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PREFACE

Senate Joint Resolution (SJR) No. 182, sponsored by Senator Benjamin 1. Lambert, III,
requested the State Council ofHigher Education, the Virginia Community College System, and
the Joint Subcommittee Studying the Status of and Need for Academic, Financial Assistance,
and Incentive Programs to Encourage Minorities to Pursue Postsecondary Education and
Training (otherwise known as the Minorities and Higher Education' subcommittee) to study the
transfer ofacademic credit. This study addresses each of the study resolution's specific requests
in turn, with the findings summarized in the executive summary.

The study was completed by Genene M. Pavlidis, senior academic affairs coordinator at
the Council, with help from staff members from the Council and the Virginia Community
College System. Special thanks is extended to the Honorable Marian Van Landingham, chair of
the Minorities and Higher Education subcommittee, and Brenda H. Edwards, senior research
associate at the Division ofLegislative Services, for their part in the design of the study.
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·EXECUTIVE SUMMARY

Senate Joint Resolution No. 182, sponsored by Senator Lambert, requested the "State
Council ofHigher Education and the Virginia Community College System, in collaboration with
the Joint Subcommittee Studying the Status of and Need for Academic, Financial Assistance,
and Incentive Programs to Encourage Minorities to Pursue Postsecondary Education and
Training, to study the transfer ofacademic credits." The study resolution asks that the report
address a series of specific issues. Below are summarized the major recommendations with
respect to each of those issues and the findings that support them.

Recommendations

• Since the Commonwealth of Virginia wishes to increase the accessibility of
higher education for all qualified students; and
since one way to do so is to increase the ease of transfer from two-to-four year
institutions; and
since the private-college contract program promises to make Virginia's private
colleges full participants in the state transfer program; and
since African-American students presently transfer in small percentages than their
general representation in the higher-education community; and

• since most students who transfer, because they are not enrolled in transfer
programs, are often uncertain of their direction and likely to be self-advised; and

• since African American students are more likely than others to transfer from
occupational/technical programs;

the State Council ofHigher Education recommends the following:

I) that all senior institutions be in compliance with the State Transfer Policy by
1996~

2) that the State Committee on Transfer broaden its membership to include a
representative from one of the private colleges involved in the independent
college-contract program, and that the committee help chief transfer officers at
private institutions;

3) that the State Committee on Transfer continue to develop the transfer module so
that students undecided about their field of study can take courses that they know
will transfer;

4) that the Virginia Community College System develop and publish a list of 2 + 2
programs (occupational-technical programs that transfer to specific four-year
programs) in the state, including those with private four-year institutions, and that
the State Committee on Transfer encourage the further development of such
programs;

5) that the Virginia Community College System work to ensure that general­
education courses in the occupational-technical programs are acceptable for
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transfer to the senior institutions and inform students when specific courses are
not transferrable;

6) that the Virginia Community College System and the Council develop a 1996
budget request for a centralized student-information database that would help
students plan their academic programs; and

7) that as quickly as possible, the Council make available electronically transfer
guides from the public and private institutions that are now in electronic form.

The Council will continue to monitor transfer and graduation rates of community-college
students in general and of African-American students in particular inorder to ascertain the
effectiveness of these actions in encouraging the transfer and baccalaureate graduation of
community-college students.

The analysis of transfer requested by the General Assembly supports these
recommendations. Answers to each of the questions posed in Senate Joint Resolution No. 182
are summarized below.

PART ONE: Determine the percentage of minority transfers

Four general findings emerged from the analysis:

•

•

•

At least 65 percent of the students enrolled in a community college between 1989 and
1992 were not enrolled in any higher-education institution in Virginia in the fall of 1992.
This pattern was the same regardless of ethnicity or gender. Most of those who did
transfer into four-year public institutions did not first enroll in a transfer-degree program.
The ethnicity and gender of community-college students in this study who were found at
public four-year institutions in 1992 mirrored the overall pattern ofenrollment at

.Virginia's public institutions: approximately 20 percent were minority and 56 percent
were female.
Unlike the pattern for other minority groups, the percentage of students enrolled at
community colleges and subsequently at a senior institution who were black was smaller
than the percentage of all students enrolled in Virginia's institutions who were black.
This may be in part because a lower percentage ofblack community-college students in
transfer programs actually transfer, compared to those in other ethnic categories. Black
students tended to transfer from occupational-technical programs more often than did
members of other ethnic groups.

This analysis of transfer patterns has set a baseline for studying how community-college
students, and minority students in particular, choose to complete the baccalaureate degree. As
more years of senior-institution data become available, the Council will study cohort groups that
have been developed for 1990, 1991, and 1992 to learn more about community-college students'
course-taking behavior, college performance, and graduation rates.
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PART TWO: Monitor the implementation of the transfer policy

The State Committee on Transfer has overseen the implementation ofthe State Transfer
Policy. A report on the committee's past and future activities comprises this section ofthe
report.

In 1994, the committee

• reviewed reports submitted by the two- and four-year institutions on howthey have dealt
with the directives of the policy. The committee found that 11 institutions were in
compliance with the policy, three were generally in compliance, and one was not in
compliance. The committee thought that at the two-year colleges, curricular review
should be accelerated in order to ensure consistency ofcontent and comparability of rigor
in courses presumably similar to those at four-year institutions. The VCCS also needs to
implement its electronic master course file in order to facilitate the process ofcourse
review, revision, and elimination.
developed a uniform job description for chief transfer officers at two- and four-year
institution and sponsored several meetings of chief transfer officers from the two- and
four-year institutions.

• drafted a policy on whether four-year institutions should accept the D grade when it is
part of an associate degree: while each institution has the autonomy to determine
whether it credits D work, each is expected to do so in such a way as to ensure associate­
degree graduates who transfer junior standing.

• drafted a proposal for a statewide electronic transfer assistance system. That proposal,
substantially modified by the Council staff, constitutes Part Five of this report.

A final activity on transfer to promote the transfer policy was sponsored through a Funds
for Excellence project granted to Virginia Commonwealth University. Two- and four-year
faculty in English, math, and business met with the aim of discussing transfer issues. The
disciplinary discussions resulted in suggestions for curricular improvement, enhanced faculty
interaction, and improved transferability of courses.

In the next year, the State Committee on Transfer will

• encourage four-and two-year institutions to use assessment data in support of effective
transfer. For its part, the transfer committee will assess the effectiveness of the transfer
module.

• encourage four-year institutions to develop, publish, and (if possible) make available
electronically transfer guides that incorporate information about essential support
services. The Council will broaden student access to any guides that are in electronic
form by making them available on the electronic "information superhighway."

• determine whether any problems have occurred in the system, such as four-year
institutions moving some courses from the lower to the upper level or refusing to credit
dual-enrollment courses.
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• provide a seat on the transfer committee to a private institution that is involved in the
independent college-contract program.

• try to find support for future cross-level disciplinary meetings.
• assist the community colleges in exploring opportunities for the articulation with

baccalaureate programs of both the applied-science and the general-studies degrees.
When such agreements are in electronic format, the Council will make them too
accessible via the electronic information superhighway.

PART THREE: Encourage special articulation agreements between two- and four-year
programs

In order to describe better the current status ofarticulation agreements for this study, the
VCCS staff has developed a typology of articulation agreements that categorizes five major
types of articulation agreements:

Type I: Limited statewide agreements between a senior institution and all VCCS colleges (e.g.,
acceptance ofgeneral education for graduates and junior standing). The provisions ofthe
transfer policy now supersede these agreements, and none have been signed since 1990..

Type II: Generous statewide agreements between a senior institution and all VCCS colleges
(e.g., acceptance ofgeneral education for graduates, junior. standing for graduates, and
guaranteed admission for students who meet certain standards)..

Type III: Agreements between a single school or program within a senior institution and
specific programs within all VCCS colleges (f!.g., a school of engineering accepts credits for all
graduates of transfer engineering programs)

Type IV: General agreements between a senior institution and a single VCCS college (e.g.,
guaranteed acceptance for graduates, availability of student services in advance of transfer).

