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Executive SUnunazy 

'!his report is nade pll:'SUaI1t to Senate Joint Resolution 200 of the 1989

Session of the General Assembly, requestirg a study on the preparation of 
special education instructional arrl administrative personnel arrl the furdirg 
of special education programs in response to senate Joint Resolution 200. 
'!he Board of Education con:lucted a study of three praninent issues regardirg 
the education of harxli.capped children arrl yooth. 'Ihe issues addressed in 
the study focused on (1) preparation of special instructional arrl 
administrative personnel; (2) class size requirements; arrl (3) the inpact of 
the Joint Legislative Audit arrl Review O:mnission's furdirg methodology on 
special education prog:ca1n quality. 

In order to ensure that the firxiirgs of the study :reflected the interest 
of Virginia's special education constituency, ocmnents regardirg the issues 
addressed in the Resolution were solicited fran 71 advocacy organizations, 
38 professional arrl parent organizations includirg the 12 participatirg 
state agencies in the Plan of Cooperation, the 128 professionals, arrl 
educators servirg on the Division of Special Fducation' s nine program task 
forces, the Council of Special Education Directors representirg the 139

school di visions, the Virginia Council of Administrators of Special 
Education arrl the 38 institutions of higher education with teacher training 
programs. In addition, data was collected fran a national su:cvey corrlucted 
by the National Association of state Directors of Special Fducation, a 
random sanq:,lirg of school divisions representirg a cross section of the 
state, a review of the approved restructuree:i teacher education programs, a 
review of research literature an:l fran the 8.ldget Office of the Department 
of Education. 

An analysis of the data revealed significant firxiirgs. Alrorg the nost 
significant findings were the followirg: 

1. '!here is evidence to suggest that a significant number of
instructional an:l administrative personnel are currently provid.irg
services to students with harxli.caps in nainstream envirorunents who
do not have the benefit of any training in special education,
because only half of the approved teacher education programs in
Virginia offer instruction in the area of special education to
regular an:l vocational education teachers.

2. '!here is an inconsistent pattern of class sizes/caseloads thralgh­
out the United states, many of which have no basis in research.

3. '!he JIARC method has had the desired effect of a m::>re equitable
distribution of state furrls to localities to SUfP)rt the cost of
provid.irg special education arrl related services to hardi.cawed
children.

4. 'Ihe method of furdirg the state's share of the cost of q,eratirg
special education programs in local school divisions is not well
urrlerstood by IFA special education administrators an:l COllSUilers.
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s. '!be JlARC method causes fi:nancial difficulty for IFAs in sane
instances where new personnel must be enployed durirg the school
year, an:1 also :because of the fact that presdlool haniicaR)ed
students cannot be cnmted in average daily membership.

6. 'lbere is no requ.ireaent that localities spem a mi.nimJm anomt for
special education in order to receive state funds. Consume.rs an:1
sane I.EA special education administrators believe that sudl a
requirement should be narmted by the state.

7. Consumers are seekirq marx:Jator:y line item ac:xx:untin.1 for special
education revenues am expen;:litures in local sdlool division
budgets so that they might know how nuch n:,ney goes into local
programs.

Fran these fimings recxmnen::lations -were develq,ed am a plan of action 
outlined. 'lbe inplementation of the plan in conjunction with the orgoin;J 
initiatives should result in elevatin;J Virginia to the "cuttin;J edge" of 
emergin;J issues in special education am ensure its position of leadership 
amonq the best special education programs in the nation. 

2 



Introduction 

D.lrirg the regular session of the 1989 Virginia General Assembly the 
legislature reaffinned its ccmnitment to excellence in p.lblic education, 
includirg a free, appropriate education for all han:licaweci students. SUch 
excellence deperds, in part, on the quality of teacher preparation programs, 
manageable class size and the state's share in the responsibility for 
funti.ng special education programs. '1hus the legislature agree to the 
passage of Senate Joint Resolution (SJR) 200 wru.dl requested the Board of 
Education to con::luct a study of certain aspects of special education an::l to 
develop a plan to provide state-of-the-art. programs an:1 services to 
establish Virginia as a national leader in education. 

In response to the resolution the Board of Education c:xnructed a study 
of the follc:,...rin;J: 

(a) the preparation of special education instructional and 
administrative personnel;

(b) special education class sizes in relation to class size requirement
of special education programs in other states; and

( c) the special education funti.ng metholcxiogy an:1 its inpact on program
quality and availability.

Based on fin:linJs and recanmerrlations derived fran the stu::iy, the Board 
developed a plan fcx::used on the attainment of state-of-the-art p:t'O':)Iams and 
sei:vices in the areas of personnel, class size an:1 funti.ng. 

As required by the resolution, an cwc>rtl.mity was provided for p.lblic 
connnent. Comments were invited fran professional organizations and 
advocacy groups concerned with the education of han:licaRJE!(i children and you 
(Appen::lix B - List of Professional and h'Nocacy Groups Invited to Ccmrent on 
the Issues Involved in SJR 200) • '!he Division of Special Frlucation Programs 
and Management also shared information and invited ccmnent fran the members 
of the state camcil of Special Education Directors (representinJ the 
officers of the Virginia camcil of Administrators of Special Frlucation, a 
Special Education Director fran eadl of the SUperinten::ient' s Regional study 
Groups an::l the state Special Fducation Advisocy Ccmnittee). In addition, 
members of Special Fducation Program h:'Nisocy Ccmnittees \tt1ere invited to 
connnent. Nine ccmnittees, involvin:J 145 in:lividuals, provide advice and 
input to the Division of Special Fducation Programs in the areas of: 
Special Fducation Personnel Developnent, Programs for Speech-I..a:rquage 
Impainnent, Hearin:J Irrpainnent, Visual Irrpainnent, Erootional Distumaroe, 
Specific I.earning Disabilities, Mental Retardation, severely Harxlie,awin;J 
Conditions, and Farly Olildhood Special Fducation. Ccmnittees are 0:1,i[a;ed 
of numbers of associations, related state agencies, private facilities, 
institutions of higher education and other persons. As a resu1 t of this 
effort, camments were requested fran 252 in:lividuals and organizations. A 
number of persons also requested their colleagues to provide irp.It. Appen::lix 
c .includes a copy of the menorarrlum requestirg ccmnents on special 
education. 
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Preparation of Special Fducation Instructional am
Administrative Personnel 

'lbe the provision of SJR 200, the Board of F.ducation was requested to 
"determine how teacher preparation piogl'.ams may be :inproved to ensure that 
all teachers arxi administrators are trained to meet the needs of students, 
including hardicapped stlXlents ••• arxi develop a plan to provide state-of­
the-art programs arxi seJ:Vices to establish Virginia as a national leader in 
education." All approved programs in Virginia "1.1ere reviewed to detemi.ne 
the nature of the preparation of personnel teaching students with 
hardicaps. 

D.lring 1986, the Ad Hoc camnittee on Teacher Fducation directed the 
Virginia Institutions of Higher Education to restructure their teacher 
preparation programs. All institutions "1.1ere instructed to limit the number 
of professional education courses to 18 semester hours. (Dyke, J., "Guide­
lines for Restructuring Teacher F.ducation") D.lring Jtme of 1989 the 
restructured teacher education programs of the 37 institutions of higher 
education in Virginia were approved. 

All restructured teacher education programs becane effective July 1, 
1990. 'lbe following institutions' programs were approved: 

Averett College, Bluefield College, Bridgewater College, CEil university, 
Christopher Newport College, Clinch Valley College, College of William 
arxi Mazy, F.astem Mennonite College, Dlocy an:i Hemy College, Fen:um 
College, George Mason university, Hanptal university, Hollins College, 
James Madison university, Liberty university, Iar;JW'OOd College, 
Lynchburg College I Macy Baldwin College, Macy Wash.in;1ton College, 
Ma.Iymount University, Norfolk state University, Old D:lninion university, 
Radford University, Rardolph-Macon College, Ran:iolpl-Macon wanen' s 
College, Roanoke College, saint Paul's College, Shenarxioah College arxi 
Conservatocy of M.Jsic, � Briar College, university of RidnlDl"rl, 
University of Virginia, Virginia o:mtaTwealth University, Virginia 
Intern¥:>nt College, Virginia R:>lytechnic Institute arxi state University, 
Virginia state University, Virginia union University, Virginia wesleyan 
College. 

Approved Programs Analysis Prcass 

'lbe approved restructured teacher education programs of the 37 Virginia 
Institutions of Higher Fducation (lHE) were reviewed to detemi.ne practices 
related to preparing teachers to work with students with disabilities. In 
some cases, these proposals did not reflect the entire teacher training 
program of each IHE (e.g., graduate progians requirin;J endorsement am

teaching experience as entcy prerequisite were not present in several 
proposals). 'lberefore, the infonnation gathered regard.in;J each institution 
was returned (in the fo:cm of the matrices fam:l in � D) to the 
education contact at each institution of higher education to be verified 
arrljor corrected. 
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Special education trainirg programs were examined to detennine the 
number of programs offered at the mrlergraduate level, the 18-hrur limit on 
professional· studies arrl those exee::lin;J the 18 hour. Within these 
programs, requirements for coursew'Ork arrl fieldwork were reviewed to 
determine whether the requirements of each nm are consistent. 

'lhe majority of students identified as eligible for special education 
receive nost of their instruction in regular education classes. state arrl 
federal special education regulations require that students with han:licaps 
be educated in the least restrictive envirorment. '!he nm teacher education 
programs were reviewed to detennine the training requirements in 'tthlch 
mainstrea:min3 is nost likely to occur. 'Ihese programs included elementaJ:y, 
middle arrl secomary teacher preparation, P1ysical education teacher 
training, art, llUlSic, arrl vocational education teacher training. 

Patterns in Teacher Prgparation Prcgrams 

A review of the matrices revealed certain patterns in teacher 
preparation programs in Virginia. 

O Of the 17 nm' s providirg special education teacher trainirg, eight 
(47%) do so at the mrlergraduate level. Of these, only two do so 

within the 18-hour limit on professional studies. 'lhe remai.nirq
six received a waiver of the 18-hour limit requirement. 

0 'Ihree courses or content areas appeared to be required for teacher 
trainees in special education at all nm•s providirg such training. 
'lbese courses included Olaracteristics of Special Pcp.ll.ations, 
Methods for Instruction of Special Pcpllations, arrl Assessment. 
Other courses that appeared frequently were: Teachirq of Readirg 
(70%); Fourmtions of F.ducation (72%); Behavior Management (72%); 
am SUJ:vey of Special Fducation (72%). 

� Fieldwork requirements for special education teachers in training 
took many fonns arrl varied widely across all 17 a,wroved special 
education teacher trainirg programs. Generally, three types of 
field work were identified: 

1) fieldwork that was required as part of coursework;
2) practicuum experience prior to student teac:hin:;J;
3) student teac:bmJ or an equivalent field experience.

o Riysical F.ducation teacher training programs (23) required
trainirg in exceptionalities.

o 'l\.lenty-two of the 37 (59%) IHEs reviewed required their
mrlergraduate am graduate elementaJ:y, secomary, am micklle
teacher trainees to receive training in education of
exceptional students.

o Approximately one half of the art arrl llUlSic training programs
required exceptional educational training.
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O In vocational education, awroximately half of all programs 
required tra� in exceptionalities. 

Infoma.tion Described in Matrices 

Data � oollected directly fran review of the IHE pi:ogi:am p1.c.p,sals 
arx:l appear in the fo:cm of matrices in the �ces. 'lhese data az.e in the 
process of bein; verified for ao::m:acy. '!he matrix m.nnbers {Ranan numerals) 
az.e provided as a quick reference in � o.

Speed aJ :mucaticn PJ.ogz.ams 

Matrix I. Teacher tra� programs in special education at the 
baccalaureate level: Number of boors in the professional studies 
catp)l'lellt. 

Of the 17 special education teacher trainin; progz.ams in Virginia, 
nine IHF.s with special education personnel. preparation prog1.ams 
provide tra� within baccalaureate degree prog1.ams. Of those 
eight, four do so within the 18-hcm:' lilllit on professional studies. 
'Ihe proposals fran the remainirg five IHF.s in:licated that between 20 
arxi 24 hours in the professional studies oarp:ment wculd be required 
to adequately prepare stu:ients plannin;J to be special education 
teachers. Eooorsement areas available at the baccalaureate level 
include mental retardation, specific leamin; disabilities, in 
eirotional distul.banoe arx:l C1.t1SS-categorical programs. 

Matrix II. Special education teacher trainin; at the graduate level: Four 
arxi one-half year programs, five-year programs, arx:l traditional 
post-baccalaureate programs. 

'Ihi.rteen (76%) IHF.s prcposed special education teacher trainin; 
programs required our arxi one-half or five years to CX1tplete, or were 
traditional naster's degree (M.FJ:l.) programs, sane of which require 
prior teachin:J experierx,e as an entey prerequisite. 'lhree IHF.s 
provide this trainin; in addition to a program at the baccalaureate 
level. students seek.in;] erdorsement in one or nore areas of 
exceptionality could do so by oaipletin;J one semester of coorsework 
beyoni their bachelor's degree at two IHF.s, with the cption of goin;J 
on to canplete the M.FJ:l. with one additional semester. Eight IHF.s 
oomuct traditional post-baccalaureate master's degree programs. 

Matrix III. Field experierx,e requirements within special educaticn 
personnel. preparation pi:og1.ams at the baocalaureate level. 

'1hree types of field experiences were identified in the ten 
proposals addressin; the baccalaureate level: a) field experiences 
associated with cairsework ( sanetimes offered as a laboratory 
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experience); b) practica experiences required prior to stuient 
teac.hing; and, c) student teachirq, or a similar field experience. 
eoursework-related field experiences were fourxl in seven of the 
urrlergraduate level programs. Required pre-student teachin:;J practicum 
were present in nine of the proposals. All proposals incltr:led full­
time student teachirq or other experience of the same �ity. 

Matrix IV. Field experiences required within special education teacher 
trai.nin;J programs at the graduate level: Foor and one-half and 
five-year programs. 

'lhree types of field experiences were identified in the eight 
programs at the graduate level: a) field experiences associated with 
coursework requirements, saretimes offered as a laboratory experience; 
b) practice experiences required before student teachin:;J; and c)
student teachirg, or an internship or externship. Foor IHE' s
specified that coursework would include fieldwork requirements. Nine
DiEs .iniicated that a practicum was required of students prior to
student teachirg, and all eight programs proposed a full-tune student
teaching requirement, or experience of similar intensity.

Matrix v. Field experiences required within post-baccalaureate programs in 
special education teacher trai.nin:J programs. 

'Ihree types of field experiences were identified within the six post­
baccalaureate programs: a) field experiences required thrrugh 
coursework; b) practice required prior to extemshi.p; ard c) 
externship or a similar experience, referred to by sane IHE's as 
intemship or student teachirg. Pl:q:a;al.s from five IHE's reflected 
field experiences as course requirements. Six programs required 
practice before externships and all seven required full-time 
externships or other sustained field experiences. 

Matrix VI. Courses required for students enrolled in special education 
teacher trai.nin:J programs. 

seventeen (94%) of the 18 proposals at the urrlergraduate ard graduate 
levels which included special education teacher trainin;J contained 
data which cc:w.d be analyzed for inclusion in this table. 'Ihree 
courses or content areas� as requirements in all 16 proposals 
across all emorsement areas: a) Ola.racteristics of Special 
Populations; b) Teachirg Methods for Special PcpJlatia,s; ard, c) 
Assessment. 
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Regular F.ducation Programs 

Matrix VII. IHE's with teacher train.irg pteytams in special education: 
Requirements for trainirg of elementary, middle, am secondaty 
teachers in education of students in speci aJ edlratim. 

Seventeen IHE's have special educatiai teadler trainirg progi:ams. Of 
these, twelve (71%) :i.n:licated in their proposed restruct:ured teacher 
tra:inin;J program that their non special education teachers in trainirg 
receive marrlatoi:y train.irg in meeti.rg the needs of special educatiai 
students. Ten of the ptogzams in:licated that non special education 
teadler trai.nirg curriail.a will include a ccurse devoted to 
exceptionalities for at least a1e group of trainees. '1hese progtams 
are predaninately in elementaty trainirg (7), :rut are also present in 
middle ( 4) am secon:lary ( 4) trainirg. All :rut two of the nm• s offer 
this instruction in a specified ccurse. 

Matrix VIII. Nine (47%) of the 19 teacher trainirg prog:tams wit.hoot special 
education pteyi:ams :i.n:licated that teachers in elementaty, 
middle or secondaty instruction would be trained in education 
of students with handicaps. 

Nineteen IHEs without teacher preparation programs in special 
education were identified. Nine of the prcp::,sals irdicated that their 
elementary, middle, an:l secondaty teacher education programs included 
marmtoi:y trainirg in education of exceptional students. Seven nms 
provide marrlatoi:y train.irg thralgh a ooorse specifically geared to the 
topic, usually sutVey of special education. '!\«> prcp::,sals included 
instruction of exceptional students as a major topic in a m:>re general 
course. '1he presence of required train.irg in exceptionalities for 
teachers was un:ietemined in proposals for 10 IHE's. 

Matri� IX. & X. IHE's with teacher trainirg programs in special 
education: Requirements for trainirg piysical 
education teachers in education of students in special 
education. 

"FNei:y trainin:J program for teacher preparation in piysical education 
(N=23) had a required ccurse addressin;J special needs dlil.dren, either 
as the sole ccurse cx:>ntent or as a major topic within a general 
course. '1he ccurse title that awean!d IOOSt frequently in the 
proposals was "adapted" or "adaptive" piysical education. 

Matri� XI. & XII. Requirements for trainirg art teachers in instruction 
of exceptional dlildren. 

Ten (52%) of the 19 art teacher trainirg prog:tams in nms with am 
without special education teacher train.irg in instruction of special 
education programs included required tra:inin;J in instruction of 
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special education students. Eight of these progzams :required that 
future art teachers carplete one course devoted to exceptionalities, 
usually sm:vey of or introduction to special education. One IHE 
proposal in::licated an intent to provide this trainirg as a major
topic of a m:re general course. 

Matrices XIII. & XIV. Requirements for trainirg DUSic teachers in 
instruction of students in special education. 

'!Wenty proposals for nusic education programs were identified across 
IHF.s with an:i witho.lt special education teacher trainirg. Of these, 
eleven (55%) prr::p,sals in::licated that trainirg in education of 
exceptional students was in:::luded in their professional stu:li.es 
sequences. Nine pugi:ams require students to oc:nplete a course 
similar to sm:vey of special education; two programs did not clearly 
in::licate hCM sud1 instruction woold be delivered to their students. 
'nNo IHE's interx:i to provide this trainirg as a major topic of a m:re 
general course. 

Industrial COOperative Teac:hirg (IC!') 

Matrix XV-XIX. Requirements for trainirg vocational education teachers 
in instruction of students in special education. 

Industrial Cooperative Teac:hlrp (IC!'}: 

'!he proposals fran five IHE's in:::luded programs for credentialirg IC!' 
teachers. 'nNo proposed programs stip.ll.ated that students wculd 
cx,mplete trainirg in one specific course which addressed exceptional 
learners. '1h:ree proposals did not specifically address trainirg of 
IC!' teachers in this area. 

Technical Fducation: 

Of the five proposed pr03tans for teacher tra.iru.nJ in this area, two 
:required students to oaiplete a course in instruction of exceptional 
students. 'lhe existeooe of sudl. requirements at the rema.inirg three 
IHE' s are urxietermined. 

Hane F.oonanics: 

One-half (3) of the IHF.s that prcposed teacher trainirg pto;zams in 
Hane F.cx>nanics specifically addressed education of exceptional 
students by requirirg students to oaiplete a course such as sw:vey of 
special education. 

Agricultural Fducation: 

Of the three proposals for trainirg Agricultural :&nlcation teachers, 
two required trainirg in exceptionalities am one proposed this 
trainirg as a major carponent of a m:re general course. 
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Business Education: 

Seven of the 12 proposed programs in blsiness educaticm stated that 
students were required to un:iertake trainirg educaticm of exceptional 
sb.xients. Six IHFs required carpletion of a course such as surve:y of 
special education. No specific course was articulated in one 
prcposal, altha.lgh the existence of such a requirement was clearly 
stated in the prcposal. 

Heal th oca:,pations: 

Neither of the tt«> programs in this area specifically aajressed

exceptional students in their prcposal. 

Marketing Education: 

'Iwo of the three proposed Marketin;J Education teacher t.rai.nirg 
prcx;JrcUtS did not address exceptional students. one progi:am required a 
course which addressed this area. 

Public Comment Regarding Teacher Preparation 

'!be majority of the 28 oanme:nts received in response to the zeqtJeSt for 
comments, addressed the question: 

Are charges in teacher education programs neoessazy to ensure that all 
teachers an:i administrators are trained to meet the needs of students 
with han::licappirg CX>n:litions? If so, what c:han;Jes are needed? 

By far, the topic receivirg the JOOSt attention was that of fonnal 
trainirg for non special education teachers an::i administrative persamel 
working with students who have harr:licai:s. Responses in::lu:ied 
reconmerrl.ations for required coursework in this area for regular an:i 
vocational instructors an:i administrators. sane responses :ceoarmen:ied 
requirirg a three-hour course, a survey of special educaticm; requirirg a 
course in mai.nstreamirg; an::i requirirg sane type of field experierx,e with 
special education students. '!be follcwirg topics were identified as 
necessazy: curriculum adaptations for special popu1ations; behavior or 
classroom management; characteristics of special populations; legal aspects 
of the special education process; rights of persons with disabilities; an::i 
state guidelines/regulations for special education. 'lhree xespcn:)ents 
suggested that this t.rai.nirg ccw.d be tied to recertificaticm requirements. 

'lbere has been considerable sentiment regarcim} such trainirg for 
regular an::i vocational educaticm teachers in recent years. 'lhe state 
Special F.ducation Advisory camnittee, representirg 27 different professional 
an:i advocacy organizations, in its 1988 Report to the Board of Ek!ucaticm, 
i.rrlicated: 

"'!be need for a ooncert.ed preseIVice (urxlergraduate) progLam or course 
in special education continues to be an extremely inportant need in 
teacher education. More so than even before, it is because of the 
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restructurirg effort that such preseIVioe work in special education is 
needed by students in regular teacher education tra.inirg programs. 

Once regular education teachers (e.g., elementary, early childhood, 
secorrlaiy subjects, piysical education, etc.) becxlle experienced 
teachers, the desire to partake of CX)OE)erative efforts with special 
education teachers on behalf of han:licaR)ed children arpears to diminish 
am insel:vioe at:tenpts lose their inpact. In:leed, 1.mless experienced 
teachers are required to take a bona fide course or pi:03ram in special 
education, it beoJrres increasirgly nore difficult for special education 
teachers to meet federal an1 state mamates (e.g., IEP's) alone an1 to 
have minimal COCJ)eration fran other teachers who inpact on children's 
lives so critically. Attitudes an1 notivations toward handicawed 
children an1 toward special education are nore fervently an1 positively 
shaped when knc:Mledge abrut the harrli.caR)E!d is tau;Jht wile oollege 
students are still in their fo:rmative years leamin; about teachirg. In 
the lon;J nm, preseIVioe ex>llege special education work for students in 
regular education teacher training pr03rams will be a great deal nore 
economical in terms of reducirg the need for providirg inservioe 
training to teachers in an attenpt to enlist their �tion, as well 
as provide them with skills to urxierstan:1 arxi work with the harrli.ag,eci. 
In these times of the national thrust knavn as the 'regular education 
initiative' as well as welcane harrli.caR)ed students into their 
mainstreanai classroc:ms, the canmonwealth of Virginia needs to meet this 
thrust proactively prior to a teacher's enterirg the profession. 'lhe 
requirement of such a oollege course should be a critical part of the 
so-called 'restructurirg of teacher education. ' In ad::lition, all 
program advisory omnittees, an1 nany info:rmal conversations with 
teachers, administrators an1 parents have stressed the need for adequate 
training of personnel reoeivirg students eligible for special education 
in the mainstream environment." 

Many of the participants in the Disability Advocates Forum, organized by 
the DepartJne.nt for the Rights of the Disabled on September 8, 1988, cited 
the training of regular education teachers an1 administrators as an area of 
oonoem. Disability groups unifonnly :reo:mtetrled a three-semester boor 
course of man:lated instruction in special education. '!his theme is edloed 
in the "Platfom for camidates in the 1989 Gubernatorial Election" 
developed by the D:rp::Mennent of People with Disabilities. A number of 
responses fran the Disability Advocacy Forum included ccmnents related to 
training of special education teachers. Fieldwork was addressed as a 
critical ca:nponent to preservioe training for special education teachers, 
with recommemations that the duration of required field experiences be 
increased an1 experieooes be required early in their prop.ams of stu::ly to 
include those who have severe disabilities amjor behavioral disorders. 

'!be trainirg of prospective special educators was also addressed. Eight 
responses included cx:mtents or recamnen:Jations rega.rdirg the cxmtent arxi or 
level of training for special education teachers. Specific cxmtent areas 
recommerrled for inclusion in all preservioe programs of stu::ly inchrled: 
oonsultation skills, the law, behavior, coun.selirg, workirg with parents, 
and black history. One respordent felt that, especially for teachers 
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plann.in;J to teach children with severe enci:ional distw:banoe, instruction 
just be provided in develop.in;J interagency sez:vice deliveey plans an:l for 
develop.in;J arrl deliver.in;J mcxiel interagency sez:vices which fit into a 
continuum of camm.mity sez:vices. Four responses in:licated that special 
education teachers should be better prepared to sez:ve a wider variety of 
students within their fields of en:iorsement. Multi-categorical train.in;J was 
specifically reoc::amended. One respon::1ent in:licated that the 18 boor limit 
on professional studies was inappropriate for pre-senrice teadler trainin;J 
for special educators. 

'IWo respoments specified that speech lan:JUa<Je pathologists DUSt be 
trained at the master's degree level. (N.B. '!his is n:,w the case. on

5eptelilber 27, 1989, the Board of Fducation awroved new Certification 
Regulations for Teachers in the area of speedl-l�ge pathology, requirin;;J 
the Master's Degree for new personnel after July 1, 1992.) one response 
identified a need for paraprofessionals who work in special education 
classroans to receive train.in;J in order to increase their effectiveness. 

A study ccmpleted by Billirgsley an:l cross (1989) regarding m:wement of 
endorsed special education teachers to regular education provides valuable 
infonnation regarding trainin;J of special education teachers prior to the 
rest:ructur.in;J of teacher education programs. "Inadequate train.in;J to teach 
special education" was the least frequently cited (1%) of 28 reasons for 
leavirq special education teachin;J by 286 Virginia teachers. '!he data 
infers that special education teachers had adequate educational train.in;J to 
teach in their field. 

Conclusions 

'!here is evidence that a large number of instructional an:l 
administrative personnel are currently providirg sez:vice to students with 
harrlica:ps in the mainstream environment who do not have the benefit of any 
training in special education. 

a) Approximately half of the trai.nin] programs in Virginia offer
training in special education, regular or vocationa.l education to
teachers. As a result, a high number of teachers will be receivin;;J
students eligible for special education mainstreamed into their
classes, yet will be unprepared to SetVe these students.

b) A review of the teacher education pro;JLams in special education
reveals that train.in;J in special education is becx:Jni TXJ an area
graduate train.in;J. '!he majority of educational PI'O:ILams are n:,w
offered at either the graduate level, or the 4 1/2 or 5 year
un:let:graduate level. 'Ibis �d in:licate that cx::mpletion of this
educational course is the area of special education has been a.lm::lSt
tm.iversally perceived as inadequate in the preparatioo of teachers
to meet the needs of students with han:licai::pin;;J cxn:litions.
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Recommendations 

Based on the analysis of cun:ent teacher preparation programs, 
integrated with the st:u:fy of teachers exitin:J special education, the 
following rec::amrerrlations are made: 

1) It is recanmen:ied that all regular arx:l vocational education
teachers receive at a mini.Im.Jm, training in work.in:;J with students
who are han:licawed.

(a) All teadler education programs in Vil:ginia shcw.d irci.u:ie a
requirement regarding instruction of students with harm.caps in
the mainstream environment. SUc:h instruction shrul.d inclu:ie the 
nature of each h.a.n:licawing oon:lition, the instructional 
mxlifications required to effectively teach students with all 
varieties of handicapping oon:lition, classroan management 
techniques, the legal requirements of special education, the rights 
of persons with han:licaps, the role am responsibilities of the 
special, regular am vocational education teacher arx:l the parent. 
'!he preparation should include field experience arx:l shoold be 
taught by university persormel with training am experience in 
special education. 

(b) In addition, it is recanmen:ied that the Certification
Regulations for Teachers be amen:ied to require such preparation in
special education for all instructional arx:l administrative
personnel. '!he prqx,sed revisions to the Professional Sbxties
camponent of the Certification Regulations for Teachers, in the
Revision of Certification Regulations PLq,osa.1.s for Special
E'ducation (Appen:lix E) , provides the essential parameters of such a
course requirement.

2) '!he canments received regarding preparation of teachers in special
education disciplines have been incorporated into the "Revision of
Certification Regulations Prq,osa1 for Special F.rlncation." It is
recanmen:ied that these prq>oSed revisions to the certification
regulations in the area of special education be adq;,ted.

3) It is recanmen::ied that all teachers seeking to renew their
certificates umer the new point system have special education
included in their points, if they have not previo.isly carpleted
training in this area.

4) It is recanmen:ied that the Department of F.ducation study the
ne.oessity am feasibility of a Master's Degree for teachers in
special education.
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A study of Virginia's Special F.ducation Class Sizes in Q:arparison 
with '!hose in other states 

A secord cxmp:>nent of S1R 200 was the reviE!'w of special education class 
sizes. 'Ihe resolution irdicated that '"!be Board of Fducation shall. •• 
detennine whether Virginia's class size requirements are oc:nparable to those 
of other states ard shall develop a plan to provide state-of-the-art 
programs ard services to establish Virginia as a national leader in 
education." 

To aocatplish this task, the Department of F.ducation oontracted with the 
National Association of state Directors of Special Fducation (�OOE) to 
carplete a survey of the 50 states ard the District of COll.llli:>ia. 

National Class Size/caseload st.amards 

In investigating current class size/caseload standards across the 
countty, �OOE relied on a dcx::ument prepared by the Great lakes Area 
:Regional Resource Center in 1986, staff-to-Student Ratios - Cl.ass 
Size/Caseload. '!his information, based upon each state's 1986 regulations, 
was updated in 1989 to ensure that all states had been included. '!he 
information provided has been oonverted. to chart fonn, ard is fourd in 
Apperdix F. Varying state definitions for special education eligible 
hardicapping con:litions make cxmparisons difficult, especially in the area 
of mental retardation. 

A reviE!'w of the data inlicates that 19 of 51 states ( includi.rq the 
District of COlumbia) do not have specific staff-to-stment ratios for class 
size/caseload. In those states, class size is based on instructional needs 
as specified in the inlividualized education plan rather than by 
hardicapping con:lition. 

Five states developed all class sizes/caseloads based upon the severity 
of the hardicapping oniltion anj/or the students age. sane states mandated 
a range of classes for certain hardi<:2R;>ing conditions based on severity (8 
states) or grade (11 states). '!he use of paraprofessionals with increased 
class/caseload size has been addressed in eight states. '!his appears to be 
an emerging t.ren::l. Virginia has studied caseload size for speech-lan:JUage 
pathologists based upon severity ("Speech-1.an;JUage Severity Rating Scale," 
September, 1989.) '!his study inlicated that the nest awzcpriate sel.'Vioe 
deliveey for students with speedl-lan:JUage inpainnents is based upon the 
severity of each student's han:li<:2R;>ing conditioo, rather than a head oamt 
of students. In June 1989 the deparbnent l.b.XIWenled reducing speedl­
language caseloads to a JDaXlllJlll of 55, fran the aJITel'1t 75, so that the 
optimum caseload size ( 45) fourd thrcugh use of the severity rating scale 
could be aocarplished. F\Jms for the 199o-92 biermium lit'ere not requested by 
the Board of Fducation fran the General Assart>ly. 

