 

For transfer students, provisional acceptance into the program is 

possible if the grade-point average attained at the student's previous 

institution is 2.5 or above. Transfer students must secure the appropriate 

recommendations from the Dean of Students and faculty of the institution from 

which the student transferred. 

Additional requirements for admission to the program involve passing 
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tests on written English and mathematics, which are administered during the 

period. Each candidate also must application 

Ad.mission to Professional Studies in Education." 

secondary education �rogram, this process must be 

with a faculty member representing the academic 

student will undertake concentrated study. 

Bridgewater College 

(No response.) 

Eastern Mennonite College 

complete a "Request 

For admission to 

fur 

the 

completed in consultation 

discipline in which the 

Eastern Mennonite College admits students into teacher preparation 

programs at the end of the sophomore year. Teacher education is one of three 

areas not accepting majors immediately upon admission to the College. Most 

majors require a minimum 2.0 grade-point average. For teacher education, the 

minimum is 2.1 for entry and 2.2 for participation in student teaching. 

Additional criteria used to evaluate applicants are: high school record; 

personality traits or character, emotional balance, interpersonal relations, 

and temperament for teaching; scores on aptitude tests; results of physical 

examinations; recommendations from faculty in the student's academic major and 

from the personnel staff or the student life office; proficiency in oral and 

written communication; a record of experience with children; and a statement 

of why the applicant wishes to be a teacher. Following admission, students 

must maintain satisfactory academic standards or, in individual cases, must 

demonstrate improvement when deficiencies occur. Exceptions to the standards 

must be supported by a rationale justifying such action by the faculty. 
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Emory! Henry College 

Students wishing to pursue the education programs at Emory & Henry 

College must apply to the Committee on Teacher Preparation. Admission to the 

College does not guarantee entry into these programs. Application is normally 

made during the sophomore year, though provision is made for later requests 

and for applications by transfer students. Although the typical program at 

the College does not specify a minimum grade-point average for entrance, the 

accepted standard is an overall average or 2.0 on a 4.0 scale. nie same 

standard usually is applied for courses within the major field. Teacher 

education requires a grade-point average of at least 2.1. For transfer 

students, the minimum requirement is two years of college work, together with 

a grade-point average of at least 2.5. 

Additional program requirements include an assessment or medical fitness; 

a statement from the college personnel dean and at least two faculty members 

concerning the candidate's personal and social fitness for teaching; a 

handwritten statement defining the student's commitment to teaching and 

previous experience with children and youth; a listing or all extra-class 

activities and experiences; and competence in oral communication, as 

demonstrated by a required conference with the Admissions Committee of the 

program. 

Hampton Institute 

(No response.) 

Hollins College 

(No response.) 
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Lynchburg College 

Entra.nce into the teacher preparation programs at Lynchburg 

possible after the end or the first term of the sophomore year. 

College is 

'Ibis policy 

contrasts with that for other majors at the College, in which acceptance 

occurs upon admission to the College. Teacher education is one of two areas 

at Lynchburg College in which the student's grade-point average is considered 

as a basis for selection into the program. Initial admission to the program 

requires a 2.0 grade-point average; for student teaching, the minim1.11 

allowable is 2-.25 both in the major and in the prerequisite courses for 

student teaching. 

Applicants to the program also must provide evidence of good standing, 

both academically and socially. Recommendations are needed from the student's 

advisor and from two faculty members in any department in which the student 

has taken classes. A formal autobiographical statement is required. in which 

the applicant discusses the reasons tor deciding on teaching as a vocation and 

evaluates the his or her own likely strengths and weaknesses as a teacher. A 

list or faculty from whom the student has taken courses also must be provided. 

For candidates for the secondary education program, an interview is required. 

Mary Baldwin College 

(No response.) 

Marymount College of'Virginia 

Students are accepted into the teacher education program and other majors 

at Marymount College of Virginia upon admission to the College. In general, 

the standards for acceptance and continuance in the teacher preparation 
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pro1ram are identical with those or other majors and include Scholastic 

Aptitude Test scores, secondary school grades (with a minimum expectation or a 

"C1' grade or better in all major subjects), and a grade-point average at 

Marymount of 2.0 or better. Faculty recommendations and personal interviews 

also are part of the normal procedure for admission to a program. Education 

programs require, in addition, a grade of "Cn
or better in mathematics, 

psychology, and science courses taken at Marymount. 

Randolph-Macon Colle&• 

All students seeking admission to Randolph-Macon College are reviewed by 

using Scholastic Aptitude Test scores, secondary school grades, and class 

rank. Emphasis also is placed on the number or college preparatory courses 

taken in secondary school. Once accepted into the institution, students can 

choose a major at any point in their college career. Most students typically 

select a major at the beginning of their junior year. None of the College's 

departments has specific criteria for admission to the major, though all 

require that students maintain a grade-point average of 2.0 or better for work 

taken in the major. Those applying to the teacher preparation program are the 

only students who undergo periodic and sequential assessments to determine 

whether they may pursue a particular undergraduate program. 