Type V: A single school or program within a senior institution with a program within a single
community college (e.g., standard 2+2 agreements that cover graduates of occupational­
technical programs).

The VCCS is in the process of refining this typology. When it is complete, the system
office will conduct a survey to identify existing agreements that fall into these categories in order
to identify specific problems and areas that require attention. The VCCS will also conduct
further analyses of the data reported in Part One to see if there are particular occupational­
technical programs that appear most likely to lead to transfer.

PART FOUR: Ensure the dissemination of information related to transfer

Some communication strategies are described in Part Two. Additional projects to
disseminate information about transfer are
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•

•

The Better Information Project. These are pre-collegiate programs administered by the
Council ofHigher Education and the Department ofEducation, designed to provide
information about college preparation and admission requirements, financial aid, and
career opportunities to minority middle- and high-school students, their parents, and
secondary-education personnel. A new section for the project's publication includes
information about ways to obtain college credit while in high school and information on
transfer.
The transfer newsletter. This will reach a broad audience with information on transfer,
including high-school counselors, admissions officers, academic officers, and policy­
makers such as state legislators. It will inform its readers about the work that institutions
have done in implementing the state transfer policy.

PART FIVE: Monitor the development ofan on-line computer database to inform students and
their families about transfer policies

Many students will continue to transfer without having completed the associate degree or
transfer module. Course-by-course equivalencies are necessary for students who want all of
their courses to be credited. But paper transfer guides go quickly out of date. One solution to
this problem is an electronic database of transfer information which could be kept current and
would not require mail distribution. An interactive system could also allow students to compare
their educational progress with the prerequisites for different programs at various four-year
institutions. Finally, an electronic system would enable on-line access to all articulated AAS
transfer agreements.

Such a system should have the following capabilities:

•

•

•

•

It should be tied in to the VCCS information system and be available at two-year colleges
and, eventually, high schools, libraries, four-year institutions throughout the
Commonwealth, and in students' homes via Internet.
Using statewide standards for the consistent entry and display of information, the system
should be "user-friendly," easily accessible by students and others who are not familiar
with the system.
The system should have text search or hypertext indexing capacity to allow students to
compare the courses that they have completed to the requirements of various curricula at
various institutions.
A central coordinating office should oversee the updating of information, applications of
new technology, access to the information, and other aspects of the implementation of the
State Po/icy on Transfer. The State Transfer Committee recommended that this be the
State Council for Higher Education, but the Council staff thinks that a more logical
location for it would be at the Virginia Community College System office or at an
institution. Wherever it is located, the function would require staffing and funding.
Each of the four-year and two-year institutions should give one individual overall
responsibility for updating institutional transfer information, preferably the transfer
officer.
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• The information should be comprehensive and presented in a format that can be
duplicated so that paper copies of popular programs can be easily received by students.
It should express program equivalents in terms of community-college degrees so that
students are encouraged to obtain degrees.

Implementation

Some suggestions in this section can be implemented immediately, some will require
minimal resources, and some will require substantial resources.

• The State Council will immediately make available, through the electronic information
superhighway, any institutional transfer guides that are now in electronic form, as well as
other transfer information such as articulation agreements.

• Using current technology, institutions that have not yet done so could make their transfer
guides available electronically with minimal additional staffing and resources.

• If a centralized, user-fiiendly database is to be developed and maintained, additional staff
and funding both at the central and campus levels will be required to update the files and
to enhance the retrieval and cross-reference capacity of off-the-shelf software packages.
Several issues relating to the scope and composition of the system and the resource
requirements for the particular technologies adopted need further clarification before a
request for funding the online course analysis system can be developed. The VCCS and
the Council staffs will clarifyequipment and staffing needs once they analyze how the
system will interact with existing and emerging computer applications and how existing
equipment and staff might be used for this purpose.
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THE TRANSFER OF ACADEMIC CREDIT

Senate Joint Resolution No. 182

Introduction

In 1989 A Casefor Change, the report of the Commission on the University for the 21st
Century, recommended that transfer from VCCS colleges to public four-year colleges be
simplified to enable Virginia to meet the enrollment challenges facing it. In 1990 the Joint
Legislative Audit and Review Commission (JLARC) report on the VCCS recommended that the
VCCS and the Council facilitate formal articulation agreements with all public senior institutions
in Virginia and that a standard format be adopted for reporting achievement data on former
VCCS students. The State Policy on Transfer and a standard format were developed in part to
respond to those recommendations.

That Virginia's students have access to an affordable collegiate education continues to be
a concern of the public and their representatives in the legislature. Accordingly, the 1994
General Assembly requested that the State Council, the VCCS, and the Joint Subcommittee
studying the Status of and Need for Academic, Financial Assistance, and Incentive Programs to
Encourage Minorities to Pursue Postsecondary Education and Training (also known as the
Minorities and Higher Education subcommittee) study the transfer of academic credits.
Specifically, Senate Joint Resolution NO.182 asked that the Council and the VCCS

determine the percentage of minority students enrolling in two-year institutions
and subsequently transferring to four-year institutions,

monitor the implementation of the state transfer policy,

encourage special articulation agreements between two- and four-year programs,

ensure the dissemination of information related to transfer, and

monitor the development of an on-line computer database to inform students and
their families about transfer policies.

The Minorities and Higher Education subcommittee expressed concern that transfer,
especially for minority students, remains problematic. In order to address this concern, the
Council staff matched community-college enrollment data with course enrollment from all of
Virginia's colleges and universities for an initial look at transfer patterns. The findings, presented
in Part One of the report, represent the first step in an on-going study.

In addition, the 1994 JLARC report on the State Council ofHigher Education recently
commended the Council on the "substantial progress" it has made "in addressing complex
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student transfer issues. II Its capacity to do so largely has largely resulted, in JLARC's judgment,
from its establishment, first, ofthe Joint Commission on Transfer Students and more recently, of
the State Committee on Transfer. It is to this committee -- a coalition of representatives from
two- and four-year institutions, both public and private, and staffed by the Council and the
VCCS -- that the task of monitoring the implementation of the state transfer policy has largely
devolved. A report on the committee's past and future activities, therefore, comprises Part Two
of the report.

Viable articulation agreements have the potential to ensure better access to higher
education for students whose original intention was not to transfer. In Part Three of the report,
the VCCS categorizes five major types of articulation agreements, describes the purpose of each,
lists an example ofeach, and defines the next steps necessary for the continued development of
such agreements.

Activities that should enhance the dissemination of transfer information are identified in
Part Four. Part Five presents a proposal for an on-line computer database to inform students and
their families about transfer policies. This section outlines the rationale for an electronic
database, components for a basic system, and steps for its implementation.

The report that follows addresses each of the Minorities and Higher Education
subcommittee's concerns in turn, with attention to what needs to be done next to facilitate
transfer in the Commonwealth.
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PART ONE: Determine the percentage of minority transfers

Senate Joint Resolution No. 182 asked that the State Council ofHigher Education and
the Virginia Community College System tI determine the percentage ofminority students
enrolling in two-year institutions and subsequently choosing to transfer to four-year institutions."
The Council staff has developed a snapshot of transfer patterns in the Commonwealth as the
first step in what will be an on-going study. The Council staffmatched its fall 1992 course
enrollment file from all ofVirginia's colleges and universities with 1989-1992 annual enrollment
data from the community colleges for its initial look at transfer patterns..

Summary results

Four general findings emerged from the analysis:

1. At least 65 percent ofthe students enrolled in a community college between 1989 and
1992 were not enrolled in any higher-education institution in Virginia in the fall of 1992.
This pattern was the same regardless of ethnicity or gender. Most of those who did
transfer into four-year public institutions did not first enroll in a transfer-degree program.

2. The ethnicity and gender of community-college students in this study who were found at
public, four-year institutions in 1992 mirrored the overall pattern of enrollment at
Virginia's public institutions: approximately 20 percent were minority and 56 percent
were female.

