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Executive Summary

This report is made pursuant to Senate Joint Resolution 200 of the 1989
Session of the General Assembly, requesting a study on the preparation of
special education instructional and administrative personnel and the i
of special education programs in response to Senmate Joint Resolution 200.
The Board of Education conducted a study of three pn:mment issues rex;drdmg
the education of handicapped children and youth. The issues addressed in
the study focused on (1) preparation of special instructional and
administrative personnel; (2) class size requirements; and (3) the impact of
the Joint legislative Audit and Review Commission's funding methodology on
special education program quality.

In order to ensure that the findings of the study reflected the interest
of Virginia's special education constituency, camments regarding the issues
addressed in the Resolution were solicited fram 71 advocacy organizations,
38 professional and parent organizations including the 12 participating
state agencies in the Plan of Cooperation, the 128 professionals, and
educators serving on the Division of Special Education's nine program task
forces, the Council of Special Education Directors representing the 139
school divisions, the Virginia Council of Administrators of Special
Education and the 38 institutions of higher education with teacher training
programs. In addition, data was collected from a nmational survey conducted
by the National Association of State Directors of Special Education, a
random sampling of school divisions representing a cross section of the
state, a review of the approved restructureed teacher education pragrams, a
review of research literature and from the Budget Office of the Department
of Education.

An analysis of the data revealed significant findings. Among the most
significant findings were the following:

1. There is evidence to suggest that a significant number of
instructional and administrative personnel are currently providing
services to students with handicaps in mainstream environments who
do not have the benefit of any training in special education,
because only half of the approved teacher education programs in
Virginia offer instruction in the area of special education to
regular and vocational education teachers.

2. There is an inconsistent pattern of class sizes/caseloads through-
out the United States, many of which have no basis in research.

3. The JIARC method has had the desired effect of a more equitable
distribution of state funds to localities to sx@ort the cost of

providing special education and related services to handicapped
children.

4. The method of funding the state's share of the cost of operating
special education programs in local school divisions is not well
understood by LEA special education administrators and consumers.
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5.

The JIARC method causes financial difficulty for LEAs in same
instances where new personnel must be employed during the school
year, and also because of the fact that preschool hamdicapped
students cannot be counted in average daily membership.

There is no requirement that localities spend a minimm amount for
special education in order to receive state funds. Cosumers ard
sane 1EA special education administrators believe that such a
requirerent should be mandated by the state.

Consumers are seeking mandatory line item accoamting for special
education revermes and experditures in local school division
budgets so that they might know how much money goes into local
prograns.

From these findings recommerdations were developed and a plan of action
outlined. The implementation of the plan in conjunction with the ongoing
initiatives should result in elevating Virginia to the "artting edge" of
emerging issues in special education and ensure its position of leadership
among the best special education programs in the nation.



Introduction

During the regular session of the 1989 Virginia General Assenbly the
legislature reaffirmed its camitment to excellence in public education,
including a free, appropnate education for all handicapped students. Such
excellence depends, in part, on the quality of teacher preparation programs,
manageable class size and the state's share in the responsibility for
funding special education programs. Thus the legislature agree to the
passage of Senate Joint Resolution (SJR) 200 which requested the Board of
BEducation to conduct a study of certain aspects of special education ard to
develop a plan to provide state—of-the-art progrars and services to
establish Virginia as a national leader in education.

In response to the resolution the Board of Education conducted a study
of the following:

(a) the preparation of special education instructional and
administrative personnel;

(b) special education class sizes in relation to class size requirement
of special education programs in cother states; and

(c) the special education funding metholodogy and its impact on program
quality and availability.

Based on findings and recommendations derived fram the study, the Board
developed a plan focused on the attaimment of state—of-the-art programs and
services in the areas of personnel, class size and fundirg.

As required by the resolution, an opportunity was provided for public
cament. Caments were invited from professional organizations and
advocacy groups concerned with the education of handicapped children and you
(Appendix B - List of Professional and Advocacy Groups Invited to Comment on
the Issues Involved in SJR 200). The Division of Special Education Programs
and Management also shared information and invited cament fram the members
of the State Council of Special Education Directors (representing the
officers of the Virginia Council of Administrators of Special Education, a
Special Education Director fram each of the Superintendent's Regional Study
Groups ard the State Special Education Advisory Cammittee). In addition,
members of Special Education Program Advisory Committees were invited to
comment. Nine camittees, involving 145 individuals, provide advice amd
input to the Division of Special Education Programs in the areas of:
Special Education Personnel Development, Pragrams for Speech-language
Impairment, Hearing Impairment, Visual Impairment, Emotional Disturbance,
Specific learnimg Disabilities, Mental Retardation, Severely Handicapping
Corditions, and Early Childhood Special Education. Cammittees are composed
of numbers of associations, related state agencies, private facilities,
institutions of higher education and other persons. As a result of this
effort, caments were requested from 252 individuals and organizations. A
nunber of persons also reguested their colleagues to provide input. Apperdix
C includes a copy of the memorandum requesting camments on special
education.



Preparation of Special Education Instructional and
Administrative Personnel

The the provision of SJR 200, the Board of Education was requested to
"determine how teacher preparation programs may be improved to ensure that
all teachers and administrators are trained to meet the neads of students,
including handicapped students ... and develop a plan to provide stabe—of—
the-art programs and services to establish Virginia as a nmatiomal leader in
education." All approved programs in Virginia were reviewed to determine
the nature of the preparation of persomel teaching studemts with
handicaps.

During 1986, the Ad Hoc Cammittee on Teacher Education directed the
Virginia Institutions of Higher Education to restructure their teacher
preparation programs. All institutions were instructed to limit the number
of professional education courses to 18 semester hours. (Dyke, J., "Guide-
lines for Restructuring Teacher Education") During June of 1989 the
restructured teacher education programs of the 37 institutions of higher
education in Virginia were approved.

All restructured teacher education programs became effective July 1,
1990. The following institutions' programs were approved:

Averett College, Bluefield College, Bridgewater College, CBN University,
Christopher Newport College, Clinch Valley College, College of William
and Mary, Eastern Mennonite College, Emory and Henry College, Ferrum
College, George Mason University, Hampton University, Hollins College,
James Madison University, Liberty University, Lamgwoad College,
Lynchburg College, Mary Baldwin College, Mary Washirgton OCollege,

t University, Norfolk State University, 0ld Daminion University,
Radford University, Randolph-Macon College, Randolph-Macon Wamen's
College, Roanoke College, Saint Paul's College, Shenamdnah College ard
Conservatory of Music, Sweet Briar College, University of Ridmond,
University of Virginia, Virginia Commorwealth University, Virginia
Intermont College, Virginia Polytechnic Instituite and State University,
Virginia State University, Virginia Union University, Virginia Wesleyan

College.
Approved Programs Analysis Pracess

The approved restructured teacher edusation programs of the 37 Virginia
Institutions of Higher Education (IHE) were reviewed to determine practices
related to preparing teachers to work with students with disabilities. In
some cases, these propasals did not reflect the entire teacher training
program of each IHE (e.g., graduate programs requiring endorsement and
teaching experience as entry prerequisite were not present in several
proposals). Therefore, the information gathered regardimy each institution
was returned (in the form of the matrices found in Apperdix D) to the
education contact at each institution of higher education to be verified
and/or corrected.



Special education training programs were examined to determine the
nunber of programs offered at the undergraduate level, the 18-hour limit on
professional’ studies and those exeeding the 18 haur. Within these
progrars, requirerents for ooursework and fieldwork were reviewed to
determine whether the reguirenents of each IHE are consistent.

The majority of students identified as eligible for special education
receive most of their instruction in regular education classes. State and
federal spec1al education regulations require that students with handicaps
be educated in the least restrictive envirommemt. The IHE teacher education
progranswererewawedtodetemunethetzammgmqmmentsmwhldu
mainstreaming is most likely to occur. These programs included elementary,
middle and secondary teacher preparation, physical education teacher
training, art, music, and vocational education teacher training.

Patterns in Teacher Preparation Programs

A review of the matrices revealed certain patterns in teacher
preparation programs in Virginia.

© Of the 17 IHE's providing special education teacher training, eight
(47%) do so at the undergraduate level. Of these, only two do so
within the 18-hour limit on professional studies. The remaining
six received a waiver of the 18-hour limit requirement.

= 'mreecoursesorcorrtentareasappearedtobereqmredforteadxer
trainees in special education at all IHE's providing such trainirg.
These courses included Characteristics of Special Populations,
Methods for Instruction of Special Populations, and Assessment.
Other courses that appeared frequently were: Teaching of Reading
(70%) ; Foundations of Education (72%); Behavior Management (72%);
and Survey of Special Education (72%).

O Fieldwork requirements for special education teachers in training
took many forms and varied widely across all 17 approved special
education teacher training programs. Generally, three types of
field work were identified:

1) fieldwork that was required as part of coursework;
2) practicaum experience prior to student teaching;
3) student teaching or an equivalent field experience.

© rphysical Education teacher training programs (23) required
training in exceptionalities.

© Twenty-two of the 37 (59%) IHEs reviewed required their
undergraduate and graduate elementary, secondary, and middle
teacher trainees to receive training in education of
exceptional students.

O aApproximately one half of the art and music training progrars
required exceptional educational training.
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© In vocational education, approximately half of all programs
required training in exceptionalities.

Information Described in Matrices

Data were collected directly fram review of the IHE program proposals
and appear in the form of matrices in the appendices. These data are in the
process of being verified for accuracy. The matrix numbers (Raman mmerals)
are provided as a quick reference in Apperdix D.

Matrix I. Teacher training programs in special education at the
baccalaureate level: Number of hours in the professicnal studies
camponent.

Of the 17 special education teacher training programs in Virginia,
nine IHEs with special education personnel preparation programs
provide training within baccalaureate degree programs. Of those -
eight, four do so within the 18-hour limit on professional studies.
The proposals fram the remainirg five IHEs indicated that between 20
and 24 hours in the professional studies component would be required
to adequately prepare students planning to be special education
teachers. Endorsement areas available at the baccalaureate level
include mental retardation, specific learmmirg disabilities, in
emotional disturbarxe and cross-categorieal programs.

Matrix II. Special education teacher training at the graduate level: Four

and one-half year programs, five-year programs, and traditional
post-baccalaureate programs.

Thirteen (76%) IHEs proposad special education teacher training
programs required ocur ard one-half or five years to camplete, or were
traditional master's degree (M.Ed.) prugrams, same of which require
prior teaching experience as an entry prerequisite. Three IHES
provide this training in addition to a program at the baccalaureate
level. Students seeking erdorsement in one or more areas of
exceptionality could do so by campleting one semester of cursework
beyond their bachelor's degree at two IHEs, with the option of going
on to camplete the M.Ed. with one additional semester. Eight IHEs
conduct traditional post-baccalaureate master's degree programs,

Matrix III. Field experience requirememts within special education
personnel preparation programs at the baccalaureate level.
Three types of field experiences were identified in the ten
proposals addressing the baccalaureate level: a) field experiences
associated with coursework (sawetimes offered as a laboratory
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experience); b) practica experiences required prior to student
teaching; arnd, c) student teaching, or a similar field experience.
ursework-related field experiences were found in seven of the
undergraduate level programs. Required pre-student teaching practiam
were present in nine of the proposals. All propnsals included full-
time student teaching or cther experience of the same intensity.

Matrix IV. Field experiences required within special education teacher
training programs at the graduate level: Four and one-half and
five-year programs.

Three types of field experiences were identified in the eight
pragrans at the graduate level: a) field experiences associated with
coursework teqmmms sametimes offered as a laboratory experience;
b) practice experiences required before student teaching; and c)
student teaching, or an internship or externship. Four IHE's
specified that coursework would include fieldwork requirements. Nine
IHEs indicated that a practicum was required of students prior to
student teaching, and all eight programs proposed a full-time student
teaching requirerent, or experience of similar intensity.

Matrix V. Field experiences required within post-baccalaureate programe in
special education teacher training programs.

Three types of field experiences were identified within the six post-
baccalaureate programs: a) field experiences required through
coursework; b) practice required prior to etternship; and c)
externship or a similar experience, referred to by same IHE's as
internship or student teaching. Proposals from five IHE's reflected
field experiences as course requirerents. Six progrars required
practice before externships and all seven required full-time
externships or other sustained field experiences.

Matrix VI. Courses required for students enrolled in special education
teacher training programs.

Seventeen (94%) of the 18 proposals at the undergraduate amd graduate
levels which included special education teacher training comtained
data which could be analyzed for inclusion in this table. Three
courses or content areas appeared as requirerents in all 16 proposals
across all emdorsement areas: a) Characteristics of Special
Populations; b) Teaching Methods for Special Populations; amd, c)
Assessment.



Regular Education Pragrams

Matrix VII. IHE's with teacher training programs in special education:

Requirenents for training of elementary, middle, and secondary
teachers in education of students in special ehxatiaon.

Seventeen IHE's have special education teacher training programs. Of
these, twelve (71%) indicated in their propsed restructured teacher
trammg program that their non special education teachers in training
receive mandatory trainimg in meeting the needs of special education
students. Ten of the programs indicated that non special education
teacher training curricula will include a ocourse devoted to
exceptionalities for at least one group of trainees. These programs
are predaminately in elementary trainirg (7), but are also present in
middle (4) and secondary (4) trainirg. All but two of the IHE's offer
this instruction in a specified course.

Matrix VIII. Nine (47%) of the 19 teacher trainirg programs without special
education programs irdicated that teachers in elementary,
middle or secondary instruction would be trained in education
of students with handicaps.

Nineteen IHEs without teacher preparation programs in special
education were identified. Nine of the proposals indicated that their
elementary, middle, and secondary teacher education programs included
mandatory training in education of exxeptional students. Seven IHEs
provide mandatory training through a course specifically geared to the
topic, usually survey of special education. Two propasals included
instruction of exceptional students as a major toplc in a more general

course. The presene of required training in exceptionalities for
teachers was undetermined in propasals for 10 IHE's.

Matrices IX. & X. IHE's with teacher training programs in special
education: Reguirerents for training physical
education teachers in education of students in special
education.

Every training program for teacher preparation in physical education
(N=23) had a required course addressing special needs children, either
asthesoleoouxseaxﬁxtorasanajortcplcmthmageneral
course. The course title that appeared most freguemntly in the

proprsals was "adapted" or "adaptive" physical education.
Matrices XI. & XII. Reguirements for training art teachers in instruction
of exceptional children.
Ten (52%) ofﬂxelsartteadxertramrqpmxansmnﬁ‘smﬁlam
without special education teacher trainimg in imstruction of special
education programs included required training in instruction of
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special education students. Eight of these programs reguired that
future art teachers camplete one course devoted to exceptionalities,
usually swrvey of or imtraduction to special education. One IHE
propasal indicated an intent to provide this training as a major
topic of a more general course.

Matrices XIII. & XIV. Requirements for tmx.mrq misic teachers in
instruction of students in special education.

Twenty propasals for music education programs were identified acrass
IHEs with and without special education teacher training. Of these,
eleven (55%) proposals irdicated that training in education of
excepticnal students was included in their professional studies
sequences. Nine programs require students to camplete a course
similar to survey of special education; two programs did not clearly
indicate how such instruction would be delivered to their studemts.
Two IHE's intend to provide this training as a major topic of a more
general course.

Industrial Cooperative Teaching (ICT)

Matrix XV-XIX. Reguirerents for training vocational education teachers
in instruction of students in special education.

Industrial Cooperative Teaching (ICT):

The proposals from five IHE's included programs for credentialing ICT
teachers. Two pn:sposed programs stipulated that students would
camplete training in one specific course which addressed excepticnal
learners. Three proposals did not specifically address trainimg of
ICT teachers in this area.

Technical Education:

Of the five proposed programs for teacher training in this area, two
required students to camplete a course in instruction of exceptional
students. The existence of such requirements at the remaining three
IHE's are undetermined.

Home Econamics:

One-half (3) of the IHEs that proposed teacher training programs in
Hame Econamics specifically addressed education of exceptional
students by requiring students to camplete a course such as survey of
special education.

Aqricultural Education:

Of the three proposals for training Agricultural Education teachers,

tworequxtedtmmn;mex:eptlcxalltlasardarepxcposedﬂus
trainirg as a major conponent of a more general course.
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Business Education:

Seven of the 12 propased programs in business education stated that
students were required to undertake training education of exceptianal
students. Six IHEs required campletion of a course such as survey of
special education. No specific course was articulated in one
propasal, although the existence of such a reguiremernt was clearly
stated in the proposal.

Health Ocapations:

Neither of the two programs in this area specifically addressed
exceptional students in their propasal.

Marketing Education:

Two of the three proposed Marketing Education teacher training
programs did not address exceptional students. One program required a
course which addressed this area.

Public Comment Reqardirg Teacher Preparation

The majority of the 28 caomments received in respanse to the request for
comments, addressed the question:

Are charges in teacher education programs necessary to ensure that all
teachers and administrators are trained to meet the needs of studemts
with handicapping corditions? If so, what changes are needed?

By far, the topic receiving the most attention was that of formal
training for non special education teachers and administrative persannel
working with students who have handicaps. Responses  included
recommerdations for required coursework in this area for regular and
vocational instructors and administrators. Sane respomses recamerded
requiring a three-hour course, a survey of special education; requiring a
course in mainstreaming; and requiring same type of field experience with
special education students. The following topics were identified as
necessary': curriculum adaptations for special populations; behavior or
Classroom management; characteristics of special populations; legal aspects
of the special education process; rights of persons with disabilities; and
state qguidelines/requlations for special education. Three respondeffts
suggested that this training could be tied to recertification reguirements.

There has been oconsiderable semtiment regarding such trainimgy for
regular and voeational education teachers in recent years. The State
Special Education Advisory Cammittee, representing 27 different professianal
and advocacy organizations, in its 1988 Report to the Board of Education,
indicated:

"The need for a concertad preservice (undergraduate) program or course
in special education continues to be an extremely important need in
teacher education. More so than even before, it is because of the
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restructuring effort that such preservice work in special education is
needed by students in regular teacher education training programs.

Once regular education teachers (e.g., elementary, early childhood,
secordary subjects, physical education, etc.) became experienced
teachers, the desire to partake of cooperative efforts with special
education teachers on behalf of handicapped children appears to diminish
and inservice attempts lose their impact. Indeed, unless experienced
teachers are required to take a bona fidecmzseorprograminspecial
education, it becames increasingly more difficult for special education
teachers to meet federal and state mandates (e.g., IEP's) alone and to
have minimal cooperation fram other teachers who impact on children's
lives so critically. Attitudes and motivations toward handicapped
children arnd toward special education are more fervently and positively
shaped when knowledge about the handicapped is taught while college
students are still in their formative years learning about teaching. In
the long run, preservice college special education work for students in
regular education teacher training programs will be a great deal more
economical in terms of reducing the need for providing inservice
training to teachers in an attempt to enlist their oooperation, as well
as provide them with skills to understand and work with the handicapped.
In these times of the national thrust known as the ‘'regular education
initiative' as well as welcame handicapped students into their
mainstreamed classroams, the Cammorwealth of Virginia needs to meet this
thrust proactively prior to a teacher's emntering the profession. The
requirerent of such a college course should be a critical part of the
so—called ‘'restructuring of teacher education.' In addition, all
program advisory camuittees, and many informal conversations with
teachers, administrators and parents have stressed the need for adeguate
training of personnel receiving students eligible for special education
in the mainstream enviromment."

Many of the participants in the Disability Advocates Forum, organized by
the Department for the Rights of the Disabled on Septenber 8, 1988, cited
the training of regular education teachers and administrators as an area of
concern. Disability groups uniformly recammended a three-semester hour
course of mandated instruction in special education. This theme is echoed
in the "Platform for Candidates in the 1989 Gubernmatorial Election"
developed by the Enpowermernt of People with Disabilities. A mumber of
responses from the Disability Advocacy Forum included comments related to
training of special education teachers. Fieldwork was addressed as a
critical component to preservice training for special education teachers,
with recommerdations that the duration of required field experiences be
increased and experiences be required early in their programs of study to
include those who have severe disabilities and/or behavioral disorders.

The training of pruospective special educators was also addressed. Eight
responses included cawments or rexusmwendations regarding the amntent and or
level of training for special education teachers. Specific comtent arwas
recommerded for inclusion in all preservice programs of study included:
consultation skills, the law, behavior, counseling, working with parents,
and black history. One respordent felt that, especially for teachers
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planning to teach children with severe emctional disturhamce, instruction
just be provided in developing interagency service delivery plans and for
developing and delivering model interagency services which fit into a
contimum of caommmity services. Four responses irmdicated that special
education teachers should be better prepared to serve a wider variety of
students within their fields of endorsement. Multi-categorical training was
specifically recammended. One respandent indicated that the 18 hour limit
on professiocnal studies was inappropriate for pre-service teacher training
for special educators.

Two respondents specified that speech language pathologists must be
trained at the master's degree level. (N.B. This is now the case. On
September 27, 1989, the Board of Education approved new Certification
Requlations for 'Deachexs in the araa of speech-language pathology, requiring
the Master's Degree for new personnel after July 1, 1992.) One response
identified a need for paraprofessionals who work in special education
classroams to receive training in order to increase their effectiveness.

A study campleted by Billingsley and Cross (1989) regarding movement of
endorsed special education teachers to regular education provides valuable
information regarding training of special education teachers prior to the
restructuring of teacher education programs. "Inadequate training to teach
special education" was the least frequently cited (1%) of 28 reasons for
leaving special education teaching by 286 Virginia teachers. The data
infers that special education teachers had adequate educational training to
teach in their field.

Conclusions

There is evidence that a large mumber of instructional ard
administrative personnel are currently providing service to studemts with
handicaps in the mainstream enviromment who do not have the benefit of any
training in special education.

a) Apprmnnately half of the training programs in Virginia offer
training in special education, regular or vocational edueation to
teachers. As a result, a high number of teachers will be receiving
students eligible for special education mainstreamed into their
classes, yet will be unprepared to serve these students.

b) A review of the teacher education programs in special education
reveals that training in special education is becaming an area
graduate trainimg. The majority of educational programs are now
offered at either the graduate level, or the 4 1/2 or 5 year
wdergraduate level. This would indicate that campletion of this
educational course is the area of special education has been almost
universally perceived as inadequate in the preparation of teachers
to meet the needs of students with hardicapping camditions.
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Recommerdations

Based on the analysis of current teacher preparation progranms,
integrated with the study of teachers exiting special education, the
following recamerdations are made:

1)

2)

3)

4)

It is recowerded that all regular and vocational education
teachers receive at a minimm, training in working with stadents
who are handicapped.

(@) All teacher education programs in Virginia should include a
requirerent regarding instruction of students with hamdicaps in
the mainstream enviromment. Such instruction should include the
nature of each hardicapping candition, the instructicnal
modifications required to effectively teach students with all
varieties of handicapping condition, classroan wmanagement
techniques, the legal requirememts of special education, the rights
of persons with handicaps, the role and responsibilities of the
special, regular and vocational education teacher and the parent.
The preparation should include field experience and should be
taught by university personnel with training and experience in
special education.

(b) In addition, it is reomerded that the Certification
Requlations for Teachers be amended to require such preparation in
special education for all instructional amd administrative
personnel. The proposad revisions to the Professional Studies
camponent of the Certification Requlations for Teachers, in the
Revision of Certification Regulations Proposals for Special
Education (Apperdix E), provides the essential parameters of such a

course requirement.

The caments received regarding preparation of teachers in special
education disciplines have been incorporated into the "“Revision of
Certification Regulations Proposal for Special Education." It is
recamerded that these proposed revisions to the certification
regulations in the area of special education be adopted.