'lbe teacher education program prepares students for teaching subject 

areas in grades 8-12. Because of this emphasis, each student accepted into 

the program, like all other students in the College, concentrates in a chosen 

area of specialization. The College does not have an education major, but 

rather offers an education minor, combined with appropriate general education 

courses and a major specialization. The courses in the minor are professional 

subjects designed to meet Virginia's certification requirements. 
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Formal a.ppl1cation to teacher education must be made during the first 

semester of the junior year. A student is evaluated with regard to general 

education background at the College. scholarship within the student's major 

field, and education courses taken up to that point. Eligibility for 

acceptance into the program is limited to students having at least a 2.2 

cumulative grade-point average and at least one education course completed 

with a grade of "C" or better. 

application review process include: 

Other criteria considered during the 

personal characteristics that might 

indicate potential for becoming an effective teacher; physical and mental 

health; proficiency in ""Written ··and oral English skills (with a grade-point 

average of at least 2.5 in the former and 3.0 in the latter); and evidence of 

effective participation in extracurricular or field-work experiences related 

to secondary school teaching activities. 

Upon recommendation by the student's major department and the Department 

of Education, the applicant's credentials are presented to the Teacher 

Preparation Committee. chaired by the Dean of the College and composed of 

chairpersons or represe�tatives from each academic department, Education 

Department faculty, and the Director of· the Career Counseling Center. 

Recommendations to the Committee are based on knowledge of the student's 

coursework, as well as a personal interview. 

A second review occurs during the first semester of the junior year, to 

ascertain eligibility for student teaching. At this time, the student should 

have attained a minimum 2.6 grade-point average in the major teaching field. 

Students also must be recommended again by.both their major department and the 

·Department of Education. Exceptions to this procedure require the 

recommendation of the department chairperson in the student's major !ield 1 the 

chairperson of the Department of Education, and the Teacher Preparation 
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Committee. 

Randolph-Macon Woman's College 

(Bo response.) 

Roanoke College 

Students are admitted to all majors at Roanoke College at the end of 

their sophomore year. Criteria for admis sion are virtually identical for all 

majors and include a minimum 2.0 grade-point average for work completed at the 

College and in tbe student's prospective major, faculty recommendations, and a 

personal interview. In teacher preparation programs, an additional soreening 

occurs wilen the student's overall performance is marginal. The Director of 

Elementary Education or the Director of Secondary Education then evaluates the 

student's grades in specific college courses. 

Saint Paul's College 

(No response.) 

Shenandoah College! Conservatory 2f Music 

Shenandoah College & Conservatory of Music states that applicants to 

teacher preparation programs must meet criteria which are as high as, and in 

some oases higher than, those for applicants to other programs at the College. 

Sweet Briar College 

Sweet Briar College has no major in education. Instead, students enter a 

degree program in an academic department at the end of the sophomore year and 

meet the requirements necessary for certification in elementary or secondary 
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education throughout their college career. Students are urged to consult with 

advisors early in the freshman year to plan for meeting the general education 

and professional education requirements. Admission into the teacher 

preparation program requires: su9oessful completion of at least one course in 

professional education; a minimum cumulative grade-point average of 2.0; good 

health and freedom from physical or emotional handicaps that might prove 

detrimental for successful teaching; effective command of communication 

skills, as evidenced by successful completion of a basic English course or its 

equivalent; a recommendation from a professor in the student's major 

department, including a judgment of the student's probable success in 

teaching; and evidence of a well-rounded personality with a variety of 

interests and abilities capable of contributing to various aspects of society. 

A separate recommendation from a professor in the student's major field is 

needed for admission to student teaching, normally at the end of the first 

term of the junior year. 

University of Richmond 

Students at the University of Richmond are admitted to all majors at the 

end of the sophomore year. Prior to that time, freshmen generally are 

assigned faculty advisors in each student's area of academic interest. All 

students must complete Proficiency and Basic Knowledge Requirements and a set 

of Distribution Requirements. Students in Elementary Education then pursue a 

major in that subject, while those in secondary education choose a major in 

one of the academic departments. Secondary education requirements for 

certification are taken in addition to the major. Within an academic major, 

all students must meet the same requirements. Some disciplines demand a 

minimum 2.0 grade-point average at the University, with no grades in the major 
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below a "C." Most departments stipulate that a student must maintain a "C" 

average in the major, so that students are permitted to have some grades below 

"C." The Department of Education states that students must repeat courses in 

their major field that are completed with a grade below "C." 

Application for admission to teacher education is completed by the 

student after the first or second course in teacher education. The 

application form stresses the necessity to achieve a 2.0 grade-point average, 

specifies a 2.2 average for student teaching, and denotes minimal requirements 

for competencies in English (either proficiency or a "C" grade or better in 

basic English) and speech (a grade of "C" or better in one speech course or 

approval by the Department of Education) • The student teaching grade-point 

requirement is higher than the requirement for admission into other academic 

departments at the University and exceeds the overall minimum requirement for 

graduation �f 2.0. The stated competency requirements also are not usually 

demanded by other departments. In addition, admission into teacher 

preparation requires approval by the student's departmental major, the 

student's first professional course instructor, or the instructional 

committee. A personal interview by the instructor or the department 

chairperson may precede this decision. 