3. UnIike the pattern for other minority groups, the percentage of students enrolled at
community colleges and subsequently at a senior institution who were black was smaller
than the percentage of all students enrolled in Virginia's institutions who were black.

4. This may be in part because a lower percentage ofblack community-college students in
transfer programs actually transfer, compared to those in other ethnic categories. Black
community-college students tended to transfer from occupational-technical programs
more often than did members of other ethnic groups.

1. Enrollment patterns

Table 1 (p. 9) shows that most students enrolled at a community college between 1989
and 1992 were not enrolled in any Virginia institution in fall 1992. This pattern held true
regardless ofethnicity or gender. However, those who had not persisted in college were older
than most students: at least two-thirds were over 30. Of those who had continued their
education, 11 to 27 percent (depending on the year studied) did so at the same community
college, while only 6 percent enrolled at a public four-year institution. The remaining students
enrolled in private colleges, other two-year colleges, or for-profit colleges.

As the second part of the table shows, about half of the community-college students who
attended one of Virginia's community colleges between 1989 and 1992 were not formally
enrolled in a program (i.e. were "unclassified"). Of the remaining students, an equal proportion
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enrolled in either transfer or occupational-technical degree programs. A very small percentage
of students enrolled in developmental programs.

Table 1
1989-92 Community-CoUege Students by Program Level

and Educational Disposition in 1992

1989-90 1990-91 1991-92

Total No. of Students" 223,508 130,844 112,064

Students Who Continue
Not EnroUed 80°/. 76°,/0 65%
Same Community College 11 16 27
Public, Four-Year 6 6 6
Private, Nonprofit 1 I I
Private, For-Profit <1 <1 <1
Other CC or RBC __1 __1 __1

Total 100 0
/ . 100% 100%

2-Yr Program Type
Unclassified 49°/. 58°/. 5SlV.
Transfer 21 18 21
Occupational-Technical 28 21 21
Developmental _2 --2 _3

Total 100·/. 100lV. 100%

·Note: The difference in headcount wu due to students enroUed in 1989-90 who were not counted
if enroUed in subsequent yean. The same WJU tnae for students enroUed in 1990-91 and 1991-92.

Table 2 sorts the 1989-90 students who were no longer at a Virginia college or university
in fall 1992 by student type and class level.

Table 2
1989-90 Community-College Students Who Were Not Found Enrolled

at an Institution in Fall 1992

Total No. of Students 178,247

Student Type and Class Level
Developmental 2°/.
CertificateIDiploma 9
Occupational-Technical Freshmen 13
Occupational-Technical Sophomore 7
Transfer-Program Freshmen 14
Transfer-Program Sophomores 5
Unclassified ~

Total 100%

This classification helps explain why some of these students did not show up in Virginia's
col~eges and universities in fall 1992. Over 15,000 of them were enrolled in one- or two-year
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certificate or diploma programs, which are developed in response to employment opportunities
identified by local curriculum advisory committees. Students who enroll in these programs
generally do so in order to get a job and do not intend to continue their education, at least
immediately. Similarly, most students who enroll in occupationaVtechnical programs do not
originally intend to transfer but mean instead to complete their training and find a job using their
skills.

Nevertheless, as is seen in Table 3, eight to thirteen percent (depending on the year
studied) of the students enrolled at Virginia's four-year institutions "in fall 1992 had been in an
associate of applied science degree program at a community college. Transfer from an
occupational/technical program is an unusually strong pattern among black students, one which
we will discuss later. Finally, some of the sophomores in the transfer programs may have
graduated with a baccalaureate degree by 1992.

Tabie 3
Program Level of 1989-92 Community College Students Who Were Found at

Four-Year Public Institutions in FaD 1992

1989-90 1990-91 1991-92

Total No. of Students 14,341 8,230 6,601

2-Yr Program Level
Developmental 3·/. 2°/. <10/'.
Transfer 41 28 22
Occupational-Technical 13 8 8
Unclassified ~ ~ ~

100·/. 100% 100·/.

An unclassified community-college student is one who is not formally admitted to one of
the regular curricula or to a developmental-studies program. There are many reasons community­
college students choose not to enter programs, some ofwhich explain why they did not attend a
Virginia institution in fall 1992. Some unclassified students want only to take courses to upgrade
their skills for a present job, develop skills for a new job, or obtain personal satisfaction or
general knowledge. Others have not yet settled on an occupation; many of these are similarly
undecided about which educational program to enroll in. These first two groups may well not
persist in their educations by choice or through indecision. Still other students are transients
whose primary enrollment is with another postsecondary institution but who take occasional
classes at a community college. Finally, some students enroll in community-college courses
while still in high school. These last two groups mayor may not complete their educations at a
Virginia college or university; they may also go out of state.

The remarkable thing about unclassified students is that so many find their way from
community colleges to Virginia four-year institutions. Site visits to the community colleges
revealed that half of the colleges visited do not test the entering skills oftheir unclassified
students in order to place them at the appropriate course level, and students not formally enrolled
in community-college programs typically do not receive advising. Yet, depending on the year
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studied, 40 to 70 percent of all community-college students who later transferred were
unclassified (Table 3, p.10).

2. Demographics and performance

Table 4 illustrates other characteristics ofcommunity-college students who had
transferred to one of the four-year public institutions by fall 1992. Generally, their ethnicity and
gender mirrored those ofall students at Virginia's two- and four-year colleges and universities:
approximately 20 percent were minority and 56 percent were.female (depending on the year
studied). About fifty percent of the students were between 18 and 22 years old.

Table 4
Demographics of 1989-92 Community CoDege Students Who Were EnroDed in

Four-Year Public Institutions in FaD 1992

1989-90 1990-91 1991-92

Total No. of Students 14,341 8,230 6,601 .

Gender
Female 53-/_ 56-/. 56 0

/ 0

Male 47 44 44

Age in 1992
< 18 <1 0

/ . <1°1'0 <10/.
18-22 22 46 58
23-29 52 32 23
30-39 17 13 11
40+ ---! __9 _8

100·/. 1000/. 1000/.
Ethnicity
American Indian <1 0

/ . <10/. <10/.
Asian 6 6 7
Black 9 10 12
Hispanic 2 1 1
White' .M. .....n -.J!!

1000
/ . 1000

/ . 100·/.

Table 5 (p. 12) shows how transfer students performed. Once they got to a four-year
institution in fall 1992, the great majority of the transfer students were enrolled in an
undergraduate or a graduate program. About half of the students attended the four-year
institutions full time, and at least two-thirds of them were in good academic standing.
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·
Table 5

Programs and Performance of the 1989-92 Community-College Students Who Were Found at
Four-Year Public Institutions in Fall 1992

1989·90 1990-91 1991-92

Total No. of Students 14,341 8,230 6,601

4-Yr Program
Remedial < 1·/. < 1°/. < 1·.1.
Baccalaureate 80 77 .77
Occupational-Technical <1 <I <I'
Graduate Level 10 10 9
Unclassified --2 .u ...n

100·/. 100% 100-1.

Grade-point Averale
Non-graded credit 10·/. 11·/. 10·/.
less than 1.00 3 3 3
1.00-2.00 13 13 14
2.00-3.00 36 35 37
3.00-4.00 ...H ---.11 -M

100·/. 100-1. 100·/.

Credit Hours Taken
Non-graded credit <1·/. <Ie;. <1·/.
0-6 21 19 18
7-12 26 21 16
13-18 50 57 63.
> 18 _2 --1 __3

100·/. 100-1. 100·/.

Of those 1989-90 community-college students enrolled in an undergraduate program in
fall 1992, more than one-third were classified as juniors and an additional 42 percent ofthe
students were classified as seniors (Table 6). And of those community-college students classified
by the four-year institutions as seniors, approximately 50 percent graduated in spring 1993.
Further data is needed to determine what percentage of the remaining students in this cohort
graduate and how long it takes them.