It is recaomerried that all teachers seekirg to renew their
certificates under the new point system have special education
included in their points, if they have not previocusly campleted
training in this area.

It is recowerded that the Departtent of Education study the

necessity and feasibility of a Master's Degree for teachers in
special education.
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A study of Virginia's Special BEducation Class Sizes in CQomparison
with Those in Other States

A secord camponent of SJR 200 was the review of special education class
sizes. The resolution indicated that "The Board of Education shall...
deternine whether Virginia's class size requirerertts are comparable to those
of other states and shall develop a plan to provide state—of-the-art
progrars and services to establish Virginia as a national leader in
education.”

To accamplish this task, the Department of Education cantracted with the
National Association of State Directors of Special Education (NASDSE) to
camplete a survey of the 50 states and the District of Columbia.

National Class Size/Caseload Starmdards

In investigating current class size/caseload stamdards across the
country, NASDSE relied on a doament prepared by the Great lakes Area
Regional Resource Center in 1986, Staff-to-Student Ratios - Class
Size/Caseload. This information, based upon each state's 1986 regulations,
was updated in 1989 to ensure that all states had been included. The
information provided has been converted to chart form, and is found in
Apperdix F. Varying state definitions for special education eligible
hardicapping conditions make camparisons difficult, especially in the arwa
of mental retardation.

A review of the data imdicates that 19 of 51 states (including the
District of Columbia) do not have specific staff-to—stidemt ratios for class
size/caseload. In those states, class size is basad on instructional needs
as specified in the individualized education plan rather than by
handicapping condition.

Five states developed all class sizes/caseloads based upon the severity
of the handicapping condition and/or the students age. Same states mandated
a range of classes for certain handicapping corditions based on severity (8
states) or grade (11 states). The use of paraprofessionals with increased
class/caseload size has been addressed in eight states. This appears to be
an emerging trend. Virginia has studied caseload size for speech-larguage
pathologists based upon severity ("Speech-lamguage Severity Rating Scale,"
Septemter, 1989.) This study imdicated that the most appropriate service
delivery for students with speech-language impairmemnts is based upon the
severity of each student's handicapping condition, rather than a head count
of students. In June 1989 the departmemt recamended reducing speech-
language caseloads to a maximm of 55, frum the amxrent 75, so that the
optimm caseload size (45) found through use of the severity rating scale
could be accamplished. Funds for the 1990-92 biennium were not requested by
the Board of Education from the General Assembly.

An additional area investigated by NASDSE was the use of policies
reducing the size of regular/vocational education classes when students in
special education are mainstreameri. NASDSE surveyed 57 state directors of
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special education (including American Samoa, Puerto Rico, Virgin Islards,
the Mariana Islards, Guam, and the Bureau of Indian Affairs to determine if
"the state 'had quidelines/requlations/stardards which permit or require
local school districts to reduce class size in regular education classes
(including vocational education classes) when students with hamdicaps are
assigned to those regular education classes." Thirty-six (63%) responses
were obtained. Thirty-four states do not have guidelines/regulations/
standards that permit or require reductions in class size in regular
education or vocational educational classroams when stuidemts in special
education are mainstreamed. Two states, Massachusetts and Hawaii have
minimal program guidelines for placing spec1a1 education studemts in
regular education classes. Hawaii's program is based on the severity of the
students' needs (as are all class size/caseload stardards). Massachusetts'
class reduction policies are based upon the percentage of time the student
with handicaps is removed fram a regular education class.

Literature Review

A current review of literature was conducted to determine if there was a
research base for the reduction of class sizes in special education or in
regular/vocational education when students in special education are
mainstreamed. There is a strong base of knowledge indicating that extremely
small student-teacher ratios (1:1 through 3:1) allow for more active
academic responses and engaged time (Thurlow, M., Ysseldyke, J. and Wotruba,
J. 1988). No research was fournd to indicate that if lower student-teacher
class size ratios have an impact on either academic success or attaimment of
I.E.P. goals and cbjectives for students in special education.

Despite this dearth of information regarding the effects of decreased
class sizes, the literature review revealed that student-teacher ratios are
frequently reduced to improve student performance. Therefore, it remains a
common perception among teachers, parents, and administrators that reduced
class sizes will increase student performance. This perception is supported
by a study recently campleted (Billingsley amd Cross, 1989) surveying
teachers in Virginia who have exited special education to emnter general
education. The presence of "too many students on caseload" was cited by 23%
of 286 respondents. In addition, this factor was cited the most frequently
as the deterrent to returning to special education, and the converse,
"student enrollment has a fixed cap," was the most freguently cited as an
incentive for returning to special education.

Public Commemt Regardirg Class Size
The majority of the public caments (63%) addressed the question:

Are Virginia's class size reguirerents for stuidenmts in special
education appropriate to meet the educational needs of students with
handicaps? If they are not, what changes should be made?

Six of the responses reflected approval of the existing guidelines on
Class size and three indicated that the respordents did not feel that the
guidelines are being enforced sufficiently. The majority (64%) of
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respondents felt that same, or all, of Virginia's class sizes are too large
and should be reduced:

- three responses recommerdad that the caseload for speech/larguage
pathologists be required;

- one response recomerdad that the class size for elementary school
students with educable mental retardation should be reduced fraom 13
to 10 students;

- one response recamerded reducing the maximum mumber of students in
classes for the sericusly emctionally disturted to eight;

- one response recommerded reducing the maximm number of students with
severe-profourd handicapping corditiaons in one class to six;

- one response recuwerded decreasing the maximm caseload of 24
students for resource teachers to allow them to provide increased
support for mainstreamirg activities;

- one response recamerded lowered class sizes/caseloads for teachers
and support staff covering more than one school; amd

- one response reaeomwerded decreasing the class sizes for stidenmts with

There was an identified need to establish caseloads for educaticnal
interpreters and audiologists. A few respordents recomrerded increasing the
numbers of paraprofessionals (aides) in special education classroams,
suggesting one for all self-contained classes or providing a para-
professional at the request of the teacher.

Three recomrermations were made to facilitate flexibility in class
sizes. Two responses suggested investigating an "average class size" model;
one suggested that the span of ages and ability groups within self-contained
Classes be considered when deciding on class size; and one individual
suggested that class sizes should be decreased in accordance with the
severity of students' handicaps.

The issue of reducing the size of regular and vocational education
classes when students in special education are placed in thase enviroments
also was included in the public cammemnts. Respondents sxygested that the
size of non special education classes should be adjustad dowrwvard to
accamodate the needs of mainstreamed special education students.

Conclusion

Based upon the amalysis of class sizes/caseloads in other states, the
review of literature, and the public caments, it appears that Virginia's
Class size stardards may benefit fram same investigation. The Virginia
Departwent of Education historically has chosen not to adopt such a
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standard, as it may lead to overcrowded classes, which would be to the
detriment of the Camanwealth's mission to provide quality education
prograns.

Because teachers are apparently leaving the field of special education
for factors which include excess class sizes, the quality of special
education programs may further suffer fram excess class sizes. The severe
shortage of teachers in special education results in a high mmber of
special education class taught by teachers without erdorsement in their area
of teaching assigmment. The costs of reducing class sizes should be weighed
against the costs associated with having unendorsed personnel serving
students in special education. However, there is aurremtly inadequate
national or state research data available for recowemations to be made
regarding class size reduction, in any area aside fram speech-language
impairments. Therefore, it is inappropriate for the Commonwealth of
Virginia to make any recomrerdations regarding class size/caseloads, without
further information.

Recommerdations

1. It is recommerded that the Virginia Department of Education develop
a severity weighting for all areas of harmdicapping conditions,
similar to that reomwended for use in the area of speech-
language impairments. A weighting system should look at self-
contained, rescurce and itinerant special education class
sizes/caseloads. The weighting systems used in Maryland and Hawaii
should be studied and the severity rating systems used in New
Hampshire, New Mexico and New York should be reviewed. In
addition, reduction of regular (including vocational) education
class sizes, based upon the severity of the student's hamdicap
should be investigated. The potential use of paraprofessionals to
offset class size/caseload maximums in special, regular, ard
vocational education classroams should be included in such a study.

Such a severity weighting should be researched based and field
reviewed during the 1990-91 school year. Field testing should
follow during the 1991-92 school year. The field test should be
designed such that the fiscal implications of use of such a
severity weighting system can be ascertained. Field testing will
occur for all special education caseloads/class sizes
conQurrently.

The results of the field testing should be shared with the Board of
Education in 1992-93. At that time, recomrerdations for changes to
class sizes/caseloads should be reviewed and appropriate
modifications to the current system enacted.
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Study of the Method of Funding Special Education

The purpose of this section is to examine the furding of special
education pragrams and to look at the impact of the Joint legislative Audit
and Review Comission (JIARC) methodology on program quality and
availability in the Camorwealth. The JIARC - recowerdad method of
financing has been in effect for one full year (1988-89). It should be
recagnized that factors other than fundimg also affect program quality. For
example, the ptepazatlon ard attitudes of teachers and administrators, as
well as class size requirements, contribute to program quality. Given these
considerations, the measures used in this part of the study were largely
intuitive. The abservational data used were gathered through a
questionnaire sent to private and public agencies imterested in the
education of handicappaed children, as well as to members of the State
Special Education Advisory Cammittee. Also, persons responsible for
administe.ring special education programs in 24 local school divisions were
surveyed in a study conducted by Virginia Polytechnic Institute and State
University. The sample of school divisions was stratified by camposite
index and size of enrollment.

To understand the effects of the new funding methodology, it may be
useful to campare it briefly to the method used prior to 1988-89. Under the
old method, state furds for school-aged students served in public day
schools were budgeted on the basis of supporting the state share of 3.6
special education teaching positions per 1,000 students enrolled. The
number of teachers needed statewide was multiplied by the average teacher
salary in the state, and the state share was set at 50% of the resulting
theoretical cost. Those furds were then distributed to local school
divisions, based upon a per pupil amount which varied according to the type
of each student's program. The per pupil amounts were set by the Department
of Education according to the total amount budgeted, amd differentiated so
that for example, a full rescurce class of 24 students would generate the
same amount of funds as a full self-contained class of 8 students.

The JIARC staff had three concerns when it loocked at how the state
share of school-aged special education programs was funded. First, the 3.6
special education teachers needed per 1,000 students was low as a statewide
figure, amd did not reflect accurately the true need for teachers on a
locality-by-locality basis. Second, the funds were being distributed on a
basis entirely unrelated to the way the funds were budgeted. And third, the
funds going to localities were not equalized, thereby widening the gap in
funding parity across the Cammorwealth.

Under the new method, the mumber of required instructional positions is
calculated on the basis of the muber and type of handicapped children
served at each school. The mumber of required instructional positions is
multiplied by the linear weighted average of teacher salaries across the
Commorwealth to determine the cost of employing the teachers. The state's
share of the calculated cost is determined for each locallty, based upon the
composite index of the locality's ability to pay, and is disbursed as a per
pupil amount based on the average daily membership of all students in the
school division. Support costs for which there are no caseload or class
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size requirements are calculated on a per pupil basis (all studemts in
average daily nentexstup) using prevailing per pupil statewide costs. The
State's share is determined by the locality's ability to pay and the funds
are disbursed on the basis of the average daily memtership of all students.

The JIARC staff rexrgnized several advantages to the new method. First,
the theoretical cost of implementing special education program stardards is
based upon the actual mmber of handicapped students served in each school
and the actual staffing requirerents for the prugrams needed for those
students; second, the state share of that cost is determined by each
locality's camposite index; and third, the distribution of the state share
of that cost is made on the same basis as the budgeted cost. The camplete
JIARC study, Fundirg the Standards of Quality is Senate Doament 20, 1986.

In addition to special education programs for school-aged children, the
new method was also applied to programs for the preschool handicapped, which
removed reinburserent for preschool programs from state categonczl funding.
Pragrams remaining in categorical funding include progrars in hospitals,
clinics,and detention hames (100% reimbursed), hamebound instruction (60% of
the hourly cost, not to exceed an amount determined anrmually), private
school tuition (60%, not to exceed 60% of the established rate), public
regional programs (60%, not to exceed 60% of the established rate), special
education inservice grants (100% of approved proposals), special education
traineeship loans (100% forgivable), and the educational cost of private
placements made by other state agencies for noneducational reasans (100%).

Changes in Distribution of State Funds from 1987-88 to 1988-89

Figures 1, 2a, 2b, 3a, and 3b contain special education finmancial
information about state general fund payments made to localities before the
JIARC funding changes (1987-88), and payments made after the changes (1988-
89). The supporting local school division (LEA) information for each figure
can be found in Appendix G.

F_igggl-lncmase_inStateRmds-FYSBtoFYSQdamnstratesﬁxe
relative effect on 1EAs of the change in funding methodology for special
education programs. Each LEA appears in Figure 1 based upon the percent
mcraasemtotalstatespecml education funds and the LEA camposite index.
Figure 1 shows that in general under the new methodology, localities with
less ability to pay received larger increases in state special education
funds than more affluent localities.

Figqure 2a - State Stamdards of Quality (SOQ) Funds - 1987-88 shows for
each IEA the amount of SOQ add-on and preschool categorical funds received
on average for each handicapped student served on Deember 1, 1987. The
range among l1EAs of average per pupil amounts received was fram $150 to
$600, and was not correlated to the localities' ability to pay. Figure 2b-
State SO0 Funds - 1988-89 shows the corresponding SOQ amount for each LEA in
1988-89. The range amang LEAs of average per pupil amounts received was

from $200 to $2,375 with most IEAs falling between $300 and $1,200. A
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comparison of Figure 2a and Figure 2b demonstrates that in general,
localities with less ability to pay received more state SOQ funds on a per
pupil average in 1988-89 than more affluent localities.

Fiqure 3a - All Special Education (SPED) State Funds - 1987-88 shows for
each IFA the total amount of state special education funds received on
average for each handicapped student served on December 1, 1987. Figure 3b
- All SPED State Funds -~ 1988-89 shows the correspording amount for each LEA
in 1988-89. A camparison of Figures 3a and 3b reveals a weaker correlation
between average per pupil amount and camposite index than the camparison of
Figures 2a and 2b. The reason for this difference is that the state
categorical funds (primarily private and regional placements reimbursed at
60%) included in Figqures 3a amd 3b were not affected by the change in
methodology.

Changes in program quality from 1987-88 to 1988-89

The perceptions of charges in program quality varied widely among
persons responding to the survey questions. Most of the people whc have
observed changes believe they are due to modifications {or lack thereof) in
the state's stardards for maximum class size/caseioad and the availability
of trained teachers in the classroom. School division personnel and
consumers stated that recent reductions in same class size maximums have
improved the quality of those programs, and same believe further reductions
are necessary, particularly in the area of speech and language. Also there
was some support for the assigmment of caseloads in speech and language on
the basis of severity. School division personnel and consumers disagreed
however, on the effect of the state's standard of allowing children in need
of resource services to be served in the same classroam (or on the same
teacher caseload) with those children in need of services in a self-
contained setting. Some consumers view this as a change that allows school
divisions to conserve rescurwes because of lack of adequate space or furding
to meet the needs of the students. School division personnel, however,
said they believe that program quality is improved because this change
permits greater local flexibility in arranging programs and placements to
meet students' individual needs. Consumers and school division personnel
alike warn that the greatest barrier to program quality contirmues be the
need for qualified teachers of hamdicapped students.

Over half of the school division resporndents indicated that there were
was no appreciable change in program quality from 1987-88 to 1988-89
attributable to the JIARC furding methodology. ©One local director from a
school division experiencing a decrease in funds stated that program
quality was not diminished because the locality made up the difference with
local money. Among same school divisions that received increased funding,
several reasons were given for the belief that program quality was
unchanged. It was noted that while funding had increasad, so had the demamd
for more specialized and expensive services. Also mentioned was the belief
that to really enhance the quality of programs, localities mist gc beyond
the minimum stardards required by the state. And since the state is
obligated to fund only its share of the minimm stardards, the highest
quality programs are found in those localities that commit more local funds
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State Funds Per Handicapped Child
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Figure 3a

ALL SPED STATE FUNDS - 1987-88
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to special education than the state calculates are needed to meet the
stardards. Several oonsumers noticed no change in quality and said they
still have the same concerns they have had about local administrative
policies and the attitudes of school administrators and regular classroam
teachers.

Directly related to the fumding methodology were concerns about LEA
accountability for spending state special education funds on special
education programs. State special education funds - like all state funds-
are deposited in the general furd of the local school board and are
cammingled with local funds. This procedure has always been in effect and
was not changed by the JIARC study. The local school board must use general
fud money to pay for all of its education programs except those that are
federally funded. Special education consumers are concerned that although
state funds for special education are easily identifiable as a revemue
source in the local school board budget, neither state nor local projected
experditures for special education are always identifiable. And even if
they were identifiable in all localities, there is no state requirement that
the locality spend a minimum amount of state and local dollars on special
education programs. There is a feeling among consumers that state funds to
support special education programs are not being spent by localities, as
intended. In short, they seek line item accountability at the local level
for special education expenditures. School division personnel however,
believe that program accountability is assured through state monitoring and
the protection afforded handicapped students under state amd federal laws.

Concerns about the JIARC funding method

A clear finding of this part of the study is that the JIARC method of
funding special education programs is not well understoad by most consumers
and by many school division personnel who administer special education
programs. Same consumers expressed frustration at being asked to respord to
questions about a methodology of which they had limited knowledge. The fact
that twenty percent of the LEA administrators in the survey sample expressed
concerns about the fundirg method, indicated a lack of understanding of how

the funding works.

However, one recurring concern in the cguments of both groups deserves
attention. There are many costs other than teachers' salaries involved in
the education of hamdicapped students. Aand although the methodology
reccgnizes a measure of prevailing costs for support of all education
prograns, there is no way under the method to determine which of those
support costs are associated with special education. Gonsequently, LEAs and
consuners are unable to identify the state revemes attributable to the
support costs of operating special education programs. Further, the use of
prevailing cost to determine the state's share does not take imto
consideration the wide variations in the costs among school divisions. The
problem is manifested in localities that are serving an uncamon mumber of
students whose needs require intensive or miltiple-related services, or who
may need very expensive equipment in order to have access to quality
education.
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Ancther concern of IEA administrators has to do with local costs
incurred when an IFA must add required teaching positions during the school
year. Under the methodology, in the year that the teachers are first em
ployed, additional state funds are available only if there is an increase
in the average daily membership (AIM) over the AIM projection used to estab-
lish the initial local school division budget. This problem is offset in
the case of new preschool programs because it is the departwermt's practice
to use federal preschool funds to gramt stiperds to IEAs for such costs.

Still ancther concern about the methadology surfaced through a series of
telephone calls from local superinterdemts to department staff. Because
preschool hardicapped students do not fall under the Code of Virginia
definition of school-age children, 1EAs are not permitted to report these
students in average daily membership which drives the distribution of state
funds. Therefore, in situations where one 1EA serves a preschool
handicapped student fram ancther school division, it is not possible to
identify the amount of state furds to be received by the IEA for that
student. Without that information, it is difficult for the 1EA to
negotiate a reascnable tuition amount to charge the school division fraom
which the student cames.

A few consumers and 1EA administrators expressed the opinion that all
special education costs should be funded categorically ard the level of
support should be driven by the cost of services actually provided. It
should be noted, however, that this approach to funding is counter to the
approach adopted by JIARC.

Gaps in Services

There was general agreement among the respondenmts that there is a
growing mumber of handicapped stadents who are more difficult to serve,
particularly in the 0 to 2 age group. Children of all ages are being
identified who are severely handicapped and therefore require more
intensive special education and related services. There is the feeling
among many consumers and LEA special education administrators that a mumber
of these students are being placed in separate facilities or in residential
settings when local or cammity-based programs should be developed in the
hame schools to insure the students' right to an appropriate education in
the least restrictive envirorment. There is concern that the current state
practice of fundirng private [residential] placements categorically at a 60%
reinburserent rate may be an incentive for same LEAs to make such placements
instead of developing local programs for these students who are more
difficult to serve. The Department of Plamning and Budget is wrductuq
arrrently a camprehensive study of children placed by public agencies in
residential facilities. This study will be submitted to the Governor and
the General Assembly in December 1989 and is egected to address this
issue.

Consurers also said they believe that children in same school divisions
tend to be offered the services that are available rather than those that
evaluations indicate are needed. The caoments most often made were in
reference to the provision of educational interpreters, occupational
therapy, physical therapy, and other related services.

28



A third gap in services is in the area of programs to assist

handicapped students in the transition fram the school enviromment to
employment or higher education. The Department of Education is curremtly
involved in a mmber of interagerncy efforts to assist localities overcame
this problem.

Conclusions

1.

The method of funding the state's share of the cost of operating special
education programs in local school divisions is not well understoad by
LEA special education administrators and consumers.

The JIARC method has had the desired effect of a more equitable
distribution of state funds to localities to sug::ort the cost of
providing special education and related services to

children. The General Assembly ircreasad substantially the total state
fundirg for special education.

The JIARC method causes financial difficulty for LEAs in some instamces
where new personnel must be employed during the school year, and also
because of the fact that preschool handicapped students cannot be
camnted in average daily membership.

There is no requirement that localities spend a minimm amount for
special education in order to receive state furds. Consumers and same
LEA special education administrators believe that such a requirememt
should be mandated by the state. It is the position of the Board of
Education that localities should not be required to spend a minimm

amount as long as all required programs are being provided.

Gonsurers seek mandatory line item accounting for special education
reverues ard experditures in local school division budgets so that they
might know how much money goes into local programs. The Board of
Education's position is not to require local school boards to budget at
the program level. However, begimning with the 1989-90 fiscal year,
school divisions must report total experditures at the program level in
the local Superintendent's Anmual Report of BExpenditures.

The quality of special education programs has not been affected in the
short term by changes in the methad of state fumding.

Class size/caseload starmdards and the availability of trained teachers

ard support personnel were the primary factors affecting changes in
progranm quality from 1987-88 to 1988-89.

There is the possibility that same children are being placed in ssparate
facilities or in residential settirgs when local or cammunity-based
programs should be developed in the schools. The Departwment of Planning
and Budget is comducting a camprehensive study of children placed by
all public agencies in private residential facilities to determine
whether the aurremt method of fundiny encourages inappropriate
placement decisions.
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9.

10.

Same parents of handicapped students report that it is difficult to
abtain fram LEAs the related services needed for their children.

There has been progress in helping handicapped students in the
transition fram the school envirament into employment or higher
education, but many more students need assistance.

Recommerdations

1.

5.

6.

The Departent of Education should monitor anmally the total
eperditures for special education in local school divisions. This
information should be made available to the public anmually. For each
LEA having expenditures below the level anticipated, based on its
handicapped population, the Department will make a special
determination that all children are being served according to class
size/caseload stamdards, and that all required related services are
being provided.

A plan should be developed to remove fimancial incentives for
residential placement and increase the financial incentives for the
development of cammmity based programming. The plan should reference
the stidy of the placement of children in private residential facilities
by public agencies currently being campleted by the Departwent of
Planning and Budget.

The Baard of Education should study the feasibility of providing
differential compensation for special education teachers in order to
attract and retain qualified personrel in this area of extreme
shortage.

The Department of Education should make available appropriate staff
menbers for presentations to IEA personnel and ansumers to explain how
special education programs are funded.

In conjunction with the Departmer®t of Plamning and Budget, the
Departwent of Education should study the feasibility of establishing a
funding mechanism for providing relief to IEAs when new teaching
positions are established during the school year at a rate that exeeds
the increase in AIM.

The Board of Education should pursue a change in the Code of Virginia to

permit the countirgy of preschool handicapped children in AIM for the
distribution of state funds.