A regular process of evaluating students in teacher preparation programs 

occurs after each professional course. Faculty are asked to assess the 

student's personal characteristics, including emotional stability, initiative, 

social sensitivity, academic ability, manners and appearance, dependability, 

and patience. Following these evaluations, a Judgment is made regarding the 

student's suitability tor continuing in teacher education course sequences and 

programs. 
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Virginia I ntermont College 

Students at Virginia Intermont College are unofficially admitted into 

most degree programs upon admission to the institution. 0.fficially.' the 

stwdent designates a major at the end of the sophomore year, upon completion 

of 55 semester hours of college work. Departments also require a 2.0 grade

point average at the college for entry into the major. Teacher education, 

however, has a separate and distinctive admissions procedure, which is 

physician's statement as to the 

working

physical condition of the 

completed at the end of the sophomore year. Admission to the College does not 

guarantee admission into one of the teacher preparation programs. Application 

for entry into these programs is made to the Advisory Committee on Teacher 

Education. To gain admission to a teacher preparation program, the applicant 

must be in good academic standing, with a minimum grade-point average of 2.25. 

If a student falls below this average at some later date, approval to 

participate in the program may be rescinded. Students who are denied 

admission or who develop deficiencies may reapply for the program later. 

nie Advisory Committee also requires each candidate to submit a written 

statement or the student's commitment to teaching, including a record of the 

individual's previous experience in  with children and youth; a 

candidate; 

statements from the student's academic advisor and one other faculty member in 

the student's major or minor area of concentration, indicating the candidate's 

overall academic, personal, and social fitness for teaching; and a list of the 

student's extracurricular activities and experiences. Candidates also mwst 

participate in an interview with at least one member of the Advisory Committee

to demonstrate verbal competence and thoughtful consideration of a teaching

career. A genuine desire to work with children and youth may be demonstrated 
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through contacts with organizations serving these groups or teacher-aid work 

available 1n selected courses at the College. 

Virginia Union University 

A student at Virginia Union University normally is accepted into a 

teacher reparation program at the end of the first term of the sophomore year. 

Acceptance into a teacher education program requires a 2.0 grade-point 

average, together with a grade or "C" or better in all major courses. A 

faculty committee reviews the student's application, which must include at 

least two rec011111endations and must demonstrate the student's proficiency in 

oral and written communication. 

Washington .!!!!!.b!! University 

Washington and Lee University conducts its teacher preparation programs 

in conjunction with the women's schools in its Exchange Program, with most 

students taking their education courses at Mary Baldwin College. Teacher 

preparation cannot be the student's sole major at the University. nie student 

must complete requirements for . another major and 

requirements for certification by taking the 

specialization, and education courses. 

must meet Virginia's 

proper distribution, 

'nle departments at Washington and Lee assume that if a student is 

accepted into the University, be is worthy of acceptance into any major. nie 

student simply states his major intention at. the end of the sophomore year. 

nie only grade requirements are those that would prevent the student from 

being dropped from the University's rolls. 'nle teacher education program, 

however, has some explicit standards. Candidates for admission must 

demonstrate academic achievement to the Committee on Teacher Education, 
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usually through attainment of at least a 2.0 grade-point average, though there 

is no set rule on this. 'nle Committee reviews the student's work in his major 

and in general coul"es. Other qualities that the Committee examines are 

responsible conduct and maturity; leadership on- and off-campus; and tutoring, 

camp counseling, and other educational experiences. 'nle Committee evaluates 

the candidate's record, considers a formal written statement of the student's 

reasons for wanting to be in the program, and then recommends acceptance or

rejection. 



APPENDIX E 

QUESTIONNAIRE ON TEACHER SHORTAGES 

P1aaae re't1lrll b7 October,. 1981 to: 

Scbool Hvu:l.aa 

1981 - 1982 

ror tbe lHl-82 Scbool tau : 

Dr. William L. Re.lean 
Adailliatrative Dir•cro-i;D1vision 

of Pers011Del aad Professiocal 
Development 

Virginia Oet,artmenc: of Education 
1. O. Boz 6-Q
11.chmond. Virginia 23216
(804)" 22S-Z094

1. flwa :IZMHc•ce die 1 ... 1 of d:f.ff:l.c:al.1:7 *icb your division aperieaced
Sa NCllriq teacb1ng penaamal for the 1981-82 school year by area of
eadanaem:.. 

DO same ezt:reme 1lOt 
- .... _. difficult:,, diffic:ulrv difficult,, successful 

(1) llancar, w 20 0 

CZ) Uadeqartan U7 6 0 

(3) 11-c.u, ut 130 3 0 

(4) El IICU'J !fudc 121 ll l 

C,) U..caa:, BMJ.1:b.• P.&. 126 6 0 

(6) · 11dMr)' Grad• 1-l. 123 10 0 

(7) lataallllU.ata {;� 4-7 83 46 4 

(1) ll r•car, Gu1daaca
. 

117 14 2 

(t) S.:oaur, autdnce 107 

(10) Li11nda 89 34 10 

(11) !qliab 89 40 4 

(12) JoaflMlliaa 95 31 7 

(U) Speecb 105 25 3 

(14) Draucica iqs 25 3 

CU) Social lca.li• 117 16 0 
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iio some utreme not 
Endorsement Aru diffic:ultT difficult.,, difficult• successful 