An additional area investigated by �OOE was the use of policies 
reducing the size of regularjvocational education classes when students in 
special education are mainstreamed. �OOE surveyed 57 state directors of 
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special education (in::ludin;J American Sam:>a, Puerto Rico, Virgin Islams, 
the Mariana Islams, Guam, ard the &lreau of In:li.an Affairs to determine if 
"the state 'had guidelines/regulations/starrlards whidl pennit or require 
local school districts to reduce class size in regular education classes 
(includirg vocational education classes) � students with harm.caps are 
assigned to those regular education classes." 'lhirty-six ( 63%) responses 
were obtained. 'lhirty-foor states do oot have guidelines/regulations/ 
starrlards that pennit or require reductions in class size in regular 
education or vocational educational classroaos wen students in special 
education are mainstreamed. 'lWo states, Massachusetts ard Hawaii have 
minimal program guidelines for placin;J special education students in 
regular education classes. Hawaii• s program is based on the severity of the 
students' needs (as are all class size/caseload starrlards). Massachusetts' 
class reduction policies are based upon the percentage of tbne the student 
with harxti.caps is renr:,ve::i fran a regular Ed.Jcation class. 

Literature Review 

A current review of literature was ex>n:lucted to detennine if there was a 
research base for the reduction of class sizes in special education or in 
regular/vocational education \fflen students in special education are 
mainstreamed. '!here is a strorg base of knc:Mle::ige irxlicatirg that extremely 
small student-teacher ratios (1:1 through 3:1) allow for m:,re active 
academic responses ard engaged tbne ('lhurlow, M. , Ysseld:yke, J. ard Wotruba, 
J. 1988) . No research was foun::1 to inlicate that if lower student-teacher
class size ratios have an inpact on either academic sucx,ess or attainment of
I.E.P. goals arrl objectives for students in special education.

Despite this dearth of infomation regarclin"J the effects of decreased 
class sizes, the literature review reveale::i that student-teacher ratios are 
frequently reduced to inprove student perfomance. 'lherefore, it remains a 
cormron perception am::n;J teachers, parents, ard administrators that reduced 
class sizes will increase student perfomance. 'Ibis perception is suwartea 
by a study recently carpleted (Billirgsley ard cross, 1989) surveyirg 
teachers in Virginia who have exited special education to enter general 
education. '!he presence of "too many students on caseload" was cited by 23% 
of 286 respoments. In addition, this factor was cited the roost frequently 
as the deterrent to retumirg to special education, ard the converse,

"student enrolllnent has a fixe::i cap," was the DDSt frequently cited as an 
incentive for retumirg to special education. 

Public Comment Regarding Class Size 

'!he majority of the pmlic ocmnents (63%) addressed the question: 

Are Virginia's class size requirements for students in special 
education aw:rq;,riate to meet the educational needs of students with 
harxti.caps? If they are oot, what changes should be made? 

Six of the responses reflecta:l awroval of the existirg guidelines on 
class size an:i three inlicated that the resporrlents did oot feel that the 
guidelines are bein;J enforced sufficiently. '!he majority (64%) of 
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resp::,rxients felt that sane, or all, of Virginia's class sizes are too large 
arrl should be reduced: 

- three responses reccmnenied that the caseload for �lan;Jl)age
pathologists be required;

- one resp::,nse reccmnenied that the class size for elementazy school
students with educable mental retardaticri should be rednce:l fran 13
to 10 students;

- one response reccmnenied reducin;J the max.im..nn rnDDber of students in
classes for the seriously EmJtiona.lly disturt:>e::i to eight;

- one response reccmnenied reducin;J the max.im..nn number of students with
severe-profoorrl handicawin;J cx:n:litions in crie class to s:ix;

- one response recanmerxied decreasin;J the maxim.ml caseload of 24
students for resource teadlers to allow them to provide iJx:reased
support for mainstreamin;J activities;

- one response reccmnenied lowered class sizes/caseloads for teachers
arrl support staff ooverin;J m::>re than one school; arrl

- one resp::,nse reccmnenied decreas.in;J the class sizes for students with
hear.in;J inpai.rment.

'Ihere was an identified need to establish caseloads for educational 
.interpreters arrl audiologists. A few respcnients reccmnenied irx:rea.s.in;J the 
nmnbers of paraprofessionals (aides) in special educatiCl'l classroans, 
suggesting one for all self-contained classes or providinJ a para­
professional at the request of the teadler. 

'Ihree reconunen:3ations were made to facilitate flexibility in class 
sizes. 'Iwo responses suggested investigating an "average class size" m:xiel; 
one suggested that the span of ages am ability groups within self-contained 
classes be oonsidered lme1'l deciding on class size; am crie inlividual 
suggested that class sizes should be decreased in aooo?.'daooe with the 
severity of students' handicaps. 

'Ihe issue of reduc.in;J the size of regular an::i vocational educatim 
classes when students in special educaticri are placed in those environments 
also was :in:luded in the plblic cxmnents. :Respoments � that the 
size of non special educatim classes should be adjusted downward to 
accuc11codate the needs of mainstreamed special education students. 

Conclusion 

Based upon the analysis of class sizes/caseloads in other states, the 
review of literature, ard the plblic cxmnents, it � that Virginia's 
class size stan:3ards may benefit fran sane investigatim. 'lhe Virginia 
Deparblent of Fducatian historically has dlosen not to adept sudl a 
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starx:3ard, as it may lead to overcrowded classes, which wcw.d be to the 
detriment of the cam:mweal.th's mission to provide quality education 
programs. 

Because teachers are �y leaving the field of special education 
for factors which include excess class sizes, the quality of special 
education programs may further suffer fran excess class sizes. 'Ihe severe 
shortage of teachers in special education results in a high number of 
special education class taught by teachers wit.hart endorsement in their area 
of teaching assigmnent. '!he costs of reducing class sizes should be weighed 
against the costs associated with having unen:lorsed personnel serving 
students in special education. However, there is currently inadequate 
national or state research data available for recx:mnenjations to be made 
regardin;J class size reduct.ion, in any area aside fran speech-lan;JUage 
bnpainnents. 'lherefore, it is i.Jlawropriate for the Ccmnor&1ealth of 
Virginia to make any recamnenjations regardin;J class size/caseloads, without 
further infonnation. 

Recommendations 

1. It is recamnerrled that the Virginia Department of Fducation develop
a severity weighting for all areas of han:licawing con:titions,
similar to that recxmnerrled for use in the area of speedl­
language bnpainnents. A weighting system should look at self­
contained, resource arrl itinerant special education class
sizes/caseloads. 'lhe weightirg system.s used in Marylan:l an:l Hawaii
should be studied an:l the severity rating system.s used in New
Hanpshire, New Mexico arrl New York should be reviewed. In
addition, reduct.ion of regular (incluclin;J vocational) education
class sizes, based upon the severity of the st:l.nent's harxticap
should be investigated. '!he potential use of paraprofessionals to
offset class size/caseload max:im.Jms in special, regular, arrl
vocational education classroans should be included in such a stuiy.

such a severity weightin;J should be researched based an:l field
reviewed during the 199o-91 school year. Field testing should
follow during the 1991-92 school year. 'lhe field test should be
designed such that the fiscal ilrplications of use of such a
severity weighting system can be ascertained. Field testin;J will
occur for all special education caseloads/class sizes
concurrently.

'lhe results of the field testing should be share:i with the Board of
Education in 1992-93. At that tiJDe, recanmerx)ations for dlan;Jes to
class sizes/caseloads should be reviewed an:l awropriate
no:tifications to the current system enacted.
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study of the Method of F\m:lin;J Special Education 

'lbe ?Jrpose of this section is to examine the fun:ling of special 
education programs an:i to look at the :i.npact of the Joint legislative Au::lit 
arrl Review Ccmni.ssion (JIARC) methodology on program quality an:i 
availability in the Ccmoc>nwealth. '!be JIARC - rea::mnen:led method of 
financing has been in effect for one full year (1988-89). It shaJ.1.d be 
recognized that factors other than fun:ling also affect program quality. For 
exanple, the preparation am attitlxles of teachers am administrators, as 
well as class size requirements, contribute to program quality. Given these 
considerations, the neasures used in this part of the sb.Dy were largely 
intuitive. '!be d:lservational data used were gathered thralgh. a 
questionnaire sent to private an:i p.lblic agencies interested in the 
education of han::ticaR:)ed dri.ldren, as well as to meJii:)ers of the state 
Special Education Mvisoey Ccmnittee. Also, persons responsible for 
administering special education programs in 24 local school divisions were 
surveyed in a study corrlucted by Virginia :Eolytechnic Institute an:i state 
University. 'lbe sample of school divisions was stratified by CUtp:>Site 
index arrl size of enrollment. 

To urxierstan::l the effects of the new furrling methodology, it may be 
useful to corrpare it briefly to the method used prior to 1988-89. Urx:ier the 
old method, state furrls for school-aged students seJ:Ved in p.lblic day 
schools were budgeted on the basis of stJRX>rting the state share of 3. 6 
special education teadri.ng positions per 1,000 students enrolled. 'lbe 
number of teachers needed statewide was nul tiplied by the average teacher 
salaey in the state, am the state share was set at 50% of the resul tinJ 
theoretical cost. 'lbose furrls were then distributed to local school 
divisions, based upon a per pupil ann.mt whidl varied according to the type 
of each student's program. 'lbe per pupil ann.mts were set by the Department 
of Education according to the total ann.mt budgeted, am differentiated so 
that for exanple, a full resource class of 24 students 'WQ.Ud generate the 
same anotmt of furrls as a full self-contained class of 8 students. 

'lbe JIARC staff had three concerns when it looked at hcM the state 
share of school-aged special education programs was :fun:led. First, the 3.6 
special education teachers needed per 1, ooo students was low as a statewide 
figure, am did not reflect acx::urately the true need for teachers on a 
locality-by-locality basis. Secom, the furrls were beinJ distributed on a 
basis entirely unrelated to the way the furrls were budgeted. Ard third, the 
furrls going to localities were not equalized, thereby wi� the gap in 
fuming parity across the Cc:llln¥)nwealth. 

Un:ier the new method, the number of required instructional positions is 
calculated on the basis of the number an:l type of hardi.cawed children 
seJ:Ved at each school. 'lbe rru:cnb=>..r of required instructional positions is 
multiplied by the linear "'1eighted average of teacher salaries across the 
caturonweal th to detennine the cost Of e.nployinJ the teachers o 'lbe state IS 

share of the calculated cost is detennined for eadl locality, based upon the 
composite index of the locality's ability to pay, an:l is disrursed as a per 
pupil amount based on the average daily membership of all students in the 
school division. SlJI:p:>rt costs for whidl there are no caseload or class 
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size requirements are calculated on a per pupil basis ( all students in 
average daily membership) usirg prevailirg per pupil statewide o:sts. '!he 
state's share is detennined by the locality's ability to pay arrl the furrls 
are disbursed on the basis of the average daily membership of all students. 

'Ihe JI.ARC staff recognized several advantages to the new IIethod. First, 
the theoretical cost of :inplementirg special education program stan:1anJs is 
based upon the actual rrumber of han:ticai;::.ped stl.x:ients served in each sdlool 
a.rrl the actual staffirg requirements for the programs rW9E'ded for those 
students; second, the state share of that cost is determined by each 
locality's cx:auposite in:lex; and third, the distribution of the state share 
of that cost is made on the same basis as the l:o:lgeted cost. 'Ihe ccmplete 
JI.ARC study, FUn:ling the standards of Ollalit;y is senate Docurrent 20, 1986. 

In addition to special education programs for school-aged c:hildten, the 
new method was also awlied to programs for the preschool han:ti�, \mi.ch 
rem:wed reimbursement for preschool programs fran state categorical fun:ling. 
Programs remainirg in categorical fuming include programs in hospitals, 
clinics,a.rrl detention hanes (100% reimbursed), haneboun:i instruction (60% of 
the hourly cost, not to exceed an ano.mt detennined annually) , private 
school tuition (60%, not to exceed 60% of the established rate), p.lblic 
regional programs (60%, not to exceed 60% of the established rate), special 
education inservice grants (100% of aw:raved prq,osals), special education 
traineeship loans (100% forgivable), a.rrl the educational cost of private 
placements made by other state agencies for noneducational reasons (100%) • 

Qlanges in Distribution of state FUrrls from 1987-88 to 1988-89 

Figures 1, 2a, 2b, 3a, and 3b contain special education financial 
infonnation about state general fund payments made to localities before the 
JI.ARC fuming chan;Jes (1987-88), and payments made after the chan;Jes (1988-
89). 'Ihe supportirg local school division (I.FA) infonnation for each figure 
can be foun:1 in � G. 

Figure 1 - Increase in state F'Urrls - FY88 to FY89 dem:>nstrates the 
relative effect on I..FAs of the dla.nge in fun:ling methodology for special 
education programs. F.ach I.FA appears in Figure 1 based upon the percent 
increase in total state special education furrls and the I.FA cx:allfX)Site .imex. 
Figure 1 shC1NS that in general urrler the new methodology, localities with 
less ability to pay received larger increases in state special education 
funds than nore affluent localities. 

Figure 2a - state stamards of Quality (SOQ) F\Jrrls - 1987-88 shows for 
each I.FA the moount of SOQ add-on and preschool categorical fums received 
on average for each han:liaq:p:d student served on DeceDber 1, 1987. '!he 
range am:m;r I..FAs of average per p.1pil annmts received was fran $150 to 
$600, and was not correlated to the localities• ability to pay. Figure 2b­
state soo FUnds - 1988-89 shows the correspon:lin;J SOQ annmt for each I.FA in 
1988-89. '!he � am:,rq I..FAs of average per p.1pil a.nnmts received was 

from $200 to $2,375 with na;t I.FAs fallirg between $300 and $1,200. A 
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comparison of Figure 2a arrl Figure 2b dennnstrates that in general, 
localities with less ability to pay received irore state SCQ funds on a per 
pupil average in 1988-89 "tt1i.an nore affluent localities. 

Figure 3a - All Special F.ducation (SPED} state Furrls - 1987-88 shCJw'S for 
each lEA the total annmt of state special education funds received an 
average for each han:licapped student served on December 1, 1987. Figure 3b 
- All SPED state F\m:3s - 1988-89 shows the mu:E:Sp?rrlirg annmt for each I.EA
in 1988-89. A comparison of Figures 3a arrl 3b reveals a 'Weaker mrrelation
between average per pupil annmt arrl cutµ.,site irrlex than the caiparison of
Figures 2a arrl 2b. '!he reason for t.� difference is that the state
categorical funds (primarily private arrl :regional placenents :re.imb.lrsed at
60%) included in Figures 3a arrl 3b were not affected by the d1arge in
methodology.

Cranges in program quality from 1987-88 to 1988-89 

The perceptions of c.hanges in program quality varied widely am::>!¥3 
persons resporrling to the survey questions. Most of the people who have 
observed changes believe they are due to modifications ( or lack t-iereof) in 
the state's starrlard.s for maximum class size/caseload arrl the availability 
of trained teachers in the classroom. School division personnel arrl 
constnnerS stated that recent reductions in sane class size maxiltums have 
inproved the quality of those p�, and sane believe further reductions 
are necessary, particularly in the area of speech arrl lan;µige. Also there 
was sane support for the assigrnnent of caseloads in speech arrl lan]Uage on 
the basis of severity. School division personnel arrl m:nsumers disagreed 
however, on the effect of the state's starrlard of allowin:J children in need 
of resource services to be served in the same classroan ( or on the same 
teacher caseload) with those children in need of services in a self­
contained settin;J. Some mnsumers view this as a charge that allows school 
divisions to mnserve resources because of lack of adequate space or fundirg 
to meet the needs of the students. School di vision personnel, however, 
said they believe that program quality is inproved because this chan;Je 
pennits greater local flexibility in a.rran;irg programs arrl placements to 
meet students' in:lividual needs. Consumers arrl school division personnel 
alike warn that the greatest barrier to program quality mntinues be the 
need for qualified teachers of han:licapped students. 

over half of the school division :resporrlents in:licated that there were 
was no appreciable change in program quality from 1987-88 to 1988-89 
attributable to the JI.ARC furrlirg methodology. One local director fran a 
school division experiencirg a decrease in funds stated that program 
quality was not diminished because the locality made up the difference with 
local money. Ano!¥3 sane school divisions that received increased fundirg, 
several reasons were given for the belief that program quality was 
uncliarlged. It was noted that while furrlirg had increased, so had the demarrl 
for more specialized an:i e>q:ien.Sive services. Also mentioned was the belief 
that to really enhance the quality of programs, localities nust gc be'"yond 
the minimum starrlards required by the state. Arrl since t..� s--...ate is 
obligated to furrl only its share of t.l-ie mi.l'lllttlml sta."l.1a...-rds, the highest 
quality prcx;JraffiS are fam:i in those localities that caumit no:re local fun::is 
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to special education than the state cal.Oll.ates are needed to meet the 
stan::3ards. Several consumers noticed no charge in quality and said they 
still have · the same conoe:rns they have had abrut local administrative 
policies and the attitudes of sdlool administrators and regular classroan 
teachers. 

Directly related to the :furxiing nethodology were concerns abrut I.EA 
accountability for spen:iln; state special education fun:is on special 
education p10:31ams. state special education :fums - like all state fun:3s­
are deposited in the general furd of the local sdlool board arrl are 
cx:immirgled with local fun:3s. 'Ibis p� has always been in effect and 
was not charged by the JIARC study. '!he local school board nust use general 
furd naiey to pay for all of its education p� except those that are 
federally furoed. Special education oonsumers are concemed that altllc:ujl 
state :furrls for special education are easily identifiable as a reverue 
source in the local sdlool board budget, neither state nor local projected 
expenditures for special education are always identifiable. Ard even if 
they were identifiable in all localities, there is no state requirement that 
the locality spen1 a :m:i.nim.Jrn ann.mt of state am local dollars an special 
education programs. '!here is a feelin;J am:,rg consumers that state furrls to 
support special education programs are not bein;J spent by localities, as 
interrled. In short, they seek line item accountability at the local level 
for special education expenditures. Sdlool division personnel however, 
believe that program aCCO\.Dltability is assured through state monitorin;J and 
the protection afforded hamicapped students urder state arrl federal laws. 

Concerns about the JIARC fun:1im method 

A clear find.in;J of this part of the study is that the JI.ARC method of 
:furxiing special education programs is not well un:ierstood by most consumers 
and by many school division personnel who administer special education 
programs. Sane consumers expressed frustration at bein;J asked to respom to 
questions about a methodology of which they had l:inri.ted knowledge. 'lhe fact 
that twenty percent of the I.EA administrators in the sw:vey sanple expressed 
concerns about the :furxiing method, i.rxlicated a lack of urrlerstarrling of how 
the :furxiing works. 

However, one recurrin;J concem in the cxmnents of both groups deseNes 
attention. '!here are many costs other than teadlers • salaries involved in 
the education of hamicapped students. An:i altllc:ujl the methodology 
recognizes a measure of prevailin;J costs for SURX>rt of all education 
programs, there is no way urrler the method to detemine which of those 
support costs are associated with special education. Q:>nsequently, IE.As and 
consumers are unable to identify the state revenues attributable to the 
support costs of operatin;J special education p�. Further, the use of 
prevailin;J cast to detennine the state's share does not take into 
consideration the wide variations in the costs am:n;J school divisions. '!he 
problem is manifested in localities that are servin;J an uncommon number of 
students whose needs require intensive or Dllltiple-related services, or who 
may need very expensive equipnent in order to have access to quality 
education. 
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Another conoem of IEA administrators has to do with local costs 
incurred when an IEA 1IUSt add required teac:h.in;J positions during the school 
year. urrler the methcx:lology, in the year that the teachers are first em­
ployed, additional state turds are available ally if there is an in:::rease 
in the average daily membership (AIM) Oller the AIM projection used to estab­
lish the initial local school division b.r:iget. '!his problem is offset in 
the case of new preschool progzams because it is the deparbnent's practice 
to use federal preschool turds to grant stipenis to I.FAs for such oosts. 

Still another concem about the methodology surfaced through a series of 
telepione calls fran local superinten:lents to deparbnent staff. Because 
preschool hanlicall)E!d students do not fall urr:le.1:' the Oxle of Virginia 
definition of school-age children, I.FAs are not permitted to report these 
students in average daily membership �di drives the distribution of state 
turds. 'lherefore, in situations where one IEA serves a presdlool 
han:licapped student fran another school division, it is not possible to 
identify the amount of state fums to be received by the LEA for that 
student. Without that info:rmation, it is diffiaJl.t for the IEA to 
negotiate a reasonable tuition amount to dlal:ge the school division fran 
�ch the student canes. 

A few ex>nsumers an:i LEA administrators expressed the opinion that all 
special education costs shcw.d be fun:1ed categorically an:i the level of 
support shcw.d be driven by the cost of services actually provided. It 
should be noted, however, that this approadl to fun:lin; is counter to the 
approach adoptEd by JIARC. 

Gaps in services 

'!here was general agi:eeErt amon;r the respoments that there is a 
g:rowi.nq number of han:licaR'Ed students who are l!Ore difficult to serve, 
particularly in the o to 2 age grcA.Jp. Orl.ldren of all ages are bein;J 
identified who are severely han:liaq:ped an:i therefore require l'IDre 
intensive special education arxI related services. '!here is the feelin;J 
anorg many consumers arxl IEA special education administrators that a mmi>er 
of these students are beirg placed in separate facilities or in residential 
sett� wnen local or oamm.mity-based p:cog1.ams shruld be developed in the 
hane schools to insure the students' right to an apprq>riate education in 
the least restrictive environment. '!here is con:mn that the CUITent state 
practice of fun:lin; private [residential] placements categorically at a 60% 
reimbursement rate may be an in:lentive for sane I.FAs to make such placements 
instead of developin;J local prog1.ams for these students who are DDre

difficult to serve. 'lhe Department of Plamirq arxl Budget is corx:lu.c::tin; 
currently a cx:mprehensive study of children placed by p.iblic agen::ies in 
residential facilities. '!his study will be sul::mi.tted to the Governor arxl 
the General As!sernbly in Deoentier 1989 arxl is expected to address this 
issue. 

Consumers also said they believe that children in sane school divisicns 
ten:i to be offered the services that are available rather than those that 
evaluations in:licate are needed. 'lhe ocmnents UDSt often made were in 
reference to the provision of educational intetpreters, oocupational 
therapy, i:nysical therapy, arxI other related services. 
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A third gap in services is in the area of programs to assist 
hardi� � in the transition fran the school environment to 
enployment or higher education. '!he DeparbDent of &iucation is currently 
involved in a number of interageix:y efforts to assist localities over:a:ma 
this problem. 

Conclusions 

1. 'Ihe methcxl of furrling the state's shal:e of the cost of operating special
education programs in lcx::al school divisions is not 'Nell urxierstocxi by
I.EA special education administrators am consumers.

2. 'Ihe JIARC method has had the desired effect of a ioore equitable
distribltion of state fums to lcx::alities to SURX>rt the cost of
providing special education am related services to hardicaR)ed
children. '!he General Assenbly increased substantially the total state
fuming for special education.

3. '!he JIARC methcxl causes finarx:ial difficulty for IFAs in some instances
lr.bere new personnel nust be enployed during the school year, am also
because of the fact that preschool hardica:wecI students cannot be
counted in average daily ment>ership.

4. '!here is no requirement that lcx::alities spen:i a minimum arRCJlD1t for
special education in order to receive state films. Consumers am sane
I.EA special education administrators believe that sud1 a requirement
should be man:Jated by the state. It is the position of the Board of
F.ducation that localities should not be required to spend a minlllum
anamt as lcn;J as all required progzams are bein.;J provided.

5. Consumers seek man:Jatoey line item acx:amti.n;J for special education
:revenues am expen:litures in local school divisiat budgets so that they
might lalc:M how much m::mey goes into lcx::al pz011.ams. '!he Board of
F.ducation's position is not to require lcx::al school boards to budget at
the pre.gram level. However, beginning with the 1989-90 fiscal year,
school divisions nust report total expen:litures at the program level in
the local SUperinterrlent's Annual Report of Expen:litures.

6. 'Ihe quality of special education p:r:U11.ams has not been affected in the
short te:r:m by c::han;Jes in the method of state fuming.

7. Class size/caseload stamards an:i the availability of trained teadlers
am SURX>rt personnel were the prima:cy factors affecting d'lal'qes in
program quality fran 1987-88 to 1988-89.

8. '!here is the possibility that sane dlildren are bein;J placed in separate
facilities or in residential sett.in;Js when lcx::al or cammmity-based
programs should be develq>ed in the schools. 'lhe Department of Planning
am Budget is corxlucti.rg a ocmprehensive stm:y of chlldren placed by
all p.lblic ageooies in private residential facilities to detennine
whether the current method of fuming en::x,urages inapprq:,riate
placement decisions.
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9. Sane parents of hamicawed sb.Jdents report that it is difficult to
obtain fran IEAs the related services needed for their dtlldren.

10. 'll1ere has been progz:ess in helpin:J handicaR;>ed students in the
transition fran the sch:x>l enviJ::ament into enployment or higher
education, b.Jt many mre sb.Jdents need assistance.

Recanmerrlations 

1. 'lhe Deparbnent of F.ducation shcw.d nau.tor annually the total
expen:litures for special education in local sch:x>l divisions. 'Ibis
information should be made available to the plblic annually. For each
I.FA havin;J expen::litures below the level anticipated, based on its
handicapped population, the Department will make a special
detenninatim that all c:hildren are bein;J served acco:cdin3 to class
size/caseload stamards, ard that all required related services are
bein;J provided.

2. A plan should be develq,ed to rem:we finarx::ial incentives for
residential placement ard increase the finarx::ial incentives for the
develqment of cx:mm.mity based progranmirg. 'lhe plan should referen::,e
the study of the placement of children in private residential facilities
by plblic agerx:ies currently beirg carpleted by the Department of
Plannirg ard Budget.

3. '!he Board of F.ducation should stlXly the feasibility of prcwic:lin:J
differential ccmpensatim for special educatim teachers in order to
attract ard retain qualified persamel in this area of extreme
shortage.

4. '!he Department of Fducatim should make available appropriate staff
members for presentations to I.EA persamel ard cxmsumers to explain how
special education programs are :furxled.

5. In conjurction with the Department of PlanninJ ard B.ldget, the
Department of F.ducatiai should sb.dy the feasibility of establishin;J a
fumin;J medlanism for proviclin;J relief to IEAs � new tea�
positions are established durirq the sch:x>l year at a rate that exceeds
the increase in AIM.

6. 'lhe Board of F.ducatim should pn:sue a cnarge in the Code of Virginia to
pennit the OCU1tirg of presdlool handicaR)ed children in AIM for the
distril:ution of state turds.

7. 'lhe Department of F.ducation should stlXly the feasibility of calculatirq
ard distr.i.bltirg the state share of the CXJSt of special education
support ard related services as a ciistin:t add� aax,unt.

8. '!he Department of Fducation should CXJl1tinue efforts through Project
CHANGE to assist IEAs in integratirq severely handicaR)ed students into
regular schools.
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9. 'lhe Deparbnent of Fducation shoold intensify the nonitoring of special
education related services provided by local sdlool divisions.

10. 'lhe Board of Fducation shoold (X)l'ltinue in the 1990-92 biennium the
initiative to establish technical assistan:2 centers for transitioninJ
youth into employment or higher education.

31 



A Plan for Action 

Fstimated Cgnpletion rate 

Develop Severity 
Weightirq Scale (Rl, P. 17) 

Field Test Severity 
Weightirq Scale (Rl, P.17) 

Severity Weightin;J Scale 
Review by Boani of Fducation (Rl, P. 17) 

Requirement in Special Fducation (Rl, P. 13) 
for all Regular for Pre-Service Preparation 
arxi Vocational Fducation Teadlers 

Amen::l Certification Regulations 
for Teadlers to Require Preparation in 
Special F.ducation (Rl, P. 13) 

Require Experience in Special F.ducation 
as part of Recertification for all teachers 
without such experience (RJ. P. 13) 

Furrlin;J Presentations to I.EA 
Personnel arxi Consumers (R4, P. 29) 

Schedule Initial Meetirq with 
Plannirq arxi &Jdget - Furrlin;J 
Mechanism for New Teachirg Positions (RS, P. 29)

Review Option for COde Olange in 
Distribution of state F\.Jrds (R6, P. 29) 

Detennine Feasibility of Mcxlifyirq 
the o.irrent Special F.ducation Add� 
Account for the 1992-94 Biennium 
B.ldget (R7, P. 30) 

Develop SChedule for Amua1 Monitorirq 
of Special Fducation Expeniitures (Rl, P. 29) 

Assist I.EA in Integratin;J Severely 
H.an:licai:p:!d students (RS, P. 30) 

Develop plan to re.tTOJe financial incentives 
for residental placement arxl increase .in=entives 
for cammmity base fun:lirq. (R2, P 29) 
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1990-91 

1991-92 

1992-93 

1990-91 

1990-91 

1990-91 

Annually or as 
may be nee:ied 

April 1990 

April 1990 

January 1991 

January 1990 

Ongoirq 

1990-91 



Intensify Special F.ducation 1'Dnitoring (R9, P. 30) 

Continue Tedmical Assistance Centers for Transitionin;J 
Youth into Enployment an:1 Higher Education (R9, P. 30) 

study necessity an:1 feasibility of master's 
degree for teadlers in special education (R4, P. 13) 

study feasibility of provid.m:j differential 
ccmpensation for special education teachers (R3, P. 29) 
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Ongoing 

Ongoing 

1990-91 

1990-91 
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Appendix A 
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SENA TE JOINT RESOLUTION NO. 200 

R,qu,stzrzg tht! 800,.d of £ducatron lo study Utt! preparation of sr,<!crol educatzort 
irzs:,uctzt:mal and admmzstratn,t! �rsortnt!I and tht! /undin!( u/ sp<!ctal educat1ort 

p1"0g1"a1'1U. 

Agreed to by the Senate. Februarv o. 1989 
Agreed to by the House ot Delegates. February 17. 1989 

WHEREAS. Virginia is committed to excellence in public education tor all students. and 
exceuence in education includes opportunities tor learning tor all students. including a tree 
and appropriate public education tor all handicapped students in the least restrictive 
environment in accordance wit.12 Public Law 9+142: and 

WHEREAS. excellence in education dependS. in pan. upon the quality ot teacher 
preparation programs to enable teactiers and adminiStracors to provide enriched lelrning 
expenences tor all students: and 

WHEREAS. manageable ciasS size is necessary to ensure that all students. including 
bandicapped students. receive the benefits ot an education consistent with their individual 
needS: and 

WHEREAS. Virginia shares in tbe responsibility for funding special education programs. 
and tbe level ot funding is related to the quality ot sucti programs: now. therefore. be it 

RESOLVED by tbe Senate. the House ot Delegates concurring. That t.lle Board ot

Education ls requested to study t.lle preparation ot special education instructional and 
adminiStrative personnel and the funding ot special education programs. 

The Board ot Education shall determine tlow teacner education programs may be 
improved to ensure that au teachers and administrators are tra1Ded to meet the needS ot
all srudenrs. induding handicapped students. determine wnet.ller Virginia ·s dass size 
reqUirements are comparabJe to those of other states. and develop a plan to proVide 
state.ot-uie-a.rt programs and services to establish Virginia as a national leader in education. 

The Board shall reference and include in its study the Joint LegiSlative Audit and 
ReView Commission study on the method ot funding special education programs. its impact 
on program quality and availability, and recommendations on ways in wtuch gaps in sucti 
services may be met etfectivety and cost�tficiently. The repon is referenced as Funding 
the StandardS ot Quality (SD 20. 1986). 

The Board ot Education shall provide opponunity tor public comment on the issues 
under its respective review. 

The Board ot Education shall complete its work in time to submit its findings and 
recommeodations to the Governor and t.lle 1990 General Assembly pursuant to ttle 
procedures ot the OtVision at Legislative Automated Systems tor the processing of 
legiSlative documents. 



Apperr:lix B 

List of Professional and A/Ncx:acy Groups Invited to o:mnent 
on the Issues Involve:i in SJR 200 



Mvcx::acy Organizations 
(µ.st Provided by Deparbnent for Rights of the Disabled) 

SUzanne Horan 
Tidewater Association of Bl:i.rxi arxi 
Visually Harrlicawed Children 

Richm::>rxi Area Cleft Lip & Palate Association 

sue Gc:xxie, President 
capital Areas Association for the Hearin3' Inpaired 

Richm::>rxi Area spina Bifida Association 

Tidewater Cleft Palate Guild 

Mary Omningham, Coordinator 
Down Syrrlrome Association of Greater Richm:>rxi, Inc.

sandra Voskeritchian, President 
Spina Bifida Association 

Mary Padlulski, Director 
United Cerebral Palsy of Washirgton, D.C. 