Table 6
1989-90 Community-CoUege Students Enrolled in Baccalaureate Programs

at Four-Year Institutions in Fall 1992

Total No. of Students 11,529

Baccalaureate Students
Freshmen 4·/.
Sophomore 15
Junior 39
Senior ~

100°/.
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3. Minority transfer students

As mentioned earlier, ofthe community-college students who enrolled at a senior
institution in fall 1992, approximately 20 percent were minority students, a statistic which
reflects the total enrollment of minority students in Virginia's public institutions. However, as
Table 7 illustrates, unlike other minority groups, the percentage ofblack community-college
students who later enrolled at a four-year institution is smaller than their percentage in the total
college population (9 percent compared to 14 percent). Equally important, though, is the
increased rate in which black community-college students transferred from 1989 to 1992: a nse
from nine to twelve percent (Table 4, p. 11).

Table 7
Comparison of 1989-90 VCCS Cohort to Total Enrollment by Race

1989-90 VCCS Students 1993 Total Enrollment

Total No. of EnroUed at 4-Yr Puhlics 4-Yr Publics VCCS
Students 14~41 164,696 138,363

Ethnicity
American Indian <1-/. <1°./0 <1%
Asian 6 5 4
Black 9 14 14
Hispanic 2 2 2
White ..M 78 -12

100% 1000/. 100·/.

4. Patterns of transfer forblack students

As Table 8 (p. 14) shows, black community-college students enroll at senior institutions
less often from transfer programs than other ethnic groups (29 percent compared to 41 to 51
percent)..In fact, an almost equal proportion of black students transferred from transfer programs
as they did from occupational-technical programs (29 and 21 percent respectively). This large
proportion of black students who transfer from occupational-technical programs suggests that
articulation agreements have the potential for improving transfer from the community colleges
to the four-year institutions.
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Table 8
1989-90 Community College Enrollment at Four-Year Institutions

by Ethnicity and Program Level

Total No. of White Black AsJan Hispanic Am. Indian
Students 11,877 1,J26 867 234 37

2-Y r Program Level
Transfer 41-;. 29·/. 49·/. 510/. 49-;.
Occupational-Technical 13 Z1 .13 15 8
Developmental 2 5 3 1 11
Unclassified -M 45 ~ 33 -n

Total 100·/. 100·/. 1000/0 100-;0 100·/.

This analysis of transfer patterns has set a baseline for studying how community-college
students, and minority students in particular, choose to complete the baccalaureate degree. As
more years of senior-institution data become available, the Council will study cohort groups that
have been developed for 1990, 1991, and 1992 to learn more about community-college students'
course-taking behavior, college petfonnance, and graduation rates.
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PART TWO: Monitor the implementation of the transfer policy

The Joint Legislative Audit and Review Commission (JLARC) recently commended the
Council on the "substantial progress" it has made "in addressing complex student transfer
issues. II In JLARC's judgment, its capacity to do so largely has largely resulted from its working
with two- and four-year institutional representatives, first through the Joint Commission on
Transfer Students and more recently through the State Committee on Transfer. The commission
developed the state transfer policy and the committee has overseen its implementation. A report
on the committee's past and future activities comprises this section of the report..

The 1994 activities of the State Committee on Transfer

In 1994, the transfer committee initiated a number of projects to facilitate transfer. Its
most important activity was to review reports submitted by the four-year institutions, Richard
Bland College, and the Virginia Community College System (VCCS) on how they have dealt
with the directives of the transfer policy. Because of the breadth of the policy and the diversity
of Virginia's senior institutions, the original transfer committee predicted that institutions would
need three years to comply fully with the policy. The transferability of the associate degree and
the transfer module constitutes the heart of the state policy. At the end of the three-year
implementation period, almost all senior institutions have accepted the associate degree as the
equivalent of their lower-division general-education requirements, and they admit students who
have earned that degree as juniors In addition, almost all senior institutions accept the transfer
module as a transferable program of courses

In October 1994, the State Committee on Transfer judged 11 of the 15 four-year
institutions to be in compliance with the transfer policy. They include Clinch Valley College,
Christopher Newport Univcrsitv. George Mason University, Longwood College, Norfolk State
University, Old Dominion University. Radford University, University of Virginia, Virginia
Commonwealth University, Virginia State University, and the College ofWilliam and Mary. The
committee considered three other institutions -- James Madison University, Virginia Tech, and
Virginia Military Institute -- to be generally in compliance but with more serious or more
extensive actions to undertake The committee found only Mary Washington College not to be
in compliance The committee thought that this constituted significant progress: in 1992, it
found only one institution to be in compliance

This was the first year in which the committee asked the community colleges and
Richard Bland College to assess their progress in implementing the transfer policy. Much work
has been done and much is in progress The committee believes that the two-year colleges'
curricular review should be accelerated in order to ensure consistency of content and
comparability of rigor in courses presumably similar to those at four-year institutions. The
VCCS also needs to implement its electronic master course file in order to facilitate the process
of course review, revision, and elimination

Other 1994 activities of the State Committee on Transfer pertained to communication and
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the dissemination of information, The appointment of a chief transfer officer at each two- and
four-year institution has helped in the transmission of transfer information, as well as in the
translation of policy into practice at the institutional level. JLARC commended the committee

. for its development of a uniform job description for those transfer officers. The transfer
committee has sponsored several meetings of chief transfer officers from the two- and four-year
institutions. The cooperative efforts of the officers should help demythologize the transfer
process for the student and extend across institutions what is already visible within the transfer
committee: a collegial, cooperative spirit among two- and four-year institutions.

Another example of partnership can be found in the response of the transfer committee to
the question of whether four-year institutions should accept the D grade when it is part of an
associate degree. Two- and four-year representatives on the transfer committee drafted a
response that both honors the autonomy of the four-year institutions in making academic
decisions and supports the integrity of the associate degree: while each institution has the .
autonomy to determine whether it credits D work, each is expected to do so in such a way as to
ensure associate-degree graduates who transfer junior standing..

A more collegial spirit among personnel at two- and four-year institutions also developed
during the past two years when two- and four-year faculty in English, math, and business met
with the aim of discussing transfer issues The meetings were sponsored by a Funds for
Excellence project. tI A Statewide Initiative to Facilitate Transfer," granted to Virginia
Commonwealth University and cited by JLARC as a particularly effective activity sponsored by
the Council in support of transfer. The disciplinary discussions resulted in suggestions for
curricular improvement, enhanced faculty interaction. and improved transferability of courses.

Finally. the transfer committee has drafted a proposal for a statewide electronic transfer
assistance system. That proposal. substantially modified by the Council staff, comprises Part
Five of this report.

Next steps

As the transfer committee moves into its fourth year of work, it will continue to provide
assistance to institutions in implementing the state policy. A number of issues have emerged that
the four- and two-year institutions need to address by working together

The first is how to use assessment data in support of effective transfer. Some community
colleges report that certain four-year institutions either have not shared transfer data or have not
done so consistently. Others report that when data are received, they may not be timely, or the
data elements are reported in a format that is not consistent with those of other institutions. This
problem should be alleviated when the Council and the VCCS begin to tap the research
capacities of the Council's new student-unit record system. The assessment reports of the
community colleges show that when they have received such information, community colleges
have used it to change course content. program structure, transfer student advising, and program-
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placement procedures, as well as to determine where they needed to develop articulation
agreements with four-year institutions. The committee will work with four-year institutions to
encourage their transfer and assessment officers to communicate with each other. For its part, the
committee will also conduct an annual assessment of the effectiveness of the transfer module.
especially important now that the community-college system has developed a way to indicate on
the transcript when students have successfully completed it.

Second, in order to support the independent college-contract program involving
graduates of two-year college transfer programs and three private four-year colleges, the
committee will expand its membership to include representation from one of the private
colleges-- Averett, St. Paul's, or Bluefield -- involved in the pilot program. In addition, the
committee will help the private colleges transmit transfer information by helping their chief
transfer officers.