The Department of Education should stidy the feasibility of calculating
and distributing the state share of the cost of special education
support and related services as a distinct add-on account.

The Departmermt of Education should catime efforts through Project
CGHANGE to assist IEAs in integrating severely hamdicapped students into
regular schools.
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9. The Department of Education should intensify the monitoring of special
education related services provided by local school divisions.

10. The Board of Education should contimue in the 1990-92 biennium the
initiative to establish technical assistance centers for transitioning
youth into employment or higher education.
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A Plan for Action

Estimated Completion Date

Develop Severity
Weighting Scale (R1, P. 17)

Field Test Severity
Weighting Scale (R1, P.17)

Severity Weighting Scale
Review by Board of Education (R1, P. 17)

Requirement in Special Education (R1, P. 13)
for all Regular for Pre-Service Preparation
and Vocational Education Teachers

Amernd Certification Regulations
for Teachers to Require Preparation in
Special Education (R1, P. 13)

Require Experience in Special Education
as part of Recertification for all teachers
without such experience (R3. P. 13)

Furding Presentations to IEA
Personnel and Consumers (R4, P. 29)

Schedule Initial Meeting with
Planning and Budget - Pundimg
Mechanism for New Teaching Positions (R5, P. 29)

Review Option for Code Change in
Distribution of State Furds (R6, P. 29)

Determine Feasibility of Modifying
the CQurrent Special Education Add-On
Account for the 1992-94 Biennium
Budget (R7, P. 30)

Develop Schedule for Anrual Monitoring
of Special Education Experditures (R1, P. 29)

Assist IFA in Integrating Severely
Handicapped Students (R8, P. 30)
Develop plan to remove financial incentives

for residental placement ard increase incemtives
for cammity base furding. (R2, P 29)
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1990-91

1991-92

1992-93

1990-91

1990-91

1990-91

Annually or as
may be needed

April 1990

April 1990

January 1991

January 1990

Ongoing

1990-91



Intensify Special Education Monitoring (RO, P. 30)

Contirue Tec¢hnical Assistance Cemters for Transitioning
Youth into Employment and Higher Education (R9, P. 30)

Study necessity and feasibility of master's
degree for teachers in special education (R4, P. 13)

Study feasibility of providing differential
apensation for special education teachers (R3, P. 29)

33

Ongoing

Ongoing

1990-91

1990-91
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286
SENATE JOINT RESOLUTION NO. 200

Requesting the Board of Education to study the preparation of specital education
instructional and adrruirustraiive personnel and the jfunding of specital education
programs.

Agreed to by the Senate, February 6. 1989
Agreed to by the House of Delegates, February 17, 1989

WHEREAS, Virginia is committed to excellence in public education for all students. and
excellence in education includes opportunities for learning for all students. including a free
and appropriate public education for all handicapped students in the least restrictive
eavironment in accordance with Public Law 94-142; and

WHEREAS, excellence in education depends, in part. upon the quality of teacher
preparation programs to enable teachers and administrators to provide enariched learning
expeniences for all students; and

WHEREAS, manageable class size is necessary to ensure that all students, inciuding
handicapped students, receive the benefits of an education consistent with their individual
needs; and

WHEREAS, Virginia shares in the responsibility for funding special education programs,
and the level of funding is related to the quality of such programs: now. therefore. be it

RESOLVED by the Senate, the House of Dejegates concurring, That the Board of
Education is requested to study the preparation of special education instructional and
administrative personnel and the funding of special education programs.

The Board of Education shall determine how teacher education programs may be
improved to emsure that all teachers and administrators are trained to meet the needs of
all students. including handicapped students. determine whether Virginia's class size
requirements are comparable to those of other states, and develop a plan to provide
state-of-the-art programs and services to establish Virginia as a national leader in education.

The Board shall reference and include in its study the Joint Legislative Audit and
Review Commission study on the method of funding special education programs. its impact
on program quality and availability, and recommendations on ways in which gaps in such
services may be met effectively and cost-efficiently. The report is referenced as Funding
the Standards of Quality (SD 20, 1986).

The Board of Education shall provide opportunity for public comment oa the issues
under jts respective review,

The Board of Education shall complete its work in time to submit its findings and
recommendations to the Governor and the 1990 General Assembly pursuant to the
procedures of the Division of Legislative Automated Systems for the processing of
legisiative documents.
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List of Professional and Advocacy Groups Invited to Comment
on the Issues Involved in SJR 200



Advocacy Organizations
(List Provided by Departrent for Rights of the Disabled)

Suzanne Horan

Tidewater Association of Blind and

Visually Handicapped Children

Richmond Area Cleft Lip & Palate Association

Sue Goode, President
Capital Areas Association for the Hearing Impaired

Richmond Area spina Bifida Association
Tidewater Cleft Palate Guild

Mary Qunningham, Coordinator
Down Syndrune Association of Greater Richmond, Inc.

Sandra Voskeritchian, President

Spina Bifida Association

Mary Pachulski, Director

United Cerebral Palsy of Washington, D.C.

Mary Pat Califano, Executive Director
National Multiple Sclerosis Society

Sharon Grossman, Executive Director
National Multiple Sclerosis Society-Hampton Roads Chapter

Vaughn Noack, District Director
Muscular Dystrophy Association of Central Virginia

Jackie Atchinson, District Director
Muscular Dystrophy Association

Sara Forbes, President
The Scoliosis Association of Central Virginia

David white, Executive Director
American Diabetes Association, VA Affiliate

Richard Summers, Executive Director
American Heart Association, VA Affiliate

Dolores Bartel, President
Autism Society of America - VA State Chapter

Barbara Whitwell, President
The VA Branch of the Orton Dyslexia Society
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Karen Mallam
Virginia Alliance for the Mentally Ill

Rachel Bavister, President
Virginia Association of the Deaf

Joan Kleinrock, Chapter Coordinator
Self Help for Hard of Haaring People, Inc.

Vince Burgess
Chesterfield Citizens for the Retarded

Nelson Malbone
0l1d Daminion Council for the Blirnd &
Visually Impaired

Charles Brown
National Federation for the Blind of Virginia

Barbara Todd
Coalition for the Mentally Disabled Citizens
of Virginia

Phyllis Kay
Association of Physically Challenged Americans

Jean Beale, President
PATR

Betty Aronian

Doris Redwine

VA Mental Health Consumers Association
Elizabeth MaManus, Exeautive Director
Mental Health Association of Northern VA

Angela McGrath
Henrico Citizens for the Mentally Handicapped

Michael Shafer
TASH

SKIP of Virginia

John Baker

PACCT

Marisa Brown

Families of Troubled Children

Trudy Phillips
Families of Children with Special Needs

Sharon Harris
Families & Children Together
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Michele lowe
H.O.P.E., Ltd.

Mary Martha Woody
Martinsville Mental Health Association

Jeptha V. Greer, Exec. Dir.
Council for Exceptional Children

Delores Richards
American Gancer Society

Donald Fenell, President
Handicaps Unlimited of Virginia

Ieonard Rubenstein
Mental Health law Project

W.B. Scott
Virginia Chapter of PVA

Alice Moore
Spina Bifida Association of Tidewater

Maureen Hollowell, President
Tidewater Association for
Hearing Impaired Children

Donna Hueneman

United Cerebral Palsy of Southeast VA
Robert Gabriele, Executive Director
Mental Health Association in Virginia

Alex Weir, President
Association for Retarded Citizens of
Virginia

Elizabeth Horne, Executive Director
Virginia Head Injury Foundation

Suzanne Kumpf, President
Iearning Disabilities Association
in Virginia

Kathy Ellis, Executive Director
Epilepsy Association of Virginia

Debra Maxey

HAAD

Betty Schimmel

Parents for Campliance

Tony Young
PAST



Bernard Levin
American Civil Liberties Union

Marshall Dietz, President
HEAR - No. VA

Judy Anderson
S.A.S.C.A.

Donna Mclaughlin
NMSS-Blue Ridge Chapter

Carl Boaoterg
American Iung Association of Virginia

Steve Patterson
Arthritis Foundation

Chester Avery
VMC/C Coalition

Judy M. Braitwaite
Penninsula Association for Sicle Cell Anemia

Tom Blatnik
lLearnirg & Employment for Adult Dyslexics

Lori Weigle, President
Parents of Children with Downs Syndrame

Belinda Pittard, Coordinator
Parents of Children with Downs Syndrome

Central Virginia Post-Polio Support Group

Bernard ILevin
American Civil Liberties Union
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State Special Education Advisory Caomittee
Mrs. Allyson B. Pate, Chairman

Ms. Charlene B. Straley, Vice Chairman
Transitioning

Ms. Pat Jones Bishop, Secretary
Virginia Federation Council for Exceptional Children/CEC

Dr. Stephen M. Baker

Virginia Association of School Superintendents
Mrs. Kay Barnes

Parent Rescurce Centers/Parent

Mr. William D. Bowling
Virginia Association of Secondary Principals

Mrs. Margaret A. Bridges
Virginia Congress of Parents and Teachers/Parent

Dr. Kenneth P. Bunting
Virginia Academy of School Psychologists

Mrs. Beverly T. Crouse
Speech and Hearing Association of Virginia

Ms. Sardra Daughtrey
Parents and Children Coping Together/Parent

Mrs. Barbara B. Davis
Virginia Association for Supervision and Curriculum Develocpment

Dr. Betty Holland
Virginia Association of Indeperdent Special Education Facilities

Mrs. Maureen Hollowell
Hearing Impaired/Parent

Mrs. Judy W. Budgins
Past Chairman

Mrs. Gloria Graham Jchnson
Low-Incident Handicapping Corditions/Parent

Mrs. Zipporah Medford
Handicapped Person(s)

Mrs. Susan Y. Mills
Virginia Association of Elementary School Principals
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Dr. Jerry Minskoff
Coalition of Special Educators for Personnel Preparation

Mrs. Carolyn B. Pippen
State Vocational Education Advisory Council

Mrs. Nancy Quinn
learning Disabilities Association of Virginia/Parent

Mrs. Deborah Raessler
Mid-South Regional Rescurce Cemter and ARC/Parent

Ms. Iaura Ramsay

Virginia Education Association

Mrs. Sandra Reen

Departnent for the Rights of the Disabled

Ms. Judith S. Seltz
Virginia School Board Association

Mr. Robert B. Sieff
Virginia Council of Adhinistrators of Special Education

Mr. Joseph J. Swack
Virginia Association of Visiting Teachers and
School Social Workers

Dr. A. Gaynelle Whitlock
Virginia Gounselors Association

Ann Simpson
Janis Speck
Janice Triplett
Rachel Bavister
Frank R. Bryan
Becky Camden
Maureen Hollowell
Ieslie Hutcheson
Ron lanier

Jim Iatt

Nina Lilly

Tild J. Pope
Brenda Seal
Brenda Sieb

Tish Turner
Charlene Valenzuela
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Visually Impaired Advisory Committee

Anna Swenson

Helen Mast

Susanne Horan
Daniel Miller
Susahn Kershman
Elizabeth Iewis
Stu Bowden

Pam Steinkoenig
Lee Albright

Nolan Wilson
Wyllys Vanderwerker
Kenneth P. Bunting

Early childhood Advisory Committee

Robert Ayers
Elaine Barker
Vincent Groseclose
Brenda Hope
Jennifer Kilgo
Terri lazarchik
Dianne Lowman
Rosemary Burch Martin
Barbara Mease
Robins Priddy
Dorothy Roseboro
Christie Wallace
Gaynelle Whitlock
Mary Wilds

Learning Disabilities Advisory Cammittee

Danny Dixon

Raobin Goffen
Patricia Golding
Clifford Hatt
Cherry Houck
Marianne Kosiewicz
Janice Maddex
Naomi Martin
Esther Minskoff

J. Gerald Minskoff
Carolyn Polloway
Nancy Quinn

Karen J. Rooney
Stan Trent

Gerald Wallace
Peter W. D. Wright



Persannel Development Advisory Cammittee

Anne Atkinson
Susan B. Asselin
Michael Bertmmann
Helen Bessant-Byrd
Douglas Brown
Maynard Filter
Charles Heuchert
Sara G. Irby
Cynthia Jones
Juanita S. Joyce
Jennifer Kilgo
Virginia Iaycock

Winifred C. Mahoney

Virginia Association of School Administrators

John Mclaughlin
Carol Norrish
Allyson B. Pate
Steve Sailor

Clay Sande

Joe Phibbs

Willie Waker
Wayne Wheatley
Lissa Power Cluver

Nicholas Bountress
Wanda Council
Beverly Crouse
Boel Davis
Patricia Fish
Pamela Mason
Kathy Schetz

Ann Simpson

Janis Speck
Janice Triplett

Severely Hardicapped Advisory Cammittee

Julie Jones
Johnna Elliott
Rick Richardson
Fred Orelove

Judith Nussen-Green

Frank Sparks
Brenda E. Hatcher
Sharon Siler

Speech-lanquage Advisory Cammittee
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Richard King
Cheryl C. Brenton
Carol J. Sears
cyndi Raberts
Jamie Ruppman
Ann Francis
Tricia Karasoff
Gloria Jahnson
Gail Mayfield

Mental Retardation Advisory Cammittee

Edward Polloway
Sarah lang
Nicholas Vislocky
Sherwin Davis
Reid Linn
Mellissa lee
Julianna Yates
Joseph Bibbo
Linda Shaw
Martha Mertz
Jane Razeghi
Deborah Raessler
Chet Walrod

Severely Emctionally Disturbed Advisory Committee

Cynthia S. Bates
Rosalind Brady
Patricia Cumbow
Sandra Daughtrey
Charles M. Heuchert
Melvin R. Klement
Erik Iaursen
Charlene lee
Lillian C. Limdemann
Gary MacBeth

Janet Iung

John F. Mesinger
Howard E. Ormond
Shelby Robinson
Shirley Underwocd
Sadie Wells

Irene Walker-Bolton



Appendix C
Memorandum Requesting Camment on Certain Aspects of Special Education



Appendix C

July 31, 1989

TO: Professional, Parent and Advocacy Organizations Interested
in Special Education

FROM: E. B. Howerton, Jr., Deputy Superinterdent
for Qurriculum, Instruction and Personnel Services

SUBRJECT: Request for Cament on Certain Aspects of Special Education
Prograns

The 1989 General Assembly passed Senate Joint Resolution 200, directing
the Virginia Department of Education to camplete a study of certain aspects
of special education programs in Virginia. (enclosed)

However, the Division of Special Education Programs is gathering data to
address this resolution. All restructured teacher education programs will
be reviewed to determine the nature of coursework in special education for
teachers in special, regular and vocational education. We will also have
information to campare Virginia's class sizes in special education with
those throughout the country. This review will additionally identify any
class size mandates in regular and vocational education when special
education students are mainstreamed.

In order to adequately make recommerdations regarding the preparation of
teacher and class sizes, the Department requires your input. Please review
the resolution and consider the following questions:

1) Are changes in teacher education programs necessary to ensure that
all teachers and administrators are trained to meet the needs of
students with hardicapping conditions? If so, what changes are
recaomrerged?

2) Are Virginia's class size reguirements for students in special
education appropriate to meet the educational needs of students
with hamdicaps? If they are not, what changes should be made?
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Professional, Parent and Advocacy Organizations
Interestad in Special Education

page 2

July 31, 1989

3) What changes have there been in the quality and availability of
special education programs in Virginia since 1987-882 In what ways
has the state method of furdimg special education programs been
responsible for these changes?

In order to include your caomemts in our report, we will need to hear
fram you by August 15. Please send your respanse to Dr. Austin T. Tuning,
Director, Division of Special Education Management and Programs.

Thank you.

WLH/psg

Enclosure

cc: Dr. Rondle E. Edwards
Dr. William L. Helton
Dr. Austin T. Tuning

bce: Dr. Lissa Power Cluver
Mr. John Mitchell
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I. Prograns approved at the baccalaureate level: status of campliance
with 18 hour limit on professional studies.

II. Approved pragrams at the graduate level: 5 year programs and post-
baccalaureate programs.

III. Field experiences required: Baccalaureate level programs.
IV. Field experiences required: 5 year programs.
V. Post Baccalaureate programs: Field work regquireeernts.

VI. Courses required for students enrolled in special education teacher
training programs.

VII. Requirerents for training elementary, middle, and secondary teachers
in instruction of exceptional students. (For IHE's with special
education teacher training)

VIII. Requirerents for training elementary, middle, and secondary teachers
in secordary teachers in instruction of exceptional students. (For
THE's without special education teacher training)

IX. Requirements for training of physical education teachers
in instruction of exceptional students. (For IHE's with special
education teacher trainirg)

X. Requirements for training of physical education teachers
in instruction of exceptional students. (For IHE's without special
education teacher training)

XI. Requirerents for training of art teachers in instruction of
exceptional students. (For IHE's with special education teacher

training)

XII. Requirements for training of art teachers in instruction of
exceptional students. (For IHE's without special education teacher
training)

XIII. Requirerents for training of music teachers in instruction of
exceptional students. (For IHE's with special education teacher
training)

XIV. Requirements for training of music teachers in instruction of
exceptional students. (For IHE's without special education teacher
tralning)

XV. Requirements for training of ICT teachers in instruction of
exceptional students.

XVI. Requirements for training of technical education teachers in
instruction of exceptional students.
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XVII. Requirenemnts for training hame econamics teachers in instruction

of exceptional students.

XVIII. Requirenents for training agricultural education teachers in
instruction of exceptional students.

XIX. Requirements for training business teachers in instruction of
exceptional students.

XX. for training of haalth occupations teachers in

instruction of exrepticnal students.

XXI. Reguirerents for training of marketing education teachers in
instruction of exxeptiocnal students.
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List of Abbreviations used in the Following Matrices:

CEN U.
cvC
oM
EMC
aw
JMD
(00 8)
U.va
\Ye4)
VsSu
VPISU

Cls. Req.

St. w).
Course Req.

Ext'shp.
m.
Sur.Int.

Char.
m, m’ ID. L ] .)

CBN University

Clinch Valley College

College of William and Mary

Eastern Mennonite College

George Mason University

James Madison University

0ld Daminion University

University of Virginia

Virginia Cammorwealth University

Virginia State University

Virginia Polytechnic Institute and State
University

Virginia Union University

Emotional Disturbamnxe

learnirg Disability

Mental Retardation

Hearing Impairment

Cross Categorical Training (enabling the
teacher to teach ED, ID and MR)

Consulting Teacher

5 year program

Post Baccalaureate Program

Field Experiences in conjunction with required
coursework

Field experiences prior to and in addition to
student teaching (practicum)

Student Teaching

Field work in conjunction with required
coursework

Sustained field placement also called

Survey of special education or cother
introductory course.
Characteristics of special population (e.g.,

Instructional methads for special population

Course which addresses assessment of special
population(s)

Course which address larguage develcpment and
intervention strategies

Course which addresses family issues related to
child exceptionality

Qourse reflecting future work experiences for
special population(s)

Course in instruction on nondisabled studemts
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Found. Course in educational fourdations (e.qg.,
history, philoscphy,child growth amd
developrment, research)
1egal Trends Course reflecting influence of state and
federal statutes, court decisions, etc.
Read. Course which addresses teaching readimg to a
special population(s)
Consult. ourse addressing consultation skills
1 course All studerts must take 1 specific course.
across 1 or more Information blemded into comtest of 1 or more
courses aurses.
undetermined Proposal irdicates all students develop

ampeterce in excepticnalities, but no vehicle
located.
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------------------- S T e S St S S
1. cBN U I I I | I I I I I I I I I I I
------------------- s S T At S e e S S
2. cve l Il x 1 x 1 x | [ I | I I I | x|
------------------- e S B S S e S S
3. cum I I I | I | I I I | I I I I I
------------------- s S B B S S e S s SRS St
4. EMC (a) I I x| x| x| I I I I I I I I
------------------- e S e B e St S e
5. GMu | x| | x| I I I I I x| l I x| I
------------------- s e e e B S e S St SEEEEE
6. Hampton U. | I I | I | I I I I I I | | I
------------------- et S S S e S e S
7. Jwy I I I I I I I I | I I | I x|
------------------- e S G S B S Sy
8. Longwood C. I I l I I I I I I I I I I I I
------------------- s S e S S S S e
9. Lynchburg c. | I I I l I x| I I I I I | I I
------------------- s e S S N S S S
10. Norfolk St.(b) | | | I | | | | I | | | | x | |
------------------- T S B S S o St
11. oov I I I I I | I l l I | I I I I
------------------- S S e St M S e e
12. Radford u. l | I I = | I I I I I I I | |
------------------- e S B B S St Sam SRR
13. U.vA I I | I I I | I I I I I | | I
------------------- S St B B S S S S S N SR
14. veu I I I I l I I I [ | | I | I I
------------------- e S R Bt S e S i EEEEES e
15. vsu I I x| I x| | x| I I | [ I [ I I
------------------- s S e e S B et SN EE e e s ey
16. veisy I | I I I I | I I I I | l I I
------------------- s S B St S S .
17. vuu I I I I I x| I I | I I I I |
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1. Programs approved at the baccalaurete level: status of compliance with 18 hour limit on professional
studies.

(a) Students must meet endorsement requirements in 2 areas (LD, ED/MR).
(b) Students receive a B.S. in special education with endorsement in ED, LD and MR.

18 hr _mar 1HE in compliance 18+ (exemption) = IHE has tefved an exemption from the 18 hr. cap.

@ xtpuaddy
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5 year programs and post-baccalaurete programs.

Approved programs at the graduate level:

(a) students seeking certification only may choose a 4 1/2 year program.

(b) students must complete requirements for endorsement in 2 areas.

*endorsement sequence only

or the program may be undertaken

(c) undergraduates may begin coursework in the fall of their senior year,

by degree holders in a traditional manner.
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Cross Cat.
ED, LD, MR
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Appendix D

Baccalaureate level programs

Field experiences required:
1) 2 teaching internships are required as culminating field experiences.
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Appendix D

5 year programs

Field experiences required:
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Appendix D

Field work requirements

Post Baccalaureate programs:
‘a) students must have 2 years of teaching experience prior to entering the program.

-
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vi. Courses required for students enrolled in special education teacher training programs.
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2= For students in consulting resource teacher program; 3= For students seeking endorsement
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Requirements for training elementary, middle, and secondary teachers in instruction of exceptional students.
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*required for elementary education graduate programs; (a) students in the early childhood (k-3) program receive across on
or more courses.
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2 = Development P.E.
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REVISION OF CERTIFICATION REGULATIONS
PROPOSAL FPOR SPECIAL EDUCATION

Introduction

The 1989 General Assembly passed Senate Joint Resolution 200,
directing the Virginia Department of Education to complete a study
of certain aspects of special education programs in Virginia. One
area the Board of Education was requested to address is the
preparation of special education instructional and administrative
personnel.

The Division of Special Education's proposed revisions of the
special education certification requirements parallels national
efforts to develop guidelines/standards by the Council for
Exceptional Children (CEC). In December 1988, the CEC Professional
Standards and Practices Committee released the document Proposed
Policies on Standards for Professional Practice in Special
Education which led to the development of a Professional Standards
Task Force on Teacher Preparation. The CEC Professional Standards
Committee has adopted a knowledge and skills based model to address
both, generic and specialty areas of emphasis competencies needed
by persons entering the special education profession.

With input from all the special education program advisory
committees and the State Special Education Advisory Committee (over
150 persons), a knowledge and skills based conceptual framework to
identify program components for special education personnel
certification and endorsement was used by the Division of Special
Education. Input received during the period of public comment
associated with SJR 200 were also included.