., 

(16) 11nory 119 14 0 

(17) !caaOllics l:O l2 l 

(18) soc:101011 125 8 0 

(19) GQvumaat l!.9 l.4 0 

(20) Qeogr&9by 113 l9 1 

(21) Psycholoff 115 16 2 

(:ZZ) Mathaatica
33 :l.5 6.5 

(23) liolov 74 37 22 

(24) Chaautry S7 33 43 

(15) !arch Scicce S6 %5 52 

(16) c..Aeral Sc:!ac:e 70 39 24 

(27) Physic:a 74 22 37 

(28) Frach 89 33 11 

(29) G.rma Ul 17 I s 

(30) L&cir& 94 17 
I 

22 

(31) luaaia 123 4 6 

(32) Spam.ab 92 31 10 

(33) Basin .... F.ducatioll 100 22 11 

(34) Dri.,,.r.!ducac:toa us i l 

(35) Sec:oadary llealtb & P.E. 124 1 " 

(36) Cn.1SPlin& CoaditiCIDa 88 18 27 

(37) Eat:icDall7 Disturbed S3 31 49 

(31) llaariDg :JiaoTdera 6S 30 38 

(39) Leamiq Dia&bilitiu 46 13 64 

(40) Keneally bca�ded 74 i+3 16 

(41) Pruchool Ba!ldic:a,t>ed 67 27 39 

(42) S9Hcb I>tao'rden 67 37 29 

(43) Viaually Iapaued 95 18 20 
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110 some extrema DOC 

&ldon--.t Area difficult.., difficult.., difficull:T successful 

(44) A&ric:ulture 91 25 17 

(45) Discrilnativ• Educ.aci• 100 Z3 lO 

(46) Ima ICODcaie.9 116 16 l 

(47) Baalth Occllf•Cioll• 110 18 s 

(41) 1111mu11:na1 Arts 72 31 30 

(49) Trad• l trMlat:risl !d. 76 33 24 

(!iO) Other '90Clltiaaal U. w 15 I l3 

(.51) Art 127 6 0 

(SZ) !luic 120 lO 3 

· 
1. PlMM liat tlla nltjact a/or ar•• leYel categories in prioricy order for

1lbicb yoa wra =able to -,1oy by s.,c.-.r 15, the requ:Lred Wlllbu of
teacben.

NUMID OF T!ACB!ll SHORT.ACES 

3. nu.. clucri1te 1Mil.011 _., adclitioul prablaa yaa ay h•v. acauntered vith
taclwr nonaa••
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APPENDIX F 

SURVEY COMMENTS ON TEACHER SHORTAGES, 1981-82 

Decreasing quality of available teacher candidates. 
Salary and benefits paid teachera, as compared with competing industry and 
the work-a-day market place. 

Industrial Arts Position was vacant one year and the teacher hired the next 
had a very poor college record. 
Math teachers are extremely hard to find. 
I have never hired a teacher endorsed in Physics. 

Mat�ematics endorsements are the most difficult to obtain. 'lbe single health 
endorsement for secondary positions is also difficult. It seems that graduates 
are prepared to handle Physical Education, in which they feel their sports 
interests will be better satisfied. 

In order to fill a Chemistry/Physics vacancy, we had to hire a person on 
Provisional Certificate. He has no educational credits or teaching 
background--had been a Pre-Med Liberal Arts major. 

Quality is going down, and people generally are not as enthusiastic, scholarly, 
outward, etc., as in the past. More as if we are choosing between warm bodies 
of recent graduates--thus we make every effort to recruit experienced teachers. 

This school division has been forced to employ teachers in special education 
without proper endorsement in learning disabilities and emotionally disturbed. 
Demand exceeds the supply for teachers holding these endorsements. 

Endorsed learning disabilities teachers are simply not available. 

'lbe difficulty is that a small division needs a large number of people who have 
dual endorsements. 'lllis is especially true in Secondary and Special Education. 

I have difficulty in getting teachers to locate in small rural area. I often 
find and interview persons who are endorsed, but am unable to hire them because 
of salary, location, and economy of area. 

We had very little problem this year because we only had to replace two foreign 
language teachers and two special education teachers. 
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Lack of qualified minority candidates. 
Teacher failures to stick to oontract--leaves school divisions looking for 
'replacements wi.th insufficient time Ci .e., August resignations) • 
Salary assistance needed to compete with private sector and other school 
systems and need state law requiring earlier approval. 

Have found it increasingly difficult to find the quality applicant--the out
standing applicants are still available; they are simply fewer in n.umber. 
Fewer teachers are willing to accept extracurricular responsibilities, which 
forces a school system to make a decision--hire the "best" teacher applicant 
and struggle with extracurricular coverage or employ the "good" teacher 
applicant who is willing to assume extracurricular responsibilities. 
Has become absolutely necessary to hold out for multiple endorsements in 
light of future reductions in force--these multiple endorsements are difficult 
to find. 

Some items were left blank because we did not search for people in those 
fields, and we do not have a real knowledge regarding availability. 
Many of our new teachers come from Pennsylvania and New York State. 
We almost always have to get LD teachers from out of state. 

Because of our geographic location and our non-competitive salary scale, 
it is more difficult for us to secure the services of teachers, especially 
where there is a shortage. 
We had no openings in these areas of critical shortages. 
Teachers employed in these areas have endorsement deficiencies. 

Science and mathematics continually give us difficulty, along with just about 
all areas of special education endorsements, with exception of EMR. We need 
some relief in specifically the special education area. 

As a small rural division with a lower pay scale, it is becoming increasingly 
more difficult to compete for teachers in areas of extreme shortage. 

Many of the "no difficulty" areas would have been "extreme difficulty," had 
vacancies occurred. 