Mary Pat califano, Executive Director 
National Multiple Sclerosis Society 

Sharon Grossman, Executive Director 
National Multiple Sclerosis Society-H.anpton Roads Cllapter 

Vaughn Noack, District Director 
Muscular Dystrophy Association of Central Virginia 

Jackie Atchinson, District Director 
Muscular Dystrophy Association 

Sara Forbes, President 
'Ihe Scoliosis Association of Central Vi.rginia 

03.vid White, Executive Director 
American Diabetes Association, VA Affiliate 

Richaro SUmmers, Executive Director 
American Heart Association, VA Affiliate 

Dolores Bartel, President 
Autism Society of America - VA state Cllapter 

Bart:>ara Whitwell, President 
'Ihe VA Branch of the orton Dyslexia Society 
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Karen Mallam 
Virginia Alliance for the Mentally Ill 

Rachel Bavister, President 
Virginia Association of the Deaf 

Joan Kleinrock, 01.apter Coordinator 
Self Help for Hard of Hearin;J Pecple, Inc. 

Vince :aJrgess 
O'lesterfield Citizens for the Retarded 

Nelson Malbone 
Old D:mlinion Council for the Blini & 
Visually Impaired 

O'larles Brown 
National Federation for the Blini of Virginia 

Bamara Todd 
Coalition for the Mentally Disabled Citizens 
of Virginia 

Fhyllis Kay 
Association of Physically Olall� Americans 

Jean Beale, President 
PAIR 

Betty Aronian 
toris Redwine 
VA Mental Heal th COnst.nnerS Association 
Elizabeth McManus, Executive Director 
Mental Health Association of Northem VA 

Angela McGrath 
Henrico Citizens for the Mentally Ha:rdi.ca:R)E!d 

Michael Shafer 
TASH 

SKIP of Virginia 

Jahn Baker 
PACCI' 

Marisa Brown 
Families of Troubled Children 

Trudy Phillips 
Families of Children with Special Needs 

Sharon Harris 
Families & Children Together 
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Michele lDvle 
H.O.P.E., I,it:d. 

Maiy Martha Wocx:ly 
Martinsville Mental Health Association 

Jeptha V. Greer, Exec. Dir. 
Council for Exceptional Clti.l.dren 

Delores Richaros 
American cancer Society 

D::>nald Fenell, President 
Harrlicaps Unlimited of Vizginia 

Leonard Rubenstein 
Mental Health law Project 

W.B. SCott 
Vizginia Chapter of PJA 

Alice Moore 
Spina Bifida Association of Tidewater 

Maureen Hollowell, President 
Tidewater Association for 
Hearb'g Ilrpaired Clrildren 

D::>nna Hueneman 
United Cerebral Palsy of Southeast VA 
Robert Gabriele, Executive Director 
Mental Health Association in Vizginia 

Alex Weir I President 
Association for Retarded Citizens of 
Vizginia 

Elizabeth Honie, Executive Director 
Vizginia Head Injw:y Foumation 

SUzanne I<i.Jmpf I President 
I.eamin;J Disabilities Association 
in Vizginia 

Kathy Ellis, Executive Director 
Epilepsy Association of Vizginia 

Debra Maxey 
HAAD 

Betty Sdri:mmel. 
Parents for Ccmplianoe 

Tony Youn;J 
PAST 
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Bernard Levin 
American Civil Liberties Union 

Marshall Dietz, President 
HEAR - No. VA 

Judy .Arrlerson 
S.A.S.C.A. 

IX>nna McI.aughlin 
NMSS-Blue Ridge <llapter 

earl Booberg 
American I.1m;J Association of Virginia 

steve Patterson 
Arthritis Fouroation 

Olester Avery 
VMC/C Coalition 

Judy M. Braitwaite 
Penninsula Association for Sicle Cell Anemia 

Tam Blatnik 
I.eam.ing & Enployment for Adult Djslexics 

Lori Weigle, President 
Parents of Children with D:Mns symrane 

Belirrla Pittard, Coonlinator 
Parents of Children with D:Mns symrane 

Central Virginia Post-Polio SUpport Group 

Bemard Levin 
American Civil Liberties Union 
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state Special Education Advisory Ccmnittee 

Mrs. Allyson B. Pate, Cllainnan 

Ms. Cllarlene B. Straley, Vice Cl1a.innan 
Transitioning 

Ms. Pat Jones Bishop, Secretary 
Virginia Federation Council for Exceptional atlldren/CEC 

Dr. stephen M. Baker 
Virginia Association of Sdlool SUperinterrlents 
Mrs. Kay Barnes 
Parent Resource Centers/Parent 

Mr. William D. Bc:Mli.n;J 
Virginia Association of Secoma:ry Principals 

Mrs. Margaret A. Bridges 
Virginia Corgress of Parents an:l Teachers/Parent 

Dr. Kenneth p. D.mtirg 
Virginia Academy of School Psychologists 

Mrs. Beverly T. Crouse 
Speech am Hearin;J Association of Virginia 

Ms. Sarrlra Daughtrey 
Parents am Chlldren Copin;J Together/Parent 

Mrs. Bart>ara B. Davis 
Virginia Association for SUpetvision an:t Olrric:ulum Developnent 

Dr. Betty Hollan:l 
Virginia Association of Imeperxient Special F.ducation Facilities 

Mrs. Maureen Hollc:Mell 
Hearin;J Jirl)aired/Parent 

Mrs. Judy w. Hudgins 
Past Cllainnan 

Mrs. Gloria Graham Johnson 
TJ:M-Incident Handicappin;J corrlitions/Parent 

Mrs. Zipporah Medford 
Handicapped Person ( s) 

Mrs. susan Y. Mills 
Virginia Association of Elementary Sdlool Principals 
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Dr. Jerry M:i.nskof f 
Coalition of Special F.ducators for Personnel Preparation 

Mrs. carolyn B. Piwen, 
state Vocational F.ducation Advisory Council 

Mrs. Nancy Quinn 
I.eamin3' Disabilities Association of VirginiajParent 

Mrs. Deborah Raessler 
Mid-South Regional Resource Center ard ARC/Parent 

Ms. laura Ramsay 
Virginia F.ducation Asscx::iatiai 
Mrs. Sarx:ira Reen 
Department for the Rights of the Disabled 

Ms. Judith s. Seltz 
Virginia School Board Association 

Mr. Robert B. Sieff 
Virginia Council of Administrators of Special Fducation 

Mr. Joseph J. swack 
Virginia Association of Visitin;J Teachers ard 
School Social Workers 

Dr. A. Gaynelle Whitlcx:k 
Virginia Counselors Association 

Ann S:i.npson 
Janis Spec1c 
Janice Triplett 
Rachel Bavister 
Frank R. Bryan 
Becky canden 
Maureen HollCMel.l 
I.eslie Hutcheson 
Ron Lanier 
Jim latt 
Nina lilly 
Tild J. Pope 
Brerrla Seal 
Brerrla Siel:> 
Tish 'I\lmer 
<llarlene Valenzuela 

Hearin;J Inpaired Advisory Camnittee 
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Anna SWenson 
Helen Mast 
SUsanne Horan 
D:miel Miller 
SUsahn Kershman 
Elizabeth lewis 
Stu Bc::,;.,rjen 
Pam steinkoenig 
Lee Albright 
Nolan Wilson 
Wyllys Varrlerwerker 
Kenneth p. Smtin'J 

Robert Ayers 
Elaine Barker 
Vincent Groseclose 
Brenda Hope 
Jennifer Kilgo 

Visually Inpa.ired Advisory caamittee 

Farly Ouldhood Advisory Ccamnittee 

Terri I.azarchik 
Dianne Lowman 
Rosemary Iurch Martin 
Barbara Mease 
Robins Priddy 
D:>rothy Roseboro 
Clristie Wallace 
Gaynelle Whitlock 
Mary Wilds 

D3nny Dixon 

I.eamin'J Disabilities Advisory camnittee 

Robin Goffen 
Patricia Goldin;J 
Clifford Hatt 
Olerry Houck 
Marianne Kosiewicz 
Janice Maddex 
Naomi Martin 
Esther Minskoff 
J. Gerald Minskoff
carolyn Fblloway
Nancy�
Karen J. Rooney
stan Trent
Gerald Wallace
Peter W. D. Wright
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Personnel Devel� Advisory o:mnittee 

Anne Atkinson 
SUsan B. Asselin 
Michael Bemmann 
Helen Bessant-By.rd 
D:,uglas Brown 
Maynard Filter 
Olarles Heuchert 
Sara G. Irt,y 
cynthia Jones 
Juanita s. Jcyce 
Jennifer Kilgo 
Virginia Iaycoc:k 
Winifred C. Mahoney 
Virginia Association of SChool Administrators 
John Mclaughlin 
carol Norrish 
Allyson B. Pate 
Steve Sailor 
Clay Sarrle 
Joe Rli.bbs 

Willie Waker 
Wayne Wheatley 
Lissa Power Cluver 

Nicholas Botmtress 
Warm Council 
Beverly crouse
Beel Davis 
Patricia Fish 
Pamela Mason 
Kathy Schetz 
Ann Si.npson 
Janis Spec1c
Janice Triplett 

Speech-Iarguage Advisory o:mnittee 

severely Hardi.ca� Advisory Camnittee 

Julie Jones 
Johnna Elliott 
Rick Ridlardson 
Fred Orelove 
Judith Nussen-Green 
Frank Sparks 
Brerrla E. Hatdler 
Sharon Siler 
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Richard King 
Clleryl c. Brel'lton 
carol J. Sears 
cyndi Roberts 
Jamie Ruppnan 
Ann Francis 
Tricia Karasoff 
Gloria Johnson 
Gail Mayfield 

F.dwam �lloway 
sarah l.an3' 
Nicholas Vislocky 
Shei:win Davis 
Reid Linn 
Mellissa Lee 
Julianna Yates 
Joseph Bilibo 
Lin::ia Shaw 
Martha Mertz 
Jane Razeghi 
Deborah Raessler 
Cllet Walrod 

Mental Retardation Adviso:cy Ccmnittee 

severely Eroc>tionally Distumed Adviso:cy camnittee 

Cynthia S. Bates 
Rosalin:i Brady 
Patricia a.nnbow 
Samra Daughtrey 
01arles M. Heuchert 
Melvin R. Klement 
Erik Laursen 
Olarlene Lee 
Lillian c. L:i.rrleliann 
Gary MacBeth 
Janet I.un;J 
Jahn F. Mesin;Jer 
HC1Nard E. Ontorrl 
Shelby Robinson 
Shirley UrrleJ:\\lOOd 
Sadie Wells 
Irene Walker-Bolton 
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July 31, 1989 

'IO: Professional, Parent an:i 1'ilvocacy Organizations Interested 
in Special F.ducation 

FRCM: E. B. Hc:Merton, Jr., Deputy SUperinterrlent 
for Olrriculum, Instruction an:i Personnel Services 

SUBJEC'l': Request for canment on Certain Aspects of Special F.ducation 
Programs 

'Ihe 1989 General Assembly passed senate Joint Resolution 200, directinJ 
the Virginia Department of Frlucation to carplete a study of certain aspects 
of special education programs in Virginia. ( enclosed) 

However, the Division of Special F.ducation Programs is gatherinJ data to 
address this resolution. All restructured teacher education programs will 
be reviewed to detennine the nature of coursework in special education for 
teachers in special, regular an:i vocational education. We will also have 
infonnation to c:aupare Virginia's class sizes in special education with 
those throughout the country. 'Ibis review will additionally identify any 
class size marrlates in regular an:i vocational education when special 
education students are mainstreamed. 

In order to adequately make recc:mnerrlations rega.rdin;J the preparation of 
teacher an:i class sizes, the Department requires your input. Please review 
the resolution an:i consider the foll0v1in3' questions: 

1) Are dlanges in teacher education programs necessary to ensure that
all teachers an:i administrators are trained to meet the nee1s of
students with harxlicai:pinJ comitions? If so, what dlanges are
rec::amen:led?

2) Are Virginia's class size requirements for students in special
education appropriate to meet the educational needs of students
with harrli.caps? If they are not, what changes should be made?



Professional, Parent an:l �cy organizations 
Interested in Special F.ducation 
page 2 
July 31, 1989 
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3) What chan;Jes have there been in the quality an:l availability of
special education prt.91ams in Virginia since 1987-88? In �t ways
has the state method of furxlinJ special education ptog%ams been
responsible for these chan;Jes?

In order to include your cxmnents in our report, we will need to hear 
fran yru by August 15. Please sen::l your response to Dr. Austin T. �, 
Director, Division of Special Fmlcation Management an:l Programs. 

'lhank yru. 

WI.H/psg 

Enclosure 

cc: or. Ron:lle E. Fdwards 
Dr. William L. Helton 
Dr. Austin T. 'l\mi.n;J 

bee: or. Lissa Power Cluver 
Mr. Jdm Mitchell 
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I. Programs awroved at the baccalaureate level: status of carpliance
with 18 hour limit on professional studies. 

II. Approved programs at the graduate level: 5 year programs arrl post­
baccalaureate programs.

III. Field experien::,es required: Baccalaureate level pt:ogiams.

IV. Field experien::,es required: 5 year ptogiams.

v. Post Baccalaureate programs: Field work requirements.

VI. courses required for students enrolle:i in special education teacher
training programs.

VII. Requirements for training elementai:y, middle, arrl secorrlaiy teadlers
in instruction of exceptional students. (For IHE's with special

education teacher training) 

VIII. Requirements for training elementary, middle, arrl secomary teachers
in secon:m:y teachers in instruction of exceptional students. (For
IHE' s without special education teacher training)

IX. Requirements for training of physical e1ucation teachers
in instruction of exceptional students. (For IHE's with special
education teacher training)

x. Requirements for training of physical e1ucation teachers
in instruction of exceptional students. (For IHE's without special

education teacher training) 

XI. Requirements for training of art teachers in instruction of
exceptional students. (For IHE's with special e1ucation teacher

training) 

XII. Requirements for training of art teachers in instruction of
exceptional students. (For IHE's without special education teacher
training)

XIII. Requirements for training of JrUSic teachers in .instruction of
exceptional students. (For IHE's with special education teacher
training)

XIV. Requirements for training of nusic teachers in instruction of
exceptional students. {For IHE's without special education teacher
training)

YN. Requirements for training of Icr teachers in .instruction of 
exceptional students. 

YNI. Requirements for training of tedmical education teachers in 
instruction of exceptional students. 
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XVII. Requirements for training hane econanics teachers in instruction
of �ceptional students.

XVIII. Requirements for training agricultural. education teachers in
instruction of exceptional students.

XIX. Requirements for training b.lsiness teachers in instruction of
exceptional students.

xx. Requirements for training of health occupations teachers in
instruction of exceptional students.

XXI. Requirements for training of market.in;J education teachers in
instruction of exceptional students.
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List of Abbreviations used in the Follc:Min;J Matrices: 

C8N u.

Cf.JC 
OJM 
EMC 
GMO 
JMU 
ow 

U.VA
VaJ
vsu
VPISU

WU 
El) 

ID 
MR 
SP/I.an:J 
sm 

HI 
eross cat. 

Cons. 
5 year 
Post Bacc. 
Cls. Reg. 

P.ra. 

st. Tch. 
course Reg. 

Ext'shp. 

ConsjRes. 
P.ra. 
sur.Int. 

Olar. 
MR, El) I ID ••• ) 
Methoos 
Assess. 

Ilm1· 

Family 

Vex:.. 

Reg. cur.

cm University 
Clin::n Valley College 
College of William ani Macy 
F.astem Mennonite College 
George Masai University 
James M3di son University 
Old D:ninion University 
University of Virginia 
Virginia CamaTweal.th University 
Virginia state University 
Virginia Polytedmic Institute ani state 

University 
Virginia Union University 
Em:tional Oisturban:,e 
I.eamirg Disability 
Mental Retamation 
Speech� Pathology 
severejProfoum Handicai;:ped 
Hearirg Inpainnent 
Cross categorical Trai.ni.rg (enablirg the 

teacher to teach ED, ID ani MR) 
Consultirg Teadler 
5 year program 
Post Baccalaureate Pitx;11am 
Field Experiences in conjunction with required 

OCAlrSE!WOrk 
Field experiences prior to ani in addition to 

student teadlirg (practio.nn) 
student Teacru.rg 
Field work in conjunction with required 

coursework 
SUstained field placement also called 

intemships, students teadlin; ( extemship) 
Consul� Teacher 
P.ractio.nn 
SUrvey of special education or other 

introductory course. 
01aracteristics of special p::ptl.ation (e.g. , 

Instructional methcds for special pcp.1lation 
cau:se tmich addresses assessnent of special 

pc:p.ll.ation ( s) 
cau:se tmich address 1an;iuage develq::uent am
intezvention strategies 

cau:se tmich addresses family issiies related to 
child exceptionality 

cau:se reflectirg future work aperienoes for 
special pop.tlation ( s) 

cau:se in instruction on non-disabled students 



Fourx:l. 

Legal Trems 

Read. 

consult. 
1 CXJUrSe

across 1 or DDre 

courses 
urxletermined 

ca.u:se in educational fourmtiais (e.g. , 
histozy I pu.1.oscply I child growth azxi 

developtent, research) 
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Q:urse reflect:.in;J influence of state an:i 
federal statutes, cxurt decisiais, etc. 

ca.u:se which addresses teac::hin;J readin;J to a 
special pcpl.1.atioo ( s) 
Q:urse aa:Jressil'q oonsultatioo skills 
All students DLlSt take 1 specific cx:,urse. 
Infonnatioo blended into content of 1 or m::>re 
courses. 

PL...posal indicates all sb.xlents develop 
c::atpe1:etx:,e in exceptionalities, blt rx> vehicle 

located. 



I ED I LO I MR I SP/L�NU I 5�H I n1 I �ross �a\. I 
IHE's with I I I I I I l<ED, LD, HR>I 
Special Education l18hr.l18+ l18hr.l18+ l18hr.l18+ l18hr.l18+ l18hr.l18+ l18hr.l18+ l18hr.l18+ I

Teacher Training fmax lexemptlmax lexemptlmax lexemptlmax lexemp !max lexemptlmax lexemp !max lexemptl 
-------------------+-----+------t-----+------+-----+------+-----+------t-----+------t-----+------+-----+------1 

1 • eeN U • I I I I I I I I I I I I I I I 
-------------------+-----+------+-----+------+-----+----- +-----+------+-----+------+-----+------+-----+------1 

2. eve I I x I x I x I I x I I I I I I I I x I 
-------------------+-----+------t-----+------t-----+------+-----t------+-----+------+-----+------+-----+------1 

3 • eWM I I I I I I I I I I I I I I I 
-------------------+-----+------+-----+------+-----+------+-----+------+-----+------+-----t------+-----+------1 

4 • EMC (a) I f X I I X I I X I I I I I I I I
°

I 
-------------------+-----+--- --t-----+------t-----+------+-----+------t-----t------+-----+------+-----t------1 

5 • GNU I X I I x I I I I I I x I I I f x I f 
-------------------+-----t------t-----+------t-----t------+-----t------+-----t------+-----+------+-----t------1 

6. Hampton u. I I I I I I I I I I I I I I I 
-------------------+-----+------+-----+------+-----+----- +-----+------+-----t------t-----+------+-----t------1 

1 • JMu I I I I I I I I I I I I I I x I 
-------------------+-----+------+ ----t------+-----t------+-----+------+-----t------+-----t------+-----+------1 

8 • Longwood C • f f I I I I I I I I I I I I I 
-------------------+-----+----- t-----t------t-----t------+-----t------+-----t------t-----t------t-----t------1 

9. Lynchburg e. I I I I I I x I I I I I I I I I 
-------------------t-----t------t-----t------t-----t------t-----+------+-----+------+-----+------t-----t------1 

10. Norfolk St.Cb) I I I I I I I I I I I I I x I f 
-------------------t-----+------+-----+------t-----+------t-----t------t-----t------t-----+------+-----t------� 

11. oou I I I I I I I I I I I I I I I 
-------------------t-----t------t-----t------+-----t------+-----t------+-----+------+-----+------+-----+------1 

12. Radford u. I I I I I x I I I I I I I I f I 
-------------------t-----+------+-----t------+-----t------+-----+------t-----+------+-----t------t-----+------1 

13 • U • VA I I I I I I I I I I I I I I I 
-------------------t-----+------t-----+------t-----t------t-----+------+-----+------+-----+------t-----t------1 

14. vcu I I I I I I I I I I I I I I I 
-------------------+-----+------t-----t------+-----+------+-----+------t-----t------+-----+------t-----+------� 

1 s. vsu I I x I I x I I x I I I I I I I I I 
-------------------+-----+------+-----+------+-----t------+-----+------+-----+------t-----t------+-----+------1 

16 • VP I SU . f I f I I I I I I I I I I I I 
-------------------+-----t------t-----+------+-----t------t-----+------t-----+------+-----+------+-----+------� 

1 1. vuu I I I I I I x I I I I I I I I I 
___________________ 1 _____ 1 ______ 1 _____ 1 ______ 1 _____ 1 ______ 1 _____ 1 ______ 1 _____ 1 ______ 1 _____ 1 ______ 1 _____ 1 ______ J 

I. Programs approved at the baccalaurete level: status of compliance with 18 hour limit on professional
studies.

<•> Students must meet endorsement requirements in 2 areas (LO, ED/MR).
(b) Students receive a e.s. in special education with endorsement In ED, LD and MR.

18 hr ma,, INE In compliance 18+ <exemption> • IHE ha, �elved an ��em�tfon from the 18 hr. cap. 

� 
� 
8. 
...... 

0 



ED I LO MR SP/L SPH HI EC jCROSS CATI Cons, 
IHE•s with I I ED,LD,MRI 
Special Education I jPostl IPostl IPostl jPostl jPostl IPostl IPostl IPostl IPostl 
Teacher Training l5yr, IBac. j5yr. jBac, l5yr. jBac. j5yr, IBac, l5yr. jBac. j5yr. jBac. l5yr, IBac. l5yr, IBac. l5yr. lBac. I 
-------------------+----+----+----+----+----+----t----t----t----t----t----t----t----t----t----t----t----t----�

1 • CBN U • I I I I x I I I I I I I I I I I I I I I 
-------------------+----+----+----t----+----+----+----t----t----+----+----t----t----t----t----t----+----+----�

2. eve I I I I I I I I I I I I I I I I I I I
-------------------+----t----t----t----t----t----+----t----t----+----+----t----t----+----t----t----t----t----�

3. cwM I I x I I x I I x I I I I I I I I I I I I x .I 
-------------------+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----�

4 • EMC I I I I I I I I I I I I I I I I I I I
-------------------+----+----t----+----t----+----+----t----t----t----t----t----t----t----t----t----t----t----�

5 • GMU <a> I x I I x I I I I I I x I I I I I I x I I I I 
-------------------+----+----+----+----+----+----+----t----+----t----+----t----+----+----+----+----+----+----�

6. Hampton u. I x I x I X I x I I I x I I I I I I I I I I I I 
-------------------+----+----+----+----+----+----+----+----t----t----+----+----+----t----t----+----+----t----�

1 • J Mu I I I I I I I I I I * I I I I * I I I I I 
-------------------+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----�

8. Longwood c. I I I I I I I I I I I I I I I X I I I I
-------------------+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----�

9. Lynchburg C.(a)j x I x I x I x I I I I I x I x I I I I I I I I I 
-------------------+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----�
10. Norfolk st. I I I I I I I I I I x I I I I I I I I I 
-------------------+----+----+----+----+----+----+----+----t----+----+----+----+----t----t----+----t----+----�
,, • ODU I x I I x I I x I I x I I x I I I I x I I I I I I 
-------------------+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----1
12. Radford u. I I x I I x I I x I I I I I I I I * I I I I I 
-------------------+----+----+----+----+----+----+----+----t----t----t----t----+----t----t----+----t----+----1
13. U.VA (b) I x I x I x I x I x I x I I x I I x I I I I x I I I I I 
-------------------+----+----+--- +----+----+----+----+----+----+----+----+----+----+----+----+----+----+----�
14. vcu <b> I x I I x I I x I I I I I I I I I I I I I I 
-------------------+----+----+----+----t----t----t----+----t----+----+----t----+----+----+----t----t----t----1
1 s. vsu I I I I I I I I I I I I I I I I I I I 
-------------------t----+----+----t----+----+----+----+----t----+----+----t----+----+----+----t----+----t----�
16. VPISU (C) I I I x I x I I I I I I I I I I I I I I I 
----------------- ·-+----t----+----t----+----t----+----t----t----+----t----+----t----t----t----t----t----+----�
11. vuu I I I I I I I I I I I I I I I I I I I 
___________________ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ J

II. Approved programs at the graduate level: 5 year programs and post·baccalaurete programs.
*endorsement sequence only (a) students seeking certification only may choose a 4 1/2 year program.
Cb) students must complete requirements for endorsement in 2 areas. 
(c) undergraduates may begin coursework in the fall of their senior year, or the program may be undertaken

by degree holders fn a traditional manner.

� 

l 
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0 



EO I lD I NR I Sp/l I ffl I Cross Cat. I SPH 
HE's with I I I I I I ED, LD. NR I 

;pecial Education lets.I ISte.lCls.l ISte.lCls.l !St. ICls.l !St. ICls.l ISt. ICls.l !St. ltls.l !St.
eacher Training IReq. lPra. lTea. lReq. lPra. lTea. lReq. lPra. lTch. lReq. lPra. lTch. lReq. lPra. lTch. lReq. lPra. lTch. lReq. lPra. lTch. 
·------------------+----+----+----+----t----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----

1. caN u. I I I I I I I I I I I I I I I I I I I I I 
·------------------+----+----+----+----t----t----+----t----t----+----+----+----+----+----+----t----+----+----+----+----+----

2. eve <a> I x I x I x I x I x I x I x I x I x I I I I I I I x I x I x I I I 
·------------------+----+----+----+----+----+----+----+----t----+----t----+----+----+----+----+----+----+----+----+----+----

3 • cwM I I I I I I I I I I I I I I I I I I I I I
·------------------+----+----+----+----t----+----t----+----+----+----t----+----t----+----t----t----+----+----+----+----+----

4 • EMC I x I x I x I x I x I x I x I x I x I I I I I I I I I I I I 
·------------------+----+----+----+----t----+----+----+----+----+----t----+----+----+----+----+----+----+----+----+----+----

5 • GMU I X I x I x I x I x I x I I I I I I I I I I I I I x I x I x 
·------------------+----+----+----+----+----+----t----+----+----+----+----t----+----+----+----+----+----+----+----+----+----

6. Hampton u. I I I I I I I I I I I I I I I I I I I I I 
·------------------+----t----+----+----+----+----+----+----+----+----+----+----+----+----+----+----t----+----+----+----+----

7. JMu I I I I I I I I I I I I I I I I x I I x I I I 
·------------------t----+----+----+----+----t----+----+----+----+----+----+----+----+----+----+----+----+----+----+----t----

8. Longwood c. I I I I I I I I I I I I I I I I I I I I I 
·------------------+----t----t----+----+----+----t----t----+----+----+----+----t----t----+----t----+----+----+----+----t----

9. Lynchburg c.<a>I I I I I I I I x I x I I I I I I I I I I I I 
·------------------+----t----+----+----+----+----t----+----+----+----+----t----t----t----+----+----t----+----+----+----t----

10. Norfolk St. I x I x I x I x I x I x I x I x I x I I I I I I I x I x I x I x I x I x 
·------------------+----t----t----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----

11. ODU INo Baccalaureate Programs I I I I I I I I I I I I Ix Ix Ix 
·------------------+----+----+----+----+----+----+----+----+----+----+----+----+----+----t----+----+----+----+----+----+----

12. Radford u. I I X I I I X I I X I X I X I I I I f I I f I I I I 
·------------------+----+----+----+----+----t----+----+----+----+----+----+----+----+----+----+----+----+----+----t----+----

13. u. vA I I I I I I I I I I I I I I I I I I I I I 
·------------------+----+----t----+----+----+----+----+----+----+----+----+----+----t----+----+----+----+----+----+----+----

14 • vcu I I I I I I I I I I I I I I I I I I I I I 
·------------------+----+----+----t----+----+----+----+----t----+----t----+----+----t----+----+----+----+----+----t----+----

15. vsu I I x I x I I x I x I I x I x I I I I I I I I I I I I 
·------------------t----+----t----+----+----t----+----t----+----t----+----+----+----t----t----+----+----+----+----+----+----

16. VPISU ·, f f f I I f I I I f I f I I I f I f f f 
·------------------t----+----+----t----+----t----+----+----t----t----+----t----+----t----t----+----+----t----+----+----+----

17. vuu I I I I I I I x I x I x I I I I I I I I I I I I 
·------------------i ____ i ____ i ____ i ____ i ____ i ____ i ____ i ____ i ____ i ____ i ____ i ____ i ____ i ____ i ____ i ____ i ____ i ____ i _________ i ____ 

)> Ill. Field experiences required: Baccalaureate level programs "d 
1) 2 teaching Internships are required as culminating field experiences. � 

a 
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ED I LO I NR I Sp/l I HI I Cross Cat. I SPH 
IHE's with I I I I I I ED, to, NR I 
Special Education lets.I ISt. lets.I ISt. ltls.l !St. ltls.l !St. ltls.l ISt. ltts.l !St. lets.I ISt. 
Teacher Training IReq. lPra. lTch. lReq. lPra. lTch. lReq. lPra. lTch. lReq. lPfa. lTch. lReq. lPra. lTch. lReq. lPra. lTch. lReq. lPra. lTch. 
-------------------+----+----+----+----+----+----+----+----+----+----t----t----+----t----t----t----t----t----t----t----t----

1 • eeH U · I I I I I I I I I I I I I I I I I I I I I 
-------------------+----+----+----+----+----+----+----+----+----+----t----t----+----t----+----+----+----+----t----t----t----

2 • eve I I I I I I I I I I I I I I I I I I I I I 
-------------------t----t----t----t----t----t----+----t----t----t----t----+----t----t----t----t----t----+----t----t----+----

3 • e wM I I I I I I I I I I I I I I I I I I I · I I 
-------------------t----t----t----t----t----t----t----t----t----t----+----t----+----t----t----t----t----+----+----t----t----

4 • EMC I I I I I I I I I I I I I I I I I I I I I 
-------------------t----t----+----t----t----t----+----t----+----t----t----t----t----t----t----t----t----t----t----t----t----

5 • GMU I x I x I X I X I x I X I I I I I I I I I I I I I x I X I x 
-------------------t----+----t----t----t----t----t----t----t----+----+----t----t----t----t----t----t----t----t----t----+----

6. Hampton U. I x I II I x I x I II I x I I I I x I x I x I I I I I I I I I 
-------------------t----t----t----t----t----t----+----+----t----+----t----t----+----t----t----t----t----t----t----+----t----

7 • JMu I I I I I I I I I I I I I I I I I I I I I 
-------------------t----t----t----t----t----t----t----t----t----t----t----t----t----t----t----t----t----t----t----t----t----

8. Longwood c. I I I I I I I I I I I I I I I I I x I x I I I 
-------------------t----t----t----+----t----t----+----t----t----+----+----+----t----t----t----+----+----+----+----t----t----

9 • Lynchburg C · I I x I X I I x I x I I I I I I I I I I I I I I x I x 
·------------------t----t----t----t----t----+----+----t----t----t----t----t----t----t----t----t----t----t----+----+----t----

10. Norfolk St. I I x I x I I x I x I I II I x I I I I I I I I I I I x I x 
·------------------t----+----t----t----t----t----t----t----t----t----t----t----t----+----+----t----t----t----t----+----+----

11. ODU I x I x I x I x I x I x I x I x I x I I I I I I I I I I x I x I x 
·------------------t----t----t----+----+----+----+----t----+----+----+----+----t----+----+----+----+---

-+----t----t----+----

12. Radford u. I I x I I I x I I x I I x I I I I I I I I I I I I 
·------------------+----+----+----+----+----+----+----t----t----+----+----+----+----+----+----+----t----+-