The Division of Special Education adheres to the philosophy
that special education professional development is a continuous
process which should be shared among the Virginia Department of
Education, the institutions of higher education, and local school
divisions. Establishing a comprehensive system of personnel
development is crucial to address the rapid changes occurring in
education which include:

o increased use of models which educate students with
moderate and severe disabilities in the least restrictive
environment;

o development and availability of advanced technologies to

facilitate learning in students with mild, moderate, and
severe handicaps:;

o increased need for professionals who have interpersonal
skills to facilitate interagency collaboration and
consultation to address the changing socio-cultural and
familial needs of children and youth with disabilities.
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In addition to strengthening the standards for producing
qualified special education professionals, flexibility 1is
incorporated to maximize opportunities for second career
individuals and other education professionals to enter the special
education arena in order to address the shortage of special
education perscnnel in Virginia. Although each specialty area has
its' own set of endorsement requirements, there are commonalities
across all areas which were referred to as "common core"
requirements in the 1986 Requlations. Since there are common
knowledge and skills across the specialty areas, the Division of
Special Educatiocn encourages the practice of adding endorsements
without having to duplicate previous educational experiences.

Further, it must not be forgotten that the majority of
students with handicaps are integrated with nonhandicapped students
for a substantial portion of the school day. Therefore,
professional studies requirements need to be in place which specify
basic knowledge and skills needed to educate students with
handicaps for all regular elementary, mnmiddle, and secondary
education teachers to become certified and maintain their
certification.

Organization of the Proposal

The "Special Education Personnel Certification Revisions
Proposal" contains three (3) major sections which are: section I -
teaching endorsements; section II - administrative/supervisory
endorsements; and section III - proposed new certificates. Two
separate certification sub-committees in the Division of Teacher
Education, Certification and Professional Development will have the
responsibility of reviewing the Proposal and making recommendations
to the 1larger Certification Steering Committee. The two sub-
committees are: 1) teaching areas sub-committee; and, 2) support
personnel sub-committee. The certification sub-committee will be
alerted to the proposed new certificates, the paraprofessional, and
orientation and mobility (O&M) specialist, being reviewed by the
support personnel sub-committee.

Several areas which are not included in this document are
Early Childhood Special Education and Speech language Impaired.
Certification revisions for these areas were completed by
advisory/task force groups and distributed for public comment
during the 1988-89 school year, and were approved by the Virginia
Board of Education in September 1989.

Other areas to be included in the final certification
revisions proposed are; Autistic, Other Health 1Impaired,
Orthopedically Impaired, and, Deaf/Blind. As a result of several
task force meetings and committee discussions, it appears as though
these specialty areas will be treated as add-on endorsements to the
severe handicap and/or other handicap areas.

The sections which follow are the proposed revisions to the
current certification regulations. The underlined portions denote
changes in wording from the Certification Regulations for Teachers
(1986) currently in place in Virginia. If the section does not
contain underlined portions, it should be noted that the entire
section has been revised.
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REVISION OF CERTIFICATION REGULATIONS
PROPOSAL FOR SPECIAL EDUCATION

8BECTION I

TEACHING AREAS
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Professional sStudies =*

* Recommended requirements for all regular and vocational education
instructional staff.

A. Purpose and Objectives

The program shall provide for competencies demonstrated
through achievement in the following areas:

a.

b.

g.

organization =-- competence in preparing and presenting
an instructional plan, including accommodating
instruction for students with handicaps:

evaluation of student performance -- competence in the
selection, development, and utilization of tests and test
scores, including modifications in the testing situations
for students who are handicapped:;

recognition of individual differences -- competence in
the recognition of student exceptionalities and diversity
of needs;

cultural awareness =-- competence in the recognition of
cultural influences on the individual students, on the
school as a whole, and on school/community relations:;
understanding the nature of youth =-- competence in
understanding the various patterns of human growth and
development as they relate to student 1learning and
achievement;

management -- competence in classroom management and
discipline;

educational policies and procedures -- competence in
understanding and implementing appropriate federal,
state, and local policies affecting education, jncluding
pre-referral activities and the specjial education
process.

In addition, the program shall provide for pre-student teaching
practical experiences and for student teaching:

a.

Pre-Student Teaching and Practical Experiences -

Applicants shall obtain practical field-based
experience working with individuals to become aware of
their physical, social, emotional, and cognitive needs.
These experiences shall be made available through
placements arranged by the institution as early as
possible in the student's career, and include exposure
to children and youth with a variety of handicapping
conditions. The institution shall monitor these
placements to assess and document the student's overall
potential for teaching and specific teaching strengths
and weaknesses. The institution shall outline activities
to remedy the observed weaknesses.
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Student Teaching -

Student teaching shall be a learning experience
encompassing all of the roles of the teacher, including
experiences with exceptional individuals, including
gifted and talented and those with handicapping
conditions. In addition, the student's potential for
teaching and certification shall be evaluated
comprehensively during the student teaching assignment.

The following guidelines shall be used in evaluating student
teaching programs:

a. Adnmission to Student Teaching

The student shall be admitted to student teaching
after successfully meeting criteria established by
the institution. The criteria shall include
scholarship, performance in an area of
specialization, competence in professional studies,
and desirable personal characteristics.

b. Length of Program

The length of the supervised classroom experience
shall include a minimum of 200 clock hours, at least
60 percent of which shall be in direct instruction.
A portion of this classroom experience shall be
acquired prior to the student's senior year in
college. Experience in two or more settings shall
be provided. Student teaching shall be done at the
grade level or in the specific area in which
endorsement is sought.

c. The Cooperating School

The cooperating school shall offer a variety of
experiences for student teachers. It shall provide
an opportunity to work in various teaching fields,
with different groups of children, and in classroom
management activities: e.g., counseling,
recordkeeping, extracurricular activities, and
preparation and selection of teaching materials.

d. The Cooperating Teacher

Cooperating teachers shall be cooperatively selected
by school and higher education personnel from among
those individuals demonstrating successful
performance and holding continuing contracts. The
college or university shall conduct training
sessions with cooperating teachers for the purpose
of familiarizing those involved with
responsibilities and assessment criteria.
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e. College Responsibility for Supervision

Persons supervising student teachers shall have
training and teaching experiences appropriate to the
ocbjectives of the program. Moreover, regular and
systematic supervision on the part of college
personnel shall be provided during the field
experience. The load for supervisors of student
teachers shall be limited to one student teacher per
semester hour of the supervisor's teaching load. Any
increase must be justified in terms of extraordinary
circumstances.

f. Determination of Performance

The evaluation of student teaching performance shall
be cooperatively conducted by a team, including, yet
not limited to, the institutional supervisor, the
cooperating teacher and an administrator within the
school. A copy of the assessment of each evaluator
shall be on file with the cooperating college or
university and shall be available to prospective
employers.

B. Certification Requirements

1.

An applicant for certification shall have developed
competencies needed for the subject area or grade level
and must take a minimum of 15 semester hours, with at
least the equivalent of 3 semester hours in each,
distributed among the four areas which follow... 15
semester hours.

Area I -- Human Growth and Development

Competencies in this area shall contribute to an
understanding of the development of physical traits,
learning and intelligence, social and emotional behavior
and personality, and group behavior of children. The
differences in children and youth, including
identification techniques, pre-referral, and referral
procedures and the implications which these differences
have for gquiding 1learning experiences, shall be
emphasized.

Area II -- Curriculum and Instructional Procedures

Competencies in this area shall be designed to
develop an understanding of the principles of learning;
the application of skills in methodology; classroom
management; selection and use of materials, computers,
including media and other resources; principles of
teaching reading in the content areas; and evaluation of
pupil performance appropriate for the grade 1level and
subject area for which certification is sought.

6
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In addition, mainstreaming techniques and an overview of
teaching methods appropriate for exceptional students,
including gifted and talented and those with handicapping
conditions shall be included.

Area III -- Foundations of Education

Competencies in this area shall be designed to
develop an understanding of the historical,
philosophical, and socioclogical foundations underlying
the role, development' and organization of public
education in the United States. Attention should be given
to the legal status of teachers, including federal and
state laws and regulations.

Area IV -- Special Education

Competencies in this area shall contribute to
understanding and recognizing individual differences and
accommodating students with diverse educational needs due
to their handicapping conditions to include effective
behavior modification technigques. Attention should be
given to the federal and state laws and requlations
concerning the educational rights of students with
handicapping conditions and due process rights afforded
their parents.

Supervised Classroom Experience ... 6 semester hours

A student must take a minimum of 6 semester hours in
student teaching. Prospective teachers shall be in classrooms
for 200 clock hours, at least 60 percent of which shall be in
direct teaching activities (providing direct instruction). A
portion of this classroom experience shall be acquired prior
to the senior student teaching experience. Experience in two
or more settings shall be provided with exposure to students
with various handicapping conditions.




Appendix E

Special Education Professional Entry Common Knowledge and Skills

A common set of knowledge and skills is needed by all teachers
of special education. The following basic knowledge and skills
statements are distributed among the specialty areas of emphasis.
As a result of deleting the "common core" endorsement requirement
of 18 semester hours, the number of semester hours required for the
specialty endorsements increased from the 1986 Certification
Regqulations. The endorsement areas of emphasis contain the
following common knowledge and skills as they pertain to each
specialty area:

a. Assessment -- psychoeducational assessment of individuals with
handicaps;

b. Characteristics == characteristics of individuals with
handicaps, including socio-cultural aspects, effects of
diverse socio-cultural influences, and health related aspects
(to include handicaps related to traumatic head injury):

c. Instructional Programming for lLeast Restrictive Environment -
- instructional programming for students who are handicapped
and modifications of curriculum to facilitate integration of
students with handicaps into the continuum of programs and
services;

d. Language Development -~ language development and the effects
of handicapping conditions and cultural diversity on typical
language development;

e. Research and Legal Aspects -- current research and technology
trends and legal aspects in special education:;

> 48 Methods =~ teaching methods in remediation of academic
subjects for exceptional individuals;

g. Behavior Management =-- individual and group behavior
management techniques;

h. Vocational Aspects ==~ career and vocational aspects of
individuals with handicaps in society:

i. Consultation -- consultation techniques to work with parents,
teachers, paraprofessionals and other professionals.



Appendix E

8erious Emotional Disturbance *

* Entire content of program revised from 1986 regulations.

Content =-- The program shall:

1.

10.

Provide knowledge of the characteristics of individuals with
emotional disturbance and the theories relating to the
etiology, socio-cultural factors, identification and
intervention procedures based on current research.

Provide knowledge of individual, group, environmental and
behavior management;

Provide knowledge of the foundations, organization and
implementation of academic readiness, academic content areas,
affective education, social skills training, and psychomotor
skills.

Develop skills to interpret assessment data and integrate
resources and related/support services relative to the
development, implementation and monitoring of individualized
education programs.

Provide instruction in the academic and behavior skills needed
by the student who is emotionally disturbed for successful
integration or transition; and explore the attitudes,
techniques and procedures required for the legal and ethical
implementation of least restrictive environment (LRE) within
the continuum of services.

Develop skills in group dynamics and in interviewing and
counseling.

Develop competencies in verbal, written and non-verbal
communication to include the skills needed to initiate and
encourage cooperation, maintain rapport, employ the use of
tact, diplomacy and appropriate language and demonstrate a
confidential and professional manner with children, parents,
school personnel and community resources.

Provide knowledge of resources to meet students' needs as they
make transitions to other settings and in using crisis
intervention techniques in the educational environment.

Provide fieldwork and student teaching with students in a
variety of educational settings within the continuum of
services for students with emotional disturbance.

Develop skills in using crises intervention techniques.
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BEmotional Disturbance Endorsement Requirements

Applicants seeking endorsement to teach students with emotional
disturbance at the elementary level shall complete the equivalent
of 30 semester hours distributed among the following areas:

a’

concepts, theories and characteristics of individuals with
handicaps and persons with emotional disturbance, including
an examination of the impact of the disability on the
individual and family, diverse socio=-cultural influences, and
health aspects:;

educational diagnosis and assessment of individuals with
emotional disturbance;

instructional programming for students with handicaps and
modifications of curriculum to facilitate integration of
students with emotional disturbance into the continuum of
programs and services;

language development and the effects of handicapping
conditions and cultural diversity on typical language
development;

current research and technology trends and legal aspects in
special education;

methods and materials for teaching the individual with
emotional disturbance, including an emphasis on academic
methodology specific to the educational, social and vocational
needs of emotionally disturbed adolescents:;

specific techniques of behavior management; with emphasis on
crisis intervention;

career, transitional and vocational aspects of individuals
with handicaps in society:;

consultation techniques to work with parents,
paraprofessionals and other professionals;

fieldwork and student teaching with students who are seriously
emotionally disturbed at both the elementary and secondary
levels.

To be endorsed in kindergarten through grade 12, student teaching
must be done at two different levels. In lieu of student teaching,
one year of full-time successful teaching experience in a public
school, or accredited private facility shall be accepted.
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Hearing Impairment *

* Entire content of program revised from 1986 regulations.

Content =-- The program shall:

1.

Provide knowledge and experiences, including diagnosis and
evaluation, and the use of therapeutic methods and materials,
that 1lead to competencies needed for the teaching of
individuals with varying degrees of hearing impairments and
associated speech and language delays.

Provide study leading to competencies in audiology and aural
(re)habilitation, including amplification systems and auditory
training.

Provide for observation of and participation in diagnostic
procedures and case management under the supervision of
qualified professionals.

Provide knowledge of normal language and speech development
and the competencies to facilitate their development in
students who are hearing impaired.

Provide for study of socio=-cultural aspects of persons who are
hearing impaired, including deaf culture.

Develop competencies in communication modes (e.g. cued speech,
signing, finger spelling, speech and speech reading).

Provide knowledge of current instructional methodology and
pedagogy for teaching students who are hearing impaired.

Provide exposure to and experiences with students who are
hearing impaired.

Hearing Impaired Endorsement Requirements

Applicants seeking endorsement to teach persons with hearing

impairments shall:

1.

Hold a current Council for Education of the Deaf (CED)
certificate and meet Virginia's professional education
requirements; or,

OR

Complete the equivalent of 36 semester hours distributed among
the following areas:

11
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characteristics of individuals with handicaps to include
persons with hearing impairments, including socio-
cultural aspects, effects of diverse socio-cultural
influences, and health related aspects, and foundations
of education and culture of persons with hearing
impairments;

psychoeducational assessment of handicapped persons,
including individuals who are hearing impaired:

methods and procedures for teaching persons with hearing
impairments, including instructional programming and
medifications of curriculum to facilitate integration of
students with handicaps into the continuum of programs
and services;

speech and 1language development and the effects of
hearing impairments and cultural diversity on typical
language development;

current research and technology trends and legal aspects
in special education;

individual and group behavior management techniques;

career and vocational aspects of individuals with
handicaps, including persons with hearing impairments,
in society:

consultaticn techniques to work with parents, and other
professionals.

speech andé hearing science;

audiolocy, to include individual and group amplification
systens with emphasis upon classroom utilization;

Sign language;

field experience and student teaching with students with
hearing impairment.

To be endorsed in kindergarten through grade 12, student
teaching must be done at two different levels. In lieu of
student teaching, one year of full-time successful teaching
experience in a public schoocl or accredited private facility
shall be accepted.

12
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8pecific Learning Disabilities *

* Entire content of program revised from 1986 regulations.

Content -- The program shall:

1.

Provide knowledge of normal human development and its
variations, theories of learning and behavior, including the
basis of motor, cognitive and language development.

Provide knowledge of concepts, theories, characteristics and
etiology, including social and emotional/behavioral
concomitants associated with specific learning disabilities
across the lifespan.

Develop competencies in the collection, synthesis and use of
assessment data on the academic, behavioral and social
functioning levels of learning disabled individuals.
Students should demonstrate competencies in the use of a
variety of diagnostic procedures/instruments as collected
from multiple points-ocf-view.

Provide knowledge of the instructional methods and
strategies specific to the learning disabled in the areas of
reading, written expression, listening comprehension, oral
language, mathematics, social skills, pragmatic language and
independent student behaviors.

Develop competencies to design, organize and manage a
learning environment that is conducive to the optimal
education of learning disabled individuals and evaluate
educational programs and instructional materials specific to
the educational needs of learning disabled individuals.

Develop competencies in the areas of problem solving,
critical thinking and decision-making processes as related
to the education of individuals with specific learning
disabilities.

Provide knowledge of techniques for communicating
effectively with regular educators, support personnel,
school administrators, parents of handicapped children and
professionals from other agencies.

Provide a continuum of field experiences to enable the
student to demonstrate pre-specified competencies in
teaching/clinical situations. This continuum should be
organized to include varied, graduated student-centered
experiences with handicapped and nonhandicapped individuals
and culminate in the student teaching experience with
learning disabled individuals.

13
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Elementary Learning Disabilities Endorsement Requirements ==

*+ Proposed new area of emphasis endorsement. 0ld endorsement
requirement for LD is separated into two (2) proposed
endorsements in elementary and secondary.

Applicants seeking endorsement to teach elementary students with
learning disabilities shall complete the equivalent of 30
semester hours distributed among the following areas:

a. concepts, theories and characteristic;, of handicapped
individuals and persons with specific learning disabilities,
including socio-cultural aspects, effects of diverse socio-
cultural influences, and health aspects:;

b. educational diagnosis and assessment of individuals with
specific learning disabilities:

c. instructional programming for handicapped students and
modifications of curriculum to facilitate integration of
learning disabled students into the continuum of programs
and services;

d. language development and the effects of handicapping
conditions and cultural diversity on typical language
development;

e. current research and technology trends and legal aspects in
special education;

£. advanced methods of diagnoses and remediation of
difficulties learning disabled individuals may exhibit in
reading, written expression, listening comprehension, oral
language and mathematics:;

g. individual and group behavior management techniques:;

h. career and vocational aspects of handicapped individuals in
society:

i. consultation techniques to work with parents, and other
professionals.

j. field experiences and student teaching with learning
disabled students at the elementary level.

To be endorsed in kindergarten through grade 12, student teaching
must be done at two different levels. In lieu of student
teaching, one year of full-time successful teaching experience in
a public school, or accredited private facility shall be
accepted.

14



Appendix E

Secondary lLearning Disability Bndorsement Requirements =+

#* Proposed new area of emphasis endorsement. 0ld endorsement
requirement for LD is separated into two (2) proposed
endorsements in elementary and secondary.

Applicants seeking endorsement to teach secondary students with

learning disabilities shall complete the equivalent of 30
semester hours distributed among the following areas:

a. concepts, theories and characteristics of handicapped

individuals and persons with specific learning disabilities,
including socio-cultural aspects, effects of diverse socio-

cultural influences, and health aspects;

b. educational diagnosis and assessment of individuals with
specific learning disabilities;

c. instructional programming for handicapped students and
modifications of curriculum to facilitate integration of
learning disabled students into the continuum of programs
and services;

d. language development and the effects of handicapping
conditions and cultural diversity on typical language
development;

e. current research and technology trends and legal aspects in

special education:;

£. advanced methods of diagnoses and remediation of
difficulties learning disabled individuals may exhibit in

reading, written expression, listening comprehension, oral

lanquage and mathematics, including academic methodology

specific to the educational, social and vocational needs of

learning disabled adolescents;

g. individual and group behavior management techniques;

h. career and vocational aspects of handicapped individuals in

society;

i. consultation techniques to work with parents, and other
professionals.

j. field experiences and student teaching with learning
disabled students at the secondary level.

To be endorsed in kindergarten through grade 12, student teaching

must be done at two different levels. In lieu of student

teaching, one year of full-time successful teaching experience in

a public school, or accredited private facility shall be
accepted.
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Mental Retardation

Content -- The program shall:

1.

2.

Develop competencies needed for teaching individuals with
mental retardation.

Provide instruction in educational evaluation and
interpretation of standardized, informal, and criterion
referenced tests.

Provide knowledge of curriculum development, instructional
methods, materials, and special teaching techniques for the
student who is mildly mentally retarded.

Provide knowledge of the resources and technigques needed to
integrate the student who is mentally retarded within the
continuum of services in the least restrictive environment.

Provide knowledge of the needed social and leisure skills, as
well as the socio-cultural and vocational factors in the
education and training of the student who 1is mentally
retarded;

Provide knowledge of medical aspects of the student who is
mentally retarded and their implications for instruction:;

Provide exposure to individuals who are mentally retarded
through fieldwork and student teaching experiences.

Mental Retardation Endorsement Regquirements

Applicants seeking endorsement to teach students with mental
retardation shall complete 30 semester hours distributed among the
following areas:

a.

b.

Cc.

characteristics of individuals with handicaps, including
socio=-cultural aspects, effects of diverse socio-cultural
influences, health related aspects, and characteristics of

individuals who are mentally retarded;

psychoeducational assessment and its interpretation for the
student who is mentally retarded;

instructional programming for students with handicaps and
modifications of curriculum to facilitate integration of

students who are handicapped into the continuum of programs
and services;

16
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langgage development and the effects of handicapping
conditions and cultural diversity on tvpical 1language
development;

current research and technology trends and legal aspects in
special education;

teaching methods and materials for students who are mentally
retarded;

individual and group behavior management techniques;

career and vocational exploration, as well as leisure and
social skills training, for the mentally retarded;

consultation techniques to work with parents, and other
professionals;

fieldwork and student teaching with students who are mentally
retarded.

To be endorsed in kindergarten through grade 12, student teaching
must be done at two different levels. In lieu of student teaching,
one year of full-time successful teaching experience in a public
school or accredited private facility shall be accepted.
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Severe and Profound Handicap

Content -- The program shall:

1.

2.

Provide knowledge of the characteristics and theories of
etiology relative to students with severe disabilities;

Provide knowledge of medical conditions and aspects concerned
with students with severe disabilities;

Provide knowledge of occupational and physical therapy
techniques for dealing with motor skills, neurodevelopmental
functioning, adaptive aids, techniques in positioning and
handling, and emergency care;

Provide knowledge of 1language development disorders and
methods of intervention with students with severe
disabilities;

Develop skills in behavioral management techniques to include
affective, educational, and self care skills;

Develop competencies in selecting appropriate diagnostic
procedures and instruments to use with students with severe
disabilities for determining the individual's capabilities for
achievement and in the utilization of this information in
designing an appropriate individualized educational program;

Provide knowledge of needed social and leisure skills, socio-
cultural and vocational factors, and the functional academics
in the education and training of students with severe
disabilities;

Provide knowledge of the resources and techniques, including
residential programs, needed to integrate students with severe
disabilities within the continuum of services in the least
restrictive environment;

Provide student teaching and field experiences with students
who are severely handicapped.
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S8evere and Profound Handicap Endorsement Requirements

Applicants seeXing endorsement to teach students with severe
disabilities shall complete 30 semester hours distributed among the
following areas:

Q.

4

o

j.

characteristics of individuals with handicaps, including
socio-cultural aspects, effects of diverse socio-cultural
influences, health related aspects, and characteristics of
students with severe disabilities, including medical aspects
and their implications for instruction;

appropriate procedures and instruments used to identify
students with severe disabilities and evaluate their progress;

philosophy and methods of best practice to educate students
with severe disabilities with their non-handicapped, age

appropriate peers;

lancuage development and the effects of handicapping
conditions and cultural diversity on typical language
develovment, including communication development (e.g.
nonverbal systems and electronic communication devices);

current research and technology trends and legal aspects in
special education;

methods for teaching individuals with severe handicaps,
including self-care, social and leisure skills development,
and occupational and physical therapv techniques with
application for use with students with severe disabilities;

advanced techniques of behavior management;

vocational factors in the education and training of students
with severe disabilities;

consultation technigues to work with parents, and other
professionals;

fieldwork and student teaching with students with severe
disabilities.

To be endorsed in kindergarten through grade 12, student teaching
must be done at two different levels. In lieu of student teaching,
one year of full-time successful teaching experience in a public
school or accredited private facility shall be accepted.
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Visual Impairment

Content -- The program shall:

1.