We are unable to locate special education teachers in the state of Virginia. 
Eight of the ten new special education teachers employed for 1981-82 are 
graduates of out-of-state institutions. 

School psychologists are extremely difficult to secure. 

Special Education--not fully endorsed in Learning Disabilities. 
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Our number of vacancies was only 33 percent or normal this year, due to 
declining enrollment and reduction in force. Applications are down about 60 
percent from four years ago. If these factors were not evident, we would 
experience significant personnel problems. 

At present, there exists an inadequate pool of minority applicants and 
applicants endorsed in more than one subject area, such as math/science and 
French/Spanish. 

We have to employ personnel who may not be fully endorsed in mathematics 
and Earth Science. 'lbese persons are granted a Provisional Certificate 
by the State. 

It is extremely difficult to recruit qualified and properly endorsed LD and 
ED teacher candidates. 

Out contacts indicate that few college students are now majoring in education. 

Businesses (private and corporate) are recruiting math majors. 

We used to be extremely successful with our North Carolina recruiting 
prog�am--but no more! Last year, as an example, the State of North Carolina's 
minimum starting salary was $13,500, and Fauquier was starting at $10,819. 
'Ibis year, 1981-82, our starting salary is $11,576. Quite a difference in 
attracting desirable �eacher candidates. 'lbe Virginia General Assembly 
should take note of this situation. 

Other areas perhaps would be difficult, should vacancies arise. Agriculture. 
Industrial Arts, and Earth Science are examples. 

We employed the very last endorsed applicant available for five teaching 
positions. Without State financial support or a State mandate to our local 
Board of Supervisors to raise taxes, we will continue to be out of the 
competition (too low} in the amount of salary we can offer prospective 
teachers. 

Difficult to find endorsed teachers for pre-school handicapped. 

In reference to the above, I have gone out of state where graduating students 
are able to get LD certification at an undergraduate level. 
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We have two unendorsed teachers in the area of learning disabilities. For 
the position of Pupil Services Assistant, we could not find an acceptable 
endorsed secondary guidance counselor. We have an unendorsed person also in 
this position. In past years, the areas which gave us the greatest concern 
were science, math, T&I, agriculture, special educa�ion, English, and 
journalism. This past year was not a typical example, due to the reduced 
number of position vacancies. 

We anticipate a great deal of difficulty in locating secondary math and 
physics/chemistry teachers for the 1982-83 school year. 

We have employed teachers with some training, but they are not fully certified. 

We have only reacted to those endorsement areas in which we had vacancies 
for the 1981-82 school year. Finding good teachers is difficult in many other 
endorsement areas, but we did not have vacancies in those areas this year. 

niank God, we had no Secondary Science or Mathematics vacancies this year. 
Historically, Madison County has never been able to employ a full complement 
of Learning Disabilities teachers. We have at least one teacher with a 
Speical Education-Mental Retardation endorsement teaching LD. We were 
surprised at the difficulty we had employing two librarians during July and 
August. 

Suggest reciprocal agreements be established among states for special education 
certification particularly. 
Suggest strong and immediate action be taken to influence Virginia colleges 
and universities to establish undergraduate. as well as graduate. special 
education programs. 

Over the past three years, we have had extreme difficulty in filling special 
education vacancies. We have been fortunate to be able to hire teachers from 
North Carolina when vacancies occur. In addition, we have had difficulty in 
filling vacancies in Math and English. 

Our greatest shortages occur in all areas of science and math, LD, ED, 
Visually Impaired, etc. areas of Special Education, Industrial Arts, 
Agriculture--if vacancy occurs late in year. We feel the new certification 
requirements will make it very difficult to procure science teachers in all 
areas. 'nle change in General Science from 24 hours in three areas to 
prescribed courses, including 12 hours in earth science, will make it 
virtually impossible to secure General Science teachers in our area. 

LD and Pre-school teachers are extremely difficult to find. Math is another 
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area of difficulty. 
Areas not marked were not replaced in the 1981 school year. 

We were able to secure personnel, but we utilized an extreme amount of time 
and effort in this process. In some of the areas checked "some difficulty," 
it was "extreme difficulty" under normal/average circumstances. 

We have found a shortage of experienced teachers in subject areas such as 
band, auto mechanics, housewiring, and data processing. In our recruiting 
program, we have found fewer applicants to interview, resulting from a 
reduction in the number of students enrolled in teacher preparation programs 
at both in-state and out-of-state institutions. We have learned from college 
placement officers that the enrollments in schools of education are down as 
much as 40-50 percent. Such a decline in enrollments may suggest a pending 
overall shortage of teachers. 

We have encountered problems employing staff in the medical ·areas, e.g., 
physical therapists and occupational therapists. Also, it is time we started 
paying some attention to administrative types. 

Vacancies for teachers of physics, learning disabilities, and pre-school 
handicapped were filled with teachers endorsed in other subjects. 

Teachers certified to teach at all levels in a middle school that includes 
eighth grade. 

We feel that the requirement or two librarians to meet accreditation in a 
library or our size should be fulfilled with one librarian and one media 
specialist, and highly recommend that an endorsement as Media Specialist be 
established through the Certification Department. 

As we get colleges needing students, they keep students from receiving more 
than one certification. Small divisions need teachers with several areas 
of certification. Health and Physical Education; English and Foreign Language; 
Math/Physics; Chemistry/Biology. New regulations are going to make small 
divisions employ teachers out of certification. 