---+----+----+----

13. U.VA I x I x I x I x I x I x I x I x I x I I I I I I I I I I I I 
-------------------t----t----t----t----+----t----+----t----+----+----+----+----+----t----t----t----t----t----+----t----t----

14. vcu I I x I x I I x I x I I II I x I I I I I I I I I I I I 
·------------------+----+----t----+----t----+----+----t----t----t----t----t----+----t----t----+----+----+----t----t----t----

15. vsu I I I I I I I I I I I I I I I I I I I I I 
-------------------t----t----t----t----t----t----t----t----t----t----t----t----t----t----t----+----t----+----+----+----t----

16 • VP I SU I I I I I I X I I I I I I I I I I I I I I I 
·------------------+----+----+----+ ---+----+----+----t----t----t----+----+----+----t----+----+----t----t----t----t----+----

7. vuu I I I I I I I I I I I I I I I I I I I I I 
___________________ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ i ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 ____ 1 _________ 1 ___ _ 

V. Field experiences required: 5 year programs 
� 
i 
8. 
I-'· >< 
ti 



·Eo I LO I MR I Sp/L I HI I SPH I ECSE 
:HE's with I I I I I 
ipecial Education ltrs.l I Ext• ltrs.l I Ext• ltrs.l I Ext• ltrs.l !Ext• ltrs.l I Ext• ltrs.l !Ext' ltrs.l !Ext'
reacher Training IReq. lPra. lshiplReq. lPra. lshiplReq. lPra. lshiplReq. lPra. lshiplReq. lPra. lshiplReq. lPra. lshiplReq. lPra. tship 
·------------------+----+----+----+----+----+----+----+----+----t----+----+----t----+----+----+----+----+----+----+----t----

1. ceN u. I x I x I I I I I I I I I I I I I I I I I I I 
·------------------+----+----+----+----+----+----+----t----t----t----+----+----t----+----+----+----+----+----+----+----t----

2 • eve I I I I I I I I I I I I I I I I I I I I I 
·------------------+----t----+----+----+----+----+----+----+----t----+----+----+----+----t----t----t----+----t----t----+----

3. C\IM I x I x I x I x I x I x I x I x I x I I I I I I I I I I I I 
·------------------t----t----+----+----+----+----t----+----+----t----+----+----+----+----+----+----+----t----t----+----+----

4 • EMC I I I I I I I I I I I I I I I I I I I I I 
·------------------+----+----+----+----+----t----t----+----+----+----+----+----+----t----+----+----+----+----+----t----+----

5 • GMU I x I x I x I x I x I x I I I I I I I I I I I I I I I 
·------------------+-. --+----+----+----t----+----t----+----+----+----+----t----t----t----t----+----+----+----+----+----+----

6. Hampton u. I I I I I I I I I I I I I I I I I I I I I 
·------------------+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----t----+----
7 • J Mu I I I I I I I I I I I I I I I I I I I I I 
·------------------+----t----t----t----t----+----+----t----+----+----+----+----+----t----+----+----+----+----+----t----+----

8 • Longwood C • I I I I I I I I I I I I I I I I I I I I I
·------------------+----+----+----+----+----+----+----+----+----+----+----t----+----t----+----+----+----+----t----+----+----

9 • l ynchburg C, I I I x I I I x I I I I I I I I I I I I x I I I 
·------------------t----t----t----t----t----+----+----+----+----+----+----t----t----+----+----+----+----+----t----+----+----

10. Norfolk st. I I x I I I x I I I x I I I I I I I I I x I I I I 
·------------------+----+----+----+ .. --+----+----t----+----+----t----+----+----+----+----t----+----+----+----t----+----t----

11. ODU I I I I I I I J I I I I I I I I I I I I I 
·------------------+----+----t----+----+----+----t----+----+----+----t----+----+----+----+----+----+----+----+----t----+----

12. Radford u. I I x I x I I x I x I I x I x I I I I I I I I I I I I 
-------------------+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----t----+----+----t----+----
13. U.VA I x I x I x I x I x I x I x I x I x I x I I x I x I I x I x I x I x I K I x I x 
·------------------t----t----t----+----+----+----+----+----+----t----+----+----+----+----+----+----+----+----+----+----+----

14. vcu I I I I I I I I I I I I I I I I I I I I I 
-------------------+----+----t----+----+----+----+----+----+----+----t----+----+----t----+----+----+----+----+----t----+----

15. vsu I I I I I I I I I I I I I I I I I I I I I 
-------------------t----t----+----t----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----
16 • VP I SU I I I I I I I I I I I I I I I I I I I I I 
-------------------+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----+----

' 1. vuu I I I I I I I I I I I I I I I I I I I I I 
·----- ____________ 1 ____ 1 ____ 1 ____ 1 ____ i ____ 1 ____ i ____ i ____ i ____ i ____ i ____ 1 ____ i ____ i ____ 1 ____ 1 ____ 1 ____ 1 ____ i _________ i ___ _

,. Post Baccalaureate programs: Field work requirements 

:a> students must have 2 years of teaching eKperlence prior to entering the program. 
-6" 
� 
8......
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. 

Special Ed Ion !Sur.I I I I I I I fReg.l fLegal 
Teacher Tr ng ftnt.lChar.lMethodslAssess.lLang. IBeh. IF .. ,ylVoc.lCur.lFound.jTrends IRead.lConsult.l 
-------------------+----+-----+-------+-------+------+-----+------+----+----+------+-------+-----+--------+

1 • CBN U • I I X I X I X I I I I I x I x I I x I I 
-------------------+----t-----t-------t-------+------+-----+------+----+----+------+-------+-----+--------i

2 • eve I x I x I x I x I x I x I I x I x I x I x I x I x I 
--- -- - ----- ----+----+-----+-------+-------+------+-----+------t----+----+------+-------+-----+--------i

3. C"M I x I x I x I x I x I >< I I >< I I x I x I x I 2 I 
-------------------+----+-----+------ ·+ ------+- ----+-----+------+----t----+------+-------+-----t--------i

4 • EMC I I x I x I X I I 3 I I X I >< I I I X I X I 
-_--.--------------+----+-----+-------+-- ----+------+-----+------+----+----+------+---- --+-----t--------i

5 • GMU I x I x . I x I x I x I x I 12 I 13 I x I x I 4 I x I 11 I 
-------�-----------t----t-----+-------+-------+------+-----t------t----t----+------t-------+-----t--------i

6. Hampton U. I I I INSUFFICIENT DESCRIPTIVE MATERIAL I I I I I I I 
-------------------+----+-----+-------+------ t------t-----+------+----+----t------+-------+-----+--------i

7 • JMU I I x I x I x I I x I I I I I x I 5 I x I 
-------------------t----+-----+-------+-------+------t-----t------t----t----+------+-------+-----+--------i
s. Longwood c. I x I x I x I x I x I x I x I x I I x I x I s I x I 
.------------------+----+-----+-------+-------+------+-----+------+----+----+------+-------+-----+--------i
9. Lynchburg C. I x f x I x I x I x I x I I I I 4 I I 6 I 4 I 

- --.--------------t----t-----+-------t-------t------t-----t------t----t----+------t-------t-----t--------f
10. Norfolk St. I x I x I x I x I x I x I x I x I x I x I x I 5 I 2 I 
-------------------+----+-----+-------+-------+------+-----+------+----+----+------+-------+-----+--------i
11. ODU . I x I x I x I x I x I x I 8 I 7 I I 8 I x I 5 I x I 
-------------------+--- t-----t-------+-------t------t-----t------+----t----+------t-------t-----+--------i 
12. Radford u. I x I x I x I x I x I x I s I x I I x I x I x I x I 
----- -------------+----+-----+------ t-------+------+-----+------+----+----+------+-------+-----+· -------i 
13. U.VA I. x I x I 10 I 10 I 5 I 10 I 5 I 5 I 10 I x I 5 I 10 I 5 I 
-------------------t---�+-----t-------t-------t------t-----+--- --t----t----t------+-------t-----t--------i
14 • vcu I x I x I x ·I x I x I x I I x I I I x I I I 
-------------------+----+-----+-------t-------+------t-----t------+----+----t------+-------t-----+--------i
1 s. vsu I x I x I x I x I I I I I x I x I I I I 
------- .-- --------+----+-----+-------t-------t------t-----t------+----+----t------+-------t-----+--------i
16. VP I SU . I x I x I x I x I 11 I I I x I x I x I I 11 I I 
-----r ------------f----f-----f-------f-------f------f-----f------f----f----f------f-------f-----f--------i 

11. vuu ·1 x I x I x I x I I x I I x I x I x I I I I 
___________________ i ____ i _____ i _______ i _______ i ______ i _____ i ______ i ____ i ____ i ______ i _______ i _____ i ________ J 

fl. Courses required for students enrolled In special education teacher training programs. 
<• 1• Students may choose between a language course and an early childhood methods course; 

2• For students In consulting resource teacher program; 3• For students seeking endorsement In MR and ED 
4•. Required for M.Ed., past endorsement; 5• Content of a more general course 
6• For students seeking endorsement in LD or ED; 
1• Students may choose either sociocultural and vocational aspects or family and the exceptional child; 

child (ED and MR endorsement tracks) or Neurophysical aspects of LD (LD track); 
8• Required for LO, SPH, and ECSE endorsement tracks; 
9• Required for ED and ECSE endorsement tracks; 

10• Proposal indicates students must complete training fn these areas; specific course not indicated: and 



IHt:•s N1tn I I I 
Special Education I Req.? I 1 crse. I 1 + I Undet. I Req.? I 1 crse. I 1 + I Undet.1 Req.? I 1 crse.l 1 + I Undet.
Teacher Training I I I crse. I I I I crse. I I I I crse.l 
-------------------t-------t---------t-------t--------t-------t---------t-------t-------t--------t--------t-------t-------

1 • eeN U • I I I I I I I I I Y I X I I 
-------------------t-------t---------t-------t--------t-------t---------t-------t-------t--------t--------t-------t-------

2. eve I Y I x I I I I I I I I I I 
-------------------t-------t---------t-------t--------t-------t---------t-------t-------t--------t--------t-------t-------

3 • ewM I Y I x I I I I I I x I Y I x I I 
-------------------t-------t---------+-------+--------t-------+---------t-------t-------+--------+--------t-------t-------

4 • EMC I u I f f f I I f I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+--- ---t-------

5 • GMU I I f I I Y I x I I f f I I 
-------------------+-------+---------+-------t--------+-------t---------t-------t-------t--------t--------t-------t-------

6. "HIP t .on u. I Y I x I I I I I I I * v I x I I 
-------------------+-------+------- -+-------+--------+-------+---------+-------+---- --t--------t--------t-------t-------

7 • JMU ( 0 I V I X I I I I I I I f . I I 
-------------------+-------t---------t-------+--------t-------+----- ---+-------+--- ---+-- -----+--------+----- -t-------

8. l�ngwood c. f Y f x f I I I I I f f I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+------ -+--------+ -- ---t-------

9. Lynchburg c. I u I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+-- -----+--------+-------t-------

10. Norfolk St. I u I I I I I I I I u I I I 
-------------------+-------+---------t-------+--------t-------+---------+-------t-------+--------t--------+-------+-------

11. ODU I I l I 1 y I x I I I I I I 
-------------------t-------+---------+-------t--------+-------+---------+-------t-------+--------t--------t-------t-------

12. Redford u. I v I • I I I I I I I v I • I I 
-------------------+-------+---------+-------+- ------+-------+---------+-------+--- ---+--------+------- +-------t-------

13. u. VA I y I 1 • I I v I I x I I v I x 1 x I 
-------------------+-------+---------+-------+--------t-------t---------t-------+-------+--------+--------+-------t-------

14. vcu I I I I I v I I I • I I I I 
--------------- ---+-------+---------+-------+--------+-------+ --------t-------+-------+--------t--------t-------t-------

15. vsu I u 1 I I I I I I I I I I 
-------------------+-------+--- -----+-------+- ------+-------t---------t-------+-------+--------+--------t-------+-------

16 • VP I SU I u f I I I f f I I f I I 
-----------------.-+-------+---------+-------+--------+-------t---------+-------+-------+--------+--------+-------t-------

17. vuu 1 y I • I • I I I I I I I I I 
___________________ 1 _______ 1 _________ 1 _______ 1 ________ 1 _______ 1 _________ 1 _______ 1 _______ 1 ________ 1 ________ 1 _______ 1 ______ _ 

VII. Requfre•enta for tr•fnfng ele•entery, •iddle, •nd •econdery te•chers In fnstructfon of exceptional students.

•required for ele•entary education graduate programs: (a) students In the early childhood (k-3) program receive across
or more courses.
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. . 

Baccalaureat� I 'ear Program I Post Baccalaureat 

IHE's wit• I I 
Special Education I Req.? I 1 crse. I 1 + I Undet. I Req.? I 1 crse. I 2 + I Undet.l Req.? I 1 crse.l 2 + I Undet. 

Teacher Training I I I crse. I I I I crse. I I I I crse.l 

-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
1. Averett I u I I I I I I I I I I I 

-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
2. Bluefield I Y I x I I I I I I I I I I 

-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
3. Bridgewater I Y I x I I I I I I I I I I 

-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
4. Chris. Newport I y I x I I I I I I I I I I 

-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+- ·-----+-------
5. Emory & Henry I y I x I I I I I I I I I I 

-------------------+-------+---------+-------+--------+-------+---------t-------+-------+--------+--------+-------t-------
6 • Ferr um I Y I I x I I I I I I I I I 

-------------------+-------+---------+-------t--------+-------t---------+-------+-------+--------+--------+-------+-------
7. Hollins I u I I I I I I I I I I I 

-------------------+-------+---------+-------t--------+-------+---------+-------+-------+--------+--------+-------+-------
8. Libert Y I u I I I I I I I I I I I 

-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
9. Mary Baldwin I Y I x I I I I I I I I I I 

-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
10. Marymount Ca) I I I I I Y I x I I I I I I 

-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------t-------
11. M. Washington I u I I I I I I I I I I I 

-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------t-------
12. Randolph-Macon I u I I I I I I I I I I I 

-------------------t-------t---------+-------+--------+-------t---------+-------+-------+--------t--------+-------+-------
13. R.Macon Women's! u I I I I I I I I I I I 

-------------------+-------+---------t-------+--------+-------+---------+-------t-------+--------+--------+-------+-------
14. Roanoke I u I I I I I I I I I I I 

-------------------+-------t---------+-------+--------t-------t---------+-------+-------+--------+--------+-------+-------
15. St. Paul's I u I I I I I I I I I I I 

-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
16. Shenandoah I u I I I I I I I I I I I 

-----------------· -+-------t---------t-------t--------t-------t---------+-------+-------+--------t--------+-------+-------
17. Sweet Briar I u I I I I I I I I I I I 

-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------t-------
18. u. ot Rich. ca>I y I I I x I I I I I I I I ;i:,,. 

-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------� 
19. Va. Jntermont I Y I x I I I I I I I I I I ::I 
-------------------+-------+---------t-------t--------t-------t---------t-------t-------+--------+--------+-------+------- g:
20. Va. Wesleyan I y I I x I I I I I I I I I x 
-------------------i _______ i _________ i _______ i ________ i _______ i _________ i _______ i _______ i ________ i ________ i _______ i _______ t::)

VJJJ. Requirements for training elementary, middle, and secondary teachers in Instruction of exceptional students. 

(a) elementary teacher training only (elem. & math-secondary training offered)



I 
IHE's with I 

Baccalaureate 5 Year Program Post Baccalaureate 

Special Education I Req.? I 1 crse. I 1 + I Undet. I Req.? I 1 crse. I 1 + I Undet. I Req.? I 1 crse. I 1 + I Undet. 
Teacher Training I I I crse. I I I I crse. I I I I crse. I
-------------------+-------+---------+-------+--------t-------t---------+-------+-------+--------t--------t-------+-------

1. CBN u. I I I I I I I I I I I I 
-------------------+-------+---------+-------+--------t-------t---------t-------t-------+--------+--------+-------t-------

2. eve I Y I 1 I I I I I I I I I I
-------------------+-------+---------+-------+--------t-------t---------+-------+-------+--------+--------+-------+-------

3 • C IIM I Y I 1 I I I I I I I I I I 
-------------------+-------+---------t-------+--------+-------+---------+-------t-------+--------t--------t-------t-------

4 • EMC I Y I 1 I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------t-------+-------+--------t--------+-------+-------

5 • GMU I Y I 2 I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------t---------+-------+-------+--------t--------+-------+-------

6. Hampton U. I Y I 1 I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------t-------

7. JMU I Y I 1 I I I I I I I I I I
-------------------+-------+---------+-------+--------+-------t---------+-------+-------+--------+--------t-------+-------

8. Longwood c. I Y I 1 I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------

9. Lynchburg c. I Y I l I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+------··+--------+--------+-------+-------·

10. Norfolk St. I Y I 1 I I I I I I I I I I 
-------------------+-------+---------+-------t--------t-------+---------+-------+-------+--------+--------+-------t-------

11. ODU I Y I 1 I I I I I I I I I I 
-------------------t-------+---------t-------+--------+-------+---------+-------+-------+--------+--------t-------+-------

12. Radford u. I Y I 4 I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+------ t-------

13. U.VA I Y I 1 I I Y I 1 I I I I I I I 
-------------------+-------+---------t-------t--------+-------t---------t-------+-------+--------t--------+-------t-------

14. vcu I Y I 1 I I I I I I I I I I
-------------------+-------t---------+-------t--------+-------+---------+-------t-------+--------+--------t--·-----+-------

15. vsu I Y I 1 I I Y I 1 I I I I I I I 
-------------------t-------+---------t-------t--------t-------+---------t-------t-------t--------t--------t-------t-------

16 • VP I SU . I Y I 1 I I I I I I I I I I 
-------------------t-------t---------t-------t--------t-------t---------t-------t-------t--------t--------+-------+-------

11. vuu I I I I I I I I I I I I 
___________________ 1 _______ 1 _________ 1 _______ 1 ________ 1 _______ 1 _________ 1 _______ 1 _______ 1 ________ 1 ________ 1 _______ 1 _______ >-

IX. Requirements for training of P.E. teachers In instruction of exceptional students.
� 

...... 1 • Adaptive P.E. l = Health and movement course for exceptional individuals 
2 = Development P.E. 4 = P.E. for exceptional children 

t:, 



-----"' --" -"""'� I ., , ,._a, ..- 1 vll 1 a 111 I ruDI. po,,.,. .... a,01,,11 ca1. r-

lHE 1 S Wi' ' I I I 
Special l atlon I Req.? I 1 crse. I 1 + I Undet. I Req. , 1 crse. I 1 + I Undet.l Req.? I 1 crse.l 1 I Undet.
Teacher Training I I I crse. I I I I crse. I I I I crse.l 
-------------------+-------t---------+-------+--------t-------+---------+-------+-------+--------+--------+-------+-------

1. Averett I Y I 1 I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------t--------+-------+-------

2. Bluefield I y I 1 I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------t-------+--------+--------+-------+-------

3. Bridgewater I y I 2 I I I I I I I I I I 
-------------------+-------+---------+-------t--------+-------+---------+-------+-------+--------+--------+-------+-------

4. Chris. Newport I y I 3 I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------t-------t--------t--------t _------t-------

5. Emory & Henry I y I 4 I I I I I I I I I I -------------------t-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
6 • Ferr um I I I I I I I I I I I I -------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
1. Hollins I I I I I I I I I I I I 

-------------------+-------t---------+-------t--------+-------+---------t-------+-------t--------+--------+-------+-------
8 • L i be rt Y I v I 5 I I I I I I I I I I -------------------+-------+---------+-------t--------+-------+---------t-------+-------+--------+--------t-------+-------
9. Mary Baldwin I I I I I I I I I I I I 

-------------------+-------+---------t-------+--------t-------t---------+-------+-------+--------t--------+-------+------+-
10. Marymount I I I I I I I I I I I I 
-------------------+-------t---------+-------+--------+-------+---------t-------+-------+--------+--------+-------+-------
11. M. "ashington I I I I I I I I I I I I 
-------------------t-------t---------+-------+--------t-------t---------+-------+-------+--------t--------t-------+-------
12. Randolph Macon I I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
13. R.Macon "omen•sl I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
, 4. Roanoke I Y I 1 I I I I I I I I I I 
-------------------t-------t---------+-------+--------t-------+---------+-------+-------+--------+--------+-------+-------
15. St. Paul's I I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------t-------
16. Shenandoah I I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+------� 
17. Sweet Briar I I I I I I I I I I I I 
-------------------+-------t---------t-------t--------t-------t---------+-------+-------t--------+--------+-------+-------
18. u. of Rich. I y I I 6 I I I I I I I I I :l> -------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------"=' 
19. Va. lntermont I I I I I I I I I I I I ] 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+------... � 
20. Va. "esleyan I I I I I I I I I I I I x 
___________________ 1 _______ 1 _________ 1 _______ 1 ________ 1 _______ 1 _________ 1 _______ 1 _______ 1 ________ 1 ________ 1 _______ 1 _______ v

X. Requirements for training of P.E. teachers In Instruction of exceptional students. 
1. Adapted PE 2. Survey of exceptional children 3. The exceptional learner 
4. PE for exceptional children 5. Two field experiences which include working with exceptional students are required. 



I Baccalaureate 5 Year Program Post Baccalaureate 
IHE's with I 
Special Education I Req.? I 1 crse. I 1 • I Undet. Req.? 1 crse. I 1 • Undet.1 Req.? I 1 crse.l 1 • I Undet. 
Teacher Training I I I crse. I I I I crse. I I I I crse. I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------

,. CBN u. I I I I I I I I I I I I
-------------------+-------+---------+-------+--------+-------+---------+-------t-------t--------+--------+-------+-------

2. eve I I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------

3 • CWM I I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------t--------+-------+-------

4 • EMC I I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------t--------+-------t-------

5 • GMU I I I I I I I f I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------

6. Hampton U. I I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------

7. JMU I u I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------t-------+--------+--------+-------+-------

8. Longwood c. I v I x I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------

9. Lynchburg C. I V I I I x I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------t-------
10. Norfolk St. I u I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------t--------+-------+-------
11 • oou I v I x I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------

12. Radford U. I V I x I I I I I I I I I I 
-------------------t-------t---------t-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
13. u. VA I I I I I I I I I I I I 
-------------------+-------t---------t-------t--------+-------+---------+-------+-------+--------+--------+-------+-------
14. vcu I v I x I I I I I I I I I I 
-------------------+-------+---------t-------+--------+-------t---------+-------t-------+--------+--------+-------+-------
15. vsu I u I I I I I I I I I I I 
-----------------· -+-------+---------+-------+--------+-------+---------+-------+-------+--------t--------+-------+-------
16 • VP I SU I I I I I I I I I I I I
-------------------+-------+---------+-------+--------+-------+---------+-------+-------t--------+--------+-------+-------
17. vuu I I I I I I I I I I I I :i> 
___________________ 1 _______ 1 _________ 1 _______ 1 ________ 1 _______ 1 _________ 1 _______ 1 _______ 1 ________ 1 ________ 1 _______ 1 _______ � 

XI. Requirements for training of art teachers in instruction of exceptional students. 
[ 
I-'· 

x 
0 



Baccalaureate I Year Program I Post Baccalaureat� 
IHE's without I I I 
Special Education I Req.? I 1 crse. I 1 + I Undet. I Req.? I 1 crse. I 1 + I Undet.l Req.? I 1 crse.l 1 + I Undet. 
Teacher Training I I I crse. I I I I crse. I I I I crse.l 
-------------------t-------+---------+-------+--------t-------+---------+-------+-------+--------t--------+-------t-------

1. Averett I u I I I I I I I I I I I 
-------------------t-------t---------t-------t--------+-------+---------t-------+-------+--------+--------t-------t-------

2. Bluefield I I I I I I I I I I I I 
-------------------t-------t---------t-------t--------t-------t---------+-------t-------+--------+--------+-------t-------

3. Bridgewater I I I I I I I I I I I I 
-------------------+-------t---------+-------t--------t-------t---------t-------t-------+--------+--------+-------+-------

4. Chris. Newport I Y I x I I I I I I I I I , I 
-------------------+-------+---------+-------+--------+-------t---------+-------t-------t--------+--------t-------t-------

5. Emory & Henry I Y I x I I I I I I I I I I 
-------------------+-------t---------+-------t--------+-------t---------t-------+-------+--------t--------t-------+-------

6. Ferr um I I I I I I I I I I I I 
-------------------+-------+---------+-------t--------+-------t---------+-------+-------+--------+--------t-------t-------

7. Hollins I u I I I I I I I I I I I 
-------------------t-------t---------+-------t--------t-------+---------t-------+-------+--------t--------t-------+-------

8. u be rt Y I I I I I I I I I I I I 
-------------------+-------+---------t-------+--------t-------t---------t-------t-------t--------+--------+-------+-------

9. Mary Baldwin I u I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
1 0 • M II r ym o u n t I I I I I I I I I I I I 
-------------------t-------+---------t-------+--------t-------+---------t-------+-------t--------t--------+-------+-------
11. M. Washington I u I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------t-------
12. Randolph Macon I y I x I I I I I I I I I I 
-------------------+-------t---------t-------t--------+-------+---------+-------+-------+--------t--------t-------+-------
13. R.Macon Women••! u I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------t-------+-------+--------+--------+-------+-------
14. Roanoke I I I I I I I I I I I I 
-------------------+-------t---------+-------+--------t-------+---------+-------+-------t--------t--------+-------+-------
15. St. Paul's I I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
16, Shenandoah I I I I I I I I I I I I 
-------------------+-------+---------t-------t--------t-------t---------t-------t-------+--------t--------+-------+-----

--
17. Sweet Briar I I I I I I I I I I I I 
-------------------+-------+---------+-------+--------t-------+---------t-------+-------+--------+--------+-------t-------
18. u. of Rich. I u I I I I I I I I I I I ;x:,. 

'O -------------------t-------+---------+-------+--------t-------t---------t-------t-------+--------t--------+-------+-------�
19. va. 1ntermont I Y I x I I I I I I I I I I 8.. 
-------------------+-------+---------+-------t--------t-------t--------.+-------t-------+--------t--------t-------+------- �·:>< 
20. Va. Wesleyan I Y I I x I I I I I I I I I O 
___________________ i _______ i _________ i _______ i ________ i _______ i _________ i _______ i _______ i ________ i ________ i _______ i ______ _ 

XII. Requirements for training of art teachers in instruction of exceptional students.



I Baccalaureate I 5 Year Program I Post Baccalaureate 
IHE's with I I I 
Special Education I Req.? I 1 crse. I 1 + I Undet. I Req.? I 1 crse. I 1 + I Undet.f Req.? I 1 crse. I 1 + I Undet. 
Teacher Training I I I crse. I I I I crse. I I I I crse. I
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------

1. CBN u. I I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------

2. eve I I I I I I I I I I I I
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------

3. CWM I I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------

4. EMC I Y I x I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------

5 • GMU I I I I f I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------t-------t-------t--------+--------+-------+--··----

6. Hampton u. I I I I I I I I I I I I 
-------------------+-------t---------t-------+--------+-------+---------+-------+-------+--------+--------+-------+-------

7 • J MU I u I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------t-------+-------+--------+--------+-------+-------

8. Longwood c. I v I x I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------

9. Lynchburg C. I u I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------

10. Norfolk St. I u I I I I I I I I u I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------

11. ODU I Y I x I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------t-------+--------+--------+-------+-------

12. Radford U. I Y I x I I I I I I I I I I 
-------------------t-------+---------+-------+--------+-------t---------t-------+-------+--------+--------+-------+-------

13. u. VA I I I I I I I I I I I I
-------------------t-------+---------+-------+--------t-------t---------t-------t-------t--------+--------t-------t-------

14. vcu I v I I I x I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------t-------t-------

15. vsu I I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------

16 • VP I SU I u I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------

17. vuu I v I x I x I I I I I I I I I 
___________________ i _______ i _________ i _______ i ________ i _______ i _________ i _______ i _______ i ________ i ________ i _______ i _______ ;:i:,.

XIII. Requirements for training music teachers In Instruction of exceptional students. 
� 

,..... 

0 



I Baccalaureate I Year Program I Post Baccalaureat 

IHE's wit, I I I 
Special Education I Req.? f 1 crse. I 1 + I Undet. f Req.? f 1 crse. I 2 + f Undet.f Req.? I 1 crse.l 2 + f Undet. 
Teacher Training I I I crse. I I I I crse. I I I I crse.l 

-------------------+-------+---------+-------+--------t-------+---------+-------+-------t--------+--------t-------+-------
1. Averett I I I I I I I I I I I I 

-------------------t-------+---------t-------+--------+-------+---------+-------+-------+--------+--------t-------+-------
2. Blue ff el d I u I I I I I I I I I I I 

-------------------+-------+---------+-------+--------t-------+---------t-------+-------+--------+--------+-------+-------
3. Bridgewater I y I x I I I I I I I I I I 

-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
4. Chris. Newport I y I x I I I I I I I I I I 

-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+- ------+-------
5 • Emory & Henry I Y I x I I I I I I I I I I 

-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
6. Ferrum I I I I I I I I I I I I 

-------------------+-------+---------+-------t--------t-------+---------+-------+-------+--------+--------+-------+-------
7. Hollins I I I I I I I I I I I I 

-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
8. liberty I u I I I I I I I I I I I 

-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
9. Mary Baldwin I I I I I I I I I I I I 

-------------------t-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
10. Marymount I I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------t--------+--------t-------+-------
11. M. Washington I u I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
12. Randolph Macon I I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
13. R.Macon Women's! I I I I I I I I I I I 
-------------------+-------+---------t-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
14 • Roanoke I u I I I I I I I I I I I 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
15. St. Paul's I I I I I I I I I I I I 
-------------------t-------+---------t-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
16. Shenandoah I I I I I I I I I I I I 
-------------------t-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+-------
17. Sweet Briar I I I I I I I I I I I I 
-------------------+-------+---------t-------t--------+-------+---------+-------+-------+--------t--------+-------+------- :J>, 
18. U. of Rich. I u I I I I I I I I I I I � 
-------------------+-------+---------+-------+--------+-------+---------+-------+-------+--------+--------+-------+------- �0.. 
19. Va. lntermont I y I x I I I I I I I I I I I-'· 

>< 

-------------------+-------+---------+-------+--------+-------+---------t-------+-------+--------+--------+-------+------- c, 
20. Va. Wesleyan I y I I x I I I I I I I I I 
-------------------l-------l---------l-------l--------l-------l---------l-------l _______ l ________ l ________ l _______ l _______ 

XIV. Requirements for training of music teachers In Instruction of exceptional students.



Cooperative Training Teacher Training Programs 

I Req.? I 1 Crse. I 1+ Crse. I Undet. 

I I I I I 
--------------+---------+---------+--------------+--------------� 

GMU I u I I I I 
--------------+---------+---------+--------------+--------------� 

JMU I u I I I I 
--------------+---------+---------+--------------+--------------1 

Norfolk State I u I I I I 
--------------+---------+---------+--------------+--------------� 

vsu I Y I x I I I 
--------------+---------+---------+--------------+--------------� 

VPISU I y I x I I I 
______________ 1 _________ 1 _________ 1 ______________ 1 ______________ J 

XV. Requirements for training of ICT teachers in instruction

of exceptional students.

IHE 1 s with Technical Education Teacher Training Programs 

I Req.? I 1 Crse. I 1+ Crse. I Undet. 

I I I I I 
--------------+---------+---------+--------------+--------------� 

GMU I u I I I I 
--------------+---------+---------+--------------+--------------� 

Norfolk State I u I I I I 
--------------+---------+---------+--------------+--------------� 

oou I Y I x I I I 
--------------+---------+---------+--------------+--------------� 

vsu I Y I x I I I 
--------------+---------+---------+--------------+--------------� 

VP I SU I u I I I I 
______________ 1 _________ 1 _________ 1 ______________ 1 ______________ J 

XVI. Requirements for training of technical education teachers

in instruction of exceptional students.

..... 