2.

Provide knowledge of the anatomy and physiology of the eye and
of the symptoms and diagnosis of visual impairments.

Provide knowledge of local, state and national facilities for
serving individuals who are visually handicapped and those who
are blind.

Provide knowledge of common plans of organizations for serving
individuals who are blind and individuals who are partially
sighted individuals and the principles of preparation,
selection and effective use of appropriate instructional
materials.

Develop basic skills to solve the problems of adaptation of
school and home environments to meet the needs of individuals
who are visually impaired individuals.

Develop basic skills in teaching methods appropriate to the
special needs and capabilities of individuals who are
partially sighted or who are blind.

Develop competency in administering and interpreting tests
designed for students with visual impairments.

Provide student teaching students who are visually impaired.

Visual Impairment Endorsement Requirements

Applicants seeking endorsement to teach students who are visually
impaired shall complete the equivalent of 36 semester hours in the
following areas:

a.

characteristics of individuals with handicaps, and impact of
visual impairment on infant and children's growth and
development, and on child and adolescent psycho=-social
development including family interaction patterns;

methods and materials for assessing and teaching pre-academic
and academic skills, including modifications in curriculum,
to students who are blind or partially sighted (to include use
of the abacus), and for assessing and teaching pre-cane
orientation and mobility:

low vision practices and procedures, to include assessment and
instructional programming for functional vision;

20



1.

Appendix E

lancuage develooment and the effects of handicapping
conditions and cultural diversity on typical language
development;

current research and technology trends and legal aspects in
special education, including national, state and community

resources for students who are blind and skill in using
technological devices and egquipment;

social and recreational skills and resources for individuals
who are blind to include methods and materials for assessing
and teaching activities of daily living;

teaching reading and writing of grade 2 Braille on both a
Braille writer and a "slate and stylus", and knowledge of
other codes, to include Nemeth, music code, computer Braille;

individual and group behavior management technigues;

career and vocational asvects of individuals who are
handicapped in society, including knowledge of careers,
vocational opportunities, and transition from school to work:

consultation techniques to work with parents, and other
professionals;

anatomy, physiology, and diseases of the eye and the
educational implications:

fieldwork and student teaching with individuals who are blind
as well as those who are partially sighted.

To be endorsed in preschool through grade 12, student teaching must
be done at two different levels. In lieu of student teaching, one
year of full-time successful teaching experience in a public school
or accredited private facility shall be accepted.
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Barly childhood 8pecial Bducation

In addition to the student teaching experience, on-site

experience should be incorporated into course work.

Content -- The program shall:

1.

10.

11.

Provide knowledge of the nature and characteristics and
degrees of severity of major handicapping conditions and of
etiology, diagnosis, and intervention techniques.

Provide an understanding of normal growth and development from
birth to age five.

Develop competencies in communication with parents, referral
agencies, and other non-school groups.

Develop competence in designing, implementing, and monitoring
individual educational programs and individualized family
service plans and serving as case managers.

Provide knowledge of legal requirements, state and 1local
policies, resources, financing, organization, and evaluation.

Develop competence in the identification and diagnosis ot
young handicapped individuals.

Develop competence in designing programs for family
involvement.

Provide knowledge of language development and disorders and
methods of intervention.

Develop competence in applying principles of learning and
child development to curriculum development and behavior
management.

Provide knowledge of medical aspects of handicapping
conditions and the role of health professionals in the lives
of handicapped individuals.

Provide student teaching in early childhood special education
programs.
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Barly Childhocod Special Bducation Endorsement Requirements

Applicants seeking endorsement to teach the preschool
handicapped shall:

a.

b.

possess a Collegiate Professional Certificate:;

have two years of experience as an elementary or special
education teacher;

complete 30 semester hours or the equivalent at the upper
or graduate level;

complete student teaching of at least 6 semester hours
which provide experiences in both home-based and center-
based programs for young children in early childhood
special education programs.

23



Appendix E

Speech-Lanquage Disorders

Content -- The program shall:

1.

10.

Provide knowledge of normal language and phonetic and phonemic
development and how language and phonetic acquisition are
affected by various exceptionalities.

Provide an understanding of the anatomical, physiological,
neurological psychological, sociological and physical causes.

Provide an understanding of psychological and sociological
aspects of human development and learning theories.

Provide an understanding of the principles, procedures,
techniques and instruments used in evaluating, preventing and
remediating speech, language, voice and hearing problems; and
the competencies necessary to design, implement, and evaluate
comprehensive educational programs- appropriate to the
instructional needs of the speech and language impaired
individuals.

Provide knowledge of evaluation and treatment of disorders of
the oral and pharyngeal mechanism as they relate to
communication, including, but not limited to, dysphagia.

Provide knowledge of the use of alternative communication
devices and appliances facilitating communication.

Provide an understanding of the organization and
administration of public school programs for speech-language
impaired individuals.

Provide an understanding of effective inter-disciplinary
management of communication impairments; including knowledge
of psychoeducational assessment and its interpretation.

Provide knowledge of current research, trends and legal issues
in the field of special education.

Provide for appropriate supervised observation and clinical
practicum experience in diagnosis and treatment in a speech-
language pathology, including experiences with individual
pupils, parents and professional school personnel.
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Speech-Lanquage Pathologist Endorsement Requirements

The applicant shall hold the master's degree in speech-language
pathology from an accredited institution. A total of 60 semester
hours of coursework must be completed. A minimum of 30 semester
hours must be in graduate level courses.

The applicant's 60 semester hours of coursework shall include:

(1)

(2)

(3)

(4)

(5)

Twelve (12) semester hours of course work providing
fundamental knowledge of anatomy and physiology of speech and
auditory mechanisms and the normal development and use of
speech, voice, hearing and language.

Twenty-four (24) semester hours providing information
regarding:

(a) current principles, procedures, techniques, and
instruments used in evaluating speech, language, voice,
and hearing;

(b) various types of disorders of speech, language, voice and
hearing classifications, causes and manifestations;

(c) principles, remedial procedures and instrumentation used
in the habilitation, prevention and rehabilitation of
disorders of articulation, language, fluency, voice and
resonance;

(d) relationships among speech, language, voice and hearing
problems, especially multiply handicapping conditions;

(e) the evaluation and treatment of disorders of the oral and
pharyngeal mechanisms as they relate to communication,
including but not limited to dysphagia;

(f) the use of alternative communication devices and
appliances facilitating communication;

(g) organization and administration of public school programs
designed to provide direct service for speech-language
impaired persons;

(h) services available from related fields for those with
disorders of communication:;

(i) effective use of information obtained from related
disciplines about the sensory, physical, emotional,
social, and/or intellectual status of a child or an
adult, including psychoeducational assessment.

(j) current research, trends and legal issues in the field
of special education;

Six (6) semester hours in audiology, to include hearing
measurement, aural rehabilitation and manual communication.

A maximum of three (3) semester hours of credit in courses for
thesis or dissertation.

The applicant must complete a minimum of 300 clock hours of
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direct client contact, of which 100 shall be in a supervised
educational setting. This experience must have been sponsored
by the college or university attended and shall include no
more than six (6) semester hours. A minimum of 200 must be
in speech-language pathology. These 300 clinical clock hours

shall be appropriately distributed in each of the following
areas:

(a) diagnosis (evaluation of speech and language);
(b) management of language disorders:
(c) management of voice disorders;
(d) management of articulation disorders;
(e) management of fluency disorders;
(f) audiology (measurement of hearing and aural
rehabilitation).
OR

The applicant must hold a current license in speech pathology
issued by the Virginia Board of Examiners fcr Audiology and Speech
Pathology. In addition, the applicant must have completed
coursework which includes the following:

(1) psychoeducational assessment;
(2) manual communication;

(3) current research trends and 1legal issues in the field
ofspecial education.

All speech-language pathologists certified for employment in
Virginia public and accredited private schools must meet the
proposed Certification Requirements for Speech-Language
Pathologists by July 1, 1992.

All personnel employed in Virginia in September 1989, with a valid
endorsement in speech-language disorders, who do not have a
Master's degree in speech-language pathology, must successfully

complete the following 15 graduate semester hours of coursework by
September 1, 1994.

(1) language

(2) articulation

(3) fluency

(4) voice

(5) hearing impairment.

School divisions may submit individual's credentials to the

Department of Education any time prior to September 1, 1994, if
they presently hold endorsement in speech-language impairment.

26



Appendix E

Multicateqorical Mild Handicap Resource *

* Proposed new area of emphasis endorsement.

Content -- The program shall:

1.

10.

Provide knowledge of characteristics and etiology of specific
learning disabilities, serious emotional disturbance and
mental retardation, as well as provide knowledge in describing
the characteristics of normal growth and development;

Provide knowledge of diverse cultural and home environments
representative of the emerging trends in demographics of the
school-age population.

Provide knowledge in the development, selection,
administration, and interpretation of formal and informal
assessment techniques and instruments to assess a student's
educational development (academic, cognitive, communicative,
emotional, physical, prevocational/vocational, and social),
including an understanding of the pre-referral, referral, and
placement process in special education:;

Provide knowledge of techniques for instructing individuals
with learning handicaps, including knowledge of 1learning
styles and the effects of different 1learning styles on
planning, implementing, managing, and evaluating an
instructional program designed for the individual learner.

Provide knowledge of the philosophy and principles of career
and vocational education, continuing education, and social-
leisure activities (art, music, recreation, and social skills)
as applicable to individuals with mild handicaps.

Provide Kknowledge of current research, trends, and legal
issues in the field of special education.

Provide knowledge of the resources and techniques needed to
integrate students with handicaps into the continuum of
services in the least restrictive environment.

Provide knowledge of specialized curricula including social
skills and study skills.

Develop skills necessary for individual and group management
techniques wusing a variety of techniques based upon
behavioral, cognitive, and affective psychological theories.

Develop consultative skills so as to coordinate and promote

productive interaction leading to appropriate education and

transition between and among regular educators, parents,

related service personnel, and community service agencies.
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11. Provide knowledge of current and future uses of computer and
other technologies which facilitate 1learning outcomes in
exceptional learners.

12. Provide knowledge of attention deficit hyperactivity disorders
(ADHD) conditions, including assessment, working with
professionals, and strategies for educational intervention.

13. Provide practical experience in the specific area of
exceptionality, with an emphasis on skills to structure and
maintain an environment that is conducive ¢to 1learning,
including experience in all of the following settings:

a. regular education:;

b. education of students with learning disabilities,
emotional disturbance and mental retardation;

c. consultant or resource program model.

Multicategorical Mild Handicap Resource Endorsement Requirements

Applicants seeking endorsement to serve as a multicategorical
resource teacher in special education shall:

i Hold, or be eligible for, a Virginia collegiate professional
teaching certificate; anqd,

2. Have an endorsement in, at least, one special or regular
education area of emphasis; and,

3. Complete the equivalent of 27 semester hours distributed among
items
a - i listed below:

a. characteristics of individuals who are handicapped, -
including socio-cultural aspects, effects of diverse
socio-cultural influences, and health related aspects of
individuals with specific learning disabilities, serious
emotional disturbance, and mental retardation;

Bl psychoeducational assessment of individuals with
handicaps:;

c. instructional programming for students who are
handicapped and modifications of curriculum to facilitate
integration of students with handicaps into the continuum
of programs and services;

d. language development and the effects of handicapping
conditions and cultural diversity on typical language
development;

e. current research and technology trends and legal aspects
in special education;
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f. teaching methods in remediation of academic subjects for
individuals with mild handicaps, including specific
techniques of social skills and study skills curricula;

g. individual and group behavior management techniques:

h. career and vocational aspects of individuals with
handicaps in society;

i. consultation techniques to work with parents, and other
professionals;

student teaching to include 450 clock hours (or egquivalent
period of successful experience with appropriate populations)
in settings which include regular students and students
requiring special education for 1learning disabilities,
emotional disturbance, and/or mild mental retardation.
Optimum student or supervised teaching experience would be in
a multicategorical resource program model.

To be endorsed in kindergarten through grade 12, student teaching
must be done at two different levels. In lieu of student teaching,
one year of full-time successful teaching experience in a public
school or accredited private facility shall be accepted.
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Vocational Special Needs *

* Proposed new area of emphasis endorsement.

Content -- The program shall:

1.

Provide knowledge and experiences in identification of
students who are handicapped or disadvantaged and the
implementation of the comprehensive career-vocational
preparation process.

Provide knowledge of materials, resources and instructional
techniques used to integrate special needs students into a
continuum of vocational programs and the world of work.

Develop competencies relative to counseling special needs
students in career decision-making community and independent
living skills.

Develop transdisciplinary knowledge and experiences in

special education, rehabilitation, vocational special needs
and adult human services.

Vocational Special Needs Endorsement Requirements

Applicants seeking endorsement in vocational special needs shall:

1.

Hold, or be eligible for, a Virginia provisional or
collegiate professional certificate with endorsement in
special education, vocational education, or related area such
as counseling at the middle or high school level; anad,

Have two (2) years of successful, full-time experience as a
teacher in vocational education, special education, or
related area; anag,

Complete the equivalent of 36 semester hours distributed
among the following areas:

a. characteristics of individuals with handicaps, including
socio-cultural aspects, effects of diverse socio-cultural
influences, and health related aspects:;

b. psychoeducational assessment of individuals with
handicaps, and vocational assessment process, including
career counseling of special populations;

c. instructional programming for students who are
handicapped and modifications of curriculum to facilitate
integration of students with handicaps into the continuum
of programs and services;
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language development and the effects of handicapping
conditions and cultural diversity on typical language
development;

current research and technology trends and legal aspects
in special education;

teaching methods in remediation of academic subjects for
exceptional individuals;

individual and group behavior management techniques;

consultation techniques to work with parents, and other
professionals;

introduction to identification and career/vocational/
community education needs of students with disabilities:;

overview of secondary and postsecondary vocational
programs for students at-risk including disadvantaged or
multicultural education;

administration of implementation of industrialized
cooperative training or job development:;

internship or study involving transdisciplinary

coursework in special education, vocational education,
rehabilitation, or adult and family services.
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Vocational Evaluation *

* Proposed new area of emphasis endorsement.

Content -- The program shall:

1.

2.

Provide information and performance areas essential for an
individual to be certified in vocational evaluation.

Provide information and experiences to develop competencies
in the following areas:

a. job analysis

b. occupational information and employment trends
c. functional aspects of disability

d. vocational interviewing

e. individualized vocational evaluation planning
f. psychometric testing

g. work samples

h. situational assessment

i. learning styles assessment

J. functional living skills

k. report development and communication

1. adaptation of jobs and vocational training

m. knowledge of human development and special populations
Provide knowledge which consists of a broad base of

understanding for disciplines related to vocations, careers,
and disabilities.

Vocational Evaluation Endorsement Requirements

Applications seeking endorsement in vocational evaluation shall
meet requirements as follows:

l.

Hold a baccalaureate degree in vocational evaluation,

vocational special needs, vocational education, special

education, rehabilitation, or a related field with 12 semester

hours distributed among:

a. purposes and practices of vocational evaluation;

b. characteristics of special populations;

c. purposes and practices of vocational education;

d. career/life planning, transitioning, and occupational
information.
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2. Complete a minimum of 150 clock hours of orientation to
vocational evaluation under the supervision of a practicing,
certified, school-based vocational evaluator. Such
orientation may be concurrent with employment and must be
completed by December 1, of the first year of employment.

Persons certified in vocational evaluation (CVE) through the
Commission on Certification of Vocational EBvaluation and Work
Adjustment 8pecialist (CCWAVES) are exempted from these
requirements. Their national certification will be accepted in
lieu of state requirements.
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Autism

fadadoll TO BE INCLUDED AT A LATER DATE Rhkkkkhkkkhkhhdkhk
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Other Health Impajred

Ehkkdk TO BE INCLUDED AT A LATER DATE bbb bbb bt bd
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Orthopedically Impaired

Fkkkk TO BE INCLUDED AT A LATER DATE dkhkkkhkkhhkd

36



Appendix E

Deaf/Blind

falialaloled TO BE INCLUDED AT A LATER DATE Rkkkkrkkkk
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S8ign Langquage Instruction #*

* Proposed new area of emphasis endorsement. To be inserted after
the Foreign Language section.

Content -- The program shall:

1.

2.

Develop the ability to understand conversations of normal
tempo, lectures and news broadcasts.

Develop the ability to sign with a native signer with a
command of vocabulary and syntax adequate for expressing
thoughts at normal conversation speed and with accurate signs.

Provide an enlightened understanding of the deaf community
through a study of the deaf culture.

Provide knowledge of the differences between the pragmatics,
syntactic and morphological systems of American Sign Language
and English.

Provide a knowledge of present-day objectives of the teaching
of foreign 1languages as communication, of methods and
techniques for attaining these objectives, of the use of medi:
in teaching languages, of current curricular developments, ot
the relationship of language study to other areas of the
curriculum, and of the professional literature regarding
American Sign Language.

American Sign Langquage Endorsement Requirements

Applicants seeking endorsement in teaching American Sign Language

shall:

1. Possess a bachelor's degree;

2. Satisfy the general and professional studies
requirements for a Virginia certificate:

3. Hold or be eligible for certification from: The American
Registry of Interpreters for the Deaf (RID); or Virginia
Quality Assurance Screening Level III; or Sign
Language Instructor's Guidance Network:

4. Present 3 semester hours of methods of teaching from an

accredited college of university.
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REVISION OF CERTIFICATION REGULATIONS
PROPOSAL FOR SPECIAL EDUCATION

SECTION II

ADMINISTRATIVE & SUPERVISORY

AREAS
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Program Administrator for Special Education

Administrative Personnel

B.

School Principals and Program Administrators

1.

Content -- the program shall:

a.

provide knowledge of a broad range of learning
experiences and an understanding of the
interrelationships involved;

develop administrative and supervisory
knowledge and skills;

provide knowledge and skills relevant to sound
evaluation of classroom instruction, involving
both practicing and student teachers;

provide knowledge and skills related to group
dynamics and curricular improvements;

develop understandings of the rights,
responsibilities, and ethics inherent i-
professional service;

develop knowledge of and skill in school-

community relations and interagency
collaboration;

develop ability to understand the relationships
among the various disciplines;

provide knowledge of school law and special
education law, as well as the application of
law to practice;

develop competence in research and development,
with specific application to school programs
and administration;

provide supervised off-campus experience which
aids in integrating theory and effective school
practices;

develop increased understanding of the crucial
and dynamic role of the school in our culture
and the knowledge and skills needed to focus
the resources of the school on recognized
social concerns;
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provide knowledge of and competency in
planning, developing, administering, and
evaluating programs for exceptional
individuals, including the gifted and talented
and those with handicapping conditions:

provide knowledge of vocational education.

Endorsement Requirements

a.

b’

the applicant shall hold a Postgraduate
Professional Certificate:;

the applicant shall possess leadership
qualities and personal characteristics
necessary to work effectively with students,
teachers, and parents as attested to by a
division superintendent of schools, by the
chief administrative officer of a private
school, or by an official in an institution of
higher 1learning who is in a pecsition to
evaluate the applicant's qualifications;

the applicant shall have completed graduate-
level work in each of the following areas:

(1) school administration:

(2) supervision and evaluation of instruction
and instructional programs;

(3) school curriculum (appropriate for
endorsement desired);

(4) school law and specia)l education law:

(5) school-community relations and interagency
collaboration.

(6) personnel administration:

(7) school finance

those applicants seeking the Principal

endorsement shall have had one year of
successful, full-time teaching experience at
the level to be supervised;

those applicants seeking the Special Educatjion
Program Administrator endorsement shall have
had three years of successful experience as a
professional worker with children with
handicaps within the Commonwealth's mandated
age range (i.e. School Psychologist, School
Social Worker, Teacher) and have completed
graduate-level work which addresses the
components of the special education process
listed below:
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child jdentificatjon;
assessment of handjcapping conditions;

special education service provision;

specia)l educatjon sexrvice termination and

transition:

Leqular education integration;
special education process monitoring and

reporting.

the applicant's course of study shall include,
at the graduate or undergraduate level,
training in substance-abuse education. Such
training may constitute a separate course or
may be included in one or more of the areas
listed under item "c" above.

BE EEEE
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Supervisor of Special Bducation

Instructional and Supervisory Personnel

A.

Instructional Supervisory Personnel

Endorsement Requirements

a.

b.

applicants must hold a Postgraduate
Professional Certificate;

applicants must have demonstrated 1leadership
qualities and personal characteristics
necessary for working effectively with
students, teachers and parents as attested to
by a division superintendent of schools, by the
chief administrative officer of a private
school, or by an official in an institution of
higher 1learning who is in a position to
evaluate the applicant's qualifications:

applicants for endorsement as supervisors in
a specialized area (e.g., mathematics, reading,
business education, etc.) or 1level (e.qg.,
elementary, middle or secondary) must be
endorsed in the specialization or in a teaching
area within that level, must have had at least
three years of successful full-time experience
as a teacher in the area of specialization or
teaching area and must have had recent
successful experience as a teacher,
administrator, or supervisor in the area or at
the level to be supervised:

applicants for endorsement as supervisors of
special education or directors/supervisors of
vocational educatjon must be endorsed in a
teaching area within their area of supervision.
The experience requirements in "c" above apply:

applicants for endorsement as a district
supervisor with general instructional
supervisory responsibilities (e.g., general
supervisor, director of instruction, assistant
superintendent of instruction, etc.) shall have
had a minimum of five years of recent
successful experience as a teacher,
administrator or supervisor. Additionally, they
shall have had formal graduate work 1in
curriculum in at least two of three levels
(elementary, middle, and secondary):
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the applicant must complete graduate level wor.
in the following areas:;

(1) supervision and evaluation of instruction
and instructional programs:;

(2) social psychology of organizations;

(3) curriculum development;

(4) school administration:;

(5) 1learning theory.

the applicant also shall have completed work
in the education of exceptional individuals,
including the gifted and talented and those
with handicapping conditions, and in
educational technology at the graduate or
undergraduate level. Supervisory experience at
the appropriate grade level(s) is recommended.
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REVISION OF CERTIFICATION REGULATIONS
PROPOSAL FOR SPECIAL EDUCATION

S8ECTION III

NEW CERTIPICATES
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8pecial Bducation Paraprofessional Certificate *

* Proposed new certificate.

The Special Education Paraprofessional Certificate is a two-level,
five-year renewable certificate. It shall be issued to applicants
who may or may not hold a baccalaureate degree but who satisfy a
paraprofessional endorsement through the requirements which follow:

A. Provisional Certificate -

High school diploma, special diploma, or general education
development certificate (GED):; completion of basic orientation
training to include a minimum of 12 eclock hours prior to
entering the classroom.

B. Paraprofessional Certificate -

Level 1: Basic Certificate: Two years of classroom
experience at the provisional level plus a minimum
of 9 semester hours college level course work or 24
clock hours of inservice training beyond the basic
orientation training.

Level 2: Advanced Certificate: Five years classroom
experience plus 18 semester hours of college level
course work and 64 clock hours of inservice training
beyond the basic orientation training.

To maintain the Paraprofessional Certificate once it has been
attained, 6 semester hours or 64 clock hours of inservice
training must be taken every five years.