Third, better and more consistent development and publication of transfer guides will be
an important step for those institutions still struggling with how to disseminate transfer
information. The committee will work with the public and private colleges and universities to
develop transfer guides incorporating information that transfer students need about essential
support services, such as access to campus housing, financial aid, orientation, registration, and
counseling. And the committee will encourage dissemination of the guides electronically
wherever possible, so that the Council can make them accessible via the electronic information
superhighway

Fourth, there are indications that some programs in the four-year institutions are moving
some courses from the lower to the upper level, which results in transfer students having to
repeat them. Over time, this might threaten the ease of transfer. The committee needs to
determine if and the degree to which this problem exists.

Over time too, some programs have increased the credit hours required for graduation to
the point that two-year college graduates cannot complete degrees in two years, even when
granted junior standing. In this respect, programs leading to teacher certification present a
special problem. However, in their restructuring reports, virtually all senior institutions pledged
to reduce the number of hours required for graduation to between 120 and ]22. The committee
will monitor the implementation of these changes to see if they resolve the problem.

Fifth, the committee is concerned that some dual-enrollment courses are not being
granted college credit at some four-year institutions, due to doubts about the credentials of
faculty who teach those courses and about the courses' rigor The committee also has the
impression that, particularly if the course is taught at a high school, transfer credit are not
awarded by some four-year institutions, irrespective of the credentials of the faculty assigned to
that course. This suggests the importance of the community colleges' ensuring that those courses
are as rigorous as similar courses taught on campus and that comparable student learning results
from them. This done, the committee will encourage four-year institutions to award credit for
those courses.

-18-



The committee strongly believes that two-year and four-year colleges share an obligation
to facilitate transfer and must continue to communicate with one another in order to do so.

. Faculty especially must communicate. To that end, the committee will try to find support for
future cross-level disciplinary meetings.

Finally, in its report on the Council's work, JLARC urged the Council to continue to·
support the development of articulation agreements. The committee will assist the community
colleges in exploring opportunities for the articulation with baccalaureate programs ofboth the,
applied-science and the general-studies degrees. Community colleges, for their: part, should
assist occupational-technical students who are interested in transfer to choose appropriate
courses. They should disseminate the articulation agreements between technical programs at the
two-and four-year colleges, ensure that general-education courses in the occupational-technical
programs are acceptable to the senior institutions as transfer courses, identify any courses in the
programs that are not transferrable, and encourage minority students to pursue the bachelor's
degree. Articulation agreements should be included in the electronic database described in Part
Five of this report. They are discussed further in the next section of this report.
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PART THREE: Encourage special articulation agreements between two- and four-year
programs

Articulation agreements between senior colleges and universities and the VCCS are one
avenue by which student transfer problems can be addressed. With the adoption of the State
Policy all Transfer, the need for certain types of articulation agreements has lessened somewhat,
since many provisions of the policy are intended to standardize the acceptance of transfer credits
statewide. The transfer policy, for instance, supersedes the several articulation agreements
signed between senior institutions and the VCCS which promised junior status and full
acceptance of general-education credits for associate-degree graduates.

Nevertheless, other types of articulation agreements are needed to smooth the transfer of
students and acceptance of the credits they have earned at a community college. Several
attempts have been made at the state level to collect data on existing articulation agreements, but
these attempts have always had less-than-satisfactory results. Because there are dozens of
articulation agreements in effect, requests to have colleges report on these agreements results in
inconsistent answers.

In order to describe better the current status of articulation agreements for this study, the
VCCS staff has developed a typology of articulation agreements that categorizes five major
types of articulation agreements, describes the purpose of each, and includes an example of each.

Type I: Limited statewide agreements between a senior institution and all VCCS colleges (e.g.,
.acceptance of general education for graduates and junior standing)

Approximately four such agreements were signed between the VCCS and public, four­
year institutions prior to adoption of the more generous State Policy on Transfer. Some
guarantee admission but not junior standing, while others waive general-education requirements
for graduates but do not guarantee admission The provisions of the transfer policy now
supersede these agreements, and none have been signed since 1990.

Type II: Generous statewide agreements between a senior institution and all VCCS colleges
(e.g., acceptance of general education for graduates, junior standing for graduates, and
guaranteed admission for students who meet certain standards).

The most prominent example of this type is a long-standing articulation arrangement
between George Mason University (GMU) and Northern Virginia Community College that has
been generalized to all community colleges GMU guarantees admission to the university for
any Virginia community-college student who has earned a transfer degree and has achieved at
least a 2.0 grade point average Students accepted under this agreement are given full credit for
their general-education programs. Other public and private colleges that have signed similar
agreements with the VCCS include Virginia Commonwealth University and St. Paul's College.
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Type III: Agreements between a single school or program within a senior institution and
specific programs within all VCCS colleges (e.g., a school of engineering accepts credits for all
graduates of transfer engineering programs)

Virginia Polytechnic Institute and State University's College ofEngineering assures
associate-degree holders that they will not be subject to special requirements beyond those
specified for native students and defines specific community-college courses that will apply for
full credit toward baccalaureate requirements. Those who meet all specified criteria are
guaranteed admission on a space-available basis. .

Type IV: General agreements between a senior institution and a single VCCS college (e.g.,
guaranteed acceptance for graduates, availability of student services in advance of transfer)

Most prominent in this category is an effort undertaken recently by Old Dominion
University, beginning with Tidewater Community College in 1992. Under the rubric of
Guaranteed Articulation Agreements (GAAs), a student's program of study is guaranteed for
acceptance at ODU at the time the student enters the program at the community college. The
student receivesjunior status upon matriculation at OOU_ Further, students have access to
services such as advising and student activities prior to enrollment as an ODU student. To date,
OOU has extended the GAA to five other community colleges.

Type V: A single school or program within a senior institution with a program within a single
community college (e.g., standard 2+2 agreements that cover graduates of AAS [occupational­
technical] programs)

There are many such agreements Typically, they ensure that transfer students who
graduate from a particular AAS program receive junior standing, credit for required general­
education courses, and credit toward the major for program core requirements. Programs that
typically make such agreements are administration ofjustice/criminal justice, engineering
technology/engineering, accounting, and nursing

The VCCS is in the process of refining this typology. When it is complete, the system
office will conduct a survey to identify existing agreements that fall into these categories at both
public and private institutions in order to identify specific problems and areas that require
attention

One finding reponed in Part One of this report -- that a large proportion of black students
who transfer have been enrolled in occupational-technical programs at community colleges -­
suggests that occupational-technical students in the VCCS are an important potentia) pool of
transfers. The VCCS will conduct further analyses of the data reported in Part One to see if
there are particular occupational-technical programs that appear most likely to lead to transfer.

As with all transfer issues, the findings and conclusions reached by this survey and data
analysis will be taken before the State Committee on Transfer for its review and comment.
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PART FOUR: Ensure the dissemination of information related to transfer

Two-year and four-year colleges share an obligation to facilitate transfer and must
continue to communicate with one another in order to do so. Some communication strategies are
described in Part Two. Additional projects to disseminate information about transfer are
described below.

Better Information Project

The pre-collegiate programs administered by the Council ofHigher Education' and the
Department of Education are designed to provide information about college preparation and
admission requirements, financial aid, and career opportunities to minority middle- and high­
school students, their parents, and secondary-education personnel. The ultimate goal is to
increase the proportion of minority students ~ho are academically prepared for Virginia's
institutions of higher education One component of the pre-collegiate programs, the Better
Information Project. includes three-week summer programs and academic-year enrichment
activities conducted on five college campuses across the state.

A new section for the Better Information publication, Smart Moves 10 a Better Future:
High School Guidebook 10 College, includes information about ways to obtain college credit
while in high school, such as taking Advanced Placement, dual-enrollment, and Tech Prep
courses. The section also includes information on community-college transfer programs, the
transfer module, and a list of two- and four-year chief transfer officers' phone numbers. A copy
of this section of the publication is provided in Appendix 2.