0 



I Req.? I 1 Crse. I 1+ Crae. I Undet. I 
I I I I I 

--------------+---------+---------+--------------+--------------i 

Bridgewater I Y I x I I I 
--------------+---------+---------+--------------+--------------i 

J MU I y I x I I I 
--------------+---------+---------+--------------+--------------i 

l f be rt y I u I I I I 
--------------t---------+---------t--------------+--------------i 

Norfolk State I u I I I I 
--------------+--- -----+---------+--------------+--------------i 

vsu I u I I I I 
--------------+---------t---------t--------------t--------------i 

VP I SU I y I x I I I 
______________ 1 ______ --l-·-------1- ___ , ________ 1 ______________ J 

XVII. Requirements for tr$ining home ecohomies teachers in

instruction of exceptional students.

IHEla with Agricultural Education Teacher Training Programs 

I Req.? I 1 Crse. I 1+ era•. ·1 Undet. 

I I I I I 
--------------+---------+---------+- ·------------+-------------·i 

Ferr um I Y· I I x I I 
--------------+---------+---------+--------------+--------------i 

vsu I u I I I I 
--------------+------ --+---------+-- ---- ·------+--------------i 

v p Is u I y· I JC I I I 
--------------1---------1 ----- --1- ------------1--------------J 

XVIII. Requirements for training agricultural education teachers

In Instruction of exceptfon�l students.

..... 

t:, 



1nc·a w11n eua1neaa caucat1on ,eacner 1ra1n1n1 rro9ra•a 

fReq.? I 1 erae. I 1+ erae. I Undet. 
I I I I I 

--------------+---------+---------+--------------t--------------1 
Bluefield I Y I x I I I
--------------+---------+---------+--------------+---- ---------1 
eve I r I x I I I
--------------+---------+--- -----+--------------+--------------1 
GNU I u I I I . I 
--------- ----+------ --+ --------+- ------------+---------- ---1 
JMU I u I J I I
------------- +---------+---------+------------- +----------- --1 
Norfolk State J � I I J J ----------- --+---------+---------+--------------+--------------� 
••dford u. 1 r 1 • I . I 1 
--------------+---------+---------+-----------��-+--------------i 
St. Paul•• 1 u I I I I 
- ------------+ --------+---------+- ------------+---- ---------�
YCU 1 . i J I 1 x I 
--------- ---+--- -----+---------+-- --------- -+----- --------� 

VA lnte�•ont I V I • J � J 
--------------t---------+---------+--------------+--------------1 
vsu I u I l I I 
--------------+------- -+--- -----+--------------+----- --------1 
VPISU I y I • I I I
--------- ----+---------+---------+--------------+------ ------� 
vuu f r I x I f I 
--------------L- -------L---------L--------------L------- ------J 

XIX. Requfre•enta for training buslnesa edutatlon teachers in
Instruction of exceptional students.

IHE's with Health Occupations Teacher Training Programs 

I Req.? I 1 Crse. I 1+ Crae. I Undet. 
I I I I I 

--------------+---------+- -------+--------------+--------------� 
JMU I u I I I I
--------------+---------+---------+--------------t--------------i 
VP I SU I u I I I I
______________ 1 _________ 1 _________ 1 ______________ 1 ______________ J 

XX. Requ' �enta for training of health occupations teacher ,
lna1 Ion of exceptional students.

� 

...... 

0 



I Req.? I 1 Crse. I 1+ Crse. I Undet. I 
I I I I I 

--------------+---------+---------+--------------+--------------� 
JMU I u I I I I 
--------------+---------+---------+--------------+--------------� 
ODU I y I x I I I 
--------------+---------+---------+--------------+--------------� 
VPISU (a) I u I I I I 
______________ 1 _________ 1 _________ 1 ______________ 1 ______________ J 

XXI. Requirements for training of marketing education teachers

In instruction of exceptional students.

(a) graduate level program

� 
'g 

t-'· 

x 

0 
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REVISION OF CERTIFICATION REGULATIONS 

PROPOSAL FOR SPECIAL EDUCATION 

Introduction 

The i989 General Assembly passed Senate Joint Resolution 200, 
directing the Virginia Department of Education to complete a study 
of certain aspects of special education programs in Virginia. One 
area the Board of Education was requested to address is the 
preparation of special education instructional and administrative 
personnel. 

The Division of Special Education's proposed revisions of the 
special education certification requirements parallels national 
efforts to develop guidelines/standards by the Council for 
Exceptional Children (CEC). In December i988, the CEC Professional 
Standards and Practices Committee released the document Proposed 
Policies on Standards for Professional Practice in Special 
Education which led to the development of a Professional Standards 
Task Force on Teacher Preparation. The CEC Professional Standards 
Committee has adopted a knowledge and skills based model to address 
both, generic and specialty areas of emphasis competencies needed 
by persons entering the special education profession. 

With input from all the special education program advisory 
committees and the State Special Education Advisory Committee (over 
150 persons), a knowledge and skills based conceptual framework to 
identify program components for special education personnel 
certification and endorsement was used by the Division of Special 
Education. Input received during the period of public comment 
associated with SJR 200 were also included. 

The Division of Special Education adheres to the philosophy 
that special education professional development is a continuous 
process which should be shared among the Virginia Department of 
Education, the institutions of higher education, and local school 
divisions. Establishing a comprehensive system of personnel 
development is crucial to address the rapid changes occurring in 
education which include: 

o increased use of models which educate students with
moderate and severe disabilities in the least restrictive
environment;

o development and availability of advanced technologies to
facilitate learning in students with mild, moderate, and
severe handicaps;

0 increased need for professionals who 
skills to facilitate interagency 
consultation to address the changing 
familial needs of children and youth 
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In addition to strengthening the standards for producing 
qualified special education professionals, flexibility is 
incorporated to maximize opportunities for second career 
individuals and other education professionals to enter the special 
education arena in order to address the shortage of special 
education personnel in Virginia. Although each specialty area has 
its' own set of endorsement requirements, there are commonalities 
across all areas which were referred to as "common core" 
requirements in the 1986 Regulations. Since there are common 
knowledge and skills across the specialty areas, the Division of 
Special Education encourages the practice of adding endorsements 
without having to duplicate previous educational experiences. 

Further, it must not be forgotten that the majority of 
students with handicaps are integrated with nonhandicapped students 
for a substantial portion of the school day. Therefore, 
professional studies requirements need to be in place which specify 
basic knowledge and skills needed to educate students with 
handicaps for all regular elementary, middle, and secondary 
education teachers to become certified and maintain their 
certification. 

Organization of the Proposal 

The "Special Education Personnel Certification Revisions 
Proposal" contains three (3) major sections which are: section I -
teaching endorsements; section II - administrative/supervisory 
endorsements; and section III - proposed new certificates. Two 
separate certification sub-committees in the Division of Teacher 
Education, Certification and Professional Development will have the 
responsibility of reviewing the Proposal and making recommendations 
to the larger Certification Steering Committee. The two sub­
committees are: 1) teaching areas sub-committee; and, 2) support 
personnel sub-committee. The certification sub-committee will be 
alerted to the proposed new certificates, the paraprofessional, and 
orientation and mobility (O&M) specialist, being reviewed by the 
support personnel sub-committee. 

Several areas which are not included in this document are 
Early Childhood Special Education and Speech Language Impaired. 
Certification revisions for these areas were completed by 
advisory/task force groups and distributed for public comment 
during the 1988-89 school year, and were approved by the Virginia 
Board of Education in September 1989. 

Other areas to be included in the final certification 
revisions proposed are; Autistic, Other Health Impaired, 
Orthopedically Impaired, and, Deaf/Blind. As a result of several 
task force meetings and committee discussions, it appears as though 
these specialty areas will be treated as add-on endorsements to the 
severe handicap and/or other handicap areas. 

The sections which follow are the proposed revisions to the 
current certification regulations. The underlined portions denote 
changes in wording from the Certification Regulations for Teachers 
(1986) currently in place in Virginia. If the section does not 
contain underlined portions, it should be noted that the entire 
section has been revised. 
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Professional Studies * 

* Recommended requirements for all regular and vocational education 
instructional staff. 

A. Purpose and Objectives

The program shall provide for competencies demonstrated
through achievement in the following areas:

a. organization -- competence in preparing and presenting
an instructional plan, including accommodating
instruction for students with handicaps;

b. evaluation of student performance -- competence in the
selection, development, and utilization of tests and test
scores, including modifications in the testing situations
for students who are handicapped;

c. recognition of individual differences -- competence in
the recognition of student exceptionalities and diversity
of needs;

d. cultural awareness -- competence in the recognition of
cultural influences on the individual students, on the
school as a whole, and on school/community relations;

e. understanding the nature of youth competence in
understanding the various patterns of human growth and
development as they relate to student learning and
achievement:

f. management -- competence in classroom management and
discipline:

g. educational policies and procedures -- competence in
understanding and implementing appropriate federal,
state, and local policies affecting education, including
pre-referral activities and the special education
process. 

In addition, the program shall provide for pre-student teaching 
practical experiences and for student teaching: 

a. Pre-Student Teaching and Practical Experiences -
Applicants shall obtain practical field-based

experience working with individuals to become aware of
their physical, social, emotional, and cognitive needs.
These experiences shall be made available through
placements arranged by the institution as early as
possible in the student's career, and include exposure
to children and youth with a variety of handicapping
conditions. The institution shall monitor these
placements to assess and document the student's overall
potential for teaching and specific teaching strengths
and weaknesses. The institution shall outline activities
to remedy the observed weaknesses.
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Student teaching shall be a learning experience
encompassing all of the roles of the teacher, including
experiences with exceptional individuals, including
gifted and talented and those with handicapping
conditions. In addition, the student's potential for
teaching and certification shall be evaluated
comprehensively during the student teaching assignment.

The following guidelines shall be used in evaluating student 
teaching programs: 

a. Admission to Student Teaching

The student shall be admitted to student teaching
after successfully meeting criteria established by
the institution. The criteria shall include 
scholarship, performance in an area of 
specialization, competence in professional studies, 
and desirable personal characteristics. 

b. Length of Program

The length of the supervised classroom experience
shall include a minimum of 200 clock hours, at least
60 percent of which shall be in direct instruction.
A portion of this classroom experience shall be
acquired prior to the student's senior year in
college. Experience in two or more settings shall
be provided. Student teaching shall be done at the
grade level or in the specific area in which
endorsement is sought.

c. The Cooperating School

The cooperating school shall offer a variety of
experiences for student teachers. It shall provide
an opportunity to work in various teaching fields,
with different groups of children, and in classroom
management activities: e.g., counseling,
record.keeping, extracurricular activities, and
preparation and selection of teaching materials.

d. The Cooperating Teacher

Cooperating teachers shall be cooperatively selected
by school and higher education personnel from among
those individuals demonstrating successful
performance and holding continuing contracts. The
college or university shall conduct training
sessions with cooperating teachers for the purpose
of familiarizing those involved with
responsibilities and assessment criteria.
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e. College Responsibility for Supervision

Persons supervising student teachers shall have
training and teaching experiences appropriate to the
objectives of the program. Moreover, regular and
systematic supervision on the part of college
personnel shall be provided during the field
experience. The load for supervisors of student
teachers shall be limited to one student teacher per
semester hour of the supervisor's teaching load. Any
increase must be justified in terms of extraordinary
circumstances.

f. Determination of Performance

The evaluation of student teaching performance shall
be cooperatively conducted by a team, including, yet
not limited to, the institutional supervisor, the
cooperating teacher and an administrator within the
school. A copy of the assessment of each evaluator
shall be on file with the cooperating college or
university and shall be available to prospective
employers.

B. Certification Requirements

1. An applicant for certification shall have developed
competencies needed for the subject area or grade level
and must take a minimum of 15 semester hours, with at
least the equivalent of 3 semester hours in each,
distributed among the four areas which follow... ll
semester hours.

Area I -- Human Growth and Development

Competencies in this area shall contribute to an 
understanding of the development of physical traits, 
learning and intelligence, social and emotional behavior 
and personality, and group behavior of children. The 
differences in children and youth, including 
identification techniques, pre-referral, and referral 
procedures and the implications which these differences 
have for guiding learning experiences, shall be 
emphasized. 

Area II -- curriculum and Instructional Procedures 

Competencies in this area shall be designed to 
develop an understanding of the principles of learning: 
the application of skills in methodology; classroom 
management; selection and use of materials, computers, 
including media and other resources; principl�s of 
teaching reading in the content areas: and evaluation of 
pupil performance appropriate for the grade level and 
subject area for which certification is sought. 
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In addition, mainstreaming techniques and an overview of 
teaching methods appropriate for exceptional students, 
including gifted and talented and those with handicapping 
conditions shall be included. 

Area III -- Foundations of Education 

Competencies in this area shall be designed to 
develop an understanding of the historical, 
philosophical, and sociological foundations underlying 
the role, development· and organization of public 
education in the United States. Attention should be given 
to the legal status of teachers, including federal and 
state laws and regulations. 

Area IV -- Special Education 

Competencies in this area shall contribute to 
understanding and recognizing individual differences and 
acco?!llnodating students with di verse educational needs due 
to their handicapping conditions to include effective 
behavior modification techniques. Attention should be 
qi ven to the federal and state laws and reaulations 
concerning the educational rights of students with 
handicapping conditions and due process rights afforded 
their parents. 

2. Supervised Classroom Experience ••• 6 semester hours

A student must take a minimum of 6 semester hours in 
student teaching. Prospective teachers shall be in classrooms 
for 200 clock hours, at least 60 percent of which shall be in 
direct teaching activities (providing direct instruction). A 
portion of this classroom experience shall be acquired prior 
to the senior student teaching experience. Experience in two 
or more settings shall be provided with exposure to students 
with various handicapping conditions. 
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Special Education Professional Entry common Knowledge and Skills 

A common set of knowledge and skills is needed by all teachers 
of special education. The following basic knowledge and skills 
statements are distributed among the specialty areas of emphasis. 
As a result of deleting the "common core" endorsement requirement 
of 18 semester hours, the number of semester hours required for the 
specialty endorsements increased from the 1986 Certification 
Regulations. The endorsement areas of emphasis contain the 
following common knowledge and skills as they pertain to each 
specialty area: 

a. Assessment -- psychoeducational assessment of individuals with
handicaps;

b. Characteristics characteristics of individuals with
handicaps, including socio-cultural aspects, effects of
diverse socio-cultural influences, and health related aspects
(to include handicaps related to traumatic head injury);

c. Instructional Programming for Least Restrictive Environment -
- instructional programming for students who are handicapped
and modifications of curriculum to facilitate integration of
students with handicaps into the continuum of programs and
services;

d. Language Development -- language development and the effects
of handicapping conditions and cultural diversity on typical
language development;

e. Research and Legal Aspects -- current research and technology
trends and legal aspects in special education;

f. Methods -- teaching methods in remediation of academic
subjects for exceptional individuals;

g. Behavior Management
management techniques;

individual and group behavior 

h. Vocational Aspects career and vocational aspects of 
individuals with handicaps in society; 

i. Consultation -- consultation techniques to work with parents,
teachers, paraprofessionals and other professionals.
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Serious Emotional Disturbance * 

* Entire content of program revised from 1986 regulations. 

Content �- The program shall: 

1. Provide knowledge of the characteristics of individuals with
emotional disturbance and the theories relating to the 
etiology, socio-cultural factors, identification and 
intervention procedures based on current research. 

2. Provide knowledge of individua:l, group, environmental and
behavior management;

3. Provide knowledge of the foundations, organization and 
implementation of academic readiness, academic content areas, 
affective education, social skills training, and psychomotor 
skills. 

4. Develop skills to interpret assessment data and integrate
resources and related/support services relative to the
development, implementation and monitoring of individualized
education programs.

5. Provide instruction in the academic and behavior skills needed
by the student who is emotionally disturbed for successful
integration or transition; and explore the attitudes,
techniques and procedures required for the legal and ethical
implementation of least restrictive environment (LRE) within
the continuum of services.

6. Develop skills in group dynamics and in interviewing and
counseling.

7. Develop competencies in verbal, written and non-verbal
communication to include the skills needed to initiate and
encourage cooperation, maintain rapport, employ the use of
tact, diplomacy and appropriate language and demonstrate a
confidential and professional manner with children, parents,
school personnel and community resources.

8. Provide knowledge of resources to meet students' needs as they
make transitions to other settings and in using crisis
intervention techniques in the educational environment.

9. Provide fieldwork and student teaching with students in a
variety of educational settings within the continuum of
services for students with emotional disturbance.

10. Develop skills in using crises intervention techniques.
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Emotional Disturbance Endorsement Requirements 

Applicants seeking endorsement to teach students with emotional 
disturbance at the elementary level shall complete the equivalent 
of 30 semester hours distributed among the following areas: 

a. concepts, theories and characteristics of individuals with
handicaps and persons with emotional disturbance, including
an examination of the impact of the disability on the
individual and family, diverse socio-cultural influences, and
health aspects:

b. educational diagnosis and assessment of individuals with
emotional disturbance;

c. instructional programming for students with handicaps and
modifications of curriculum to facilitate integration of
students with emotional disturbance into the continuum of
programs and services:

d. language development and the effects
conditions and cultural diversity on
development;

of handicapping 
typical language 

e. current research and technology trends and legal aspects in
special education;

f. methods and materials for teaching the individual with
emotional disturbance, including an emphasis on academic
methodology specific to the educational, social and vocational
needs of emotionally disturbed adolescents;

g. specific techniques of behavior management: with emphasis on
crisis intervention;

h. career, transitional and vocational aspects of individuals
with handicaps in society;

i. consultation techniques to work with parents, 
paraprofessionals and other professionals:

j. fieldwork and student teaching with students who are seriously
emotionally disturbed at both the elementary and secondary
levels.

To be endorsed in kindergarten through grade 12, student teaching 
must be done at two different levels. In lieu of student teaching, 
one year of full-time successful teaching experience in a public 
school, or accredited private facility shall be accepted. 
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Hearing Impairment * 

* Entire content of program revised from 1986 regulations. 

Content -- The program shall: 

1. Provide knowledge and experiences, .including diagnosis and
evaluation, and the use of therapeutic methods and materials,
that lead to competencies needed for the teaching of
individuals with varying degrees of hearing impairments and
associated speech and language delays.

2. Provide study leading to competencies in audiology and aural
(re) habili tation, including amplification systems and auditory
training.

3. Provide for observation of and participation in diagnostic
procedures and case management under the supervision of
qualified professionals.

4. Provide knowledge of normal language and speech development
and the competencies to facilitate their development in
students who are hearing impaired.

5. Provide for study of socio-cultural aspects of persons who are
hearing impaired, including deaf culture.

6. Develop competencies in communication modes (e.g. cued speech,
signing, finger spelling, speech and speech reading).

7. Provide knowledge of current instructional methodology and
pedagogy for teaching students who are hearing impaired.

8. Provide exposure to and experiences with students who are
hearing impaired.

Hearing Impaired Endorsement Requirements 

Applicants seeking endorsement to teach persons with hearing 
impairments shall: 

1. Hold a current Council for Education of the Deaf (CED)
certificate and meet Virginia's professional education
requirements; or,

OR 

2. Complete the equivalent of 36 semester hours distributed among
the following areas:
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a. characteristics of individuals wit.� handicaps to include
persons with hearing impairments, including socio­
cultural aspects, effects of diverse socio-cultural
influences, and health related aspects, and foundations
of education and culture of persons with hearing
impairments;

b. psychoeducational assessment of handicapped persons,
including individuals who are hearing impaired;

c. methods and procedures for teaching persons with hearing
impairments, including instructional programming and
modifications of curriculum to facilitate integration of
students with handicaps into the continuum of programs
and services;

d. speech and language development and the effects of
hearing i=.pairme�ts and cultural diversity on typical
language development;

e. current research and technology trends and legal aspects
in special education;

f. individual and group behavior management techniques;

g. career and vocational aspects of individuals with
handicaps, including persons with hearing impairments,
in society;

h. consultation techniques to work with parents, and other
professionals.

i. speech and hearing science;

j. audiology, to include individual and group amplification
systems with emphasis upon classroom utilization;

k. Sign Language;

1. field experience and student teaching with students with
hearing impairment.

To be endorsed in kindergarten through grade 12, student 
teaching must be done at two different levels. In lieu of 
student teaching, one year of full-time successful teaching 
experience in a public school or accredited private facility 
shall be accepted. 
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Specific Learning Disabilities * 

* Entire content of program revised from 1986 regulations. 

Content -- The program shall: 

1. Provide knowledge of normal human development and its
variations, theories of learning and behavior, including the
basis of motor, cognitive and language development.

2. Provide knowledge of concepts, theories, characteristics and
etiology, including social and emotional/behavioral
concomitants associated with specific learning disabilities
across the lifespan.

3. Develop competencies in the collection, synthesis and use of
assessment data on the academic, behavioral and social
functioning levels of learning disabled individuals.
Students should demonstrate competencies in the use of a
variety of diagnostic procedures/instruments as collected
from multiple points-of-view.

4. Provide knowledge of the instructional methods and
strategies specific to the learning disabled in the areas of
reading, written expression, listening comprehension, oral
language, mathematics, social skills, pragmatic language and
independent student behaviors.

s. Develop competencies to design, organize and manage a
learning environment that is conducive to the optimal
education of learning disabled individuals and evaluate
educational programs and instructional materials specific to
the educational needs of learning disabled individuals.

6. Develop competencies in the areas of problem solving,
critical thinking and decision-making processes as related
to the education of individuals with specific learning
disabilities.

7. Provide knowledge of techniques for communicating
effectively with regular educators, support personnel,
school administrators, parents of handicapped children and
professionals from other agencies.

8. Provide a continuum of field experiences to enable the
student to demonstrate pre-specified competencies in
teaching/clinical situations. This continuum should be
organized to include varied, graduated student-centered
experiences with handicapped and nonhandicapped individuals
and culminate in the student teaching experience with
learning disabled individuals.
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Elementary Learning Disabilities Endorsement Requirements ** 

•• Proposed new area of emphasis endorsement. Old endorsement
requirement for LD is separated into two (2) proposed
endorsements in elementary and secondary.

Applicants seeking endorsement to teach elementary students with 
learning disabilities shall complete the equivalent of 30 
semester hours distributed among the following areas: 

a. concepts, theories and characteristic� of handicapped
individuals and persons with specific learning disabilities,
including socio-cultural aspects, effects of diverse socio­
cultural influences, and health aspects;

b. educational diagnosis and assessment of individuals with
specific learning disabilities;

c. instructional progralnllling for handicapped students and
modifications of curriculum to facilitate integration of
learning disabled students into the continuum of programs
and services;

d. language development and the effects of handicapping
conditions and cultural diversity on typical language
development;

e. current research and technology trends and legal aspects in
special education;

f. advanced methods of diagnoses and remediation of
difficulties learning disabled individuals may exhibit in
reading, written expression, listening comprehension, oral
language and mathematics;

g. individual and group behavior management techniques;

h. career and vocational aspects of handicapped individuals in
society;

i. consultation techniques to work with parents, and other
professionals.

j. field experiences and student teaching with learning
disabled students at the elementary level.

To be endorsed in kindergarten through grade 12, student teaching 
must be done at two different levels. In lieu of student 
teaching, one year of full-time successful teaching experience in 
a public school, or accredited private facility shall be 
accepted. 
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Secondary Learning Disability Endorsement Requirements ** 

** Proposed new area of emphasis endorsement. Old endorsement 
requirement tor LD is separated into two (2) proposed 
endorsements in elementary and secondary. 

Applicants seeking endorsement to teach secondary students with 
learning disabilities shall complete the equivalent of 30 
semester hours distributed among the following areas: 

a. concepts, theories and characteristics of handicapped
individuals and persons with specific learning disabilities,
including socio-cultural aspects, effects of diverse socio­
cultural influences, and health aspects;

b. educational diagnosis and assessment of individuals with
specific learning disabilities;

c. instructional programming for handicapped students and
modifications of curriculum to facilitate integration of
learning disabled students into the continuu:m of programs
and services:

d. language development and the effects of handicapping
conditions and cultural diversity on typical language
development;

e. current research and technology trends and legal aspects in
special education;

f. advanced methods of diagnoses and remediation of
difficulties learning disabled individuals may exhibit in
reading, written expression, listening comprehension, oral
language and mathematics, including academic methodology
specific to the educational, social and vocational needs of
learning disabled adolescents;

g. individual and group behavior management techniques;

h. career and vocational aspects of handicapped individuals in
society;

i. consultation techniques to work with parents, and other
professionals.

j. field experiences and student teaching with learning
disabled students at the secondary level.

To be endorsed in kindergarten through grade 12, student teaching 
must be done at two different levels. In lieu of student 
teaching, one year of full-time successful teaching experience in 
a public school, or accredited private facility shall be 
accepted. 
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Mental Retardation 

Content -- The program shall: 

1. Develop competencies needed for teaching individuals with
mental retardation.

2. Provide instruction in educational evaluation and 
interpretation of standardized, informal, and criterion 
referenced tests.

3. Provide knowledge of curriculum development, instructional
methods, materials, and special teaching techniques for the
student who is mildly mentally retarded.

4. Provide knowledge of the resources and techniques needed to
integrate the student who is mentally retarded within the
continuum of services in the least restrictive environment.

5. Provide knowledge of the needed social and leisure skills, as
well as the socio-cultural and vocational factors in the
education and training of the student who is mentally
retarded;

6. Provide knowledge of medical aspects of the student who is
mentally retarded and their implications for instruction;

7. Provide exoosure to individuals who are mentally retarded
through fieldwork and student teaching experiences.

Mental Retardation Endorsement Requirements 

Applicants seeking endorsement to teach students with mental 
retardation shall complete 30 semester hours distributed among the 
following areas: 

a. characteristics of individuals with handicaps, including
socio-cultural aspects, effects of di verse socio-cultural
influences, heal th related aspects, and characteristics of
individuals who are mentally retarded;

b. psychoeducational assessment and its interpretation for the
student who is mentally retarded;

� instructional programming for students with handicaps and
modifications of curriculum to facilitate integration of
students who are handicapped into the continuum of programs
and services;
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� current research and technology trends and legal aspects in 
special education; 

f. teaching methods and materials for students who are mentally
retarded;

� individual and group behavior management techniques;

h. career and vocational exploration, as well as leisure and
social skills training, for the mentally retarded;

.L. consultation techniques to work with parents, and other
professionals;

j. fieldwork and student teaching with students who are mentally
retarded. 

To be endorsed in kindergarten through grade 12, student teaching 
must be done at two different levels. In lieu of student teaching, 
one year of full-time successful teaching experience in a public 
school or accredited private facility shall be accepted. 
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severe and Profound Handicap 

Content -- The program shall: 

l. Provide knowledge of the characteristics and theories of
etiology relative to students with severe disabilities;

2. Provide knowledge of medical conditions and aspects concerned
with students with severe disabilities;

3. Provide knowledge of occupational and physical therapy
techniques for dealing with motor skills, neurodevelopmental
functioning, adaptive aids, techniques in positioning and
handling, and emergency care;

4. Provide knowledge of language development disorders and
methods of intervention with students with severe
disabilities;

5. Develop skills in behavioral management techniques to include
affective, educational, and self care skills;

6. Develop competencies in selecting appropriate diagnostic
procedures and instruments to use with students with severe
disabilities for determining the individual's capabilities for
achievement and in the utilization of this information in
designing an appropriate individualized educational program;

7. Provide knowledge of needed social and leisure skills, socio­
cultural and vocational factors, and the functional academics
in the education and training of students with severe
disabilities;

8. Provide knowledge of the resources and techniques, including
residential programs, needed to integrate students with severe
disabilities within the continuum of services in the least
restrictive environment;

9. Provide student teaching and field experiences with students
who are severely handicapped.
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severe and Profound Handicap Endorsement Requirements 

Applicants seeking endorsement to teach students with severe 
disabilities shall complete 30 semester hours distributed among the 
following areas: 

a. characteristics of individuals with handicaps. including
socio-cultural aspects, effects of diverse socio-cultural
influences, health related aspects, and characteristics of
students with severe disabilities, including medical aspects
and their implications for instruction;

� appropriate procedures and instruments used to identifv
students with severe disabilities and evaluate their progress; 

£..:... philosophy and methods of best practice to educate students 
with severe disabilities with their non-handicapped, age 
appropriate peers; 

d. language development and the effects of handicapping
conditions and cultural diversity on typical language
develonment, including communication development (e.g.
nonverbal systems and electronic communication devices);

� current research and technology trends and legal asnects in
special education;

f. methods for teaching individuals with severe handicaps,
including self-care, social and leisure skills development,
and occupational and physical therapv techniques with
application for use with students with severe disabilities;

g. advanced techniques of behavior management;

h. vocational factors in the education and training of students
with severe disabilities;

.L.. consul tat ion techniques to work with parents. and other
professionals;

j. fieldwork and student teaching with students with severe
disabilities. 

To �e endorsed in kindergarten through grade 12, student teaching 
must �e done at two different levels. Xn lieu of student teaching, 
one year of full-time successful teaching experience in a public 
school or accredited private facility shall �e accepted. 
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Visual Impairment 

content -- The program shall: 

1. Provide knowledge of the anatomy and physiology of the eye and
of the SY1nptoms and diagnosis of visual impairments.

2. Provide knowledge of local, state and national facilities for
serving individuals who are visually handicapped and those who
are blind.

3. Provide knowledge of common plans of organizations for serving
individuals who are blind and individuals who are partially
sighted individuals and the principles of preparation,
selection and effective use of appropriate instructional
materials.

4. Develop basic skills to solve the problems of adaptation of
school and home environments to meet the needs of individuals
who are visually impaired individuals.

5. Develop basic skills in teaching methods appropriate to the
special needs and capabilities of individuals who are
partially sighted or who are blind.

6. Develop competency in administering and interpreting tests
designed for students with visual impairments.

7. Provide student teaching students who are visually impaired.

Visual Impairment Endorsement Requirements 

Applicants seeking endorsement to teach students who are visually 
impaired shall complete the equivalent of 36 semester hours in the 
following areas: 

a. characteristics of individuals with handicaps, and impact of
visual impairment on infant and children's growth and
development, and on child and adolescent psycho-social
development including family interaction patterns; 

b. methods and materials for assessing and teaching pre-academic
and academic skills, including modifications in curriculum,
to students who are blind or partially sighted (to include use
of the abacus), and for assessing and teaching pre-cane
orientation and mobility;

� low vision practices and procedures I to include assessment and
instructional progralt!ltling for functional vision;
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of handicapping 
typical language 

.@...:.. current research and technology trends and legal asoects in 
speciul education, including national. state and community 
resources for students who are blind and skill in using 
technological devices and equipment; 

� social and recreational skills and resources for individuals 
who are blind to include methods and materials for assessing 
and teaching activities of daily living; 

.so:- teaching reading and writing of grade 2 Braille on both a 
Braille writer and a "slate and stylus", and knowledge of 
other codes, to include Nemeth, music code, computer Braille; 

h:_ individual and group behavior management techniques; 

i..:. ca�eer and vocational asoects of individuals who are 
handicapped in society. including knowledge of careers. 
vocational opportunities. and transition from school to work; 

i.:.. consul tat ion techniques to work with parents, and other 
professionals; 

k. anatomy, physiology, and diseases of the eye and the
educational implications:

1. fieldwork and student teaching with individuals who are blind
as well as those who are partially sighted.

To be endorsed in preschool through grade 12, student teaching must 
be done at two different levels. In lieu of student teaching, one 
year of full-time successful teaching ezperience in a pul:>lic school 
or accredited private facility shall be accepted. 
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Early Childhood Special Bducation 

In addition to the student teaching experience, on-site 
experience should be incorporated into course work. 

Content -- The program shall: 

1. Provide knowledge of the nature and characteristics and
degrees of severity of major handicapping conditions and of
etiology, diagnosis, and intervention techniques.

2. Provide an understanding of normal growth and development from
birth to age five.

3. Develop competencies in communication with parents, referral
agencies, and other non-school groups.

4. Develop competence in designing, implementing, and monitoring
individual educational programs and individualized family
service plans and serving as case managers.

5. Provide knowledge of legal requirements, state and local
policies, resources, financing, organization, and evaluation.

6. Develop competence in the identification and diagnosis 01

young handicapped individuals.

7. Develop competence in designing programs for family 
involvement.

s. Provide knowledge of language development and disorders and
methods of intervention. 

9. Develop competence in applying principles of learning and
child development to curriculum development and behavior
management.

10. Provide knowledge of medical aspects of handicapping
conditions and the role of health professionals in the lives
of handicapped individuals.