C. Recommendation for certification by the employing agency.

Applicants seeking the Paraprofessional Certificate shall acquire
competencies through training programs which shall:

a. provide knowledge and skills in behavior management methods,
which include observation, recording, and reporting
techniques;

b. develop skills in interpersonal communication, including
techniques for communicating appropriately with teachers,
parents, students, administrators, and, other school
personnel;

c. provide knowledge of characteristics of all students with
special needs, including a range of severity level and types
of handicapping conditions and terminology and jargon used in
special education:
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provide knowledge and skills to develop and maintain safe
classroom environments and procedures for administering basic
first aid and medication;

provide knowledge of physical care procedures to include
feeding, diapering, handwashing, seizure management, control
of communicable diseases;

provide knowledge of content/subject matter skills, including
selection and use of appropriate materials and modifications
or adaptations;

provide knowledge of various teaching strategies and
approaches, including individual tutoring, and small and large
group instruction;

provide knowledge of the appropriate role of the
paraprofessional in relation to teacher, administrators,
students, and total school program:;

provide knowledge of normal child growth and development,
covering the preschool, elementary, middle, and high school
years:;

provide knowledge of school and local division policies and
procedures;

provide knowledge of legal and ethical aspects of special
education programs, including confidentiality and liability
concerns;

develop skills to use audiovisual equipment, duplicating
machines, computers for instructional and administrative
purposes, and  other equipment commonly found in school
buildings, as well as specialized equipment used by certain
students with handicapping conditions.
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Orientation and Mobility Certificate *

* Proposed new certificate.

The Orientation and Mobility (O&M) Certificate is a five-year
renewable certificate. It shall be issued to applicants who hold
a baccalaureate, or higher, degree in O&M from an accredited
college or university.

Applicants seeking the Orientation and Mobility Certificate shall
acquire competencies through training programs which shall:

a.

provide knowledge of anatomy, physiology, and diseases of the
eye, and of the medical aspects associated with the visually
impaired;

provide knowledge of the characteristics of the nature and
needs of both blind and partially sighted children;

provide knowledge of principles, methods, equipment and
materials for assessing and teaching independent orientation
and mobility to both blind and partially sighted children;
develop skills in low vision practices and procedures;

provide knowledge of psychosocial aspects of both blind and
partially sighted children;

provide knowledge of human growth and development as it
applies to children with visual disabilities;

provide knowledge of national and state laws and community
resources for the blind;

provide knowledge of the interdisciplinary approach to the
study of multihandicapping conditions in which blindness is
a common denominator;

provide experiences through fieldwork and student teaching
with both blind and partially sighted children.
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S8PECIAL EDUCATION TEACHER CERTIFICATION
REVISION PARTICIPANTS
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Participants in Special Bducation Teacher Certification

Patricia Abrams

David Aldrich

Sharon Demme Altman

Susan Asselin
Anne Atkinson
Cynthia Bates
Rachel Bavister
Michael Berhmann
Helen Bessant-Byrd
Joseph Bibbo

Stu Bowden
Rosalind Brady
Cheryl Brenton
Frank Bryan
Becky Camden

Lori Cantor

Lissa Power Cluver

Beverly Crouse
Patricia Cumbow
Boel Davis
Sherwin Davis
Sandra Daughterty

Danny Dixon

Mega - Task Force

Supervisor of Special Education
Personnel Development

Supervisor of Severely Profoundly
Handicapped

Supervisor of Speech-Language and
Hearing Impaired Programs

Personnel Development Advisory Committee
Personnel Development Advisory Committee
Emotionally Disturbed Advisory Committee
Hearing Impaired Advisory Committee
Personnel Development Advisory Committee
Personnel Development Advisory Committee
Mental Retardation Advisory Committee
Visually Impaired Advisory Committee
Emotionally Disturbed Advisory Committee
Severe and Profound Advisory Committee
Hearing Impaired Advisory Committee
Hearing Impaired Advisory Committee

Coordinator of Teacher Transition
Training

Associate Director of Special Education
Programs

Speech-Language Advisory Committee
Emotionally Disturbed Advisory Committee
Speech-Language Advisory Committee
Mental Retardation Advisory Committee
Emotionally Disturbed Advisory Committee

Learning Disabled Advisory Committee
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Jean Ann Dixon
Johanna Elliot
Nancy Eiss

Bill Elsesser
Maynard Filter
Patricia Fish
Ann Francis
Robin Goffen
Patricia Golding
Vincent Groclose
Brenda Hatcher
Clifford Hatt

Bill Helton

Charles Heuchert
Maureen Hollowell
Cherry Houck
Leslie Hutcheson
Donna Hudson

Sara Irby

Julie Jones
Gloria Johnson
Juanita Joyce
Jennifer Kilgo
Richard King

Melvin Klement

Marianne Kosiewicz
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Paraprofessional Sub-Task Force
Severe and Profound Advisory Committee
Paraprofessional
Supervisor, Technical Assistance
Personnel Development Advisory Committee
Speech-lLanguage Advisory Committee
Severe and Profound Advisory Ccmmittee
learning Disabled Advisory Committee
Learning Disabled Advisory Committee
Early Childhood Advisory Committee
Severe and Profound Advisory Committee
Learning Disabled Advisory Committee

Administrative Director of Special
Education and Pupil Personnel Services

Emotionally Disturbed Advisory Committee
Hearing Impaired Advisory Committee
Learning Disabléd Advisory Committee
Hearing Impaired Advisory Committee
Paraprofessional Sub-Task

Associate Director of Teacher Education
and Certification

Severe and Profound Advisory Committee
Severe and Profound Advisory Committee
Personnel Development Advisory Committee
Personnel Development Advisory Committee
Severe and Profound Advisory Committee
Emotionally Disturbed Advisory Committee

learning Disabled Advisory Committee
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Carol Norrish

Judith Nussen-=Green

Fred Orlove
Howard Ormond
Allyson Pate
Jim Patton

Joe Phibbs
Carolyn Polloway
Edward Polloway
Tilda Pope
Nancy Quinn
Deborah Raessler
Jane Razeghi
Rick Richardson
Sandra Reen
Cyndi Roberts
Shelby Robinson
Karen Rooney
Dorothy Roseboro
Jamie Ruppman
Steve Sailer
Clay Sande
Brenda Seale
Carol Sears
Linda Shaw
Lillian Shearin

Brenda Sieb
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Personnel Development Advisory Committee
Severe and Profound Advisory Committee
Severe and Profound Advisory Committee
Emotionally Disturbed Advisory Committee
Personnel Development Advisory Committee
Invited Guest

Personnel Development Advisory Committee
Learning Disabled Advisory Committee
Mental Retardation Advisory Committee
Hearing Impaired Advisory Committee
Learning Disabled Advisory Committee
Mental Retardation Advisory Committee
Mental Retardation Advisory Committee
Severe and Profound Advisory Committee
Department for Rights of the Disabled
Severe and Profound Advisory Committee
Emotionally Disturbed Advisory Committee
Learning Disabled Advisory Committee
Early Childhood Advisory Committee
Severe and Profound Advisory Committee
Personnel Development Advisory Committee
Personnel Development Advisory Committee
Hearing Impaired Advisory Committee
Severe and Profound Advisory Committee
Mental Retardation Advisory Committee
Emotionally Disturbed Advisory Committee

Hearing Impaired Advisory Committee
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Ron Lanier

Sara Lang

Erik Laursen
Virginia Laycock

Andrea Lazzari

Charlene Lee
Melissa Lee
Elizabeth lewis
Nina Lilly
Lillian C. Lindemann
Reid Linn

Gary Macbeth

John McLaughlin
Janice Maddex
Winifred Mahoney
Rosemarie Marshall
Naomi Martin
Pamela Mason

Gail Mayfield
Barbara Mease
Martha Mertz

John Messinger
Lori Mick

Dan Miller

Esther Minskoff
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Hearing Impaired Advisory Cémmittee
Mental Retardation Advisory Committee
Emotionally Disturbed Advisory Committee
Personnel Development Advisory Committee

Supervisor of Early Childhood Advisory
Committee

Emotionally Disturbed Advisory Committee

Hearing Impaired Advisory Committee
Emotionally Disturbed Advisory Committee
Mental Retardation Advisory Committee
Emotionally Disturbed Advisory Committee
Personnel Development Advisory Committee
Learning Disabled Advisory Committee
Personnel Development Advisory Committee
Paraprofessional Sub-Task Force

Learning Disabled Advisory Committee
épeech-Language Advisory Committee
Severe & Profound Advisory Committee
Early Childhood Advisory Committee
Mental Retardation Advisory Committee
Emotionally Disfurbed Advisory Committee
Supervisor or learning Disabled Programs
Visually Impaired Advisory Committee

Learning Disabled Advisory Committee
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Personnel Development Advisory Committee

Ms. Anne Atkinson, Supervisor
Schcol Social Work

Henrico County Public Schools
P.0O. Box 23120

3820 Nine Mile Road
Richmond,VA 23223

Dr. Susan B. Asselin

Associate Professor

VPI & SU

Division of Vocational and
Technical Education

343 Lane Hall

Blacksburg, VA 24061

Dr. Michael Berhmann, Director
Center for Human Disabilities
George Mason University

4400 University Drive

Fairfax, VA 22030

Dr. Helen Bessant-Byrd
Special Education Department
Norfolk State University
Norfolk, VA 23504

Dr. Douglas Brown
Department of Psychology
James Madison University
Harrisonburg, VA 22807

Dr. Maynard Filter

Dept. of Speech Pathology
and Audiology

James Madison University

Harrisonburg, VA 22807

Dr. Charles Heuchert
University of Virginia

405 Emmet Street

Curry School of Education
Charlottesville, VA 22903

Ms. Sara G. Irby
Associate Director
Teacher Education and Certification

Ms. Ann Lucas
Dept. of Mental Health
& Mental Retard. Substance
Abuse Services
Madison Bldg.

Mrs. Juanita S. Joyce
Coordinator, Special Education
Hampton City Public Schools
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Bampton, VA 23663

Dr. Jennifer Kilgo
Division of Educational Services
Virginia Commonwealth University

Dr. Virginia Laycock, Past-Pres.
Coalition of Special Educators for
Personnel Development
College of William and Mary

School of Education
Williamsburg, VA 23185

Mrs. Winifred C. Lowe
Administrative Director
General Education

Dr. Stephen Sailer, Div. Supt.
Virginia Association of
School Administrators

Amelia County Public Schools
P.O. Box 167

Amelia, VA 23002

Dr. John McLlaughlin
Institute for the Study of
Exceptionalities

103 Jackson Street

VPI & SU

College of Education
Blacksburg, VA 24061

Ms. Carol Norrish

Fairfax County Public Schools
The Vision Center

Devonshire Center, Room 7
2831 Graham Road

Falls Church, VA 22042

Mrs. Allyson B. Pate, Chair
State Special Education
Advisory Committee

453 North Braddock Street
Winchester, VA 22601

Dr. Clay Sande

Virginia Council of Administrators
in Special Education

Fairfax County Public Schools

Belle Willard Administration Center
10310 Layton Hall Drive

Fairfax, VA 22030

Mr. Joe Phibbs

Visiting Teacher

Mt. Hermon E.E.C.

Building 1, 3000 North St.
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Mr. Willie Waker, Principal
Roanoke County Public Schools
5937 Cove Road

Roanocke, VA 24019

Dr. Wayne Wheatley, Director
Teacher Education Progams
Clinch Valley College

P.O0. Box 16

Wise, VA 24293
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A Camparison of Special Education Class Size Regquirements
Acruss the United States
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Staff to Student Ratios: Specific Learning Disability
staff to Student Ratios: Seriously Emctionally Disturbted
Staff to Student Ratios: Deaf and Hard of Hearing

Staff to studert Ratios: Educable Mental Retardation
Staff to Student Ratios: Trainable Mental Retardation

Staff to Student Ratios: Severe=to-Profound Memtal
Retardation

Staff to Student Ratios: Multihamdicapped
Staff to Student Ratios: Visually Bandicapped

Staff to Student Ratios: Orthopedically Handicapped and
Other Health Impaired

staff to Student Ratios: Speech-langquage Impaired



Itin.

Key for Charts in Appendix F

Itinerant

Resource

Self-contained

Includes undefined class type

No ratio, drives class size

No ratio frum SEA, determined in IEA

No ratio given, weighted staffings for class size/caseload
Class size hased on severity

No ratio given in this category, classes are naoncategorical
No ratio

1ocal team may reduce class size

Standards apparently no different than regular education
Range is based on presence of an aide

Range is based on severity

Range is based on grade

Range is based on types of hardicaps grouped together
Definition may vary fram Virginia's

Behavior Disorder

Hamebourd

Autism

Deaf Blind

Orthopedically impaired

Other health impaired

Preschool

Class type not identified for this handicapping condition,
although it is present with other corditions



Appendix F
1. STAFF TO STUDENT RATIO: SPECIFIC LEARNING DISABILITY

| Ttin. | Res. | s/c | Other | No standard

1 + I { t
Alabama | [ 20 | 10 | l
Alaska | | | l | EP
Arizona I I I l | LEA
Arkansas | | | 10-155 | l
California | ' ] | | EP
Colorado | 30 | 15 | s8-155 | |
Connecticut l l | | | EP
Delaware [ | | 8 | |
D.C. | 25-309| 15 | 10 [ [
Florida | [ | [ | NR
Georgia | 20 | 24 | 10 | |
Hawaii l l | I | w
Idaho l l | l | NC
Illinois | | l | 10 |
Indiana l | l i | EP
Iowa | | 18 | s5-155 | l
Kansas | 18-243| 18222 | 10-142 | | Nc
Kerttucky l | 8-209 | 6-159 | |
Iouisiana | | | 7-159 | |
Maine l | 12-159 | 8-109 | l
Maryland I l l I l
Massachusetts I I I l | w
Michigan I | l | 10-15 |
Minnesota ( l I | s-305.a |
Mississippi | | | [ |
Missouri | 10-209] 10-209 | 6-109 | |

Montana |no data|available | | ]
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1. Specific Learning| Itin. | Res. | S/c | other | No Standard
Diegbled ] l 1 | ]
Nebraska | | | 30 | |
Nevada | I 28 I 12 | Pre.: 8 I
New Hampshire | | | | | sEV
New Jersey | | | 8-129 | |
New Mexico I I I | | sEV
New York | | 20 | 10-129 | |
North Carolina | I 35 | 8-12 | I
North Dakota | I | 6-12 | |
Ohio | | | 8-249 | l
Oklahoma | 25 | 25 | 3-10 | 1AB.: 3-25 |
Oregon l I I | | EP
Permsylvania [ | 15-50 | 15-20 | 6-159 |
Rhode Island ] ] | | 8-102 |
Pre.: 8-102
South Carolina | 33 | 33 | 15-189 | l
South Dakota I I | | | EP
Tennessee REG| | | | 25-359 |
Texas I I I l | EP
Utah I | 24 |15 l I
Virginia l | 24 | 8-102 | |
Washington I l | | | 1EP
West Virginia | | 20 | s-122 | I
Wisconsin | 9-159 | 12-209 | 4-139 | |
Wyaming Ino datalavailable I I |
Number g | 10 26
Mean 23 22 12
Median 23 20 10



2. STAFF TO STUUENT RATTIO:

Appendix F

SERIOUS EMOTIONAL DISTUREANCE

| Ttin. | Res. | s/c | other | No standard

| i | I }
Alabama ] | 8205 | 4-65 | Aaut: 4 |
Alaska l l I I | EP
Arizona | l I | | LEA
Arkansas | 25 | 20 | 8 | |
California | | [ | | EP
Colorado | 30 | 8-159 | 8 | |
Connecticut | | l I | EP
Delaware | | [ 10 | |
D.C. |20-279/2]12-179,2 | 8-129,3| |
Florida | [ I | | R
Georgia |BD: 205 |BD: 249 |BD: 109 |ED: 8-109 |
Hawaii | | I | | w
Idaho I I I | | NC
Illinois I I I | 8 I
Indiana I I I I | EP
Iowa | | 18 | 5-155/9]| l
Kansas |15-24N,2|12-220/2 | g-14h,2| | NC
Kentucky I | 615 | 5-8 | I
Iouisiana I I | 47 | I
Maine | I 35 | s-112 | |
Maryland | I | | | W
Massachusetts | I | s-122 | |
Michigan | l | 10 | |
Minnesota | | | 8-30S:2| [
Mississippi | | | | | EP
Missouri | 20-20 | 1020 | 6-10 | |
Montana I | [ 4-12 | I



Appendix F

2. Serious Emotional| Itin. | Res. | s/c | other | No standard
Disturhance | ' | :
Nebraska | | 10-30S I l
Nevada | | 10-205 | |
New Hampshire | | | | sev
New Jersey | | 8 ' I
New Mexico | | | | sev
New York | 20 | 10 I |
North Carolina | 20 16 | 6-8 | |
North Dakota I |  3-10 | |
Chio l | 612 | |
Oklahoma ] |  3-10 | [Lab.: 3-25
Oregon 1 I I | LEA
Pennsylvania | 15-50 15-20 | 6-15 | |
Fhode Island | | 3-8S/2| |
South Carolina | 33 | 12-159 | |
South Dakota | | | | LEA
Tennessee | | 25-359 | |
Texas I I | | EP
Utah I 22 | 12 | I
Vermont | | | | 1EA
Virginia | 24 | s8-10? | |
Washington l l | | EP
West Virginia | 12 12 | 3-6 |art.: 4 (w/ |
aide)
Wisconsin l 9-159 | 4-129 | l
Wyaming IEP| | [ |
Number 9 18 32
Mean 22 19 10
Median 20 17 95



Appendix F

3. STAFF TO STUDENT RATIO: DEAF AND HARD OF HEARING

| Ttin. | Res. | s/c | Other | No standard

I I 1 — 1
Alabama I - 15 | 10 | |
Alaska I | | | | EP
Arizona | | | | | 12
Arkansas | 20 | 15 | 8-105 | |
California | I [ | | IEP
Colorado [10-159 | 6-129 | 4-89 | |
Connecticut I I I I | =P
Delavare I e N
D.C. | 25 | 8-105 | 6-85/9 | [
Florida | I | [ | NR
Georgia | 12 | 12 | 8 | pre: 6 |
Hawaii I I I I | w
Idaho | l | I | Nc
Illinois | - - | - | s8-12 |
Indiana I | I I | EP
Iowa | 8-109 | 15 | 5-105 | |
Kansas I I | I | EP
Kentucky | 3-10 | 3-8 | 3-6 | |
Iouisiana | - - | - | 4-99 |
Maine [ - 50 | 5-129.2 | I
Maryland | | | | | W
Massachusetts l - - - | s8-122 |
Michigan I I | 7-109 | I
Minnesota = - | - | 3-e92 |
Mississippi | | I I | EP

Missouri l10-20 | 8-15 | 6-8 I I



Appendix F

3. Deaf and Hard | Ttin. | Res. | s/c | Other | No standard
Hearing i ‘ ; |
Montana l15-60 | | I I
Nebraska _ I - | - | - | 10-208 ]
Nevada N = | = | 20 |
New Hampshire Il - -~ | - | | sEV
New Jersey | - - | e-122 | l
New Mexico | | | | | sEv
New York | - | - | 10-155 | |
North Carolina | - | 10-20 | 4-95/9 | |
North Dmkota | - 3-10 | - | |
Ohio - - | 610 | l
Oklahama | - - | 3-15 | |
Oregon | | | | | LEA
Fennsylvania [15-50 | s5-15 | s-10 | l
Rhode Island | - | - | 3-8s.2 | I
South Carolina | 15 | 15 | 10-129 | [
South Dakota o= - - | | 1Ea
Tennessee | -] - | 25-359 | |
Texas - S - | | EP
Utah | - 15 | 20 | l
Vermont A = | - | | 1Ea
Virginia | - 24 | 8102 | |
Washingtan Il - - 1 = | | EP
West Virginia | o | 10-20 | 4-s2 | |
Wisconsin | 5-109 | 5-109 | 4-10S5/9 | |
Wyning -l =1 -] | =
Number 1 17 23
Mean 18 15 9

Median 15 14.5 8



Appendix F
4. STAFF TO STUDENT RATIO: EDUCAERLE MENTAL RETARDATION

| Itin. | Res. | s/c | other | No standard

E I f I I
Alabama | | 15 | 20 | I
Alaska | | l I | =P
Arizona | | I | | LEA
Arkansas l | 30 | 15 | |
California | - | - | - | EP
Colorado | | 8-189 | g-159 | |
Connecticut I I l | | EP
Delaware I = |15 I
D.C. | 25-309 | 15 | 12 | |
Florida l l l I | NR
Georgia | 20 | 24 | 14 | |
Hawaii | | | I | w
Idaho | | | | | NC
Illinois | - - | - |12 l
Indiana I I I | | EP
Iowa | | 18 | 8-155/9 | |
Kansas |15-18h/2|12-180/2 | g-20h/a | | Nc
Kentucky I | 10 | 20 | I
Louisiana | | | 8-17 | I
Maine | | | 12-272 | |
Maryland I I | I | w
Massachusetts | | | s-122 | I
Michigan | I Il 15 | I
Minnescta | | | 12-152 | |
Mississippi I | I I | EP
Missouri | 1020 | 10-20 | 6-10 | |

Montana |no data| provided | [ |



Appendix F

4. Bducable Mental | Itin. | Res. | S/c | Other No Stardard
Retardation | : , :

Nebraska | 1 N

Nevada , I | 24 | 8229 |

New Hampshire | I | l SEV

New Jersey | | | 15-202 | day trng: 9

New Mexico | | | | SEV

New York ] | 20 | I SEV, NC

North Carolina | 35 | 12-169 | 12-169 |

North Dakota | | | 6-159 |

thio [ [ | 8-16 |

Oklahama | | | 3-15 | 1ab.: 3-25

Oregon | | | | LEA

Pennsylvania | 15-509| 15-209 | 10-159 |

Rhode Island | | | 8 |

South Carolina | 15-339| 15-339 | 15-189 |

South Dakota | | | | LEA

Tennessee ] | | 25-359 |

Texas I | | | IEP

Utah t | 15 | 15 |

Virginia | | | 9-179.2 |

Washingtan | | | | IEP

West Virginia | | 20 | 8-152 |

Wisconsin | | N | 5-159 |

Wy L | =

Number 7 16 29

Mean 25 20 14

Median 27 16 12



Appendix F
5. STAFF TO STUDENT RATIO: TRAINAERLE MENTALLY RETARDED

| Ttin. | Res. | s/c | other | No standard

I + 1 I I
Alabama I I 15 | 12 | |
Alaska I | | I | EP
Arizona | | | I | LEA
Arkansas | | 30 | 10 | I
California | l ] | | 1EP
Colorado | | 8-189 | 8-159 | |
Connecticut | | ] | | EP
Delaware | - | - - | 6 |
D.C. | 15 | 12 | 10 | |
Florida | | | | | R
Georgia I I | 10 | I
Hawaii I I | I | w
Idaho | | | | | Nc
Illinois | - - | - |10 [
Indiana I I | I | =P
Iowa | | 18 | 8-155/9 | : |
Kansas | | |12-20S8/9 | 1
Kentucky I I | 5-12 | |
Louisiana | | | 6-179 | I
Maine I | | 6-15S.2 | |
Maryland I I I I | w
Massachusetts | | | 8-122 | I
Michigan I | | 15-302 | I
Minnesota I I | 8 I |
Mississippi | | | | | =P
Missouri | 10-20 | 10-20 | 6-10 | |