Teachers for Alternative Educational Programs. 

Number of applicants for 1981 positions were 20 percent less than for 1980 
positions. 

Low or non-competitive salaries contribute to the shortage. 
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Inability to attract adequate number or black and other minority teachers. 
Certification of I.J) teachers with blanket special education endorsements to 
be oertitied fully to teach LI> in Virginia. 

Getting qualified minority applicants. 

Salaries and benefits do not compete successfully with other positions. 

Locating properly endorsed applicants. 
Poor academic records, in many cases. 
Lack of preparation for the art of teaching. 

Items not checked on the form are areas in which we did not need to employ 
teachers in 1981-82. However, in the past several years, we have experienced 
extreme difficulty in employins mathematics, learning disabilities, and 
advanced science teachers. 

Low salaries, as compared to other fields requirins same level ·of education. 

'!be areas checked are those areas in which I had to employ this year. It 
was not easy for us in any area. 

'lbere are an abundance of teachers in some areas (e.g .• EMR), but other areas 
(LD, ED) are impossible to fill. 'nlis results in hiring unendorsed teachers 
who will be required to complete six credits per year toward the endorsement. 
It is all too common for the then-endorsed teacher to be hired away by a 
higher-paying school division. 
Out-of-state teachers are sometimes available, but certification requi rements, 
endorsement a reas, etc. are generally different from those required in 
Virginia. We then do not know if the prospective teacher will meet endorsement 
requirements until well after the school year has started. 

'nle Agreement of Reciprocity among the participating states for certification 
purposes should be honored for all areas of endorsement. I have interviewed 
and employed several candidates for LD and ED positions, only to discover 
that their LD or ED endorsements from another state were not acceptable in 
the state of Virginia. 

With the start of the fou rth week of school for 1981-82, we did have a 
Secondary Mathematics teacher resign. We feel we will be able to fill the 
position, but find there is not a surplus of well-qualified Math applicants in 
the Northern Virginia area. 
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The "Science lobby" was wrong when it brought about the change in the 
Earth Science endorsement. The colleges simply are not preparing enough 
endorsed teachers. 

Since there was no instruction otherwise, I checked "no difficulty" for.,every 
area above where we sought no teachers. 

Not much "choice" in area noted "some difficulty." 

The difference in requirements by Virginia and other states in special 
education certification. 

The year before, we had several special education openings which were 
extremely difficult to fill, namely pre-school handicapped, learning 
disabilities, and emotionally disturbed. Foreign language and math positions 
a�e hard to fill also. 

This Agency sees a current need for 80 Teachers of the Visually Impaired 
to be employed in the local public school divisions; there are only 62 now. 
The University of Virginia has a-master's level program for these teachers, 
but they do not graduate enough to fill Virginia's needs. 
An additional certification problem arises with Orientation and Mobility 
Specialists for the Blind. There are currently 12 Specialists serving the 
1144 blind or visually impaired youngsters who are either pre-schoolers or 
attending a local public or private school--that is, a 95 to 1 ratio. 
Unfortunately, there are no college or university programs in Virginia which 
graduate Orientation and Mobility Specialists. Not only are no programs 
available, but as a result Virginia will not create a teaching certificate 
for these individuals. 

Physics and Math teachers are very difficult to find because of the low 
teacher salaries •. Industrial Arts applicants are also very difficult to 
find, due to the fact that so many of them go into industry. Well-qualified 
English applicants are very limited. Elementary Education applicants 
certified K-6 are very difficult to find. 

Signifi?ant decrease in size of applicant pool in all teaching areas. 

This form was completed with teacher employment statistics for 1981-82 only. 
Many or the areas we checked (x) under no employment have been areas of 
teacher shortage for our school division in previous years. 

Special Education continues to be most difficult area. We are experiencing 
increasing difficulty in finding English, Social Studies, and Foreign LanguagE 

-84-



teachers. It is most impossible to find teachers endorsed to teach Data 
Processing. 

Pre-school handicapped was an extremely difficult position to fill. 

-85-



APPENDIX G 

AREAS OF TEACHER SHORTAGE BY PLANNING DISTRICT 

Planning District.!. 

Lee - Sciences, Special Education. Foreign Languages 
Norton - Librarian, English, Sciences, Special Education 
Scott - Sciences, Special Education. Elementary 
Wise - Librarian, English. Sciences, Special Education 

Planning District 2 

Buchanan - English, Journalism, Sciences, Special Education 
Dickenson - Secondary Physical Education. Special Education 
Russell - Sciences. Special Education, Trade and Industrial Arts 
Tazewell - Sciences, Special Education 

Planning District 1 

Bland - Foreign Language, Special Education 
Briston - Science, Special Education, Vocational Education 
Carroll - Sciences, Special Education 
Ga:ax - Elementary Guidance, Math, Foreign Language, Special Education, 

Vocational Education 
Grayson/Fries - no shortages reported 
Smyth - Sciences, Speech 
Washington - Librarian, Sciences, Special Education, Vocational Education 
Wythe - Sciences, Special Education, Health Occupations 

Planning District! 

Floyd - Special Education 
Giles - Sciences, Special Education, Vocational Education 
Montgomery - English, Journalism, Social Studies, Special Education, 

Vocational Education 
Pulaski - Sciences, English, Foreign Language, Special Education, 

Vocational Education 
Radford - Sciences, Foreign Language, Special Education, Vocational Education 

Planning District 2. 