11. Provide student teaching in early childhood special education
programs.
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Early'Childhcod Special Educaticn Endcrsement Requirements 

Applicants seeking endorsement to teach the preschool 
handicapped shall: 

a. possess a Collegiate Professional Certificate;

b. have two years of experience as an elementary or special
education teacher:

c. complete 3 o semester hours or the equivalent at the upper
or graduate level;

d. complete student teaching of at least 6 semester hours
which provide experiences in both home-based and center­
based programs for young children in early childhood
special education programs.
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Speech-Language Disorders 

Content -- The program shall: 

l. Provide knowledge of nonial language and phonetic and phonemic
development and how language and phonetic acquisition are
affected by various exceptionalities.

2. Provide an understanding of the anatomical, physiological,
neurological psychological, sociological and p�ysical causes.

3. Provide an understanding of psychological and sociological
aspects of human development and learning theories.

4. Provide an understanding of the principles, procedures,
techniques and instruments used in evaluating, preventing and
remediating speech, language, voice and hearing problems; and
the competencies necessary to design, implement, and evaluate
comprehensive educational programs· appropriate to the
instructional needs of the speech and language impaired
individuals.

5. Provide knowledge of evaluation and treatment of disorders of
the oral and pharyngeal mechanism as they relate to
communication, including, but not limited to, dysphagia.

6. Provide knowledge of the use of alternative communication
devices and appliances facilitating communication.

7. Provide an understanding of the organization and
administration of public school programs for speech-language
impaired individuals.

8. Provide an understanding of effective inter-disciplinary
management of communication impainients; including knowledge
of psychoeducational assessment and its interpretation.

9. Provide knowledge of current research, trends and legal issues
in the field of special education.

10. Provide for appropriate supervised observation and clinical
practicum experience in diagnosis and treatment in a speech­
language pathology, including experiences with individual
pupils, parents and professional school personnel.
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Speech-Language Pathologist Bndorsement Requirements 

The applicant shall hold the master's degree in speech-language 
pathology from an accredited institution. A total of 60 semester 
hours of coursework must be completed. A minimWil of 30 semester 
hours must be in graduate level courses. 

The applicant's 60 semester hours of coursework shall include: 

(1) Twelve (12) semester hours of course work providing
fundamental knowledge of anatomy and physiology of speech and
auditory mechanisms and the normal development and use of
speech, voice, hearing and language.

(2) Twenty-four (24) 
regarding:

semester hours providing information 

(a) current principles, procedures, techniques, and 
instruments used in evaluating speech, language, voice, 
and hearing; 

(b) various types of disorders of speech, language, voice and
hearing classifications, causes and manifestations;

(c) principles, remedial procedures and instrumentation used
in the habilitation, prevention and rehabilitation of
disorders of articulation, language, fluency, voice and
resonance;

(d) relationships among speech, language, voice and hearing
problems, especially multiply handicapping conditions;

(e) the evaluation and treatment of disorders of the oral and
pharyngeal mechanisms as they relate to communication,
including but not limited to dysphagia;

(f) the use of alternative communication devices and
appliances facilitating communication;

(g) organization and administration of public school programs
designed to provide direct service for speech-language
impaired persons;

(h) services available from related fields for those with
disorders of communication;

(i) effective use of information obtained from related
disciplines about the sensory, physical, emotional,
social, and/or intellectual status of a child or an
adult, including psychoeducational assessment.

(j) current research, trends and legal issues in the field
of special education;

(3) Six (6) semester hours in audiology, to include hearing
measurement, aural rehabilitation and manual communication.

(4) A maximum of three (3) semester hours of credit in courses for
thesis or dissertation.

(5) The applicant must complete a minimum of 300 clock hours of
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direct client contact, of which 100 shall be in a supervised 
educational setting. This experience must have been sponsored 
by the college or university attended and shall include no 
more than six (6) semester hours. A minimum of 200 must be 
in speech-language pathology. These 300 clinical clock hours 
shall be appropriately distributed in each of the following 
areas: 

(a) diagnosis (evaluation of speech and language);
(b) management of language disorders;
(c) management of voice disorders;
(d) management of articulation disorders;
(e) management of fluency disorders;
(f) audiology (measurement of hearing and aural

rehabilitation).
OR 

The applicant must hold a current license in speech pathology 
issued by the Virginia Board of Examiners for Audiology and Speech 
Pathology. In addition, the applicant must have completed 
coursework which includes the following: 

(1) psychoeducational assessment;
(2) manual communication;
(3) current research trends and legal issues in the field

ofspecial education.

All speech-language pathologists certified for 
Virginia public and accredited private schools 
proposed Certification Requirements for 
Pathologists by July l, 1992. 

employment in 
must meet the 

Speech-Language 

All personnel employed in Virginia in September 1989, with a valid 
endorsement in speech-language disorders, who do not have a 
Master's degree in speech-language pathology, must ·successfully 
complete the following 15 graduate semester hours of coursework by 
September l, 1994. 

(1) language
(2) articulation
(3) fluency
(4) voice
(5) hearing impairment.

School divisions may submit individual's credentials to the 
Department of Education any time prior to September 1, 1994, if 
they presently hold endorsement in speech-language impairment. 
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Multicategorieal Mild Handicap Resource * 

* Proposed new area of emphasis endorsement. 

Content -- The program shall: 

1. Provide knowledge of characteristics and etiology of specific
learning disabilities, serious emotional disturbance and
mental retardation, as well as provide knowledge in describing
the characteristics of normal growth and development;

2. Provide knowledge of diverse cultural and home environments
representative of the emerging trends in demographics of the
school-age population.

3. Provide knowledge in the development, selection,
administration, and interpretation of formal and informal
assessment techniques and instruments to assess a student's
educational development (academic, cognitive, communicative,
emotional, physical, prevocational/vocational, and social),
including an understanding of the pre-referral, referral, and
placement process in special education;

4. Provide knowledge of techniques for instructing individuals
with learning handicaps, including knowledge of learning
styles and the effects of different learning styles on
planning, implementing, managing, and evaluating an
instructional program designed for the individual learner.

5. Provide knowledge of the philosophy and principles of career
and vocational education, continuing education, and social­
leisure activities (art, music, recreation, and social skills)
as applicable to individuals with mild handicaps.

6. Provide knowledge of current research, trends, and legal
issues in the field of special education.

7. Provide knowledge of the resources and techniques needed to
integrate students with handicaps into the continuum of
services in the least restrictive environment.

8. Provide knowledge of specialized curricula including social
skills and study skills.

9. Develop skills necessary for individual and group management
techniques using a variety of techniques based upon
behavioral, cognitive, and affective psychological theories.

10. Develop consultative skills so
productive interaction leading
transition between and among
related service personnel, and
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11. Provide knowledge of current and future uses of computer and
other technologies which facilitate learning outcomes in
exceptional learners.

12. Provide knowledge of attention deficit hyperactivity disorders
(ADHD) conditions, including assessment, working with
professionals, and strategies for educational intervention.

13. Provide practical experience in the specific area of
exceptionality, with an emphasis on skills to structure and
maintain an environment that is conducive to learning,
including experience in all of the following settings:

a. regular education;
b. education of students with learning disabilities,

emotional disturbance and mental retardation;
c. consultant or resource program model.

Multieategorieal Mild Handicap Resource Endorsement Requirements 

Applicants seeking endorsement to serve as a mul ticategorical 
resource teacher in special education shall: 

1. Hold, or be eligible for, a Virginia collegiate professional
teaching certificate; and,

2. Have an endorsement in, at least, one special or regular
education area of emphasis; and,

3. Complete the equivalent of 27 semester hours distributed among
items

a - i listed below: 

a. characteristics of individuals who are handicapped,
including socio-cultural aspects, effects of diverse
socio-cultural influences, and health related aspects of
individuals with specific learning disabilities, serious
emotional disturbance, and mental retardation;

b. psychoeducational assessment of individuals with 
handicaps; 

c. instructional programming for students who are 
handicapped and modifications of curriculum to facilitate 
integration of students with handicaps into the continuum 
of programs and services; 

d. language development and the effects of handicapping
conditions and cultural diversity on typical language
development;

e. current research and technology trends and legal aspects
in special education;
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f. teaching methods in remediation of academic subjects for
individuals with mild handicaps, including specific
techniques of social skills and study skills curricula;

g. individual and group behavior management techniques;

h. career and vocational aspects of individuals with
handicaps in society;

i. consultation techniques to work with parents, and other
professionals;

4. student teaching to include 450 clock hours (or equivalent
period of successful experience with appropriate populations)
in settings which include regular students and students 
requiring special education for learning disabilities, 
emotional disturbance, and/or mild mental retardation. 
Optimum student or supervised teaching experience would be in 
a multicategorical resource program model. 

To be endorsed in kindergarten through grade 12, student teaching 
must be done at two different levels. In lieu of student teaching, 
one year of full-time successful teaching experience in a public 
school or accredited private facility shall be accepted. 
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Vocational Special Needs * 

* Proposed new area of emphasis endorsement. 

Content -- The program shall: 

1. Provide knowledge and experiences in identif�cation of
students who are handicapped or disadvantaged and the
implementation of the comprehensive career-vocational
preparation process.

2. Provide knowledge of materials, resources and instructional
techniques used to integrate special needs students into a
continuum of vocational programs and the world of work.

3. Develop competencies relative to counseling special needs
students in career decision-making community and independent
living skills.

4. Develop transdisciplinary knowledge and experiences 'in
special education, rehabilitation, vocational special needs
and adult human services.

Vocational Special Needs Endorsement Requirements 

Applicants seeking endorsement in vocational special needs shall: 

l. Hold, or be eligible for, a Virginia provisional or
collegiate professional certificate with endorsement in
special education, vocational education, or related area such
as counseling at the middle or high school level; and,

2. Have two (2) years of successful, full-time experience as a
teacher in vocational education, special education, or
related area; and,

3. Complete the equivalent of 36 semester hours distributed 
among the following areas:

a. characteristics of individuals with handicaps, including
socio-cultural aspects, effects of di verse socio-cultural
influences, and health related aspects;

b. psychoeducational assessment of individuals with
handicaps, and vocational assessment process, including
career counseling of special populations;

c. instructional programming for students who are
handicapped and modifications of curriculum to facili tatf'
integration of students with handicaps into the continuun,
of programs and services;
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d. language development and the effects of handicapping
conditions and cultural diversity on typical language
development;

e. current research and technology trends and legal aspects
in special education:

f. teaching methods in remediation of academic subjects for
exceptional individuals;

g. individual and group behavior management techniques;

h. consultation techniques to work with parents, and other
professionals;

i. introduction to identification and career/vocational/
community education needs of students with disabilities;

j. overview of secondary and postsecondary vocational
programs for students at-risk including disadvantaged or
multicultural education:

k. administration of implementation of industrialized
cooperative training or job development;

l. internship or study involving transdisciplinary 
coursework in special education, vocational education, 
rehabilitation, or adult and family services. 
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Vocational Evaluation * 

* Proposed new area of emphasis endorsement. 

Content -- The program shall: 

l. Provide information and performance areas essential for an
individual to be certified in vocational evaluation.

2. Provide information and experiences to develop competencies
in the following areas:

a. job analysis
b. occupational information and employment trends
c. functional aspects of disability
d. vocational interviewing
e. individualized vocational evaluation planning
f. psychometric testing
g. work samples
h. situational assessment
i. learning styles assessment
j. functional living skills
k. report development and communication
l. adaptation of jobs and vocational training
m. knowledge of human development and special populations

3. Provide knowledge which consists of a broad base of
understanding for disciplines related to vocations, careers,
and disabilities.

Vocational Evaluation Endorsement Requirements 

Applications seeking endorsement in vocational evaluation shall 
meet requirements as follows: 

1. Hold a baccalaureate degree in vocational evaluation,
vocational special needs, vocational education, special
education, rehabilitation, or a related field with 12 semester
hours distributed among:

a. purposes and practices of vocational evaluation:

b. characteristics of special populations:

c. purposes and practices of vocational education;

d. career/life planning, transitioning, and occupational
information.
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2. Complete a minimum of 150 clock hours of orientation to
vocational evaluation under the supervision of a practicing,
certified, school-based vocational evaluator. Such
orientation may be concurrent with employment and must be
completed by December l, of the first year of employment.

Persons certified in vocational evaluation (CVE) through the 
Commission on Certification of Vocational Bvaluation and Work 
Adjustment Specialist (CClmVBS) are exempted from these 
requirements. Their national certification will �e accepted in 
lieu of state requirements. 
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Autism 

**** TO BE INCLUDED AT A LATER DATE ************** 
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other Health Impaired 

***** TO BE INCLUDED AT A LATER DATE **************** 
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Orthopedically Impaired 

***** TO BE INCLUDED AT A LATER DATE *********** 
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Deaf/Blind 

***** TO BE INCLUDED AT A LATER DATE ********** 
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sign Language Instruction • 

* Proposed new area of emphasis endorsement. To be inserted after
the Foreign Language section.

Content -- The program shall: 

l. Develop the ability to understand conversations of normal
tempo, lectures and news broadcasts.

2. Develop the ability to sign with a native signer with a
command of vocabulary and syntax adequate for expressing
thoughts at normal conversation speed and with accurate signs.

3. Provide an enlightened understanding of the deaf community
through a study of the deaf culture.

4. Provide knowledge of the differences between the pragmatics,
syntactic and morphological systems of American Sign Language
and English.

5. Provide a knowledge of present-day objectives of the teaching
of foreign languages as communication, of methods and
techniques for attaining these objectives, of the use of medi,
in teaching languages, of current curricular developments, ot
the relationship of language study to other areas of the
curriculum, and of the professional literature regarding
American Sign Language.

American Sign Language Endorsement Requirements 

Applica�ts seeking endorsement in teaching American Sign Language 
shall: 

1. Possess a bachelor's degree;

2. Satisfy the general and professional studies
requirements for a Virginia certificate;

3. Hold or be eligible for certification from: The American 
Registry of Interpreters for the Deaf (RID); or Virginia 
Quality Assurance Screening Level III: or Sign 
Language Instructor's Guidance Network; 

4. Present 3 semester hours of methods of teaching from an
accredited college of university.
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REVISION OF CERTIFICATION REGULATIONS 

PROPOSAL FOR SPECIAL EDUCATION 

SECTION II 

ADMINISTRATIVE ' S U P E R V I S O R Y 

ARE AS 
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Program Administrator for Special Education 

I. Administrative Personnel

B. School Principals and Program Administrators

1. Content -- the program shall:

a. provide knowledge of a broad range of learning
experiences and an understanding of the
interrelationships involved;

b. develop administrative 
knowledge and skills; 

and supervisory 

c. provide knowledge and skills relevant to sound
evaluation of classroom instruction, involving
both practicing and student teachers;

d. provide knowledge and skills related to group
dynamics and curricular improvements;

e. 

f. 

develop understandings of 
responsibilities, and ethics 
professional service;

the rights,
inherent j·

develop knowledge of and skill in school-
communi ty relations =a-n_d ___ �_1_·n-t ....... e-r�a_g_e_n�c_y_
collaboration;

g. develop ability to understand the relationships
among the various disciplines;

h. provide knowledge of school law and special
education law. as well as the application of
law to practice;

i. develop competence in research and development,
with specific application to school programs
and administration;

j. provide supervised off-campus experience which
aids in integrating theory and effective school
practices;

k. develop increased understanding of the crucial
and dynamic role of the school in our culture
and the knowledge and skills needed to focus
the resources of the school on recognized
social concerns;
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1. provide knowledge of and competency in
planning, developing, administering, and
evaluating programs for exceptional
individuals, including the gifted and talented
and those with handicapping conditions;

m. provide knowledge of vocational education.

2. Endorsement Requirements

a. the applicant shall hold a Postgraduate
Professional Certificate;

b. the applicant shall possess leadership
qualities and personal characteristics
necessary to work effectively with students,
teachers, and parents as attested to by a
division superintendent of schools, by the
chief administrative officer of a private
school, or by an official in an institution of
higher learning who is in a position to
evaluate the applicant's qualifications;

c. the applicant shall have completed graduate­
level work in each of the following areas:

(1) school administration;
(2) supervision and evaluation of instruction

and instructional programs;
(3) school curriculum (appropriate for

endorsement desired);
(4) school law and special education law;
(5) school-community relations and interagency

collaboration.
(6) personnel ad.ministration;
(7) school finance

d. those applicants seeking the Principal 
endorsement shall have had one year of 
successful, full-time teaching experience at 
the lev�l to be supervised; 

� those applicants seeking the Special Education 
Program Administrator endorsement shall have 
had three years of successful experience as a 
professional worker with children with 
handicaps within the Commonwealth's mandated 
age range <i.e. School Psychologist. School 
Social Worker I Teacher) and have completed 
graduate-level work which addresses the 
components of the special education process 
listed below: 
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1ll child identification; 
� assessment of handicapping conditions; 
111 special education service provision; 
.Lil. special education service termination and 

transition; 
.Lal regular education integration; 
.!.§1 special education process monitoring and 

reporting. 

f. ·
the applicant's course of study shall include, 
at the graduate or undergraduate level, 
training in substance-abuse education. Such 
training may constitute a separate course or 
may be included in one or more of the areas 
listed under item "c" above. 
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II. Instructional and Supervisory Personnel

A. Instructional Supervisory Personnel

2. Bndorsement Requirements

a. applicants must hold 
Professional Certificate; 
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a Postgraduate 

b. applicants must have demonstrated leadership
qualities and personal characteristics 
necessary for working effectively with 
students, teachers and parents as attested to 
by a division superintendent of schools, by the 
chief administrative officer of a private 
school, or by an official in an institution of 
higher learning who is in a position to 
evaluate the applicant's qualifications: 

c. applicants for endorsement as supervisors in
a specialized area (e.g. , mathematics, reading,
business education, etc.) or level (e.g.,
elementary, middle or secondary) must be
endorsed in the specialization or in a teaching
area within that level, must have had at least
three years of successful full-time experience
as a teacher in the area of specialization or
teaching area and must have had recent
successful experience as a teacher,
administrator, or supervisor in the area or at
the level to be supervised:

d. applicants for endorsement as supervisors of
special education or directors/supervisors of
vocational education must be endorsed in a
teaching area within their area of supervision.
The experience requirements in "c" above apply:

e. applicants for endorsement as a district
supervisor with general instructional
supervisory responsibilities (e.g., general
supervisor, director of instruction, assistant
superintendent of instruction, etc.) shall have
had a minimum of five years of recent
successful experience as a teacher,
administrator or supervisor. Additionally, they
shall have had formal graduate work in
curriculum in at least two of three levels
(elementary, middle, and secondary):
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f. the applicant must complete graduate level wor.
in the following areas;

(1) supervision and evaluation of instruction
and instructional programs;

(2) social psychology of organizations;
(3) curriculum development;
(4) school administration;
(5} learning theory. 

g. the applicant also shall have completed work
in the education of exceptional individuals,
including the gifted and talented and those
with handicapping conditions, and in
educational technology at the graduate or
undergraduate level. Supervisory experience at
the appropriate grade level(s) is recommended.
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REVISION OF CERTIFICATION REGtrLATIONS 
PROPOSAL FOR SPECIAL EDUCATION 

SECTIO N III 

NEW CERTIFICATES 
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special Education Paraprofessional Certificate * 

* Proposed new certificate. 

The Special Education Paraprofessional Certificate is a two-level, 
five-year renewable certificate. It shall be issued to applicants 
who may or may not hold a baccalaureate degree but who satisfy a 
paraprofessional endorsement through the requirements which follow: 

A. Provisional Certificate -

High school diploma, special diploma, or general education
development certificate (GED) ; completion of basic orientation
training to include a minimum of 12 clock hours prior to
entering the classroom.

B. Paraprofessional Certificate -

Level 1: Basic Certificate: Two years of classroom 
experience at the provisional level plus a minimum 
of 9 semester hours college level course work ,2.;: 24 
clock hours of inservice training beyond the basic 
orientation training. 

Level 2: Advanced Certificate: Five years classroom 
experience plus 18 semester hours of college level 
course work and 64 clock hours of inservice training 
beyond the basic orientation training. 

To maintain the Paraprofessional Certificate once it has been 
attained, 6 semester hours ,2.;: 64 clock hours of inservice 
training must be taken every five years. 

c. Recommendation for certification by the employing agency.

Applicants seeking the Paraprofessional Certificate shall acquire 
competencies through training programs which shall: 

a. provide knowledge and skills in behavior management methods,
which include observation, recording, and reporting 
techniques; 

b. develop skills in interpersonal communication, including
techniques for communicating appropriately with teachers,
parents, students, administrators, and, other school
personnel;

c. provide knowledge of characteristics of all students with
special needs, including a range of severity level and types
of handicapping conditions and terminology and jargon used in
special educatiqn;
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d. provide knowledge and skills to develop and maintain safe
classroom environments and procedures for administering basic
first aid and medication;

e. provide knowledge of physical care procedures to include
feeding, diapering, handwashing, seizure management, control
of communicable diseases;

f. provide knowledge of content/subject matter skills, including
selection and use of appropriate materials and modifications
or adaptations;

g. provide knowledge of various teaching strategies and
approaches, including individual tutoring, and small and large
group instruction;

h. provide knowledge of the appropriate
paraprofessional in relation to teacher,
students, and total school program;

role of the 
administrators, 

i. provide knowledge of normal child growth and development,
covering the preschool, elementary, middle, and high school
years;

j. provide knowledge of school and local division policies and
procedures;

k. provide knowledge of legal and ethical aspects of special
education programs, including confidentiality and liability
concerns;

1. develop skills to use audiovisual equipment, duplicating
machines, computers for instructional and administrative
purposes, and . other equipment commonly found in school
buildings, as well as specialized equipment used by certain
students with handicapping conditions.
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orientation and Mobility certificate * 

* Proposed new certificate. 

The Orientation and Mobility (O&M) Certificate is a five-year 
renewable certificate. It shall be issued to applicants who hold 
a baccalaureate, or higher, degree in O&M from an accredited 
college or university. 

Applicants seeking the Orientation and Mobility Certificate shall 
acquire competencies through training programs which shall: 

a. provide knowledge of anatomy, physiology, and diseases of the
eye, and of the medical aspects associated with the visually
impaired;

b. provide knowledge of the characteristics of the nature and
needs of both blind and partially sighted children;

c. provide knowledge of principles, methods, equipment and
materials for assessing and teaching independent orientation
and mobility to both blind and partially sighted children;

d. develop skills in low vision practices and procedures;

e. provide knowledge of psychosocial aspects of both blind and
partially sighted children;

f. provide knowledge of human growth and development as it
applies to children with visual disabilities;

g. provide knowledge of national and state laws and community
resources for the blind;

h. provide knowledge of the interdisciplinary approach to the
study of multihandicapping conditions in which blindness is
a common denominator;

i. provide experiences through fieldwork and student teaching
with both blind and partially sighted children.
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Participants in Special Education Teacher certification 
Mega - Task Poree 

Patricia Abrams 

David Aldrich 

Sharon Demme Altman 

Susan Asselin 

Anne Atkinson 

Cynthia Bates 

Rachel Bavister 

Michael Berhmann 

Helen Bessant-Byrd 

Joseph Bibbo 

Stu Bowden 

Rosalind Brady 

Cheryl Brenton 

Frank Bryan 

Becky Camden 

Lori Cantor 

Lissa Power Cluver 

Beverly Crouse 

Patricia Cumbow 

Boel Davis 

Sherwin Davis 

Sandra Daughterty 

Danny Dixon 

Supervisor of Special Education 
Personnel Development 

Supervisor of Severely Profoundly 
Handicapped 

Supervisor of Speech-Language and 
Hearing Impaired Programs 

Personnel Development Advisory Committee 

Personnel Development Advisory Committee 

Emotionally Disturbed Advisory Committee 

Hearing Impaired Advisory Committee 

Personnel Development Advisory Committee 

Personnel Development Advisory Com..�ittee 

Mental Retardation Advisory Committee 

Visually Impaired Advisory Committee 

Emotionally Disturbed Advisory Committee 

Severe and Profound Advisory Committee 

Hearing Impaired Advisory Committee 

Hearing Impaired Advisory Committee 

Coordinator of Teacher Transition 
Training 

Associate Director of Special Education 
Programs 

Speech-Language Advisory committee 

Emotionally Disturbed Advisory Committee 

Speech-Language Advisory Committee 

Mental Retardation Advisory Committee 

Emotionally Disturbed Advisory Committee 

Learning Disabled Advisory Committee 
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Jean Ann Dixon 

Johanna Elliot 

Nancy Eiss 

Bill Elsesser 

Maynard Filter 

Patricia Fish 

Ann Francis 

Robin Goffen 

Patricia Golding 

Vincent Groclose 

Brenda Hatcher 

Clifford Hatt 

Bill Helton 

Charles Heuchert 

Maureen Hollowell 

Cherry Houck 

Leslie Hutcheson 

Donna Hudson 

Sara Irby 

Julie Jones 

Gloria Johnson 

Juanita Joyce 

Jennifer Kilgo 

Richard King 

Melvin Klement 

Marianne Kosiewicz 
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Paraprofessional Sub-Task Force 

Severe and Profound Advisory Committee 

Paraprofessional 

Supervisor, Technical Assistance 

Personnel Development Advisory Committee 

Speech-Language Advisory Committee 

Severe and Profound Advisory Committee 

Learning Disabled Advisory Committee 

Learning Disabled Advisory Committee 

Early Childhood Advisory Committee 

Severe and Profound Advisory Committee 

Learning Disabled Advisory committee 

Administrative Director of Special 
Education and Pupil Personnel Services 

Emotionally Disturbed Advisory Committee 

Hearing Impaired Advisory Committee 

Learning Disabled Advisory committee 

Hearing Impaired Advisory Committee 

Paraprofessional Sub-Task 

Associate Director of Teacher Education 
and Certification 

Severe and Profound Advisory Committee 

Severe and Profound Advisory Committee 

Personnel Development Advisory Committee 

Personnel Development Advisory Co1DJ11ittee 

Severe and Profound Advisory Committee 

Emotionally Disturbed Advisory Co1DJ11ittee 

Learning Disabled Advisory Committee 
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carol Norrish 

Judith Nussen-Green 

Fred Orlove 

Howard Onnond 

Allyson Pate 

Jim Patton 

Joe Phibbs 

Carolyn Polloway 

Edward Polloway 

Tilda Pope 

Nancy Quinn 

Deborah Raessler 

Jane Razeghi 

Rick Richardson 

Sandra Reen 

cyndi Roberts 

Shelby Robinson 

Karen Rooney 

Dorothy Roseboro 

Jamie Ruppman 

Steve Sailer 

Clay Sande 

Brenda Seale 

carol Sears 

Linda Shaw 

Lillian Shearin 

Brenda Sieb 

Appendix E 

Personnel Development Advisory Committee 

Severe and Profound Advisory Committee 

Severe and Profound Advisory Committee 

Emotionally Disturbed Advisory Committee 

Personnel Development Advisory Committee 

Invited Guest 

Personnel Development Advisory Committee 

Learning Disabled Advisory Committee 

Mental Retardation Advisory Committee 

Hearing Impaired Advisory Committee 

Learning Disabled Advisory Committee 

Mental Retardation Advisory Committee 

Mental Retardation Advisory Committee 

Severe and Profound Advisory Committee 

Department for Rights of the Disabled 

Severe and Profound Advisory Committee 

Emotionally Disturbed Advisory Committee 

Learning Disabled Advisory Committee 

Early Childhood Advisory Committee 

Severe and Profound Advisory Committee 

Personnel Development Advisory Committee 

Personnel Development Advisory Committee 

Hearing Impaired Advisory committee 

Severe and Profound Advisory Committee 

Mental Retardation Advisory Committee 

Emotionally _Disturbed Advisory Committee 

Hearing Impaired Advisory Committee 
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Ron Lanier 

Sara Lang 

Erik Laursen 

Virginia Laycock 

Andrea Lazzari 

Charlene Lee 

Melissa Lee 

Elizabeth Lewis 

Nina Lilly 

Lillian c. Lindemann 

Reid Linn 

Gary Macbeth 

John McLaughlin 

Janice Maddex 

Winifred Mahoney 

Rosemarie Marshall 

Naomi Martin 

Pamela Mason 

Gail Mayfield 

Barbara Mease 

Martha Mertz 

John Messinger 

Lori Mick 

Dan Miller 

Esther Minskoff 

Appendix E 

Hearing Impaired Advisory Committee 

Mental Retardation Advisory Committee 

Emotionally Disturbed Advisory Committee 

Personnel Development Advisory Committee 

Supervisor of Early Child.hood Advisory 
Committee 

Emotionally Disturbed Advisory Committee 

Hearing Impaired Advisory Committee 

Emotionally Disturbed Advisory Committee 

Mental Retardation Advisory committee 

Emotionally Disturbed Advisory Committee 

Personnel Development Advisory Committee 

Learning Disabled Advisory Committee 

Personnel Development Advisory Committee 

Paraprofessional Sub-Task Force 

Learning Disabled Advisory Committee 

Speech-Language Advisory committee 

severe & Profound Advisory Committee 

Early Chilc:lhood Advisory Committee 

Mental Retardation Advisory Committee 

Emotionally Disturbed Advisory Committee 

supervisor or Learning Disabled Programs 

Visually Impaired Advisory committee 

Learning Disabled Advisory Committee 
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Personnel Development Advisory Committee 

Ms. Anne Atkinson, Supervisor 
School Social Work 
Henrico County PUblic Schools 
P.O. Box 23120 
3820 Nine Mile Road 
Richmond,VA 23223 

Dr. Susan B. Asselin 
Associate Professor 
VPI & SU 
Division of Vocational and 
Technical Education 

343 Lane Hall 
Blacksburg, VA 24061 

Dr. Michael Berhmann, Director 
Center for Human Disabilities 
George Mason University 
4400 University Drive 
Fairfax, VA 22030 

Dr. Helen Bessant-Byrd 
Special Education Department 
Norfolk State University 
Norfolk, VA 23504 

Or. Douglas Brown 
Department of Psychology 
James Madison University 
Harrisonburg, VA 22807 

Or. Maynard Filter 
Dept. of Speech Pathology 
and Audiology 

James Madison University 
Harrisonburg, VA 22807 

Dr. Charles Heuchert 
University of Virginia 
405 Emmet Street 
Curry School of Education 
Charlottesville, VA 22903 

Ms. Sara G. Irby 
Associate Director 
Teacher Education and Certification 

Ms. Ann Lucas 
Dept. of Mental Health 

& Mental Retard. Substance 
Abuse Services 
Madison Bldg. 