Montana Ino data| provided | | |



Appendix F

5. Trainable | Itin. Res. | s/c | other | No Stamiard
Mentally Retarded ; .

Nebraska | [ 109 |

Nevada | 20 | 6-109 |

New Hampshire | - - | = |day trng.: 9 | sev

New Jersey | | I

New Mexico | - - | - | Sev

New York | | I Sev, NC

North Carolina [ - - | 6-162 |

North Dakota I | 6-12 |

Ohio | | 8-16 |

Oklahoma | | 3-15 |1ab.: 3-25

Oregon l | l LEA

Pennsylvania | 10-189 | 8-159 |

Rhode Island l | 8 |

South Carolina | - - | 12-159 |

South Dakota | | [ LEA

Tennessee | | 25-359.9|

Texas I I | IEP

Utah | 15 | 12 |

Vermont | | | LEA

Virginia | | 10-82 |

Washington | | | IEP

West Virginia | | 208 | s-152.d

Wisconsin | | 4~99.4 |

Hyaming l | | L

Number 2 9 28

Mean 15 7 12

Median 15 15 10.5



Alabama
Alaska
Arizona
Arkansas
California
Colorado
Connecticut
Delaware
D.C.
Florida
Georgia
Hawaii
Idaho

Illinois

Iowa

Mississippi

Missouri

|
|

30

8-189

| 10-20 | 10-20

|no data| provided |

8-159

6-75

4-6

3-8

4-9

8-122

24 w/4
aides

6-10



Appendix F

6. Severe-to- | Ttin. | Res. | s/c | oOther | No Sstandard

Profound Mental

Retardation : | | | ;
Nebraska | | | 18 | |
Nevada | | 12 | 59 | I
New Hampshire | = ] - - | sEv
New Jersey | | | MR | |
New Mexico |- - | = ] | sEv
New York | [ [12 w1 | I

aide/3 students

North Carolina | - - | 6122 | I
North Dakota | | | | | MR
Ohio [ | | 8-164 | I
Oklahaoma | | |  3-159 | 1ab.: 3-25 |
Oregon I | | | | LEA
Pennsylvania I I | 4-8 | I
Rhode Island | | | 3-62 | |
South Carolina |no data|provided | | |
South Dakota | | | | | LEA
Tennessee | | | 25-359.9| |
Texas | I | [ | EP
Utah Ino data|provided | l I
Vermont I I I I | 1EA
Virginia I I | 86 | I
Washington | | | | | EP
West Virginia I | 208 | 81524 | |
Wisconsin l | | 4=09/9 | I
wyonirs I N | =
Mumber 0 6 2
Mean 15 16 9
Median 15 15 7



7. STAFF TO STUDENT RATIO: MULTIHANDICAPPED

| Ttin. | Res. s/c Other | No stardard

| | 1
Alabama | 4-162 | 4-162 4-162 l
Alaska I I | EP
Arizona | | | 1EA
Arkansas | | 25 10 |
California | | | EP
Colorado |12-209 | 8-159 8-109 |
Delaware | | | nRd
D.C. | | g-102 |
Florida | | | NR
Georgia |no data| provided |
Hawaii | | | w
Idaho | ] | Nc
Illinois | | 5 I
Indiana | | | EP
Iowa | | 5 |
Kansas I I | EP
Kentucky | | s-10 5-10 I
Louisiana | | 4-99 |
Maine |no data| provided |
Maryland | | | w
Massachusetts | ] 8-122 |
Michigan | I 9 w/2 I
Minnesota | | tsd?a |
Mississippi I | | EP
Missouri | |  e6-10 4-6 I
Montana | | 8-25 NR |



Appendix F

7. Multihandicapped | Itin. | Res. | s/c | Other | No stardard

1 | i 1 1

j | ! T T
Nebraska ] | | | | NR
Nevada | | 20 | 6 | |
New Hampshire | | l | | SEV
New Jersey | | | s-112 | |
New Mexico | | | | | sEv
New York | | | a | |
North Carolina | | |6-12 | |

1 aide/
| 6 students
North Dakota | encourages regional programs| | NR
Chio | | | 6-8 | |
Oklahoma | ] | 3-10 | |
Oregon ] ] ] | | 1EA
Pennsylvania | | | 4-8 | |
Rhode Island I | | 3-85/2 | same as DB |
South Carolina |no data| provided | | |
South Dakota | | | | | 1EA
Tennessee | | | 25-359 | I
Texas l l [ | | EP
Utah I | | 12-182 | |
1 aide
neld

Vermont |no data| provided | | |
Virginia I | | e-8 | |
Washirgton ] | | | | EP
West Virginia |no data| provided | | |
Wisconsin | | 10-179 | 6-129 | |
Wyaming Ino datal provided I | |
Number 2 8 21
Mean 13 14 9
Median 13 12.5 9



Apperdix F
8. STAFF TO STUDENT RATIO: VISUALLY HANDICAPPED

| Ttin. | Res. | s/c | other | No standard

I I I I }
Alabama | | 20 | 8 | I
Alaska I I I I | EP
Arizona I | I | | 1EA
Arkansas |12-209 | 8-159 | I |
California I | 289 | I |
Colorado |12-20 | 8-159 | 8-109 | I
Connecticut | | | I | IEP
Delaware I | | 8-105 | I
D.C. |15-305:9| 10-205/9| g-105 | |
Florida I I I I | MR
Georgia | | | 12 I I
Hawaii I I I I | w
Idaho I I | | | NC
Illinois | | | 8-125 | I
Indiana | I | | | EP
Towa I | 15 | s5-155/9| I
Kansas | | | I | EP
Kentucky | 5-12 | | 5-10 | I
Iouisiana | | | 4-99 | I
Maine I I | 5-123/9] I
Maryland l | l | | w
Massachusetts | | | s-122 | |
Michigan I | | 8 | I
Mississippi | I | | | EP
Missouri | 10-20 | 8-15 | s5-8 | |

Montana [ | I | | NR



8. Visually
Handicapped

Appendix F
No Standard

Nebraska
Nevada

New Hampshite‘
New Jersey
New Mexico
New York
North Carolina
North Dakota
Chio

Oklahama
Oregon
Pennsylvania
Rhode Island
South Carolina
South Dakota

Tennessee

VisuallT

| 8-129 |

l
l

|Vision programs provided via Dept. of
Handicapped




Appendix F
9. STAFF TO STUDENT RATIO: ORITHOPEDICALLY IMPATRED AND
OTHER HEALTH IMPATRED

| Ttin. | Res. l s/C | Other | No Standard
Alabama ' | 20 I 12 l l
Alaska I | I | | =P
Arizona | | [ | | LEA
Arkansas | o125 | or20 | or1o0 AUT.: 5 |
OHI 35 |(OHI 25 OHI 12-155
California | | | EP
Colorado | 30 | 8-129 | 8 ] |
Connecticut [ [ [ | | EP
Delaware | | | 6 | |
D.C. |20-279:2|12-179/@ |10-149/2 |AUT.:6-89/2 |
12-132 10-112
Florida I | | | | R
Georgia |serving |in reg. |educ. w/ | hosp./HB |services
Hawaii | I | l | w
Idaho | | | l | Nc
I1linois | I | s | l
Indiana | | | I | EP
Iowa I | 18 | 5-15S | [
Kentucky [ | 8-20 | 8-16 l |
ILouisiana | | ] | oH 4-139 |
. OHI 8-17
Maine | | 35 | 6-102 | |
Maryland | | l f | w
Massachusetts | | | 8-122 | |
Michigan | | | 15 I l
Minnescta | | | 8-122 | AUT.: 3-62 |
o D-B: 3-6A
Mississippi | | | | | EP
Missouri | 1020 | 8-15 | s5-8 | |

Montana | 1 l | | R



Appendix F

9. Orthopedically | Itin. | Res. | s/c | Other | No stardard

Impaired & Other

Health Impaired ; ; 1 : ;
Nebraska l | ot 12 | l
Nevada | | ] | 6-12 HB: 10 |

Pre:
New Hampshire l | I | | sev
New Jersey | | | 10 | |
New Mexico | | ] ] | sev
New York | | | | | =P
North Carolina |no data|provided | | I
North Dakota [ | | 6-12 | |
Ohio | | | 6-10 | |
Oklahama [ | | or 3-15 | |
OHI 3-10
Oregon [ | | 1EA
Fennsylvania | 15-509] 5-159 | 6-129 | |
Rhode Island | | | 8 | |
South Carolina 1 | 20 | 12-189 | |
South Dakota ] | | | | LEA
Tennessee | | | 25-359 | |
Texas | | | | | EP
Utah | I | 12 | I
Vermont | | | | | LEA
Virginia | | 24 | 8-102 | |
Washington | 20 | 15 | 10 | aide req. | IEP
) for S/C & R

West Virginia | | | |
Wisconsin [ | | 5-149 | |
Wyaning I | l I | EP
Number 6 12 26
Mean 26 18 11
Median 24 16.5 10



10. STAFF TO STUDENT RATIO:

| Ttin. |

m.

Appendix F

SPEECH-LANGUAGE IMPAIRED

s/c |

Other

| No standard

Alabama
Alaska
Arizona
Arkansas
California
Colorado
Connecticut
Delaware
D.C.

Florida
Georgia
Hawaii
Idaho
Illinois
Indiana
Iowa

Kansas
Kentucky
Louisiana
Maine
Maryland
Massachusetts
Michigan
Minnesota
Mississippi
Missouri

Montana

|
L& 1
| 15-60S|

| 75 |
| 12-38S|
| |
| 40-60 |

| 15-60 |

18

50

8-15

6-10 |



Appendix F

10. Speech-language | Itin. | Res. s/c | other | No Standard
Ipaired | l ] l
Nebraska | 70 | 16 | |
Nevada | 60 | 6 I |
New Jersey I | g-122 | |
New Mexico | | | | sEv
New York | | 20 I |
North Carolina | | | | NR
North Dakota | 50-60 | I I
Ohio | 30-66 | I |
Oklahama | 50-75 | | |
Oregon I | | | EP
Pennsylvania | 20-908| s-8 I |
Rhode Island | | 3-g2 | I
South Carolina | 60 | | |
South Dakota | | I | LEA
Tennessee | | 25-359 | I
Texas I I I | =P
Utah | | 60 I I
Vermont | | | | mEP
Virginia | 75 | 8-102 | |
Washington I | I | EP
West Virginia | 40 | I |
Wisconsin |15-409 | | |
i | | | =
Munber 23 7 14
Mean 52 34 10
Median 55 20 9



Apperdix G
Special Education Financial Information



Appendix G

TABLE 1 - CHANGE IN STATE SPECIAL EDUCATION FUNDS - FY88 TO FY89

1987-88 1988-89 Additional Total Funds 1988-89

Total Total = = secccccccccccccccccoons Composite
DIVISION Payments Payments Amount Per Cent Index
ACCOMACK $148,286 $465,216 $316,930 213.729% 0.3605
ALBEMARLE 924,598 1,348,009 423,411 45.794% 0.6195
ALLEGHANY-HGHLDS 149,999 281,100 131,101 87.401% 0.3053
AMELIA 121,664 199,352 77,688 63.855% 0.3942
AMHERST 308,985 539,898 230,913 746.733% 0.3346
APPOMATTOX 85,392 175,706 90,314 105.764% 0.3287
ARLINGTON 1,061,624 807,333 (234,291) -22.493% 0.8000
AUGUSTA 515,335 491,169 (24,166) -4.689% 0.3641
BATH 53,293 59,076 5,783 10.851% 0.8000
BEDFORD CO/CITY 418,797 757,332 338,535 80.835% 0.4198
BLAND 63,886 256,913 193,027 302.143% 0.2527
BOTETOURT 194,935 379,382 184,447 94.620% 0.3862
BRUNSWICK 153,958 343,443 189,485 123.076% 0.3107
BUCHANAN 184,451 458,686 274,235 148.676% 0.2916
BUCKINGHAM 85,064 130,763 45,699 53.723% 0.3409
CAMPBELL 371,099 783,713 412,614 111.187% 0.3344
CAROL INE 126,024 263,721 137,697 109.263% 0.3574
CARROLL 253,607 646,374 392,767 154.872% 0.2780
CHARLES CITY 46,239 145,649 99,410 214.992% 0.3869
CHARLOTTE 88,479 174,535 86,056 97.261% 0.2851
CHESTERFIELD 1,844,384 3,383,013 1,538,629 83.422% 0.4545
CLARKE 181,885 206,227 24,342 13.383% 0.5649
CRAIG 29,032 71,831 42,799 147.420% 0.3448
CULPEPER 248,403 331,266 82,863 33.358% 0.4755
CUMBERLAND 60,762 76,710 15,948 26.247% 0.3294
DICKENSON 116,990 223,244 106,254 90.823% 0.2984
DINWIDDIE 224,186 356,210 132,024 58.890% 0.3340
ESSEX 88,140 161,462 73,322 83.188% 0.5015
FAIRFAX CO/CITY 10,311,138 10,090,519 (220,619) -2.140% 0.7201
FAUQUIER 352,136 406,419 56,283 15.415% 0.6445
FLOYD 96,845 308,123 211,278 218.161% 0.3524
FLUVANNA 91,953 170,249 78,296 85.148% 0.4448
FRANKLIN COUNTY 288,349 534,298 245,949 85.296% 0.3818
FREDERICK 660,243 943,202 282,959 42.857% 0.4295
GILES 115,900 232,344 116,444 100.469% 0.3417
GLOUCESTER 246,833 482,821 235,988 95.606% 0.4641
GOOCHLAND 203,293 205,996 2,703 1.330% 0.6416
GRAYSON 103,975 354,997 251,022 241.425% 0.2475
GREENE 98,153 260,734 162,581 165.640% 0.3693
GREENSVILLE/EMP 197,919 448,811 250,892 126.765% 0.2761
HAL I FAX 285,994 561,360 275,366 96.284% 0.2652
HANOVER 468,682 781,148 312,466 66.669% 0.5062
HENRICO 1,497,744 2,019,866 522,122 34.861% 0.5608
HENRY 398,975 651,944 252,969 63.405% 0.3456
HIGHLAND 29,034 135,790 106,756 367.693% 0.6101

PAGE 1



Appendix G

TABLE 1 - CHANGE IN STATE SPECIAL EDUCATION FUNDS - FY88 TO FY89

DIVISION

ISLE OF WIGHT
KING GEORGE
KING QUEEN
KING WILLIAM
LANCASTER

LEE
LOUDOUN
LOUISA
LUNENBURG
MADISON

MATHEWS
MECKLENBURG
MIDDLESEX
MONTGOMERY
NELSON

NEW KENT
NORTHAMPTON
NORTHUMBERLAND
NOTTOWAY
ORANGE

PAGE

PATRICK
PITTSYLVANIA
POWHATAN
PRINCE EDWARD

PRINCE GEORGE
PRINCE WILLIAM
PULASKI
RAPPAHANNOCK
RICHMOND COUNTY

ROANOKE COUNTY
ROCKBRIDGE
ROCKINGHAM
RUSSELL

scoTT

SHENANDOAH
SNYTH
SOUTHAMPTON
SPOTSYLVANIA
STAFFORD

SURRY
SUSSEX
TAZEWELL
WARREN
WASHINGTON

1987-88
Total
Payments

166,494
126,234
397,319
119,009
109,932

196,405
1,945,095
222,512
79,726
45,508

855,121
111,822
493,612
150,916
135,991

281,261
248,275
185,910
316,394
526,169

45,114
41,890
216,809
200,715
295,745

1988-89
Total

Payments

124,857
48,335

485,043
1,002,658
142,975
178,852
81,409

117,719
365,242
59,655
581,352
98,075

268,466
187,225

62,131
232,575
261,073

311,844
235,751
1,198,443
187,658
188,091

497,360
3,482,548
386,933
111,650
72,354

1,165,032
213,552
636,409
345,772
463,281

349,562
437,090
294,662
767,251
938,011

25,586
64,933
585,717
385,063
519,987

PAGE 2

Additional Total Funds 1988-89
----------------------- Composite
Amount Per Cent Index
63,589 27.336% 0.4719
96,838 99.035% 0.3844
43,350 82.216% 0.4376
30,460 32.268% 0.4284
13,800 39.959% 0.6357
275,961 131.965% 0.2058
19,099 1.942% 0.6912
10,927 8.275% 0.8000
104,398 140.218% 0.2825
13,199 19.351% 0.4557
29,157 32.923% 0.5551
178,488 95.574% 0.3627
(19,862) -26.978% 0.6252
188,275 47.898% 0.3996
10,387 11.845% 0.4991
100,072 59.427% 0.4503
125,942 205.509% 0.2918
(1,581) -2.481% 0.6040
107,497 85.944% 0.3160
46,494 23.895% 0.4624
145,350 87.300% 0.3472
109,517 86.757% 0.3242
801,124 201.632% 0.2743
68,649 57.684% 0.4093
78,159 71.098% 0.3451
300,955 153.232% 0.2564
1,537,453 79.043% 0.4339
164,421 73.893% 0.3247
31,924 40.042% 0.6314
26,846 58.992% 0.4544
309,911 36.242% 0.4374
101,730 90.975% 0.4115
142,797 28.929% 0.3950
194,856 129.116% 0.2781
327,290 240.670% 0.2365
68,301 246.284% 0.4614
188,815 76.051% 0.2634
108,752 58.497% 0.4311
450,857 142.499% 0.4246
611,842 78.272% 0.3609
€19,528) -43.286% 0.8000
23,043 55.008% 0.4094
368,908 170.153% 0.2883
184,348 91.846% 0.4445
224,242 75.823% 0.3301



TABLE 1 - CHANGE IN STATE SPECIAL EDUCATION FUNDS - FY88 TO FY89

DIVISION

WESTMORELAND
WISE

WYTHE

YORK
ALEXANDRIA

BRISTOL

BUENA VISTA
CHARLOTTESVILLE
CHESAPEAKE
COLONIAL HEIGHTS

COVINGTON
DANVILLE

FALLS CHURCH
FRANKLIN CITY
FREDERICKSBURG

GALAX
HAMPTON
HARRISONBURG
HOPEWELL
LEXINGTON

LYNCHBURG
MANASSAS
MANASSAS PARK
MARTINSVILLE
NEWPORT NEWS

NORFOLK
NORTON
PETERSBURG
POQUOSON
PORTSMOUTH

RADFORD
RICHMOND CITY
ROANOKE CITY
SALEM

SOUTH BOSTON

STAUNTON

SUFFOLK

VIRGINIA BEACH
WAYNESBORO
WILLIAMSBG/J.CITY

WINCHESTER

COLONIAL BEACH
WEST POINT

STATE TOTALS

1987-88
Total
Payments
55,588
256,569
346,309
382,911
1,645,022

116,161
54,409
456,372
1,071,948
149,917

45,548
280,811
104,668

91,685
132,959

42,967
823,906
177,375
203,821

16,731

843,946
287,567
93,981
133,633
1,317,272

2,952,459
38,814
330,269
98,952
952,570

63,559
2,412,090
1,147,699

183,863

52,864

198,229
445,821
2,360,960
102,612
305,429

501,567

14,616
44,309

$55,857,478

1988-89

Totat

Payments
112,112
431,262
531,324
759,352

1,285,408

121,965
135,814
561,402
2,334,460
219,855

119,391
670,072
102,374
181,809
130,149

112,212
1,874,471
200,159
248,062
36,944

1,045,594
342,436
318,470
177,051

2,448,625

4,170,580
105,230
538,060
213,033

2,008,504

179,472
2,414,937
1,179,395

284,121

121,995

271,499
751,692
5,282,640
155,196
314,756

549,216

47,785
75,321

$83,999,248
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Appendix G

Additional Total Funds

56,524
174,693
185,015
376,441

(359,614)

5,804
81,405
105,030
1,262,512
69,938

73,843
389,261
(2,294)
90,124
(2,810)

69,245
1,050,565
22,784
44,241
20,213

201,648
54,869
224,489
43,418
1,131,353

1,218,121
66,416
207,791
114,081
1,055,934

115,913
2,847
31,696
100,258
69,131

73,270
305,871
2,921,680
52,584
9,327

47,649

33,169
31,012

$28,141,770

68.088%
53.425%
98.310%
-21.861%

4.97X
149.617%
23.014%
17.777%
46.651%

162.121%
138.620%
-2.192%
98.297%
-2.113%

161.159%
127.510%
12.845%
21.706%
120.812%

23.893%
19.080%
238.866%
32.490%
85.886%

41.258%
171.1146%
62.916%
115.289%
110.851%

182.371%
0.118%
2.762%

54.529%

130.771%

36.962%
68.608%
123.750%
51.245%
3.054%

9.500%
226.936%
69.990%

50.381%

1988-89
Composite

Index
0.4401
0.2762
0.3180
0.4108
0.8000

0.4647
0.2620
0.6099
0.3921
0.4281

0.3906
0.3742
0.8000
0.3195
0.6338

0.4612
0.3974
0.6166
0.3426
0.4496

0.4644
0.6415
0.2586
0.4702
0.3896

0.3885
0.3458
0.3565
0.3806
0.3147

0.3872
0.5857
0.4631
0.4993
0.3230

0.4693
0.3761
0.4520
0.5492
0.8000

0.5731
0.3877
0.3758



DIVISION
ACCOMACK
ALBEMARLE
ALLEGHANY -HGHLDS
AMELIA

AMHERST

APPOMATTOX
ARLINGTON
AUGUSTA

BATH

BEDFORD CO/CITY

BLAND
BOTETOURT
BRUNSWICK
BUCHANAN
BUCKINGHAM

CAMPBELL
CAROL INE
CARROLL
CHARLES CITY
CHARLOTTE

CHESTERFIELD
CLARKE

CRAIG
CULPEPER
CUMBERLAND

DICKENSON
DINWIDDIE
ESSEX

FAIRFAX CO/CITY
FAUQUIER

1987-88

Preschool&S0Q

Payments
$133,457
489,431
126,896
94,228
226,751

79,880
862,930
316,662

46,349
248,460

58,245
171,781
152,570
182,523

62,634

335,793
108, 232
205,567
28,239
50,763

1,518,742
45,389
23,021

244,793
54,878

115,951
222,886
71,500
6,699,059
325,891

Dec. 1, 1987
Special Ed.
Child Count

222
1,655
1,104

m

755

175
574
303
723
254

902
379
634
136
153

4,358
201
103
566
142

325
420
214
15,056
920

SO0&Preschool
Divided by
Dec. 1, 1987
Child Count

360
521
287
418
329

333
299
504
252
2467

372
286
324
208
332

348
226
224
432
386

357
531
334
445
354

1987-88

Composite

Index

0.4350
0.3448

0.3404
0.8000
0.3902
0.8000
0.4123

0.2556
0.3981
0.3420
0.3307
0.3841

0.3504
0.3503
0.2879
0.3624
0.3175

0.4358
0.5866
0.3961
0.4780
0.3276

0.3658
0.3346
0.5125
0.7016
0.6466

PAGE 1

1988-89
Special Ed.
SOQ Payment

$378,922

675,524

252,417

165,910

455,857

165,953
584,448
216,081

56,628
585,016

252,850
283,973
291,550
458,686

97,596

666,529
227,047
591,177
142,191
118,517

2,962,252
84,130
67,870

331,266
72,955

223,244
340,857
141,558
5,522,362
367,640

Dec. 1, 1988
Special Ed.
Child Count

246
1,929
1,108

108

93

179
5642
289
639
259

858
330
644
135
163

4,499
214
98
626
121

348
424
207
15,612
926

SOQ Payments
Divided by
Dec. 1, 1988
Child Count

675
303
195
524
738

1,413
524
1,009
718
377

918
1,053
727

658
393
693
529
603

642
804

354
397

1988-89
Composi te
Index

0.3605
0.6195
0.3053
0.3942
0.3346

0.3287
0.8000
0.3641
0.8000
0.4198

0.2527
0.3862
0.3107
0.2916
0.3409

0.3344
0.3574
0.2780
0.3869
0.2851

0.4545
0.5649
0.3448
0.4755
0.3294

0.2984
0.3340
0.5015
0.7201
0.6445
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DIVISION

FLOYD

FLUVANNA
FRANKLIN COUNTY
FREDERICK
GILES

GLOUCESTER
GOOCHLAND
GRAYSON

GREENE
GREENSVILLE/EMP

HALIFAX
HANOVER
HENRICO
HENRY
HIGHLAND

ISLE OF WIGHT
KING GEORGE
KING QUEEN
KING WILLIAM
LANCASTER

LEE
LOUDOUN
LOUISA
LUNENBURG
MAD I SON

MATHEWS
MECKLENBURG
MIDDLESEX
MONTGOMERY
NELSON

1987-88
Preschool&S0Q
Payments
88,044
77,770
243,819
303,877
115,078

17,272
120,361
90,910
67,062
125,009

273,058
386,892
1,182,214
318,597
29,034

128,492
88,759
42,010
90,165
30,219

188,413
632,133
101,631
56,141
62,874

69,659
174,131
66,267
376,430
59,449

Dec. 1, 1987
Special Ed.
Child Count

457
299
295
244
310

691
963
2,834
1,039
61

463
223
134
172
103

614
1,550
391
167
180

177
407
141
987
177

SOQ&Preschool

Divided by 1987-88 1988-89

Dec. 1, 1987 Composite Special Ed.