Annual Transfer Newsletter

Another vehicle by which to disseminate transfer information is the transfer newsletter.
Representatives from the institutions and the committee have contributed variety of articles and
Council and VCCS stafTmembers have gathered data for the first issue, which will be published
in January 1995. The newsletter will reach a broad audience with information on transfer,
including high-school counselors. admissions officers, academic officers, and policy-makers
such as state legislators It will highlight the good work that institutions have done and inform its
readers about the progress the public and private colleges and universities have made in
implementing the state transfer policy
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PART FIVE: Monitor the development of an on-line computer database to inform students and
their families about transfer policies

During the development of the state transfer policy, the Joint Commission on Transfer
held campus meetings at which students stressed the importance ofgood advising to successful
transfer and suggested that community colleges could do a better job of advising, especially by
being better informed about university requirements. A summary report by the Council and the
VCCS, Campus Hearings ofthe Joint Committee on Transfer, noted in defense of community­
college counselors that "students ate notorious for self-advising." Nevertheless, whether
students self-advise or are advised by a faculty member or a counselor, detailed current
information is essential to successful preparation for efficient transfer.

In response to this observation, community-college transfer counselors have made it clear
that the senior institutions' paper transfer guides, while generally good and certainly crucial to
their work, often arrive too late to be helpful in planning students' schedules and are frequently
out-of-date. One solution to this problem is an electronic database oftransfer information which
could be kept current and would not require mail distribution. The Council and the Virginia
Community College System Board first made this recommendation in Section IV. D. of the
Virginia State Policy on Transfer:

The current transfer guides do not make use of available technology for the efficient
transmission of information. Therefore. the State should establish an online electronic
database in an interactive format that assists prospective students in making course
selections in such a way as to maximize transferrable credits to the other institutions.

Rationale for an electronic database

Electronic transfer information has advantages other than its currency:

1. Electronic delivery of information is expanding in all aspects of our society. As clients
become used to receiving information electronically in other parts of their lives, they will
expect to have electronic access to information about higher education. Maryland has
had an on-line transfer information system since the mid-1980s.

2. VCCS counselors report that many students seek the same transfer information from
four-year institutions that they have already received from VCCS sources. The
widespread use of a single system will add accuracy and credibility to the information
provided. It would also provide a consistent format for the input of transfer information.

3. While the State Policy on Transfer emphasizes the importance of transferring an
associate of arts or associate of science degree as a total package, many students will
continue to transfer without the associate degree. In fact, the majority of students who
have transferred in the past have not earned an associate degree, and most did not enroll
in a program while at the community college. This trend is likely to continue.
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Course-by-course equivalencies are necessary for students who want all of their courses
to be credited. With increased access to up-to-date information, students would be able
to make more informed decisions and take fewer unnecessary or non-transferrable
courses, for savings both to them and to the Commonwealth.

4. A significant percentage ofVCCS students plan to transfer to technical baccalaureate
programs throughout the Commonwealth. Transfer in professional programs often leaves
little flexibility in the choice of courses. For example, a nursing program may require
anatomy and physiology and a business program may require a specific math course. Not
having those courses could mean that a student is denied admission or takes extra time to
earn a degree at the four-year institution. For example, one four-year institution reported
that a third of the VCCS transfers into its business program had to attend during the
summer in order to fulfill program prerequisites. An interactive system could allow
students to compare their educational progress with the prerequisites for different
programs at various four-year institutions.

5. The State Policy on Transfer encourages community colleges to facilitate transfer in
some AAS programs and to counsel carefully those occupational-technical students who
express an interest in transfer. This is particularly important for black students, since
almost as many black students transfer from technical programs as do from transfer
programs. An electronic system would enable the VCCS to place on-line all articulated
AAS transfer agreements. This would significantly increase student access to the various
agreements that have been completed and will be made in the future.

Components of a Basic System

The system that is developed should have the following capabilities:

1. It should be tied in to the VCCS information system and should be part of the academic
information available through the two-year colleges' libraries, counseling centers, etc. If
there is sufficient demand for access, the system could eventually be made available at
high schools, libraries, and four-year institutions throughout the Commonwealth. It
should also be available. eventually, in students' homes via Internet. (Maryland claims it
will have this capacity within the next 12 months by funding access charges from private
homes to the appropriate networks via Bell Atlantic. )

2. Using statewide standards for the consistent entry and display of information, the system
should be "user-friendly,II easily accessible by students and others who are not familiar
with the system.

3. Since many students start their academic careers at the VCCS without a clear idea of a
major or to which four-year institutions they will transfer, the system should have text
search or hypertext indexing capacity, which would allow students to compare the
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courses that they have completed to the requirements ofvarious curricula at various
institutions.

4. A central coordinating office should oversee the updating of information, applications of
new technology, access to the information, and other aspects of the implementation of the
State Policyon Transfer. The State Transfer Committee recommended that this be the
State Council for Higher Education, but the Council staff thinks that a more logical
location for it might be at the Virginia Community College System office, since most
students seeking transfer are community-college students and the VCCS already
maintains their records, or at an institution. This will require further discussion between
the two staffs. Wherever it is located, this function would require staffing and funding.'
The.staffwould develop, install, and maintain the software, the database, and the security
system. It would continually ensure the accuracy of, expand, and update the information
on the system. It would refine the system to keep it as "user friendly" as possible,
soliciting suggestions and comments from students, faculty, counselors, and the State
Committee on Transfer on how the system could be improved.

5. Each of the four-year and two-year institutions should give one individual overall
responsibility for updating institutional transfer information. The most appropriate person
is the transfer officer from each institution. The system's security should provide for
read-write access by designated officials and read-only access from clients.

6. The information provided should be comprehensive. In addition to course and. program
equivalents, there should be information on four-year institutions' policies on transfer,
including guaranteed admission and special articulation agreements, and on applications;
including deadlines, procedures. contact persons, and instructions for applying for
financial aid.

7. The information should be presented in a format that can be duplicated so that paper
copies of popular programs can be easily received by students. It is especially important
to express program equivalents in terms of community-college degrees so that students
are encouraged to obtain degrees.

Implementation

Some suggestions in this section can be implemented immediately, some will require
minimal resources, and some will require significant resources. The State Council will
immediately make available, through the electronic information superhighway, any institutional
transfer guides that are now in electronic form. Using current technology, institutions that have
not yet done so could make their transfer guides available electronically with minimal additional
staffing and resources. But if a centralized, user-friendly database is to be developed and
maintained, additional staff and funding both at the central and campus levels will be required to
update the files and to enhance the retrieval and cross-reference capacity of off-the-shelf
software packages.
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Several issues relating to the scope and composition of the 'system and the resource
requirements for the particular technologies adopted need further clarification beforea request
for funding the online course analysis system can be developed. The VCCS and the Council
staffs, working together, willbe able to clarify equipment and staffingneeds once they analyze
how the system will interact with existing and emergingcomputer applications and how existing
equipment and staff can be used for this purpose.
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CONCLUSION

Transfer is a significant issue for the Commonwealth. The substantial numbers ofnew
students expected to enter higher education by the end of the decade will need various routes by
which to enter the system. By completing some or all of their lower-division work at a
community college, they can minimize the costs to themselves and to Virginia of obtaining a
college education. The relatively low tolls on the-community-college route makes it particularly
appealing for economically disadvantaged students, and the community colleges' focus on
underprepared students means that academically disadvantaged can find there an'environment
that is optimally supportive of their educational progress. But to enable such students to follow
the route to its end at a reasonable speed, it should have no roadblocks. .