Alleghany - Guidance, English, Dramatics, Sciences, Special Education, 
Vocational Education 

Botetourt - Guidance, Librarian, Sciences, Special Education, Vocational 
Education 

Clifton Forge - Math, Sciences, Special Education 
Covington - Math, Sciences, Special Education 
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Craig - Elementary Art, Music, Hath, Sciences, Special Education, Vocational 
Education 

Roanoke County - English, Social Studies, Math, Sciences, Foreign Languages, 
Special Education 

Roanoke City - Elementary Guidance, Math, Sciences, Foreign Languages, 
Special Education, Vocational Education 

Planning District§.. 

Augusta - Guidance, Dramatics, Math, Sciences, Special Education 
Bath - Primary, Library, English, Social Studies, Math, Sciences, Special 

Education, Distributive Education 
Buena Vista - Dramatics, Special Education, Music 
Harrisonburg - Sciences 
Highland - Sciences, Foreign Languages, Special Education 
Lexington - Journalism 
Rockbridge - Guidance, Math, Sciences, Special Education 
Rocid.ngham - Library, Social Studies, Math, Special Education, Vocational 

Education 
Staunton - Journalism, Special Education 
Waynesboro - Foreign Language, Special Education 

Planning District 1 

Clarke - no shortages reported 
Frederick - Guidance, Library, Journalism, Math, Sciences, Special Education 
Page - English, Math, Sciences, Special Education, Vocational Education 
Shenandoah - Elementary, Intermediate 4-7, Psychology, Sciences, Special 

Education 
Warren - English, Dramatics, Sciences, Foreign Language, Special Education, 

Vocational Education 
Winchester - Math, Sciences, Special Education, Industrial Arts 

Planning District.§. 

Alexandria - Journalism, Sciences, Special Education, Vocational Education 
Arlington - Elementary Music, Math, Sciences, Foreign Language, Special 

Education, Vocational Education 
Fairfax - Intermediate 4-7, Journalism, Economics, Math, Sciences, Special 

Education, Vocational Education 
Falls Church - Sciences� Foreign Language, Special Education, Vocational 

Education 
Loudoun - Elementary, Guidance, Dramatics, Math, Sciences, Special Education, 

Vocational Education 
Manassas - Librarian, Math, Special Education 
Manassas Park - Intermediate 4-7, Math, Sciences, Foreign Language, Special 

Education, Vocational Education 
Prince William - Intermediate 4-7, English, Social Studies, Math, Sciences, 

Special Education, Vocational Education 
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Planning District i

Culpeper - Intermediate 4-7, Dramatics, Math, Sciences, Special Education, 
Vocational Education 

Fauquier - Intermediate 4-7, Guidance, English, Journalism, Social Studies, 
Math, Sciences, Special Education, Vocational Education 

Madison - Math, Sciences, Special Education, Vocational Education 
Orange - Sciences, Foreign Language, Special Education, Vocational Education 
Rappahannock - Guidance, History, Sciences, Special Education, Industrial Arts 

Planning District .lQ. 

Albemarle - Librarian, Hath, Sciences, Special Education 
Charlottesville - Intermediate 4-7, Librarian, Sciences, Special Education, 

Vocational Education 
Fluvanna - Primary, Journalism, Math, Sciences, Special Education 
Greene - Elementary Music, Intermediate 4-7, ·Librarian, Math, Sciences, 

Special Education, Vocational Education 
Louisa - Intermediate 4-7, Math, Sciences 
Nelson - Intermediate 4-7, Librarian, Math, Sciences, Special Education, 

Vocational Education 

Planning District 11

Amherst - Intermediate 4-7, Guidance, Social Studies, Math, Scienc
Special Education 

Appomattox - Business Education, Special Education, Distributive Education 
Bedford - Intermediate 4-7, Librarian, English, Math, Dramatics, Sciences, 

Special Education, Vocational Education 
Campbell - Intermediate 4-7, English, Journalism, Social Studies, Sciences, 

Foreign Language, Special Education,. Vocational Education 
Lynchburg - Librarian, English, Journalism, Math, Sciences, Foreign 

Language, Special Education, Vocational Education, Speech 

Planning District� 

Danville - Biology, Special Education, Health Occupations 
Franklin County - Librarian, English, Dramatics, Math, Sciences, Foreign 

Language, Special Education, Vocational Education 
Henry - Journalism, Dramatics, Math, Sciences, For�ign Language, Special 

Education, Agriculture 
Martinsville - Elementary Guidance, W.brarian, Math, Sciences, Foreign 

Language, Vocational Education 
Patrick - Elementary, Intermediate 4-7, Special Education 
Pittsylvania - Journalism, History, Sciences, Special Education, Vocational 

Education 
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Planning District 11 

Brunswick - Intermediate 4-7, Elementary Music, Secondary Guidance, Foreign 
I..anguage, Special Education, Vocational Education 

Halifax - Elementary, Intermediate 4-7, Guidance, Economics, Math, Special 
Education, Vocational Education 

Mecklenburg - Elementary, Intermediate 4-7, Librarian, Social Studies, 
Sciences, Foreign Language, Special Education, Vocational Education 

South Boston - Special Education 

Planning District 14 

Amelia - Intermediate 4-7, Math, Sciences, Special Education, Vocational 
Education 

Buckingham - English, Journalism, Speech, Government, Sciences, Special 
Education, Art, Music 

Charlotte - Primary, Intermediate 4-7, English, Math, Foreign Language, 
Special Education, Vocational Education 

Cumberland - Elementary. Intermediate 4-7, Guidance, Math, Sciences, 
Special Education, Vocational Education 

Lunenburg - English, Social Studies, Math, Sciences, Special Education 
Nottoway - Intermediate 4-7, Math, Sciences, Special Education, Trade and 

Industrial Arts 
Prince Edward - Intermediate 4-7, Math, Sciences, Foreign Language, Special 

Education, Industrial Arts 

Planning District .!2. 