Child Count Index S0Q Payment
308 0.3609 267,990
315 0.4612 145,463
328 0.3522 472,960
346 0.4330 544,729
384 0.3754 226,776
375 0.4627 350,672
403 0.6066 144,138
308 0.2016 342,214
275 0.3737 206,595
403 0.2804 368,231
395 0.2877 552,363
402 0.5070 661,242
617 0.5736 1,630,692
307 0.3399 568,509
476 0.6958 135,790
278 0.4725 159,143
398 0.3833 168,968
314 0.4221 85,133
524 0.4503 123,685
293 0.6618 48,335
307 0.2499 455,083
408 0.6357 599,731
260 0.8000 109,712
336 0.3284 147,705
349 0.4630 81,409
394 0.5571 103,245
428 0.3519 364,737
470 0.6413 49,932
381 0.4028 548,638
336 0.4774 77,051

PAGE 2

Dec. 1, 1988
Special Ed.
Child Count

n

530
258
283
263
285

755
955
2,712
1,175
57

535
258
121
177
m

577
1,549
374
174
206

176
409
125
937
186

S0Q Payments
Divided by
Dec. 1, 1988
Child Count

662

1,209
786
1,292

72
692
601
484
2,382

297
655
704
699
435

789
387
293
849
395

587
892
399
586
414

0.3524
0.4448
0.3818
0.4295
0.3417

0.4661
0.6416
0.2475
0.3693
0.2761

0.2652
0.5062
0.5608
0.3456
0.6101

0.4719
0.3844
0.4376
0.4284
0.6357

0.2058
0.6912
0.8000
0.2825
0.4557

0.5551
0.3627
0.6252
0.3996
0.4991
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DIVISION

NEW KENT
NORTHAMPTON
NORTHUMBERLAND
NOTTOWAY
ORANGE

PAGE

PATRICK
PITTSYLVANIA
POWHATAN
PRINCE EDWARD

PRINCE GEORGE
PRINCE WILLIAM
PULASKI
RAPPAHANNOCK
RICHMOND COUNTY

ROANOKE COUNTY
ROCKBRIDGE
ROCKINGHAM
RUSSELL

SCoTT

SHENANDOAH
SMYTH
SOUTHAMPTON
SPOTSYLVANIA
STAFFORD

SURRY
SUSSEX
TAZEWELL
WARREN
WASHINGTON

1987-88
Preschool&SOQ
Payments
106,011
61,283
63,712
105,697
170,746

91,532
123,526
302,982

93,376

70,803

162,757
1,781,611
216,555
41,216
41,795

572,751
101,063
335,178
145,725
134,887

182,784
145,489
164,425
270,318
451,031

45,114
38,315
214,374
154,864
228,268

Dec. 1, 1987
Special Ed.
Child Count

429
3,764
589
144
102

1,460
315
1,136
595
503

579
566
342
1,025
1,100

117
153
752
452
640

S0Q&Preschool

Divided by 1987-88 1988-89

Dec. 1, 1987 Composite Special Ed.

Chitd Count Index SOQ Payment
427 0.4641 182,608
318 0.3402 187,225
419 0.6538 62,131
338 0.3460 207,884
398 0.4755 224,588
232 0.3751 231,132
k144 0.3277 228,143
373 0.2919 1,047,491
378 0.3955 151,479
228 0.4227 147,315
379 0.2652 463,687
473 0.4320 3,354,132
368 0.3228 386,933
286 0.6149 84,225
410 0.4649 66,729
392 0.4289 817,267
321 0.4303 202,358
295 0.4353 470,871
245 0.3029 334,580
268 0.2595 460,649
316 0.4724 226,193
257 0.2819 321,446
481 0.4615 260,824
264 0.3932 673,011
410 0.3752 894,229
386 0.8000 25,586
250 0.4241 64,933
285 0.3139 585,717
343 0.4448 297,301
357 0.3315 440,044
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Dec. 1, 1988

Special Ed.
Child Count

240
278

470
3,859
585
142
93

1,448
327
1,044
566
527

556
580
342
941
1,167

117
140
761
424
715

SOQ Payments
Divided by
Dec. 1, 1988
Child Count

599
760
1,547
631
530

987
869
661
593
718

564
619
451
591
874

407
554
763
75
766

219
464
770
701
615

0.4503
0.2918
0.6040
0.3160
0.4624

0.3472
0.3242
0.2743
0.4093
0.3451

0.2564
0.4339
0.3247
0.6314
0.4544

0.4374
0.4115
0.3950
0.2781
0.2365

0.4614
0.2634
0.4311
0.4246
0.3609

0.8000
0.4094
0.2883
0.4445
0.3301
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1987-88

Preschool&S0Q
DIVISION Payments
WESTMORELAND 54,902
WISE 254,038
WYTHE 235,878
YORK 242,696
ALEXANDRIA 674,827
BRISTOL 92,559
BUENA VISTA 54,409
CHARLOTTESVILLE 291,759
CHESAPEAKE 863,555
COLONIAL HEIGHTS 124,255
COVINGTON 45,548
DANVILLE 196,268
FALLS CHURCH 58,862
FRANKLIN CITY 65,139
FREDERICKSBURG 126,675
GALAX 32,109
HAMPTON 607,101
HARR I SONBURG 149,539
HOPEWELL 195,046
LEXINGTON 11,435
LYNCHBURG 490,396
MANASSAS 236,952
MANASSAS PARK 93,285
MARTINSVILLE 130,035
NEWPORT NEWS 956,352
NORFOLK 2,066,332
NORTON 28,200
PETERSBURG 239,678
POQUOSON 57,503
PORTSMOUTH 690,342

Dec. 1, 1987
Special Ed.
Chitd Count

N
1,837
354
554

1,083
562
243
s

2,660

3,766
127
605
192

1,724

SOQ&Preschool
Divided by
Dec. 1, 1987
Child Count

270
453
441
354
413

281
322
293
334
473

353
330
422
352
127

453
422
384
347
360

549
222
396
299
400

1987-88

Composite

Index

0.4134
0.8000

0.4559
0.2950
0.6660
0.3908
0.4643

0.4302
0.4009
0.8000
0.3521
0.7088

0.5087
0.4226
0.6615
0.3889
0.5237

0.5065
0.5997
0.2932
0.4445
0.4306

0.4508
0.4214
0.4242
0.3709
0.3571
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1988-89

Special Ed.
S0Q Payment

112,112
431,262
453,216
597,345
354, 464

109,844
135,814
333,343
2,012,125
189,841

119,391
611,284

48,192
160,682
128,737

102,678
1,656,453
159,632
220,379
36,944

737,438
284,752
318,470
167,451
2,020,033

3,192,730
95,52
479,314
178,090
1,650,320

Dec. 1, 1988

Special Ed.
Child Count

m

207
202
256

1,487
411
525

985
554
239
347
2,716

3,696
132
516
207

1,852

SOQ Payments
Divided by
Dec. 1, 1988
Child Count

698
943
233
795
503

1,300
1,114
388
420
468

749
514
1,333
483
744

724
929
860
891

1988-89
Composite

Index
0.4401
0.2762
0.3180
0.4108
0.8000

0.4647
0.2620
0.6099
0.3921
0.4281

0.3906
0.3742
0.8000
0.3195
0.6338

0.4612
0.3974
0.6166
0.3426
0.4496

0.4644
0.6415
0.2586
0.4702
0.38%96

0.3885
0.3458
0.3565
0.3806
0.3147
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DIVISION
RADFORD
RICHMOND CITY
ROANOKE CITY
SALEM

SOUTH BOSTON

STAUNTON

SUFFOLK

VIRGINIA BEACH
WAYNESBORO
WILLIAMSBG/J.CITY

WINCHESTER

COLONIAL BEACH
WEST POINT

STATE TOTALS

1987-88
Preschool&S0Q
Payments

ececerececccce -

63,559
1,578,706
767,825
114,233
52,864

128,564
311,753
1,856,876
70,791
244,885

115,017
11,187
43,240

$40,406,634

Dec. 1, 1987

Special Ed.
Child Count

103,587

SOQ&Preschool
Divided by
Dec. 1, 1987
Child Count

376
377
325
308
511

1987-88

Composite

Index

0.4920
0.5118
0.4010

0.4918
0.3873
0.4689
0.5127
0.8000

0.6067

0.4376
0.3877
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1988-89
Special Ed.
S0Q Payment

176,972

1,463,218

744,243

215,490

121,995

201,401
570,799
4,518,536
134,604
262,164

160,257
43,856
72,661

$65,406,644

Dec. 1, 1988

Special Ed.
Child Count

357
852
5,747
215
500

104,180

SOQ Payments
Divided by
Dec. 1, 1988
Child Count

1,172
453
462
578

1,196

564
670
786
626
524

342

997
995

1988-89

Composite
Index

0.3872
0.5857
0.4631
0.4993
0.3230

0.4693
0.3761
0.4520
0.5492
0.8000

0.5731
0.3877
0.3758



TABLE 3 - STATE SPECIAL EDUCATION SOQ AND CATEGORICAL COMBINED PAYMENTS - FY88 & FYB9

All Payments All Payments

1987-88 Dec. 1, 1987 Divided by 1987-88 1988-89 Dec. 1, 1988 Divided by 1988-89

Total Special Ed. Dec. 1, 1987 Composite Total Special Ed. Dec. 1, 1988 Composite
DIVISION Payments Child Count Child Count Index Payments Child Count Child Count Index
ACCOMACK $148,286 368 $403 0.4309 $4665,216 351 $1,325 0.3605
ALBEMARLE 924,598 1,232 750 0.5890 1,348,009 1,254 1,075 0.6195
ALLEGHANY -HGHLDS 149,999 388 387 0.2780 281,100 377 746 0.3053
ANELIA 121,664 216 563 0.4350 199,352 213 936 0.3942
AMHERST 308,985 477 648 0.3448 539,898 497 1,086 0.3346
APPOMATTOX 85,392 222 385 0.3404 175,706 246 716 0.3287
ARLINGTON 1,041,624 1,655 629 0.8000 807,333 1,929 419 0.8000
AUGUSTA 515,335 1,104 467 0.3902 491,169 1,108 443 0.3641
BATH 53,293 m 480 0.8000 59,076 108 547 0.8000
BEDFORD CO/CITY 418,797 755 555 0.4123 757,332 793 955 0.4198
BLAND 63,886 175 365 0.2556 256,913 179 1,435 0.2527
BOTETOURT 194,935 574 340 0.3981 379,382 542 700 0.3862
BRUNSWICK 153,958 303 508 0.3420 343,443 289 1,188 0.3107
BUCHANAN 184,451 723 255 0.3307 458,686 639 718 0.2916
BUCKINGHAM 85,064 254 335 0.3841 130,763 259 505 0.3409
CAMPBELL 371,099 902 41 0.3504 783,713 858 913 0.3344
CAROL INE 126,024 379 333 0.3503 263,721 330 799 0.3574
CARROLL 253,607 634 400 0.2879 646,374 644 1,004 0.2780
CHARLES CITY 46,239 136 340 0.3624 145,649 135 1,079 0.3869
CHARLOTTE 88,479 153 578 0.3175 174,535 163 1,071 0.2851
CHESTERFIELD 1,844,384 4,358 423 0.4358 3,383,013 4,499 752 0.4545
CLARKE 181,885 201 905 0.5866 206,227 214 964 0.5649
CRAIG 29,032 103 282 0.3961 71,831 98 733 0.3448
CULPEPER 248,403 566 439 0.4780 331,266 626 529 0.4755
CUMBERLAND 60,762 1462 428 0.3276 76,710 121 634 0.3294
DICKENSON 116,990 325 360 0.3658 223,244 348 642 0.2984
DINWIDDIE 224,186 420 534 0.3346 356,210 424 840 0.3340
ESSEX 88,140 214 412 0.5125 161,462 207 780 0.5015
FAIRFAX CO/CITY 10,311,138 15,056 685 0.7016 10,090,519 15,612 646 0.7201
FAUQUIER 352,136 920 383 0.6466 406,419 926 439 0.6445

narc 1
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TABLE 3 - STATE SPECIAL EDUCATION SOQ AND CATEGORICAL COMBINED PAYMENTS - FY88 & FY89

All Payments All Payments

1987-88 Dec. 1, 1987 Divided by 1987-88 1988-89 Dec. 1, 1988 Divided by 1988-89

Total Special Ed. Dec. 1, 1987 Composite Total Special Ed. Dec. 1, 1988 Composite
DIVISION Payments Child Count Child Count Index Payments Child Count Child Count Index
FLOYD 96,845 286 339 0.3609 308,123 288 1,070 0.3524
FLUVANNA 91,953 247 372 0.4612 170,249 255 668 0.4448
FRANKLIN COUNTY 288,349 743 388 0.3522 534,298 770 694 0.3818
FREDERICK 660,243 877 753 0.4330 943,202 886 1,065 0.4295
GILES 115,900 300 386 0.3754 232,344 n 747 0.3417
GLOUCESTER 246,833 457 540 0.4627 482,821 530 911 0.4641
GOOCHLAND 203,293 299 680 0.6066 205,996 258 798 0.6416
GRAYSON 103,975 295 352 0.2016 354,997 283 1,254 0.2475
GREENE 98,153 244 402 0.3737 260,734 263 991 0.3693
GREENSVILLE/EMP 197,919 310 638 0.2804 448,811 285 1,575 0.2761
HALIFAX 285,994 691 414 0.2877 561,360 755 744 0.2652
HANOVER 468,682 963 487 0.5070 781,148 955 818 0.5062
HENRICO 1,497,744 2,834 528 0.5736 2,019,866 2,712 745 0.5608
HENRY 398,975 1,039 384 0.3399 651,944 1,175 555 0.3456
HIGHLAND 29,034 61 476 0.6958 135,790 57 2,382 0.6101
ISLE OF WIGHT 232,621 463 502 0.4725 296,210 535 554 0.4719
KING GEORGE 97,782 223 438 0.3833 194,620 258 754 0.3844
KING QUEEN 52,727 134 393 0.4221 96,077 121 794 0.4376
KING WILLIAM 94,397 172 549 0.4503 124,857 177 705 0.4284
LANCASTER 34,535 103 335 0.6618 48,335 mm 435 0.6357
LEE 209,102 614 361 0.2499 485,043 577 841 0.2058
LOUDOUN 983,559 1,550 635 0.6357 1,002,658 1,549 647 0.6912
LOUISA 132,048 391 338 0.8000 142,975 374 382 0.8000
LUNENBURG 74,454 167 446 0.3284 178,852 174 1,028 0.2825
MADISON 68,210 180 379 0.4630 81,409 206 395 0.4557
MATHEWS 88,562 177 500 0.5571 17,719 176 669 0.5551
MECKLENBURG 186,754 407 459 0.3519 365,242 409 893 0.3627
MIDDLESEX 79,517 141 564 0.6413 59,655 125 (Y44 0.6252
MONTGOMERY 393,077 987 398 0.4028 581,352 937 620 0.3996
NELSON 87,688 177 495 0.4774 98,075 186 527 0.4991
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DIVISION

NEW KENT
NORTHAMPTON
NORTHUMBERLAND
NOTTOWAY
ORANGE

PAGE

PATRICK
PITTSYLVANIA
POWHATAN
PRINCE EDWARD

PRINCE GEORGE
PRINCE WILLIAM
PULASK]
RAPPAHANNOCK
RICHMOND COUNTY

ROANOKE COUNTY
ROCKBRIDGE
ROCKINGHAM
RUSSELL

SCOTT

SHENANDOAH
SMYTH
SOUTHAMPTON
SPOTSYLVANIA
STAFFORD

SURRY
SUSSEX
TAZEWELL
WARREN
WASHINGTON

TABLE 3 - STATE SPECIAL EDUCATION SOQ AND CATEGORICAL COMBINED PAYMENTS - FY88 & FY89

1987-88
Total
Payments

166,494
126,234
397,319
119,009
109,932

196,405
1,945,095
222,512
79,726
45,508

855,121
111,822
493,612
150,916
135,991

281,261
248,275
185,910
316,394
526,169

45,114

41,890
216,809
200,715
295,745

Dec. 1, 1987
Special Ed.
Child Count

395
328
812
247
310

429
3,764
589
144
102

1,460
315
1,136
595
503

579
566
342
1,025
1,100

"7
153
752
452
640

All Payments

Divided by 1987-88 1988-89 Dec. 1, 1988

Dec. 1, 1987 Composite Total Special Ed.

Child Count Index Payments Child Count
679 0.4641 268,466 226
318 0.3402 187,225 214
419 0.6538 62,131 139
400 0.3460 232,575 272
454 0.4755 241,073 437
422 0.3751 311,844 386
385 0.3277 235,751 300
489 0.2919 1,198,443 677
482 0.3955 187,658 240
355 0.4227 188,091 278
458 0.2652 497,360 4790
517 0.4320 3,482,548 3,859
378 0.3228 386,933 585
554 0.6149 111,650 142
446 0.4649 72,354 93
586 0.4289 1,165,032 1,448
355 0.4303 213,552 327
435 0.4353 636,409 1,044
254 0.3029 345,772 566
270 0.2595 463,281 527
486 0.4724 349,562 556
439 0.2819 437,090 580
544 0.4615 294,662 342
309 0.3932 767,251 941
478 0.3752 938,011 1,167
386 0.8000 25,586 117
274 0.4241 64,933 140
288 0.3139 585,717 761
444 0.4448 385,063 424
462 0.3315 519,987 715

PAGE 3

All Payments
Divided by
Dec. 1, 1988
Child Count

808
786
1,770
782
677

1,058
902
661

778

805
653
610
61
879

629
754
862
815
804

219
464
770
908
727

1988-89
Composite
Index

0.3472
0.3242
0.2743
0.4093
0.3451

0.2564
0.4339
0.3247
0.6314
0.4544

0.4374
0.4115
0.3950
0.2781
0.2365

0.4614
0.2634
0.4311
0.4246
0.3609

0.8000
0.4094
0.2883
0.4445
0.3301
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TABLE 3 - STATE SPECIAL EDUCATION SOQ AND CATEGORICAL COMBINED PAYMENTS - FY88 & FY89

All Payments ALl Payments

1987-88 Dec. 1, 1987 Divided by 1987-88 1988-89 Dec. 1, 1988 Divided by 1988-89

Total Special Ed. Dec. 1, 1987 Composite Total Special Ed. Dec. 1, 1988 Composite
DIVISION Payments Cchild Count Child Count Index Payments Child Count Child Count Index
WESTMORELAND 55,588 175 318 0.4499 112,112 158 710 0.4401
WISE 256,569 886 290 0.3066 631,262 856 504 0.2762
WYTHE 346,309 612 566 0.3360 531,324 623 853 0.3180
YORK 382,911 625 613 0.4134 759,352 587 1,294 0.4108
ALEXANDRIA 1,645,022 1,282 1,283 0.8000 1,285,408 1,294 993 0.8000
BRISTOL 116,161 343 339 0.4559 121,965 304 401 0.46647
BUENA VISTA 54,409 120 453 0.2950 135,814 107 1,269 0.2620
CHARLOTTESVILLE 456,372 662 689 0.6660 561,402 710 71 0.6099
CHESAPEAKE 1,071,948 2,440 439 0.3908 2,334,460 2,483 940 0.3921
COLONIAL HEIGHTS 149,917 301 498 0.4643 219,855 296 743 0.4281
COVINGTON 45,548 162 281 0.4302 119,391 7 698 0.3906
DANVILLE 280,811 609 461 0.4009 670,072 648 1,034 0.3742
FALLS CHURCH 104,668 201 521 0.8000 102,374 207 495 0.8000
FRANKLIN CITY 91,685 195 470 0.3521 181,809 202 900 0.3195
FREDERICKSBURG 132,959 268 496 0.7088 130,149 256 508 0.6338
GALAX 42,967 91 472 0.5087 112,212 79 1,620 0.4612
HAMPTON 823,906 1,837 449 0.4226 1,874,471 1,487 1,261 0.3974
HARR1SONBURG 177,375 354 501 0.6615 200,159 411 487 0.6166
HOPEWELL 203,821 554 368 0.3889 248,062 525 472 0.3426
LEXINGTON 16,731 90 186 0.5237 36,944 79 468 0.4496
LYNCHBURG 843,946 1,083 e 0.5065 1,045,594 985 1,062 0.4644
MANASSAS 287,567 562 512 0.5997 342,436 554 618 0.6415
MANASSAS PARK 93,981 243 387 0.2932 318,470 239 1,333 0.2586
MARTINSVILLE 133,633 375 356 0.4445 177,051 347 510 0.4702
NEWPORT NEWS 1,317,272 2,660 495 0.4306 2,448,625 2,716 902 0.3896
NORFOLK 2,952,459 3,766 784 0.4508 4,170,580 3,696 1,128 0.3885
NORTON 38,814 127 306 0.4214 105,230 132 797 0.3458
PETERSBURG 330,269 605 546 0.4242 538,060 516 1,063 0.3565
POQUOSON 98,952 192 515 0.3709 213,033 207 1,029 0.3806
PORTSMOUTH 952,570 1,724 553 0.3571 2,008,504 1,852 1,085 0.3147
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DIVISION

RADFORD
RICNMOND CITY
ROANOKE CITY
SALEM

SOUTH BOSTON

STAUNTON

SUFFOLK

VIRGINIA BEACH
WAYNESBORO
WILLIANMSBG/J.CITY

WINCHESTER

COLONIAL BEACH
WEST POINT

STATE TOTALS

TABLE 3 - STATE SPECIAL EDUCATION SOQ AND CATEGOA

1987-88
Total
Payments
63,559
2,412,090
1,147,699
183,863
52,864

198,229
445,821
2,360,960
102,612
305,429

501,567
14,616
44,309

$55,857,478

Dec. 1, 1987

Special Ed.
Child Count

474

103,587

All Payments
Divided by 1987-88
Dec. 1, 1987 Composite
Child Count Index
383 0.4192
750 0.6098
714 0.4920
483 0.5118
494 0.4010
580 0.4918
538 0.3873
414 0.4689
446 0.5127
638 0.68000
1,058 0.6067
n 0.4376
607 0.3877
$539

PAGE 5

JOMBINED PAYMENTS - FY88 & FY89

1988-89
Total
Payments
179,472
2,414,937
1,179,395
284,121
121,995

271,499
751,692
5,282,640
155,196
314,756

549,216
47,785
5,321

$83,999,248

Dec. 1, 1988
Special Ed.
Child Count

357
852
5,77
215
500

All Payments
Divided by
Dec. 1, 1988
Child Count

1988-89

Composite

Index

0.4693
0.3761
0.4520
0.5492
0.8000

0.5731
0.3877
0.3758
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