The State Council ofHigher Education is responsible for coordinating an effective and
efficient system of higher education in the Commonwealth. The Virginia Community College
System governs the 23 community colleges. Both have a responsibility to remove any barriers to
transfer that may have inadvertently arisen. Both will continue to fulfill that responsibility by
studying transfer patterns and problems and facilitating transfer, with the advice and support of
the General Assembly.
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· Appendix 1

Text of Senate Joint Resolution No. 182
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1994 SESSION
LD2323693

1 SENATE JOINT RESOLUTION NO.. 182
2 AMENDMENT IN THE NATURE OF A SUBSTITUTE
3 (Proposed by the Senate Committee on Rules
4 on February 10. 1994)
5 (Patron Prior to Substitute-Senator Lambert)
6 Requesting the State Council 0; Higher Education and the Virginia Community College
7 System, in collaboration with the Joint Subcommittee Studying the Status 0; and Need
8 [or Academic. Financial Assistance. and Incentive Programs to Encourage Minorities to
9 Pursue Postsecondary Education and Training. to study the transfer 0; academic

10 credits.
11 WHEREAS, the Joint Subcommittee Studying the Status of and Need for Academic,
12 Financial Assistance. and Incentive Programs to Encourage Minorities to Pursue
13 Postsecondary Education and Training has determined that many high school graduates
14 have not earned an advanced studies diploma: and
15 WHEREAS, such students frequently require additional academic support because of a
16 lack of requisite coursework in high school that would have prepared them tor success in
17 college; and
18 WHEREAS. some students may enroll in two-year institutions for additional coursework
19 to meet four-year college admissions standards; and
20 WHEREAS. such students. and those enrolled for the associate degree, certification,
21 enrichment. or retraining for second careers, often choose to transfer course credits to
22 four-year institutions as a step toward earning the baccalaureate degree; and
23 WHEREAS, the lack of uniformity in transfer policies may cause unnecessary delays in
24 completing degree requirements and increased costs to students and their families,
25 including those who can least afford such costs: and
26 WHEREAS, the implementation of a statewide computer network developed to provide
27 students and their families greater access to college admissions criteria, financial aid
28 opportunities, degree offerings and requirements at institutions across the nation could
29 result in tremendous savings in time. energy, and educational costs to students, their
30 ramuies. and the state; and
31 WHEREAS, the State Council and the Virginia Community College System have
32 promulgated a State transfer policy, and the Virginia Community College System is
33 developing a pilot on-line computer database that will provide students immediate access to
34 essential information: now, therefore. be it
35 RESO~VED by the Senate. the House of Delegates concurring, That the State Council of
36 Higher Education and the Vtrgmia Community College System. in collaboration with the
37 Joint Subcommittee Studying the Status of and Need for Academic. Financial Assistance,
38 and Incentive Programs to Encourage Minorities to Pursue Postsecondary Education and
39 Training, be requested to study the transfer of academic credits.
40 The Council and the Virginia Community College System are requested to (i) determine
41 the percentage of minority students enrolling in two-year institutions and subsequently
42 choosing to transfer to four-year institutions: (ii) monitor the implementation of the State
43 transfer policy; (iii) encourage special articulation agreements between two- and four-year
44 programs: (iv) ensure the dissemination of information related to transfer; and (v) monitor
45 the development of an on-line computer database to inform students and their families
46 about transfer policies.
47 All agencies of the Commonwealth shall provide assistance, upon request, to the Council.
48 the Virginia Community College System and the J oint Subcommittee.
49 The State Council of Higher Education and the Virginia Community College System shall
50 complete their work in time to submit their findings and recommendations to the Joint
51 Subcommittee, the Senate Education and Health Committee. and the House Education
52 Committee by December 1. 1994, and to the Governor and the 1995 Session of the General
53 Assembly as provided in the procedures of the Division of Legislative Automated Systems
54 for the processing of legislative documents.
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Appendix 2

"From High School to Colleges: Your Choices and Options," from
Smart Moves to a Better Future: High School Guidebook to College
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From High School to College:
Your Choices and Options 'I

"

Each high school has the Advanced Studies Program. If you
take these classes. you will improve your chances of getting
into the college of yourchoice. In addition. taking college­
preparatory classes in high school will eliminate having to
take costly remedial. or high school classes. once you get
inrocollege. Remember. these college-preparatoryclasses
are free in high school and you earn credit for them. but in
college you will need to pay forthem and you get no credit.

courses simultaneously for high school graduation and
college degree credit. under the following conditions:
I. Prior written approval of the highschool principal for the
cross-registration must beobtained:
~. The college must accept the student for admission to the
coursers): and .
3. The courser s) must be given by the college for degree
credits (no remedial courses willbe accepted).
Note: Not every high school offers dual-enrollmentcourses.
Also. although school systems are encouraged to offer

. courses at no cost to students. some students arerequired to
pay all or pan of the expenses.
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A secondary/postsecondary careerpath that is linked to
business. industry. labor. government. and the community
that leads to further education and employment. A four-year
(two in high school and two in an occupanonal/technical
programinacommunity college) coordinated curriculum
with a strong emphasis on academic skills. designed to
prepare students for technical occupations. The components
of Tech Prep include: a comprehensive careerdevelopment
plan: courses designed for a specific careerclusterthat
integrate academic and occupational preparation: a learning
environment with application emphasis on mathematics.
communication. science. and technologies: and a smooth
transition from secondary to postsecondary opportunities.
incJudingfour-yearcolleges. andernployment.

C. Four-Year College Programs
Several four-year Virginia institutions offercollegecourses to
high school students for credit that is fully accepted at these
institutions and credit can be transferred to other institutions
the student may choose to attend instead.

It is possible to take college courses while you are in high
school. There are several ways this can be done:
A. Advanced Placement Classes
These are subjects that prepare students to take national
examinations in various academic subjects. At the end ofone
of these courses. you will have the opportunity to rake the
national examinauon.lfyou make a score on the national
examination which is acceptable to the college you wish to
attend. you may receive college credit for the course.
Although there ISa fee for taking the national exam. students
who can documcru need may have this tee waived.

B. Dual-Enroilmeru Course
Beginning in the middle school years. you will have opportu­
nities for beginning your college education. prior to high
school graduation. Students who take advantage of such
opportunities can still participate in school activities tor
which they are eligible. Although the courses are offered by
the community college. most of these classes are taught on
[he high school campus. Wherever possible. students are
encouraged and afforded opponunities to take college
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Potential
Career Options·

AeronautJeal Engineer
Architect
BiorT1eOlCalEngineer
CivilEngineer
GeologISt
MatnemaDCian
MeteorologISt
PharmaCISt
TeaenersPE!ClaleducatJon
ChemSI
Economist
AeglsteredNurse'

Airline Pilol
AuraMecnanrc
ComputerPrograrnmer
DemalHygienISt
EJecrnCian
FireF'9hter
Nurse.LicensedPr.
PoliceOffICer
CivilEngzneenng Technician
Manaoer.hotelormotel
SuralCatTechnrcran
Telt!VlSlon TecnnlCian
VetennaryTechnlaan

Barbe'r
Caroerner
Aorist
Home Heanh Aide
PestConrroller
CosmetologISt
AutoMeenanlC
Clerk
Bil/Collector
ConstruCtIon Worker
TruckOnver
FlightAttendant
ACDralser. reatestare
SaleSDetSOn. retail
Guard. secunty
LocomoDveEngineer
Mailcanier
Pnvatelnvesugator
Castller
TeacnersAide



Virginia's 23 community colleges are designed to meet
the vocational and educational needs of those who seek
skill development and enrichment for employment or
continued academic growth. Many students start their
colleze studies at one of these institutions and later eet- -
credit for the courses when they enroll in a senior
(four-year) college or university. This simply means.

classes in approved transfer degree programs taken at a
community college can beused later to meet the gradu­
ation requirements at a four-year college at which the
student has been accepted. The process of using cours­
es taken at one institution and later having these credits
accepted at another institution is called ',"transfer".'
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DANVILLE
EASTERN SHORF.