Mrs. Juanita s. Joyce 
Coordinator, Special Education 
Hampton City Public Schools 
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Hampton, VA 23663 

Or. Jennifer Kilgo 
Division of Educational Services 
Virginia Commonwealth University 

Dr. Virginia Laycock, Past-Pres. 
Coalition of Special Educators for 

Personnel Development 
College of William and Mary 

School of Education 
Williamsburg, VA 23185 

Mrs. Winifred c. Lowe 
Administrative Director 
General Education 

Dr. Stephen Sailer, Div. Supt. 
Virginia Association of 

School Administrators 
Amelia County Public Schools 
P.O. Box 167 
Amelia, VA 23002 

Dr. John McLaughlin 
Institute for the Study of 
Exceptionalities 

103 Jackson Street 
VPI & SU 
College of Education 
Blacksburg, VA 24061 

Ms. Carol Norrish 
Fairfax County Public Schools 
The Vision Center 
Devonshire Center, Room 7 
2831 Graham Road 
Falls Church, VA 22042 

Mrs. Allyson B. Pate, Chair 
State Special Education 
Advisory Committee 
453 North Braddock Street 
Winchester, VA 22601 

Dr. Clay Sande 
Virginia council of Administrators 
in Special Education 
Fairfax County Public Schools 
Belle Willard Administration Center 
10310 Layton Hall Drive 
Fairfax, VA 22030 

Mr. Joe Phibbs 
Visiting Teacher 
Mt. Hermon E.E.C. 
Building 1, 3000 North St. 
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Mr. Willie Waker, Principal 
Roanoke County Public Schools 
5937 Cove Road 
Roanoke, VA 24019 

Dr. Wayne Wheatley, Director 
Teacher Education Progams 
Clinch Valley College 
P.O. Box 16 
Wise, VA 24293 
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Appendix F 

staff to student Ratios: Specific I.eamirq Disability 

staff to student Ratios: Serioosly Em:,tionally Distmbed 

staff to student Ratios: Deaf am Hard of HearinJ 

staff to student Ratios: F.tlncable Mental Retardation 

staff to student Ratios: Trainable Mental Retardation 

staff to student Ratios: Severe-to-ProfOl.D'ld Mental 
Retardation 

staff to student Ratios: MultihamicaEP=(l 

staff to student Ratios: Visually Han:li� 

staff to student Ratios: orthcpedically Han:li� an:1 
other Health Inpaired 

staff to student Ratios: Speech-I.arguage Inpaired 



Itin.= Itinerant 
Res.= Resource 
S/C= self-contained 

Key for Cllarts in 1g>en:lix F 

other= Includes urrlefined class type 
IEP= No ratio, drives class size 
I.FA= No ratio fran SF.A, detennined in IF.A 

W= No ratio given, "'1eight.ed staffin;Js for class size/caseload 
SED= Class size based on severity 
NC= No ratio given in this category, classes are ncn::ategorical 
NR= No ratio 

Local= Local team may reduce class size 

Reg.= Stamal:ds �y no different than regular education 
a= Rarge is based on preserx:,e of an aide 
s= Rarge is based on severity 

g= Rarge is based on grade 
h= Rarx}e is based on types of han:licaps grouped together 
d= Definition may vary fran Virginia's 

BD= Behavior Disorder 
HB= Hanebourxi 

Aut.= Autism 
DB= Deaf Blirrl 
OI= orthopedically inpaired 

OHI= other health inpaired 
Pre. = Preschool 

- = Class type not identified for this han:licappin;J con:lition,
although it is present with other con:litions 



Appendix F 
l. STAFF '10 S'IUDENl' RATIO: SPECIFIC LEARNING DISABILITY

I Itin. Res. S/C other I No starrlard

Alabama 20 10 

Alaska I IEP 

Arizona I I.FA 

Arkansas I 10-155 I 

califomia I IEP 

Colo:rado 30 15 8-155

Connecticut I IEP 

Delaware 8 I 

D.C. I 25-3o9I 15 10 

Florida I NR 

Georgia 20 24 10 

Hawaii lw 

Idaho I NC 

Illinois 10 

Indiana I IEP 

Iowa 18 5-155 I 

Kansas I 1s-24a 1 1s-22a I 10-14a I NC 

Kentucky I s-209 6-159

IDuisiana 7-159

Maine I 12-159 s-109

Mai:ylan:l 

Massachusetts lw 

Michigan I 10-15 I 

Minnesota 8-Jos, a

Mississi:wi 

Missouri I 10-2o91 10-2o9 6-109

Montana lno datalavailable I 



Appendix F 
1. Specific Leanrin:;JI Itin. Res. S/C other I No starrlard 

Disabled

Nebraska 30 

Nevada 28 12 I Pre.: 8 

New Hanq:>shire I SEV 

New Jersey 8-12d I 

New Mexicx:> I SEV 

New York 20 I 10-129 

North carolina 35 8-12

North D3kota 6-12

Ohio 8-249

Oklahoma I 25 25 3-10 I IAB.: 3-25

oregon I IEP

Permsylvania I 15-50 I 15-20 6-159 I 

Rhode Isla.rrl 8-1oa
Pre.: s-1oa 

South carolina I 33 33 I 15-189 

South D3kota I IEP

Tennessee mx;I I 25-359 I 

Texas I I IEP

utah I 24 I 15 

Venoc>nt I I IEP

Virginia 24 s-1oa I 

Wash.i.r¢on I IEP

West Virginia 20 s-12a I 

Wisconsin I 9-159 I 12-2o9 4-139

Wyanirg lno datalavailable I 
Number 8 10 26 

23 22 12 
Median 23 20 10 



Appendix F 

2. STAFF 'ID S1UDENl' RATIO: SERIOOS EM1l'IONAL DIS'IORBANCE

I Itin. I Res. I 5/C I other I No stamard

Alabama I s-2os 4-6s I Aut: 4

Alaska I IEP

Arizona I I.EA

Arkansas 25 20 8 I 

california I IEP

Colorado 30 I s-l.59 8 I 

Connecticut I IEP

Delaware 10 

D.C. l20-279, a l12-179, a I s-129, a l

Florida I NR 

Georgia IBD: 20d IBD: 24d IBD: 1od IED: 8-loCJ 

Hawaii lw 

Idaho I NC

Illinois 8 

Irrliana I IEP

Iowa 18 5-155 191 I 

Kansas j15-24h, a 112-22h, a I a-14h, a 1 I NC 

Kentucky 6-15 S-8

I.Duisiana 4-7

Maine 35 s-11a

Maryland lw 

Massadmsetts s-12a I 

Michigan 10

Minnesota a-30S, a l

Mississii;t>i I IEP

Missoori I 10-20 I 10-20 6-10 I 

Montana 4-12 I 



Appendix F 
2. Serious Emotional! Itin. Res. S/C other I No stamard 

Distw:bance

Nebraska I 10-3<>5

Nevada I 10-2<>5

New Hanpsh.ire I I Sev

New Jersey I 8 

New Mexico I Sev

New York 20 10 

North carolina 20 I 16 6-8

North Dakota 3-10

Ohio 6-U

Oklahoma 3-10 II.ab.: 3-25 

Oregon I IE.A

Pennsylvania I 1s-so I 15-20 6-15 I I 

Rhcxie Islan::i 3-as, a i I 

South carolina 33 u-159 I

South Dakota I IE.A

Tennessee 25-3sg I

Texas I IEP 
utah 24 u I 

Verm:>nt I IE.A

Virginia 24 a-1oa I

Washir¢on I IEP 
West Virginia u u 3-6a IAut.: 4 cw;

Wisconsin 9-159 4-Ug I
aide) 

Wyomin;J IEPI 
Number 9 18 32 

22 19 10 
Median 20 17 95 



Alabama 

Alaska 

Arizona 

Arkansas 

califomia

Colorado 

Connecticut 

Delaware 

D.C.

Florida 

Georgia 

Hawaii 

Idaho 

Illinois

Irrliana 

Iowa 

Kansas 

Kentucky 

IDuisiana 

Maine 

Mal:yla:rrl 

Appendix F 

3. STAFF 'IO S'IUDENI' RATIO: DFAF AND HARD OF HEARING 

I Itin. I Res. I S/C I other I No starrlard

- I 15 10 

I IEP

I IEA

20 15 8-lc>5 I 

I IEP

110-159 I 6-129 4-89 I 

I I IEP

- I 6 

25 I 8-lc>5 6-8s,9 I

I NR

12 12 8 I pre: 6 I 

lw 

I I NC

- I 8-12

I IEP

I s-1o<1 I 15 5-lc>5

I I IEP

I 3-10 I 3-8 3-6 I 

- I 4-99 I 

- I 50 I 5-129, a I 

I lw 

Massachusetts - I 8-12a

Michigan I 1-109

Minnesota - I 3-69, a

Mississippi I IEP

Missouri 110-20 8-15 6-8



Appendix F 

3. Deaf am Hard I Itin. Res. S/C other I No stamard 
Hearin;J 

115-60.Montana 

Nebraska - I 10-20S

Nevada - I 20

New Hairpshire - I I SEN

New Jersey - I a-ua I 

New Mexico I SEN

New York - I I 10-155 I 

North Cm:olina - I 10-20 4-9s,g I

North Iakota - I 3-10

Ohio - I 6-10

Oklahana - I 3-15

I IEA 

Pennsylvania lis-5o S-15 s-10

Rhode Islam - I 3-as,a I

south Cm:olina 15 15 I 10-u9

south Iakota - I I I.FA

Tennessee - I I 2s-3s9 I 

Texas - I I IEP 

Utah - I 15 20 I 

Vent¥:>nt - I I I.FA

Virginia - I 24 s-1oa I 

Wasb.inJt.on - I I IEP 

West Virginia 0 I 10-20 
4-sa I 

Wisconsin I s-1o9 I S-lo9 I 4-1os,g I I 

Wyanm;J -

I I IEP 

NlD'nber 11 17 23 
18 15

Median 15 14.5 8 



Appendix F 
4. STAFF 'IO S'lUDmI' RATIO: mJCABIE MENTAL RETARDATION 

I Itin. I Res. I S/C I other I No stamard

Alabama 15 20 

Alaska I IEP 

Arizona I IEA

Arkansas 30 15 I 

Califomia I IEP

Colorado s-1sg I 8-159 I 

Connecticut I IEP 

Delaware I 15 I 

D.C. I 25-3o9 I 15 12 

Florida I NR

Georgia I 20 24 14 

Hawaii lw 

Idaho I NC 

Illinois I 12 

Irxtiana I IEP 

Iowa 18 I 8-15s,g I I 

Kansas l15-1sh, a 112-18h, a I 8-2oh, a I I NC 

Kentucky 10 20 I 

I.Duisiana 8-17 I 

Maine I 12-11a

Ma.tylam lw 

Massachusetts 8-ua I 

Michigan 15

Minnesota I 12-15a

Mississiwi I IEP 

Missouri I 10-20 I 10-20 6-10 I 

Montana I no data I proviaea I I 



Appendix F 
4. F.ducable Mental I Itin. Res. S/C other I No starrlard 

Retardation

Nebraska 30 

Nevada 24 8-129

New HalipShiie I SEV 

New Jersey I 15-2oa I day�= 9 I 

New Mexico I I SEV 

New York 20 I I SEV, NC 

North Carolina 35 I 12-169 I 12-169 I 

North D:lkota 6-159

Ohio 8-16

Oklahana 3-15 I lab.: J-25 

Ol.egon I IFA

Pennsylvania I is-5091 15-2o9 I 10-159 I 

Rhode Islan:l I 8 I 

south Carolina I 15-3391 is-339 I 15-189 

South D:lkota I IFA

Tennessee I 2s-359 I 

Texas I IEP 

utah I 15 I 15 I 

Venront I I I IFA

Virginia I 9-179,a I I 

Waslu.n:Jton I IEP 

west Virginia I 20 I 8-isa I 

Wisconsin I NC I s-159 

WyaniJq I IEP

Number 7 16 29 
25 20 14 

Median 27 16 12 



S. STAFF 'ID S'lUDENI' RATIO: 'mAINABI.E MENrALLY RErARDED

Appendix F 

I Itin. I Res. I S/C I other I No stan:1ard 

Alabama 15 12 

Alaska I IEP

Arizona I I.FA

Arkansas 30 10 I 

califomia I IEP

Colorado 8-189 8-159

Connecticut I I IEP

Delaware - I I 6 I 

o.c. 15 12 10 I 

Florida I NR

Georgia 10 I 

Hawaii lw 

Idaho I NC

Illinois - I I 10 

In:liana I I IEP

Iowa 18 I 8-15s,g I 

Kansas l12-2os,g I 

Kentucky I s-12 

Louisiana I 6-179 

Maine I 6-155,a I 

Mary lam lw 

Massachusetts I 8-128 I 

Michigan I is-Joa I 

Minnesota I 8 

Mississiwi I IEP

Missouri I 10-20 I 10-20 6-10 I 

Montana I no data I provided I I 



5. Trainable I Itin. 
Mentally Retarded

Nebraska I 
Nevada 

New Hanpsh.ire 

New Jersey 

New Mexico 

New York 

North carolina 

North IBkota 

Ohio 

Oklahoma 

Oregon 

Pennsylvania

Rhode Islam 

South caro1ina

South IBkota 

Tennessee 

Texas 

utah 

Venoc>nt 

Vi.J:ginia

Wash.irgton 

West Vi.J:ginia 

Wisconsin 

Wyaniig 

Number 

-

-

-

-

2 
15 
15 

Res. 

I 20 

I 

I 

I 

I 

I 

10-18g

I 

15 

9 
7 

15 

Appendix F 
S/C other I No Stan:lard 

1od 

6-lo9

laay txn:;J.: 9 I �

I Sev 

I Sev, NC 

6-16a

6-12

8-16

3-15 llab.: 3-25

I IEA 

8-159 I 

8 I 

I 12-1� 

I IEA 

I 2s-3�,d l I 

I IEP 

12 

I IEA 

I 10-8a I I 

I I IEP 

I 2od . I 8-15a,d I 

I 4-gg, d I 

I IEP

28 

10.5 



Appendix F 
6. STAFF 'IO S'IUDENl' RATIO: SEVERE-'Rr-PR:>FOOND MENrAL RE'rARDATION

I Itin. Res. I S/C I other I No stamard

Alabama 5 5 

Alaska I IEP

Arizona I 

Arkansas 30 5 

califomia I IEP

Colorado 8-189 8-159 I 

Connecticut I I IEP

Delaware I 6 I 

o.c. 6-75

Florida I NR

Georgia 4-6 I 

Hawaii lw 

Idaho I NC

Illinois 10 I 

In:liana I IEP

Iowa 5 I 

Kansas I NR

Kentucky 3-8 I 

lalisiana 4-9 

Maine 5-9 

Mazylan:l lw 

Massadlusetts 8-ua I 

Michigan I 24 w/4 
aides 

I NR

Mississig>i I IEP

Missouri I 10-20 I 10-20 6-10 I 

M:>ntana loo datal provided I 



Appendix F 
6. Severe-to- I Itin. Res. S/C other I No stardard

Profourrl Mental
Retardation

Nebraska 1od 

Nevada 12 s-69 

New Hanpshire I SEV

New Jerset NR I 

New Mexico I SEV

New York 112 w/1 I 
aide/3 students

North carolina I 6-12a I

North 03kota I NR

Ohio s-1eP I I 

Oklahana 3-isd I 1a1:>.: 3-2s

Oregon I IFA

Pennsylvania 4-8

Rhode Islam 3-6a

South caro1ina I no data I provided

South 03kota I IFA

Tennessee I 2s-3s9,d l I 

TeXas I IEP 

utah I no data I provided I 

Verm:>nt I IFA 

Virginia 8-6a I 

Washin;Jton I IEP 

West Virginia 2od I s-15a,d I I 

Wisconsin I 4-9d,g 

Wyanin; I IEP

Number 0 6 2 
15 16 
15 15 7 



Appendix F 
7. STAFF '10 S'1UDENl' RATIO: M.Jm'IHANDICAPPED

I Itin. I Res. S/C other I No starrlard 

Alabama I 4-16a I 4-16a 4-16a

Alaska I IEP

Arizona I I.FA

Arkansas 25 10 I 

califomia I IEP

Colorado l12-2o9 I a-159 8-lo9 I 

Connecticut I I IEP

Delaware I tmd 

o.c. s-1oa I 

Florida I NR

Georgia I no data I provided I 

Hawaii lw 

Idaho I I NC

Illinois I 5 

Inliana I IEP

Iowa I 5 I 

Kansas I IEP

Kentucky 5-10 5-10 I 

I.ouisiana 4-99

Maine I no data I provided I 

Maeylam lw 

Massachusetts s-12a

Michlgan I 9 w/2 
aides 

I 4-6s, a

Mississi:g>i I IEP

Missouri 6-10 4-6 I 

M:1ntana 8-25 NR 



7. Mult.iharrlicapped I Itin. Res. S/C other 
Appendix F 

I No starrlard 

Nebraska 

Nevada 

New Hanpshire 

New Jersey 

New Mexico 

New York 

North carolina 

North I:akota 

Ohio 

Oklahoma 

Oregon 

Pemsylvania 

Rhode Islan:i 

South carolina 

South Il:ikota 

Tennessee 

utah 

Vencont 

Virginia 

Washllqton 

West Virginia 

Wisconsin 

Number 
Mean 

Median 

20 I 6

I d I 

I I 16-12 I 
1 aide/ 

I 6 students 
!encourages regional programs!

6-8

3-10

I NR 

I SEV 

I SEV 

I 

I NR 

I 

I IFA

4-8 I 

3-85
,
a I same as DB I

Ina datal provided I 

I 25-359 

I 12-18a

1 aide 

I no data I provided I 

I no data I provided I 

I 10-r79 I 6-12g 

I oo data I provided I 
2 8 

13 14 
13 12.5 9 

21 

9 

I IFA

I 

I IEP

I 

I IEP

I 



Alabama 

Alaska 

Arizona 

Arkansas 

califomia 

Colorado 

Connecticut 

Delaware 

D.C.

Florida 

Georgia 

Hawaii 

Idaho 

Illinois 

In:liana 

Iowa 

Kansas 

Kentucky 

Louisiana 

Maine 

Maiylarrl 

Massachusetts 

Michigan 

Minnesota 

Mississippi 

Missouri 

Montana 

8. STAFF 'IO S'IUDENl' RATIO: VISUAILY HANDICAPPED
Appendix F 

I Itin. I Res. I S/C I other I No Stamard 

20 8 

I IEP 

I LEA 

lu-2o9 I s-159 I 

2ad 

lu-20 I s-159 s-109

I IEP 

8-loS

l1s-3oS,9I 10-2oS,91 8-loS 

I NR 

u 

lw 

I NC

a-us

I IEP

15 s-158 1 91 I 

I IEP

I s-u S-10 

4-99

s-ua,gl

lw 

s-ua I 

I 8 

8 NR 

I IEP

I 10-20 I 8-15 5-8 I 

I NR 



8. Visually
Harrlicappe.1

Nebraska 

Nevada 

New Hanpshi.re 

New Jersey 

New Mexicx, 

New York 

North carolina 

North D3kota 

Ohio 

Oklahoma 

oregon 

Pennsylvania

Rhcx:le Islam 

South carolina 

South t:akota 

Tennessee 

Texas 

utah 

Verrront 

Virginia

Washington 

West Virginia

Wisconsin 

Wyanin;J 

Number 

Median 

I Itin. Res. S/C other 

I 10-2os

20 6 

a-12a

35 8-1<>5

3-10 I 3-10 3-10

6-10

3-10

l1s-5o9 I 5-159 5-129

3-ss, a I

15 I 10-129 

I 2s-359 

20 

!vision progiams provided via Dept. of
Visuall HmmcaR)ed
I 1 I 

I 20 I S-10 I 

I a-129 I s-159 I 

I 
9 16 

16 15 
16 13.S

4-aa

s-129

26 
9 
9 

Appendix F 
I No Starrlard 

I SF:v

I SF:v

I IEP 

I 

I IEP 

I 

I IEP 

I 

I IEP 

I 

I IEP 

I NR 

I IEP 

I 

I IEP



Appendix F 
9. STAFF '10 S'1UDENI' RATIO: ORIHOPEDICALLY IMPAIRED AND

CflHER HFAillH IMPAIRED 

Alabama 

Alaska 

Arizona 

Arkansas 

califomia 

Colorado 

Connecticut 

Delaware 

D.C.

Florida 

Georgia 

Hawaii 

Idaho 

Illinois 

Irxliana 

Iowa 

Kentucky 

I.ouisiana 

Maine 

Marylarrl 

Massachusetts 

Michigan 

Minnesota 

Mississii;:pi 

Missouri 

Montana 

I I
tin

. 

IOI 25 
OHI 35 
I 

30 

12 

Res. S/C 

20 I
otMr 

OI 20 IOI 10 AUi'.: 5 
OHI 25 OHI 12-lSs 

I 

I IEP 

I IEA 

I 

I IEP

I 

I IEP

6 

l20-279, a l12-179, a 110-149, a IAI.11'.:6-sg, a I 
12-13a 10-11a

I I I NR 

I sa:ving I in reg. I educ. w/ hosp./HB I sei:vices

lw 

I 10-20 I 

8 

18 I 5-155

I 8-20 I 8-16 

3s I 6-1oa 

8-15 

I 8-12a

I 15 

I 8-12a

I 

I s-8 

I OH 4-139 
OHI 8-17 

I 

I 

I AI.11'. : 3-6a

D-B: 34 

I 

I NC 

I IEP

I IEP

I 

lw 

I 

I IEP

I 

I NR 



Appendix F 
9. Orthopedically I Itin. Res. S/C other I No stan:iard 

Inpaired & other
Health Inpaired

IOH 12Nebraska 

Nevada I 6-12 HB: 10 I 
Pre: 6 

New Hanpshire I S£V

New Jersey 10 

New Mexico I S£V

New York I IEP 

North carolina lno datalprovided 

North rakota 6-12

Chio 6-10

Oklahana I OH 3-15 I 
OHI 3-10 

oregon I I I.FA 

Pennsylvania I 1s-5o9I 5-159 I 6-129 I 

Rhcxie Islam I 8 I 

South carolina 20 I 12-1s9 I 

South rakota I I.FA 

Tennessee I 2s-3s<1 I 

Texas I IEP 

utah I 12 I 

VertOC>nt I I.FA 

Virginia I I 24 s-1oa I 

Washil"gton I 20 I 15 10 I aide reg. I IEP 

I 
for S/C & R 

West Virginia I I 

Wisconsin 5-149

Wyanin;J I IEP 

Number 6 12 26 
26 18 11 

Median 24 16.5 10 



Alabama 

Alaska 

Arizona 

Arkansas 

califomia

Colorado 

Connecticut 

�la ware 

o.c.

Florida 

Georgia

Hawaii 

Idaho 

Illinois 

Indiana 

Iowa 

Kansas 

Kentucky 

IDuisiana 

Maine 

Marylarrl 

Appendix F 
10. STAFF 'ro S'ltJDEN'I' RATIO: SPEECH-I.ANGUAGE IMPAIRED

I Itin. I Res. I S/C I other I No standard

I 15-6051 

I IEP

I I.FA

I 5o I 

I 55 I 

I 5o 50 

I IEP

I NR

l60-1cfJ I 12-159 8 I 

I NR

120-605 I 

lw 

6 I 

I 80 

I IEP

I 18 5-155 I 

I NR

120-755 I I 

4-99

I 50 5-129, a l

lw 

Massachusetts s-12a

Michigan 75 I 10-15 

Minnesota I 12-385 1 

Mississippi I IEP

Missouri I 40-60 I 8-15 6-10 I 

Montana I 15-60 I I 



10. Speech-language I Itin. I other 
Appendix F 

Res. S/C I No st.arm.rd 
Impaired

Nebraska 70 16 

Nevada 60 6 

New Hampshire I SEV 

New Jersey s-12a I 

New Mexico I SEV 

New York 20 I 

North carolina I NR 

North O:lkota I 5C>-6o I I 

Ohio I 3C>-66 I

Oklahana I 50-15 I 

Oregon I IEP 

Pennsylvania I 2o-90SI 5-8 I 

Rhode Islam 3-sa

South caro1ina I 60 

South O:lkota I I.FA 

Tennessee I 2s-3s<J I 

Texas I IEP 

utah 60 I 

Vennont I IEP 

Virginia 75 s-1oa I 

Wash.irgton I IEP 

West Virginia 40 I 

Wisconsin l15-4o9 I 

Wy� I IEP 

Number 23 7 14 
52 34 10 

Median 55 20 9 
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Appendix G 

TABLE 1 · CHANGE IN STATE SPECIAL EDUCATION FUNDS· FY88 TO FY89 

1987-88 1988-89 Additional Total FU'lds 1988-89 
Total Total ----------------------- Coq:>osite 

DIVISION Payments Payments Amount Per Cent Index 
-------------------- ------------ ------------ ------------ ---------- -----·---

ACCCW.CK $148,286 S465,216 $316,930 213.n9X 0.3605 
ALBEMARLE 924,598 1,348,009 423,411 45.794X 0.6195 
ALLEGHANY·HGHLOS 149,999 281, 100 131,101 87.401X 0.3053 

AMELIA 121,664 199,352 n,688 63.855X 0.3942 
AMHERST 308,985 539,898 230,913 74.733X 0.3346 

APPOMATTOX 85,392 175,706 90,314 105. 764X 0.3287 
ARLINGTON 1,041,624 807,333 (234,291) ·22.493X 0.8000 

AUGUSTA 515,335 491,169 (24, 166) -4.689X 0.3641 
BATH 53,293 59,076 5,783 10.851% 0.8000 

BEDFORD CO/CITY 418,797 757,332 338,535 80.835X 0.4198 

BLAND 63,886 256,913 193,027 302.143X 0.2527 
BOTETClJRT 194,935 379,382 184,447 94.620X 0.3862 
BRUNSWICK 153,958 343,443 189,485 123.076X 0.3107 

BUCHANAN 184,451 458,686 274,235 148.676X 0.2916 
BUCKINGHAM 85,064 130,763 45,699 53.n3X 0.3409 

CAMPBELL 371,099 783,713 412,614 111.187% 0.3344 
CAROLINE 126,024 263,n1 137,697 109.263X 0.3574 

CARROLL 253,607 646,374 392,767 154.8nx 0.2780 
CHARLES CITY 46,239 145,649 99,410 214.992X 0.3869 

CHARLOTTE 88,479 174,535 86,056 97.261X 0.2851 

CHESTERFIELD 1,844,384 3,383,013 1,538,629 83.422X 0.4545 
CLARKE 181,885 206,227 24,342 13.383X 0.5649 
CRAIG 29,032 71,831 42,799 147.420X 0.3448 

CULPEPER 248,403 331,266 82,863 33.358X 0.4755 
CUMBERLAND 60,762 76,710 15,948 26.247% 0.3294 

DICKENSON 116,990 223,244 106,254 90.823X 0.2984 
DINWIDDIE 224, 186 356,210 132,024 58.890X 0.3340 
ESSEX 88, 140 161,462 73,322 83.188X 0.5015 
FAIRFAX CO/CITY 10,311, 138 10,090,519 (220,619) ·2.140X o.no1

FAUQUIER 352, 136 406,419 54,283 15.415% 0.6445

FLOYD 96,845 308, 123 211,278 218.161% 0.3524 
FLlNANNA 91,953 170,249 78,296 85.148% 0.4448 
FRANKLIN CClJNTY 288,349 534,298 245,949 85.296X 0.3818 

FREDERICK 660,243 943,202 282,959 42.857% 0.4295 
GILES 115,900 232,344 116,444 100.469X 0.3417 

GLOUCESTER 246,833 482,821 235,988 95.606% 0.4641 
GOOCHLAND 203,293 205,996 2,703 1.330% 0.6416 

GRAYSON 103,975 354,997 251,022 241.425% 0.2475 
GREENE 98,153 260,734 162,581 165.640'.l 0.3693 
GREENSVILLE/EMP 197,919 448,811 250,892 126.765'.l 0.2761 

HALIFAX 285,994 561,360 275,366 96.284X 0.2652 
HANOVER 468,682 781, 148 312,466 66.669X 0.5062 
HENRICO 1,497,744 2,019,866 522,122 34.861X 0.5608 
HENRY 398,975 651,944 252,969 63.405% 0.3456 
HIGHLAND 29,034 135,790 106,756 367.693'.l 0.6101 
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Appendix G 

TABLE 1 • CHANGE IN STATE SPECIAL EDUCATION FUNDS · FY88 TO FY89 

1987·88 1988·89 Additional Total Fuids 1988·89 
Total Total ----------------------- Coq>osite 

DIVISION P&YlllffltS Payments Amcu'lt Per Cent Incle)I( 
-------------------- ------------ ------------ ------------ ---------- ---------

ISLE OF WIGHT 232,621 296,210 63,589 27.336X 0.4719 
ICING GEORGE 97,782 194,620 96,838 99.035X 0.3844 
ICING QUEEN 52,727 96,077 43,350 82.216X 0.4376 
ICING WILLIAM 94,397 124,857 30,460 32.268X 0.4284 
LANCASTER 34,535 48,335 13,800 39.959X 0.6357 

LEE 209,102 485,043 275,941 131.965X 0.2058 
LCUDOON 983,559 1,002,658 19,099 1.942X 0.6912 
LCIJISA 132,048 142,975 10,927 8.275% 0.8000 
LUNENBURG 74,454 178,852 104,398 140.218% 0.2825 
MADISON 68,210 81,409 13,199 19.351% 0.4557 

MATHEWS 88,562 117,719 29, 157 32.923% 0.5551 
MECKLENBURG 186,754 365,242 178,488 95.574% 0.3627 
MIDDLESEX 79,517 59,655 (19,862) ·24.978X 0.6252 
MONTGC»4ERY 393,077 581,352 188,275 47.898X 0.3996 
NELSON 87,688 98,075 10,387 11.845% 0.4991 

NEW KENT 168,394 268,466 100,072 59.427% 0.4503 
NORlHAMPTON 61,283 187,225 125,942 205.509X 0.2918 
NORTHUMBERLAND 63,712 62,131 (1,581) ·2.481% 0.6040 
NOTTOWAY 125,078 232,575 107,497 85.944% 0.3160 
ORANGE 194,579 241,073 46,494 23.895% 0.4624 

PAGE 166,494 311,844 145,350 87.300X 0.3472 
PATRICK 126,234 235, 751 109,517 86.757% 0.3242 
PITTSYLVANIA 397,319 1,198,443 801, 124 201.632% 0.2743 
POWHATAN 119,009 187,658 68,649 57.684X 0.4093 
PRINCE EDWARD 109,932 188,091 78,159 71.098X 0.3451 

PRINCE GEORGE 196,405 497,360 300,955 153.232X 0.2564 
PRINCE WILLIAM 1,945,095 3,482,548 1,537,453 79.043% 0.4339 
PULASKI 222,512 386,933 164,421 73.893% 0.3247 
RAPPAHANNOCK 79,726 111,650 31,924 40.042X 0.6314 
RICHMOND CCIJIITY 45,508 72,354 26,846 58.992X 0.4544 

ROANOKE caJNTY 855, 121 1, 165,032 309,911 36.242X 0.4374 
ROCKBRIDGE 111,822 213,552 101,730 90.975% 0.4115 
ROCKINGHAM 493�612 636,409 142,797 28.929X 0.3950 
RUSSELL 150,916 345,772 194,856 129.116:C 0.2781 
SCOTT 135,991 463,281 327,290 240.670% 0.2365 

SHENANDOAH 281,261 349,562 68,301 24.284:C 0.4614 
SMYTH 248,275 437,090 188,815 76.051% 0.2634 
SOOT HAMPTON 185,910 294,662 108,752 58.497% 0.4311 
SPOTSYLVANIA 316,394 767,251 450,857 142.499X 0.4246 
STAFFORD 526, 169 938,011 411,842 78.272X 0.3609 

SURRY 45,114 25,586 (19,528) ·43.286% 0.8000 
SUSSEX 41,890 64,933 23,043 55.00SX 0.4094 
TAZEWELL 216,809 585,717 368,908 170.153X 0.2883 
WARREN 200,715 385,063 184,348 91.846% 0.4445 
WASHINGTON 295,745 519,987 224,242 75.823:C 0.3301 
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Appendix G 

TABLE 1 · CHANGE IN STATE SPECIAL EDUCATION FUNDS · FY88 TO FY89 

1987·88 1988·89 Additional Total Funds 1988-89 
Total Total ··--------------------· Coqx,site 

DIVISION Payments Payments Amol.l'lt Per Cent Index 
-------------------- ------------ ------------ ------------ ---------- --------· 

WESTMORELAND 55,588 112, 112 56,524 101.684X 0.4401 
WISE 256,569 431,262 174,693 68.0BSX 0.2762 
VfTHE 346,309 531,324 185,015 53.425X 0.3180 

YORK 382,911 759,352 376,441 98.310X 0.4108 

ALEXANDRIA 1,645,022 1,285,408 (359,614) ·21.861X 0.8000 

BRISTOL 116, 161 121,965 5,804 4.997X 0.4647 
BUENA VISTA 54,409 135,814 81,405 149.617X 0.2620 

CHARLOTTESVILLE 456,372 561,402 105,030 23.om� 0.6099 

CHESAPEAKE 1,071,948 2,334,460 1,262,512 117.777X 0.3921 

COLONIAL HEIGHTS 149,917 219,855 69,938 46.651X 0.4281 

COVINGTON 45,548 119,391 73,843 162.121% 0.3906 

DANVILLE 280,811 670,072 389,261 138.620X 0.3742 
FALLS CHURCH 104,668 102,374 (2,294) ·2.192X 0.8000 

FRANKLIN CITY 91,685 181,809 90, 124 98.297X 0.3195 
FREDERICKSBURG 132,959 130,149 (2,810) ·2.113X 0.6338 

GALAX 42,967 112,212 69,245 161.159X 0.4612 
HAMPTON 823,906 1,874,471 1,050,565 127.510X 0.3974 

HARRISONBURG 177,375 200,159 22,784 12.845X 0.6166 
HOPE\IELL 203,821 248,062 44,241 21.706X 0.3426 

LEXINGTON 16,731 36,944 20,213 120.812X 0.4496 

LYNCHBURG 843,946 1,045,594 201,648 23.893X 0.4644 
MANASSAS 287,567 342,436 54,869 19.080X 0.6415 
MANASSAS PARK 93,981 318,470 224,489 238.866X 0.2586 