Charles City - Elementary Music, Elementary Physical Education, English. 
Journalism, Speech, Math, Sciences, Special Education 

Chesterfield - Secondary Guidance. Dramatics, Social Studies, Math, Sciences, 
Foreign Language, Special Education, Music 

Goochland - Librarian, Math 
Hanover - English, Journalism, Speech, Sciences, Foreign Language, Secondary 

Health and Physical Education, Special Education, Vocational Education 
Henrico - Hath, Sciences, For�ign Language, Special Education, Vocational 

Education 
New Kent - Librarian, Psychology 
Powhatan - Math, Special Education, Trade and Industrial Arts 
Richmond City - English, Journalism, Speech, Math, Special Education, 

Vocational Education 

Planning District Ji 

Caroline - Elementary, Intermediate 4-7, Math, Sciences, Special Education, 
Vocational Education 

Fredericksburg - Intermediate 4-7, Journalism, Math, Sciences, Special 
Education, Vocational Education 

King George - Intermediate 4-7, Guidance, Math, Sciences, Special Education, 
Agriculture 
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Spotsylvania - Intermediate 4-7. Math, Sciences, Special Education, 
Agriculture, Health Occupations 

Stafford - Intermediate 4-7, Math, Sciences, Foreign Language, Business 
Education, Special Education, Vocational Education 

Planning District .11 

Colonial Beach - Intermediate 4-7, Music 
Lancaster - Primary 1-3, Librarian 
Northumberland - English, Journalism, History, Social Studies, Hath, Special 

Education, Vocational Education, Sciences 
Richmond County - Elementary Music, Intermediate 4-7, English, Math, Sciences, 

Special Education, Vocational Education 
Westmoreland - English. Sciences, Special Education 

Planning District� 

Essex - no shortages reported 
Gloucester - Math, Sciences, Special Education 
King & Queen - no shortages reported 
King William - Intermediate 4-7, English, Special Education, Vocational 

Education 
Middlesex - English, Special Education 
West Point - English, Business Education, Special Education 

?lanning District 12. 

Colonial Heights - Intermediate 4-7, Guidance, Social Studies, Sciences, 
Foreign Language, Special Education, Vocational Education 

Dinwiddie - Elementary Music, Librarian, Math, Sciences, Special Education, 
Vocational Education 

Greensville/Emporia - Math; Special Education, Vocational Education 
Hopewell - Intermediate 4-7, Librarian, Math, Sciences, Foreign Language, 

Special Education, Industrial Arts 
Petersburg - Intermediate 4-7, Secondary Guidance, Journalism, Math, 

Sciences, Special Education 
Prince George - Librarian, English, Journalism, Speech, Math, Sciences, 

Special Education, Vocational Education 
Surry - Elementary Guidance, Science, Business Education, Driver Education 
Sussex - English, Math, Special Education, Trade and Industrial Arts 

Planning District 20 

Chesapeake - Intermediate 4-7, Speech, Sociology, Math, Sciences, Special 
Education 

Franklin City - Driver Education, Health and Physical Education 
Isle of Wight - Elementary Health and Physical Education, Intermediate 4-7, 

Guidance, Journalism, Math, Sciences, Special Education, Vocational 
Education 
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Norfolk - English, Journalism, Math, Sciences, Special Education, Vocational 
Education 

Portsmouth - Intermediate 4-7, Secondary Guidance, Math, Sciences, Secondary 
Heal th and 'Physical Education, Special Educat'ion, Musio 

Southampton - Elementary, Intermediate 4-7, Math, Sciences, Business 
Education, Special Education, Vocational Education 

SUttolk - Intermediate 4-7, Guidance, Math, Sciences, Foreign Language, 
Special Education, Vocational Education 

Virginia Beach - Intermediate 4-7, English, Speech, Psychology, Hath, 
Sciences, Foreign Language, Special Education, Vocational Education 

Planning District gi 

Hampton - Intermediate 4-7, Journalism, Speech, Dramatics, Math, Special 
Education 

Newport News - Intermediate 4-7, Math, Sciences, Special Education, 
Vocational Education 

Poquoson - Intermediate 4-7, Secondary Guidance, Math, Sciences, Special 
Education 

Williamsburg/James City - Intermediate 4-7, Elementary Guidance, Math, 
Sciences, Special Education 

York - Math, Foreign Language, Special Education 

Planning District 22 

Accomack - Englis�. Social Studies, Math, Business Education, Special 
Education, Vocational Education 

Cape Charles - Elementary Health and Physical Education, Math, Foreign 
Language, Business Education, Special Education 

Northampton - Secondary Guidance, Librarian, English, Math, Sciences, 
Special Education 
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