"GERMANNA---­
J. SARGEANT RE;-;Y~~-:-:O:-:-L-=D::-:S-f----+-------'---+~~-~-~-

J()HN TYI.ER
LORD FAIRf-AX -
MOUNTAIN E~'PIRJ::
NEW RIVER ---+--+-~----+--~----

~THERN VIRGI~IA --+--+----~.......+~----~­
PATRICK HENRY
PAUL D. CA~1P ----+---+-------~~of_.:.....-------

PIEDMONT VIR-G-I='ilA
IiApPAHAN~OCK .-- =--_--+__--+-_"""'-__.--;._+ .....-~ .....i._

SOUTHSiDE VIRGI:"ilA ­
SOUTHWEST VJRG INIA·~--+~--+-~,;.-----'-:----:--+.....I..-~-'------'--.,;.--.,;.".-

TiffiMAS NELSOI'Ii - ----+---~~--"'"--~~--~-......-
, TIDEWATER

VIRC-INIA HIGHLANDS
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Transfer Module
Although community colleges typically recommend that students complete the associate degree prior IO transfer,
many students choose to transfer before graduating. Therefore, the Stare Committee on Transrer developed a
moduie thnr provides a recommended set of courses for students who begin ar community colleges without a
clear sense of their future educational goals. Tne transfer module is available from a community-college or
senior transfer office. Some occupauonal-tecnmcal programs (the Associate of Applied Science and the Associ­
ate of Applied Am) have counterparts In senior insntutions (e.g.. nursing, engineering technology. hotel and
restaurant management). For further information contact rl two-year or four-year chief transfer officer.

Chief T ranster Officers: 2-year Institutions
Dr. E, E CO~

CounS~lol

Blu~ R,oQI' Commuollv COllege
(70Jl 234-9261

Mr. DaYlC1 J. Hotrna"n
COOIt)I""lor 01 Sluoenl AClrvll.eS &. l1ecrunme"1
Central VlIl;lmaa Communlly COllege
18DA> 386....500

Ms, Antle Motne Mooney
Aawso' 10' 1,anSIer PrOQrams
Oaonev 5 l.an~l.' C~mmunllY COlle9~
liDJI 862-4;<>46

Dr :owa'c POlnarnus
o."'$I()<'l CI'lill" Ans l. ScIences
OanY...~ Co",mun'ty COlleQ~

180~1 iS7 ·355';

Mr FlrcnatC Jen"ItIS
Dean 0' Sluoen, Serv,ces
:aslern Snol. Commun.ty COllel;l~

'8041 787·5900

Dr C~nes Sterae ..,
Dean 0' InsrlUrllon a"e Sluoen: Servces
Germa"nil Communll', COII~OI'

(70J) <123·133:; •

MS. Suzan Marsnall
O"eClor 01 Aomissoons ",no R~coros

J ':'aloe,,", HeynOIOs CommUnlly ~OIl&01'

,80A, J:I·3000 '

D, C.1I01 "'Oll.ns
c:.uo.o,nalof 0' I1\Sh'UI,OI'lOl' Res••rch
Jon.. i v~, C:>mrnuntly COlreOl'
t80.' 796-.,lOOO -

D' Geo,t;It' 0 Eo ....ros
Oean 01 Il'l$lrualOf'l I. SIU04ttll SelVlCtls
~o,o Fa"1a% CommunllV College
, 70J I 86~·1120

Ms .Janel L.este,
CounselO,
,,",ounta'" E:moll. Communlly Callege
,703) 523-;<>£00

Dr C~IIes W",,~

t,'VISIQf'l C~rtm.n A"S 4 SCiences
....I.'w "",re' CommuNIY COlleqe
,7031 674·3600

D· WIV E Baumann
ASSOC"'11.' De~n 10' Curncu.um Se""Ces
Nonnem V..o.n... Commun,.y Coll_oe
,:-OJI 34':;·3195

..... G,anam Valen..,.,
-'omiSSIons COunSltlor

"atne> "en", Commun'IY Collegl'
170:1) 6:18-6777

~. Nal'1C1r s..~rtI

De..n 01 InSUUCIIon altO Sluoenl SefVlC:es
Poilu' D c...rno Commun,r.. Cor18Qf>
,8041 56<'·;?1"1

Ms 8oco...... Pone'
-::',.;)Ul1Sf'.01

"-omonr V.. o.n•., Communnv COII~ge

·8041 9;"7·J90C

'," R.OOI!'''1 S Co""",
':"I.'"ns G..1mous O"eclo'
;' ..goanannoc. CommunI'" COlleQe
",::,.1\ ;"56.5J2'

Dr. Jonn D. S~e~. .11

O"llCIor 01 AOmiSSlons. Flecoros. anc InSlllUtJOnll'
Rlr~e.rCh

Soult!SIOe "'~Inra CommunllY Cotleqe
(8D&) 736.&4fk

Mr. James Fams
Counselor
Sour"..,esl V"9,nla CemmunllY College
(7031 96"·2555

Or. AM e. Ooa9In
Oe..n a' InS1~lIon

Thomas Nelson Community College
,104l 825-2700

Or. RoDen J. GI\ItI'IIIs. J(

DeIUl 01 Il'l$1IuC:uon ano SlUGenl Servces
TiDewaler Commun.tv College
18041 484-2121

Mr. MlClael G, Fillno­
Transl"r CounselOr
1I''9,n... H'9nlallos CommunllY Colleqe
(7031 626-609<:

Dr. .:. AnCr_ Arene'
O.vIS.Oh Cna,rman, :..aIU'81 SCiences. MalnemalICS.

anc Alloec l1e..nl\
V.r!l'llli WeSle," COmmUtlllY College
170Jl 857.7200

0:. Oan C. Jorres
D,v.slon Cnarnnan, :;.;sonen. Humann,es. anc
SOCJilI Sc.encl'
wvrroeYIIle CammunllY Collepl'
(70J; 228-5~1

ChiefTranster Officers: 4·year Institutions &Richard Bland College
MS 9,111(' Jean MCCullum

En'OI,m~", ano Sluoenl ServICes
Ass.sla",
CI./1C1'l Yall"v Coneoe
17031 :;~8·011~ -

t..Af Ke"1'1 MClouc:mano
Dean 01 EnrOllment Serv,ces
C1trr s 'ODn e . NewOQn Un.yerslty
180£1 59/.. 7015

M. Georof GoanO'ON
,-ssoc,alf' Dean -0: "omISSiOnS
Geor9l' Mason Unlyerslty
(103) 993-2395

Ms WIIIWI 1amnv
ASSlsla", OlleClor of Aomlss,ons
.James Maorson UnJyersllV
1703) 568-6016

MS. "'I'Int> M...... ., ..~no

1tanslll' c.o"ns.,o'
Lon9wooc Co"~OI'

18041 39~·2060

t..As .AlIson c..uCf'
ASS/Slotn! DeOlln or Aom.ss.ons

oil"" >'.". ncaa, .00
Mary ~ .. snlnOlon COII~e

17031 899·566'

Or >'ran. Cool
O"eclo' 0' .or'''5S'0n5
lIIonOl' Sl~le lJn"'.'S'1\I
1804\ 683·8396

Mr G "" 1nomoson

O"ec'lor 01 ..~ &. 1tanS'el
S'uo.,." Se"'"'C~

Ole Oom,r"o.. U"'''erslly
18(4) 6a:'-J69~

Mr _ Cnns Kl1iIuer

Ooreera' 01 '-OmiSSions
Flacttol'C Unlyers.ty

(7031 831-537\

Mr_ Ulwrenc:e Gloves
AssOCIale Dean 01 .Aomrsslons
Un,vefSllV Of V''9'nlil
(804) 982·3200

Dr. AlVIn ScrIell'l\lQel
VICe PrOVOSI 'or UnoergracrUiJle

SIUOOes
Vrrglnaa Common_..enll UnIVersIty
180~) 82&-6162

ML Mane Sanov
ASSOClaII' Dean 'or Enrollmenl

.no Managemenl
1I''9Ifl'iI Milllary InSlllU11'
(703) 46£-7766

Ms. WOlnoa Dean
Unl"erSllv Re91Slrar
VIt9.nQ Teen
17031 23\-6252

Mr. G.."" Kn'l;l"1
Dltector 01 Aomlss.onS

Vlro'nJC 51ate Un'''erslly
180..1 52.0:·5688

0'- .Jean Sc:ot1
ASSOC:lal. Provosl
COlleqe 01 William ano Mary

1804) 22'-1284

Mr. Rooer Gill
o.rllClo; 01 Sluoellt SUDDen Servoc:es
R,CMaIC Blanc COllege
1804) 852·6225

("mm,-Il' mCJ,/in!! CJddusus are IISl~d on pag~s 20-26.
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