MARTINSVILLE 133,633 177,051 43,418 32.490X 0.4702 
NEWPORT NEWS 1,317,272 2,448,625 1, 131,353 85.886X 0.3896 

NORFOLK 2,952,459 4,170,580 1,218,121 41.258X 0.3885 
NORTON 38,814 105,230 66,416 171.114X 0.3458 
PETERSBURG 330,269 538,060 207,791 62.916X 0.3565 
POQUOSON 98,952 213,033 114,081 115.289X 0.3806 
PORTSMOUTH 952,570 2,008,504 1,055, 934 110.851X 0.3147 

RADFORD 63,559 179,472 115,913 182.371X 0.3872 
RICHMOND CITY 2,412,090 2,414,937 2,847 0.118X 0.5857 
ROANOKE CITY 1,147,699 1,179,395 31,696 2.762X 0.4631 
SALEM 183,863 284, 121 100,258 54.529X 0.4993 
SOUTH BOSTON 52,864 121,995 69, 131 130.771X 0.3230 

STAUNTON 198,229 271,499 73,270 36.962X 0.4693 
SUFFOLK 445,821 751,692 305,871 68.608X 0.3761 
VIRGINIA BEACH 2,360,960 5,282,640 2,921,680 123. 750X 0.4520 
WAYNESBORO 102,612 155, 196 52,584 51.245X 0.5492 
WILLIAMSBG/J.CITY 305,429 314,756 9,327 3.054X 0.8000 

WINCHESTER 501,567 549,216 47,649 9.500X 0.5731 
COLONIAL BEACH 14,616 47,785 33, 169 226.936% 0.3877 
\IEST POINT 44,309 75,321 31,012 69.990% 0.3758 

------------ ------------ ·----------- ----------

STATE TOTALS SSS,857,478 S83, 999, 248 S28, 141, 770 50.381% 
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SOO&Presehool 500 Payments 

1987-88 Dee. 1, 1987 Divided by 1987·88 1988-89 Dee. 1, 1988 Divided by 1988-89 

Presehool&SOO Special Ed. Dec. 1, 1987 C�site Special Ed. Special Ed. Dec. 1, 1988 c�site 

DIVISION Payments Child Count Child Count Index SOC Payment Child Count Child Count Index 

·-·-----····-···---- ·····--------- ------------· ------····-·- --------- ------------ ............... -------·----- ······-·· 

ACCOMACK $133,457 368 $363 0.4309 $378,922 351 $1,080 0.3605 

ALBEMARLE 489,431 1,232 397 0.5890 675,524 1 ,254 539 0.6195 

ALLEGHANY·HGHLDS 126,896 388 327 0.2780 252,417 3n 610 0.3053 

AMELIA 94,228 216 436 0.4350 165,910 213 779 0.3942 

AMHERST 226,751 4n 475 0.3448 455,857 497 917 0.3346 

APPOMATTOX 79,880 222 360 0.3404 165,953 246 675 0.3287 

ARLINGTON 862,930 1,655 521 0.8000 584,448 1,929 303 0.8000 

AUGUSTA 316,662 1,104 287 0.3902 216,081 1, 108 195 0.3641 

BATH 46,349 111 418 0.8000 56,628 108 524 0.8000 

BEOFORD CO/CITY 248,460 755 329 0.4123 585,016 793 738 0.4198 

BLAND 58,245 175 333 0.2556 252,850 179 1,413 0.2527 

BOTETOORT 171, 781 574 299 0.3981 283,973 542 524 0.38
6

2 

BRUNSWICK 152,570 303 504 0.3420 291,550 289 1,009 0.3107 

BUCHANAN 182,523 723 252 0.3307 458,686 639 718 0.2916 

BUCKINGHAM 62,634 254 247 0.3841 97,596 259 3n 0.3409 

CAMPBELL 335,793 902 372 0.3504 666,529 858 m 0.3344 

CAROLINE 108,232 379 286 0.3503 227,047 330 688 0.3574 

CARROLL 205,567 634 324 0.2879 591, 1n 644 918 0.2780 

CHARLES CITY 28,239 136 208 0.3624 142, 191 135 1,053 0.3869 

CHARLOTTE 50,763 153 332 0.3175 118,517 163 727 0.2851 

CHESTERFIELD 1,518,742 4,358 348 0.4358 2,962,252 4,499 658 0.4545 

CLARKE 45,389 201 226 0.5866 84, 130 214 393 0.5649 

CRAIG 23,021 103 224 0.3961 67,870 98 693 0.3448 

CULPEPER 244,793 566 432 0.4780 331,266 626 529 0.4755 

CUMBERLAND 54,878 142 386 0.3276 72,955 121 603 0.3294 

OICICENSON 115,951 325 357 0.3658 223,244 348 642 0.2984 

DINWIDDIE 222,886 420 531 0.3346 340,857 424 804 0.3340 

ESSEX 71,500 214 334 0.5125 141,558 207 684 0.5015 

FAIRFAX CO/CITY 6,699,059 15,056 445 0.7016 5,522,362 15,612 354 0.7201 

FAUQUIER 325,891 920 354 0.6466 367,640 926 397 0.6445 
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SOO&Preschool SOO Payments 

1987·88 Dec. 1, 1987 Divided by 1987·88 1988·89 Dec. 1, 1988 Divided by 1988·89 

Preschool&SOO Special Ed. Dec. 1, 1987 C0f'l1)0S i t e Special Ed. Special Ed. Dec. 1, 1988 C0f'l1)0Site 

DIVISION Payments Child Count Child Count Index SOQ Payment Chi Id Count Chi Id Count Index 
--··-·-·-·-·-·------ -------------- ------------- ......................... .. ................ ....................... .. ... .. .. .. .. .. .. - ..... ........................ ................. 

FLOYD 88,044 286 308 0.3609 267,990 288 931 0.3524 

FLUVANNA 77,770 247 315 0.4612 145,463 255 570 0.4448 

FRANKLIN COUNTY 243,819 743 328 0.3522 472,960 770 614 0.3818 

FREDERICK 303,877 877 346 0.4330 544,729 886 615 0.4295 

GILES 115,078 300 384 0.3754 226,776 311 729 0.3417 

GLOUCESTER 171,272 457 375 0.4627 350,672 530 662 0.4641 
GOOCHLAND 120,361 299 403 0.6066 144, 138 258 559 0.6416 
GRAYSON 90,910 295 308 0.2016 342,214 283 1,209 0.2475 
GREENE 67,062 244 275 0.3737 206,595 263 786 0.3693 
GREENSVILLE/EMP 125,009 310 403 0.2804 368,231 285 1,292 0.2761 

HALIFAX 273,058 691 395 0.2877 552,363 755 732 0.2652 
HANOVER 386,892 963 402 0.5070 661,242 955 692 0.5062 
HENRICO 1,182,214 2,834 417 0.5736 1,630,692 2, 712 601 0.5608 
HENRY 318,597 1,039 307 0.3399 568,509 1, 175 484 0.3456 
HIGHLAND 29,034 61 476 0.6958 135,790 57 2,382 0.6101 

ISLE OF WIGHT 128,492 463 278 0.4725 159, 143 535 297 0.4719 
KING GEORGE 88,759 223 398 0.3833 168,968 258 655 0.3844 
ICING QUEEN 42,010 134 314 0.4221 85,133 121 704 0.4376 
ICING WILLIAM 90, 165 1n 524 0.4503 123,685 177 699 0.4284 
LANCASTER 30,219 103 293 0.6618 48,335 111 435 0.6357 

LEE 188,413 614 307 0.2499 455,083 577 789 0.2058 
LOUDOUN 632,133 1,550 408 0.6357 599,731 1,549 387 0.6912 
LOUISA 101,631 391 260 0.8000 109,712 374 293 0.8000 

LUNENBURG 56, 141 167 336 0.3284 147,705 174 849 0.2825 
MADISON 62,874 180 349 0.4630 81,409 206 395 0.4557 

MATHEWS 69,659 177 394 0.5571 103,245 176 587 0.5551 

MECKLENBURG 174, 131 407 428 0.3519 364, 737 409 892 0.3627 

MIDDLESEX 66,267 141 470 0.6413 49,932 125 399 0.6252 

MONTGOMERY 376,430 987 381 0.4028 548,638 937 586 0.3996 

NELSON 59,449 177 336 0.4774 77,051 186 414 0.4991 
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SQQ&Preschool SQQ Payments 

1987-88 Dec. 1, 1987 Divided by 1987·88 1988-89 Dec. 1, 1988 Divided by 1988-89 

Preschool&SQQ Special Ed. Dec. 1, 1987 Composite Special Ed. Special Ed. Dec. 1, 1988 Composite 

DIVISION Payments Child Count Child Count Index SQQ Payment Child Count Child Count Index 
···············-···· ···-·--······· ······--····- ............... -------·- ..................... ·----------- -----------·- ---------

NEW KENT 106,011 248 427 0.4641 182,608 226 808 0.4503 
NORTHAMPTON 61,283 193 318 0.3402 187,225 214 875 0.2918 

NORTHUMBERLAND 63,712 152 419 0.6538 62, 131 139 447 0.6040 

NOTTOWAY 105,697 313 338 0.3460 207,884 272 764 0.3160 
ORANGE 170, 746 429 398 0.4755 224,588 437 514 0.4624 

PAGE 91,532 395 232 0.3751 231, 132 386 599 0.3472 

PATRICK 123,526 328 3n o.32n 228, 143 300 760 0.3242 

PITTSYLVANIA 302,982 812 373 0.2919 1,047,491 6n 1,547 0.2743 

POWHATAN 93,376 247 378 0.3955 151,479 240 631 0.4093 

PRINCE EDWARD 70,803 310 228 0.4227 147,315 278 530 0.3451 

PRINCE GEORGE 162,757 429 379 0.2652 463,687 470 987 0.2564 
PRINCE WILLIAM 1,781,611 3,764 473 0.4320 3,354,132 3,859 869 0.4339 
PULASKI 216,555 589 368 0.3228 386,933 585 661 0.3247 

RAPPAHANNOCK 41,216 144 286 0.6149 84,225 142 593 0.6314 

RICHMOND COUNTY 41,795 102 410 0.4649 66,729 93 718 0.4544 

ROANOKE COUNTY 572,751 1,460 392 0.4289 817,267 1,448 564 0.4374 
ROCKBRIDGE 101,063 315 321 0.4303 202,358 327 619 0.4115 

ROCKINGHAM 335, 178 1,136 295 0.4353 470,871 1,044 451 0.3950 

RUSSELL 145,725 595 245 0.3029 334,580 566 591 0.2781 

SCOTT 134,887 503 268 0.2595 460,649 527 874 0.2365 

SHENANDOAH 182,784 579 316 0.4724 226, 193 556 407 0.4614 

SMYTH 145,489 566 257 0.2819 321,446 580 554 0.2634 

SOOT HAMPTON 164,425 342 481 0.4615 260,824 342 763 0.4311 

SPOTSYLVANIA 270,318 1,025 264 0.3932 673,011 941 715 0.4246 

STAFFORD 451,031 1, 100 410 0.3752 894,229 1, 167 766 0.3609 

SURRY 45,114 117 386 0.8000 25,586 117 219 0.8000 
SUSSEX 38,315 153 250 0.4241 64,933 140 464 0.4094 

TAZEWELL 214,374 752 285 0.3139 585, 717 761 no 0.2883 
WARREN 154,864 452 343 0.4448 297,301 424 701 0.4445 

WASHINGTON 228,268 640 357 0.3315 440,044 715 615 0.3301 
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SOO&Preschool 500 Payments 

1987-88 Dec. 1, 1987 Divided by 1987-88 1988·89 Dec. 1, 1988 Divided by 1988·89 

Preschool&SOO Special Ed. Dec. 1, 1987 c°""°site Special Ed. Special Ed. Dec. 1, 1988 c°""°site 

DIVISION Payments Child Count Child Count Index SOO Payment Child Count Child Count Index 
------------··----·· -------------· ···---------- ------------- .......... - - .... .......................... ........................ ............................. .. .... - ...... - ..... 

WESTMORELAND 54,902 175 314 0.4499 112,112 158 710 0.4401 

"ISE 254,038 886 287 0.3066 431,262 856 504 0.2762 

VfTHE 235,878 612 385 0.3360 453,216 623 727 0.3180 

YORK 242,696 625 388 0.4134 597,345 587 1,018 0.4108 

ALEXANDRIA 674,827 1,282 526 0.8000 354,464 1 ,294 274 0.8000 

BRISTOL 92,559 343 270 0.4559 109,844 304 361 0.4647 

BUENA VISTA 54,409 120 453 0.2950 135,814 107 1,269 0.2620 

CHARLOTTESVILLE 291,759 662 441 0.6660 333,343 710 469 0.6099 

CHESAPEAKE 863,555 2,440 354 0.3908 2,012,125 2,483 810 0.3921 

COLONIAL HEIGHTS 124,255 301 413 0.4643 189,841 296 641 0.4281 

COVINGTON 45,548 162 281 0.4302 119,391 171 698 0.3906 

DANVILLE 196,268 609 322 0.4009 611,284 648 943 0.3742 

FALLS CHURCH 58,862 201 293 0.8000 48,192 207 233 0.8000 

FRANKLIN CITY 65, 139 195 334 0.3521 160,682 202 795 0.3195 

FREDERICKSBURG 126,675 268 473 0.7088 128,737 256 503 0.6338 

GALAX 32,109 91 353 0.5087 102,678 79 1,300 0.4612 

HAMPTON 607, 101 1,837 330 0.4226 1,656,453 1,487 1,114 0.3974 

HARRISONBURG 149,539 354 422 0.6615 159,632 411 388 0.6166 

HOPEWELL 195,046 554 352 0.3889 220,379 525 420 0.3426 

LEXINGTON 11,435 90 127 0.5237 36,944 79 468 0.4496 

LYNCHBURG 490,396 1,083 453 0.5065 737,438 985 749 0.4644 

MANASSAS 236,952 562 422 0.5997 284, 752 554 514 0.6415 

MANASSAS PARK 93,285 243 384 0.2932 318,470 239 1,333 0.2586 

MARTINSVILLE 130,035 375 347 0.4445 167,451 347 483 0.4702 

NEIIPORT NE"5 956,352 2,660 360 0.4306 2,020,033 2,716 744 0.3896 

NORFOLK 2,066,332 3,766 549 0.4508 3, 192,730 3,696 864 0.3885 

NORTON 28,200 127 222 0.4214 95,524 132 724 0.3458 

PETERSBURG 239,678 605 396 0.4242 479,314 516 929 0.3565 

POQUOSON 57,503 192 299 0.3709 178,090 207 860 0.3806 

PORT SMOOTH 690,342 1,724 400 0.3571 1,650,320 1,852 891 0.3147 
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SQQ&Preschool SQQ Payments 

1987-88 Dec. 1, 1987 Divided by 1987-88 1988·89 Dec. 1, 1988 Divided by 1988·89 

Preschool&SQQ Special Ed. Dec. 1, 1987 COlll>()S it e Special Ed. Special Ed. Dec. 1, 1988 COlll>()Slte 

DIVISION Payments Child Count Child Count Index SQQ Payment Child Count Child Count Index 
···--·--····-······· --······---·-· ------------- ------------- --------- ............... ---·---·-··· ·····-------- ........... 

RADFORD 63,559 166 383 0.4192 176,972 151 1, 172 o.38n

RICHMOND CITY 1,578,706 3,214 491 0.6098 1,463,218 3,227 453 0.5857

ROANOKE CITY 767,825 1,608 478 0.4920 744,243 1,684 442 0.4631

SALEM 114,233 381 300 0.5118 215,490 373 578 0.4993
SOUTH BOSTON 52,864 107 494 0.4010 121,995 102 1, 196 0.3230

STAUNTON 128,564 342 376 0.4918 201 ,401 357 564 0.4693 
SUFFOLK 311,753 828 3n 0.3873 570,799 852 670 0.3761 
VIRGINIA BEACH 1,856,876 5,706 325 0.4689 4,518,536 5,747 786 0.4520 
WAYNESBORO 70, 791 230 308 0.5127 134,604 215 626 0.5492 
WILLIAMSBG/J.CJTY 244,885 479 511 0.8000 262, 164 500 524 0.8000 

WINCHESTER 115,017 474 243 0.6067 160,257 468 342 0.5731 
COLONIAL BEACH 11,187 47 238 0.4376 43,856 44 997 o.18n
WEST POINT 43,240 73 592 o.38n n,661 73 995 0.3758

-------------- ------------- ------------- ------------ ------------ -------------

STATE TOTALS $40,406,634 103,587 S390 S65,406,644 104, 180 S628 
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TABLE 3 • STATE SPECIAL EDUCATION SOQ AND CATEGORICAL COMBINED PAYMENTS · FY88 & FY69 

All Payments All Payments 

1967-88 Dec. 1, 1987 Divided by 1987-88 1988-89 Dec. 1, 1988 Divided by 1988-89 

Total Special Ed. Dec. 1, 1987 c�site Total Special Ed. Dec. 1, 1988 C�site 

DIVISION Payments Child Count Child Count Index Payments Child Count Child Count Index 

-------------------- ------------ --------·---- ------------ ................... ............................ ............................ ------------ ... .. - ..... - ......... 

ACCOMACK $148,286 368 S403 0.4309 $465,216 351 S1,325 0.3605 

ALBEMARLE 924,598 1,232 750 0.5890 1,348,009 1,254 1,075 0.6195 

ALLEGHANY·HGHLDS 149,999 388 387 0.2780 281, 100 377 746 0.3053 

AMELIA 121,664 216 563 0.4350 199,352 213 936 0.3942 

AMHERST 308,985 477 648 0.3448 539,898 497 1,086 0.3346 

APPOMATTOX 85,392 222 385 0.3404 175, 706 246 714 0.3287 

ARLINGTON 1,041,624 1,655 629 0.8000 807,333 1,929 419 0.8000 

AUGUSTA 515,335 1,104 467 0.3902 491, 169 1, 108 443 0.3641 

BATH 53,293 111 480 0.8000 59,076 108 547 0.8000 

BEDFORD CO/CITY 418,797 755 555 0.4123 757,332 793 955 0.4198 

BLAND 63,886 175 365 0.2556 256,913 179 1,435 0.2527 

BOTETOURT 194,935 574 340 0.3981 379,382 542 700 0.3862 

BRUNSWICK 153,958 303 508 0.3420 343,443 289 1, 188 0.3107 

BUCHANAN 184,451 723 255 0.3307 458,686 639 718 0.2916 

BUCKINGHAM 85,064 254 335 0.3841 130,763 259 505 0.3409 

CAMPBELL 371,099 902 411 0.3504 783,713 858 913 0.3344 

CAROLINE 126,024 379 333 0.3503 263,721 330 799 0.3574 

CARROLL 253,607 634 400 0.2879 646,374 644 1,004 0.2780 

CHARLES CITY 46,239 136 340 0.3624 145,649 135 1,079 0.3869 

CHARLOTTE 88,479 153 578 0.3175 174,535 163 1,071 0.2851 

CHESTERFIELD 1,844,384 4,358 423 0.4358 3,383,013 4,499 752 0.4545 

CLARKE 181,885 201 905 0.5866 206,227 214 964 0.5649 

CRAIG 29,032 103 282 0.3961 71,831 98 733 0.3448 

CULPEPER 248,403 566 439 0.4780 331,266 626 529 0.4755 

CUMBERLAND 60,762 142 428 0.3276 76, 710 121 634 0.3294 

DICKENSON 116,990 325 360 0.3658 223,244 348 642 0.2984 

DINWIDDIE 224, 186 420 534 0.3346 356,210 424 840 0.3340 

ESSEX 88, 140 214 412 0.5125 161,462 207 780 0.5015 
� 

FAIRFAX CO/CITY 10,311,138 15,056 685 0.7016 10,090,519 15,612 646 0.7201 

FAUQUIER 352, 136 920 383 0.6466 406,419 926 439 0.6445 i 

I-'· 
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TABLE 3 · STATE SPECIAL EDUCATION SQQ AND CATEGORICAL COMBINED PAYMENTS · FY88 & FY89 

All Payments All Payments 

1987-88 Dec. 1, 1987 Divided by 1987·88 1988·89 Dec. 1, 1988 Divided by 1988·89 

Total Special Ed. Dec. 1, 1987 Composite Total Special Ed. Dec. 1, 1988 Composite 

DIVISION Payments Child Count Child Count Index Payments Child Count Child Count Index 
--·-·--····--------- ............... ------------- ·-·-·--·-··· ........ -.. --- .................. .................... ..................... ··-------

FLOYD 96,845 286 339 0.3609 308, 123 288 1,070 0.3524 

FLUVANNA 91,953 247 372 0.4612 170,249 255 668 0.4448 

FRANKL! N COUNTY 288,349 743 388 0.3522 534,298 no 694 0.3818 

FREDERICK 660,243 8n 753 0.4330 943,202 886 1,065 0.4295 
GILES 115,900 300 386 0.3754 232,344 311 747 0.3417 

GLOUCESTER 246,833 457 540 0.4627 482,821 530 911 0.4641 

GOOCHLAND 203,293 299 680 0.6066 205,996 258 798 0.6416 

GRAYSON 103,975 295 352 0.2016 354,997 283 1,254 0.2475 

GREENE 98, 153 244 402 0.3737 260,734 263 991 0.3693 

GREENSVILLE/EMP 197,919 310 638 0.2804 448,811 285 1,575 0.2761 

HALIFAX 285,994 691 414 o.28n 561,360 755 744 0.2652 

HANOVER 468,682 963 487 0.5070 781,148 955 818 0.5062 

HENRICO 1,497,744 2,834 528 0.5736 2,019,866 2,712 745 0.5608 

HENRY 398,975 1,039 384 0.3399 651,944 1, 175 555 0.3456 

HIGHLAND 29,034 61 476 0.6958 135,790 57 2,382 0.6101 

ISLE OF WIGHT 232,621 463 502 o.4n5 296,210 535 554 0.4719 

KING GEORGE 97,782 223 438 0.3833 194,620 258 754 0.3844 

KING QUEEN 52,n1 134 393 0.4221 96,on 121 794 0.4376 

KING WI LL IAM 94,397 172 549 0.4503 124,857 1n 705 0.4284 

LANCASTER 34,535 103 335 0.6618 48,335 111 435 0.6357 

LEE 209,102 614 341 0.2499 485,043 5n 841 0.2058 

LOUDOUN 983,559 1,550 635 0.6357 1,002,658 1,549 647 0.6912 

LOUISA 132,048 391 338 0.8000 142,975 374 382 0.8000 

LUNENBURG 74,454 167 446 0.3284 178,852 174 1,028 0.2825 

MADISON 68,210 180 379 0.4630 81,409 206 395 0.4557 

MATHEWS 88,562 1n 500 0.5571 117,719 176 669 0.5551 

MECKLENBURG 186, 754 407 459 0.3519 365,242 409 893 0.3627 

Ml ODLE SEX 79,517 141 564 0.6413 59,655 125 4n 0.6252 

fMONTGOMERY 393,on 987 398 0.4028 581,352 937 620 0.3996 

NELSON 87,688 1n 495 o.4n4 98,075 186 527 0.4991 

I-'· 
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TABLE 3 • STATE SPECIAL EDUCATION SOQ ANO CATEGORICAL COMBINED PAYMENTS · FY88 & FY89 

All Payments All Payments 

1987-88 Dec. 1, 1987 Divided by 1987·88 1988·89 Dec. 1, 1988 Divided by 1988·89 

Total Special Ed. Dec. 1, 1987 C�site Total Special Ed. Dec. 1, 1988 C�site 

DIVISION Payments Child Count Child Count lndeK Payments Child Count Child Count lndeK 
-------------------- ----------·- ---·-··------ ------------ ...................... .......................... ........................... - ................ - ...... - ... - ..... - ............ 

NEW KENT 168,394 248 679 0.4641 268,466 226 1, 188 0.4503 

NORTHAMPTON 61,283 193 318 0.3402 187,225 214 875 0.2918 

NORTHUMBERLAND 63,712 152 419 0.6538 62, 131 139 447 0.6040 

NOTTOWAY 125,078 313 400 0.3460 232,575 272 855 0.3160 

ORANGE 194,579 429 454 0.4755 241,073 437 552 0.4624 

PAGE 166,494 395 422 0.3751 311,844 386 808 0.3472 

PATRICK 126,234 328 385 0.32n 235,751 300 786 0.3242 

PITTSYLVANIA 397,319 812 489 0.2919 1, 198,443 6n 1,no 0.2743 

POWHATAN 119,009 247 482 0.3955 187,658 240 782 0.4093 

PRINCE EDWARD 109,932 310 355 0.4227 188,091 278 6n 0.3451 

PRINCE GEORGE 196,405 429 458 0.2652 497,360 470 1,058 0.2564 

PRINCE WILLIAN 1, 945,095 3,764 517 0.4320 3,482,548 3,859 902 0.4339 

PULASKI 222,512 589 378 0.3228 386,933 585 661 0.3247 

RAPPAHANNOCK 79,726 144 554 0.6149 111 ,650 142 786 0.6314 

RICHMOND COUNTY 45,508 102 446 0.4649 72,354 93 na 0.4544 

ROANOICE CClJNTY 855, 121 1,460 586 0.4289 1,165,032 1,448 805 0.4374 

ROCKBRIDGE 111,822 315 355 0.4303 213,552 327 653 0.4115 

ROCKINGHAM 493,612 1, 136 435 0.4353 636,409 1,044 610 0.3950 

RUSSELL 150,916 595 254 0.3029 345,m 566 611 0.2781 

SCOTT 135,991 503 270 0.2595 463,281 527 879 0.2365 

SHENANOOAH 281,261 579 486 0.4724 349,562 556 629 0.4614 

SMYTH 248,275 566 439 0.2819 437,090 580 754 0.2634 

SOUTHAMPTON 185,910 342 544 0.4615 294,662 342 862 0.4311 

SPOTSYLVANIA 316,394 1,025 309 0.3932 767,251 941 815 0.4246 

STAFFORD 526, 169 1,100 478 0.3752 938,011 1,167 804 0.3609 

SURRY 45, 114 117 386 0.8000 25,586 117 219 0.8000 

SUSSEX 41,890 153 274 0.4241 64,933 140 464 0.4094 

TAZEWELL 216,809 752 288 0.3139 585,717 761 no 0.2883 

WARREN 200,715 452 444 0.4448 385,063 424 908 0.4445 

WASHINGTON 295,745 640 462 0.3315 519,987 715 727 0.3301 

..... 
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TABLE 3 • STATE SPECIAL EDUCATION SOO ANO CATEGORICAL COMBINED PAYMENTS · FY88 & FY89 

All Payments All Payments 

1987·88 Dec. 1, 1987 Divided by 1987·88 1988·89 Dec. 1, 1988 Divided by 1988·89 

Total Special Ed. Dec. 1, 1987 Composite Total Special Ed. Dec. 1, 1988 Composite 

DIVISION Payments Child Count Child Col.llt Index Payments Child Count Child Count Index 
-----·-··--·-·····-· ··---------- -------······ ------------ --------- ···--------- ---------··· ------------ -------·-

WESTMORELAND 55,588 175 318 0.4499 112,112 158 710 0.4401 

WISE 256,569 886 290 0.3066 431,262 856 504 0.2762 

WYTHE 346,309 612 566 0.3360 531,324 623 853 0.3180 

YORK 382,911 625 613 0.4134 759,352 587 1,294 0.4108 

ALEXANDRIA 1,645,022 1,282 1,283 0.8000 1,285,408 1,294 993 0.8000 

BRISTOL 116, 161 343 339 0.4559 121,965 304 401 0.4647 

BUENA VISTA 54,409 120 453 0.2950 135,814 107 1,269 0.2620 

CHARLOTTESVILLE 456,372 662 689 0.6660 561,402 710 791 0.6099 

CHESAPEAKE 1,071,948 2,440 439 0.3908 2,334,460 2,483 940 0.3921 

COLONIAL HEIGHTS 149,917 301 498 0.4643 219,855 296 743 0.4281 

COVINGTON 45,548 162 281 0.4302 119 ,391 171 698 0.3906 

DANVILLE 280,811 609 461 0.4009 670,072 648 1,034 0.3742 

FALLS CHURCH 104,668 201 521 0.8000 102,374 207 495 0.8000 

FRANKLIN CITY 91,685 195 470 0.3521 181,809 202 900 0.3195 

FREDERICKSBURG 132,959 268 496 0.7088 130,149 256 508 0.6338 

GALAX 42,967 91 472 0.5087 112,212 79 1,420 0.4612 

HAMPTON 823,906 1,837 449 0.4226 1,874,471 1,487 1,261 0.3974 

HARRISONBURG 1n,375 354 501 0.6615 200,159 411 487 0.6166 

HOPEWELL 203,821 554 368 0.3889 248,062 525 472 0.3426 

LEXINGTON 16, 731 90 186 0.5237 36,944 79 468 0.4496 

LYNCHBURG 843,946 1,083 779 0.5065 1,045,594 985 1,062 0.4644 

MANASSAS 287,567 562 512 0.5997 342,436 554 618 0.6415 

MANASSAS PARK 93,981 243 387 0.2932 318,470 239 1,333 0.2586 

MARTINSVILLE 133,633 375 356 0.4445 1n,051 347 510 0.4702 

NE\n>ORT NEWS 1,317,272 2,660 495 0.4306 2,448,625 2,716 902 0.3896 

NORFOLK 2,952,459 3,766 784 0.4508 4, 170,580 3,696 1,128 0.3885 

NORTON 38,814 127 306 0.4214 105,230 132 797 0.3458 

PETERSBURG 330,269 605 546 0.4242 538,060 516 1,043 0.3565 

f POQUOSON 98,952 192 515 0.3709 213,033 207 1,029 0.3806 

PORTSMOUTH 952,570 1,724 553 0.3571 2,008,504 1,852 1,085 0.3147 

,...... 
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TABLE 3 • STATE SPECIAL EDUCATION SOQ AND CATEGOr.. w'OMBINEO PAYMENTS· FY88 & FY89 

All Payments Al l Payments 
1987-88 Dec. 1, 1987 Ofvfded by 1987-88 1988-89 Dec, 1, 1988 DMded by 1988-89 
Total Special Ed. Dec. 1, 1987 Coq,osite Total Special Ed. Dec. 1, 1988 Coq,osfte 

DIVISION Payments Child Count Child Count lndeK Payments Child Cou,t Child Count lndeK 

-···-·-------------- ------------ ------------- ------------ --------- ------------ ------------ --------···· ........... 

RADFOIIO 63,559 166 383 0.4192 179,4n 151 1,189 0.3Bn 
RICHMOND CITY 2,412,090 3,214 750 0.6098 2,414,937 3,227 748 0.5857 
RO.NOKE CITY 1,147,699 1,608 714 0.4920 1,179,395 1,684 700 0.4631 
SALEM 183,863 381 483 0.5118 284, 121 373 762 0.4993 
SOOTH BOSTON 52,864 107 494 0.4010 121,995 102 1, 196 0.3230 

STAUNTON 198,229 342 580 0.4918 271,499 357 761 0.4693 
SUFFOlK 445,821 828 538 0.3873 751,692 852 882 0.3761 
VIRGINIA BEACH 2,360,960 5,706 414 0.4689 5,282,640 5,747 919 0.4520 
IMYNESIOltO 102,612 230 446 0.5127 155, 196 215 722 0.5492 
WILLIANSIG/J,CITY 305,429 479 638 0.8000 314,756 500 630 0.8000 

IIINCHESTER 501,567 474 1,058 0.6067 549,216 468 1, 174 0.5731 
COLONIAL IEACN 14,616 47 311 0.4376 47,785 44 1,086 0.3877 
MEST POINT 44,309 73 607 0.3877 75,321 73 1,032 0.3758 

······------ -·-···------- ------------ ------------ ------------ ------------

STATE TOTALS 155,857,478 103,587 S539 183,999,248 104, 180 S806 
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